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« Everywhere | Go | Find A Poet Has Been There Before Me. »
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Abstract

The field of Poetry teaching involves the investineha considerable amount of
time and efforts in order to improve students’rbry and linguistic competence. The poetry
classroom is set up to inform learners about thmwusa shapes English language may take and
the rich environment poetry may offer. Thereforee tnain objective of this work is to give
an idea about the poetry teaching situation andtipes- especially the methods and
techniques used- studying the case of LMD secoiad tgachers and students in the Foreign
Languages department at Abou Bakr Belkaid UniveisifTlemcen. For this purpose, various
research instruments were used: a questionnairstruatured interview, and classroom
observation to obtain the necessary data from Hrapke population selected for this
investigation. The main results of this study ufeskthat poetry teaching suffered from some
weaknesses, such as the method and techniquesvhsdddid not increase students’ interest
in this subject, and frustrated teachers as thaydcaot achieve their objectives. Other
reasons such as: time constraints, students’ ktiguiveaknesses and lack of knowledge
about poetry were also found to contribute to thmetry teaching difficulty. As a
consequence, communication and learner centeredmess found to help improve the
teaching situation and enhance students’ attitudes.
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General Introduction

Teaching English as a foreign Languaglrab-speaking students, more specifically
to the Algerian ones requires from EFL teachensvtest a considerable amount of time and
effort in order to develop equally in them the fdundamental skills: speaking, reading,
listening and writing. Furthermore, poetry aimsnadking students attain a considerable
amount of literary and linguistic competence, aadiricrease their attraction and interest
towards this very expressive genre of Literaturbjctv combines linguistic and emotional

richness in words.

The poetry course is an environmentre/tmth teachers and students come to really
interact with each other and benefit from the exgeeof ideas and wisdom resulting from the
various experiences of life. It is also a spaceretweossing borders is allowed, horizons are
expended and intercultural perceptions are defihsdertheless, what is actually noticed is

that LMD second year students are still unablepfareciate poetry studying or reading.

Additionally, there is a common questingnof whether the actual methodologies
involving the multiple models, approaches, andvéas are meeting the students’ needs if
we consider that they are satisfying for the teescheor if students display negative attitudes,
one cannot help but to question first the teachmeshodology (which material is selected for
them and is the approach designed by the teacliablkeufor it). Then, he moves to evaluate

students’ motivations and commitment among othiegth

Perhaps inspired by these thoughts,ptiesent dissertation endeavors to reveal the
picture of poetry teaching practices involving LMBcond year teachers, and to give an idea
about students’ attitudes towards this subject.rdfbee, this case study will be set up to

explore the following questions:

1. What are the main weaknesses teachers and camlygstudents are facing in the poetry

class?

2. To which extent the selected methodology (theseh text and the approach) said to be
traditional and teacher-centered contribute tontbaknesses found within the poetry class?
3. Should communication-based approaches and leareatered activities be focused to

teach these students?

~1~



The answers to these questions mightseem easy to conceive, but, what results
from the latter questions are the following hypstse
1. The poetry classroom is becoming more teachaeoed, for the explicit instruction of
such genre which might seem to be systematic anddto traditional methods, gives few
time for discussion and demotivates students.
2. The teachers’ methodology bound to language iafatmation based approaches, in
addition to the archaic English the poems are ptesen, drives students to display negative
attitudes toward poetry.
3. The teacher-centered poetry classroom involl@atures about the poetry form does not

leave enough time for communication, discussionexuthange of ideas and experiences.

The participants chosen for this iriigdion are LMD second year students at Abou
Bakr Belkaid university in Tlemcen, more specifigadtudents from the Foreign Languages
department, English section, who will be questioaed observed during British Literature
sessions. In order to obtain the results neededrabearcher will conduct a questionnaire
administered to the students, teachers will bervigeved orally since they represent a
minority (only four), and a classroom observatioiii twe held to depict both teachers’ and

students’ behaviors in class and the atmospherewding them.

This individual work is divided intodr main chapters: the introductory chapter will
focus centrally on defining some theoretical keyint® and concepts related to poetry
teaching, shedding light on the main approached uselass and a number of writings in this
field.

The second chapter is a descriptiaim@fEnglish poetry teaching situation in relation
to the Algerian context, the researcher will introd some facts about poetry teaching within
the curriculum, and different aspects of the po&taching within Tlemcen’s FL department,
namely, the set text, and the methodology usedpfwoach it. As well as teacher and

student’s profiles to inform the reader more alibatsample population used in the research.

The third chapter will deal with thesiruments used to perform the investigation
mainly : the questionnaire, the structured intexvie and the classroom observation.

Alongside the results’ analyses and the researci@grpretation of data.



The final chapter will provide the readwvith some suggestions involving mainly
recommendations about teachers’ roles and methggoémd suggestions for the fostering of
the reading skill of the LMD second year poetryiegs.

After engaging in such process, maotd will be revealed and various conclusions
will be made about the poetry teaching practicesthe methodology used to tackle it within
the classroom. Such findings will be treated amakep of in the last two chapters. This work
generally will be an attempt to discuss the hamgdbhthis particular genre (poetry), to reach

some answers to the questions mentioned abovetoaexhmine to which extent the results
found match the proposed hypotheses of this detsant



Chapter One:
LiteratureReview About Poetry

1.1. Introduction

1.2. About Poetry

1.3. Teaching Poetry Devices

1.4. Approaches to Poetry Teaching.
1.5. Poetry Teaching Techniques.

1.6. Conclusion

Notes to Chapter One



1.1. Introduction:

From the earliest days poetry accompanies the hioeiaug, a baby's attempts to make
speech sounds are a kind of word —play. In theroégg, they have no meaning, but, soon
they are linked to confer on them a meaning. Pagdnnot be identified by its shape on the
page or by any external characteristics, to catiething a poem is to attribute a value and an
importance to it as Robert Frost says:"Poet isagsprword, there is no reason why anybody
should not say 'l write prose'but 'l write poetig/'a proud claim and should not be made
lightly."

That is why; the main concern of this chapter Wwélto attempt to give a definition to
this wonderful genre, as well as some necessaprnrdtion about the main goals of the
poetry teaching practice. Then, the researcher pitivide the reader with the main
instructions to the teaching of the various podgwices, alongside, the multiple approaches

used and written about in the field of poetry teagh

1.2. Poetry:

The question of what is poetry? What marks it aeihg different from prose? What
are its main characteristics? Are questions thatgyawriters, philosophers and critics have
over centuries tried to answer.In fact, there dmgoat as many definitions of poetry as are
such persons,what is sure is that it comes fromGireek word ‘poema’ meaning to make,
but,Perhaps the characteristic most central tod#fmition of poetry is the difficulty to be
defined, for each one sees it from its own angie laappens to agree on a definition of a
certain school or theory.

Poets as well as critics have defined poetry dffdy, but we can start by providing
the Oxford English Dictionafy) definition which sees it as :

Composition in verse or same comparable patterenedrrangement of
language in which the expression of feelings andeds is given intensily by
the use of distinctive style and rhythm; the art ofsuch a composition
(2008,339)

Whereas, for the English philosopher Francis Bac@b61-1626), “poetry was ever

thought to have some participation of divinenegsalse it doth raise and erect the mind by
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submitting the shows of things to the desires ef itind; whereas reason doth buckle and

bow the mind unto the nature of things”.(The Adwement of Learning,1605).

Poetry for Bacon is divine for it elevates the miand the thinking and gives it
pleasure through fulfilling the desired ideas ie thind with much freedom, creativity and
inspiration; while he describes reason as the miaidrance to the flow of beauty of things in
mind for it relate them to reality.

As for the famous poet Shelley, he gives anothé&nitien for the poet by stating:

" (poet) lifts the veil from the hidden beauty betworld, and makes familiar objects be as if
they were not familiar” (A Defence of Poetry 1829re, Shelley defines the role of the poet
as being the one who unveils the beauty resideswanything in this world; and being the
one who possesses a capacity to make plain thinggesting and ordinary things
extraordinary through the gift of word arrangement.

In the same vein the Romantic Poet, Edgar Allan fietaes to the previous idea by
stating that:

| would define, in brief, the poetry of words as tle rhythmical creation of
beauty. Its sole arbiter is taste, with the intellet or with the conscience it
has only collateral relations.Unless it has no coren whatever with duty or
with truth. @ (1970,389)

Poe relates beauty in poetry to the taste andicitgatn isolation to the mind or
reason for it takes away the beauty from words whetarts speaking about duty and truth.
The common characteristic that poetic works contathe suitable arrangement of expressive
words conveying certain message dear to the hédnegooet whether he is speaking about
the woman he loves in a ballad or his country imd®, nature, or glorifying a war in an epic.

A poetic text mostly attempts to convey a certagssage whether social, historical or
personal, this what makes the essence of the paarthis variety of messages consequently,
gave birth to the various genres of poetry,namiélg, Epic, The Ballad, the Lyric, the Ode,
the Sonnet, the Pastoral, the Elegy, the SatieeAtlegory,and the Limerick.

Teachers when teaching poetry attempt to unveilntkessage behind each poem in

study, they also try to fufill some goals to malkele poetry teaching experience beneficial,



and to collect knowledge about the teaching ofpbetry devices which is the next point to

speak about in the next section.

1.3. Teaching Poetry Devices:

Teaching poems helps students experience on thanaio features of aesthetic
experience: distance and relation (Kramch,1893poetry detaches them from reality by
immersing them in an imaginary world of sounds,tiihys and characters. It makes them
sensitive to the referential and expressive aspafctanguage. And here by referential we
mean content, that is to say, ideas and beliefgyeds, by expressive we mean the rhetorical
space.

This, rhetorical space is based on new ways of ifggnsounds, new ways of
shaping words, phrases, sentences of structurisgpulise, of relating to other texts, and
conceptualizing experience (ibid). Kramsh sugghste three ways of teaching the aesthetic
reading of a poem: firstly “celebrating poetry” wlaehe emphasis of study is on the physical
properties of a poem.

Secondly, he proposes an in-septh study to clani@anings for a good poem
understanding, and finally, experiment with studeoth their linguistic and literary
knowledge to compose their own poems to developvwitheng skill. More importantly,
celebrating poetry means inviting students to &aghe flavour of its visual as well as
prosodic features.

What is common is that students are handed the paerbe read by the teacher
and to be analyzed at the surface level of itsclxitems and syntax which refrains the
reader’s appreciation of poetry:

Each reader remains an island unto him or herself &h word is decoded in

isolation and examined only for its referential cotent:by contrast, celebrating

poetry is a group experience that foregrounds the lpasure of form as

content® (1993,157)

Other methods suggest that teachers should remti@pwith the use of appropriate
gestures, facial expressions and tone of voic@hy&y meanings. In this vein, Dipietro, says
that “non-verbals, such as hand gestures, bodypogt do more than embellish the verbal

content of discurse, they are often an integral @hit”. The memorization of poems is highly
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recommended from teachers and poets for it isiteesignificant step in the reading process.
It helps teachers keep eye contact with studentsartticipate eventual problems of
comprehension.

Understanding a poem means recognizing sound deveense devices and
structural devices: It also means recognizing theracteristics and qualities of the voice in

the poem. That is why, the reader must become i@mwith the speaker.

1.3.1. The Sound Pattern

Or the so-called “ musical devices” which is anotappellation of these devices,
for they contribute to the musical quality of theem; they are noticeable when we read the
poem aloud. Helping students understand allitenatassonace, rhythm and meter enhances

their literary competence.

1.3.1.1. Rhythm and Meter:

Both are used to achieve special effects; rhythpedds largely on the patterning
of stressed and unstressed syllables. A poem’simhys usually linked to meaning, sad
poems have slow rhythms and joyful ones, howeeare lively rhythms. Some have ordered
rhythm (meter determined by rhythm patterns), thtger is determined by the number of
stresses in each line.

Scaning a poem’s line is the best way to desciibamieter, basically, scansion
consists of measuring the stresses in a line bkintathe stressed and unstressed syllables.

The types of feet in lines that are common in Eigpoetry are:

1- Monometer one foot
2-Dimeter two feet
3-Trimeter three feet
4-Tetrameter four feet
5-Pentameter five feet
6-Hexameter six feet
7-Heptameter seven feet
8-Octameter eight feet



Lines and their patterns are described also asghiambic, trochaic, anapaestic,

dactylic, spondoic, pyrrhic, or amphibrachic.Theléabelow will demonstrate what has been

said earlier:
Foot Explanation Pattern Example
lamb A Foot with two syllables, unstressed | U —® Before
followed by a tressed syllable.
Trochee | A foot with two syllables, stressed — U Poet
followed by unstressed syllable.
Anapest | Contains three syllables, two unstressed U U — Up- to-date
followed by one stressed.
Dactyl Contains three syllables, one stressed] — UU Happily
followed by two unstressed.
Spondee | A foot with two stressed syllables. - — Fourteen
Pyrrhus A foot with two unstressed syllables. uu In The
Amphibrach | Contains three syllables, unstressed, Uu—u Arrangement
stressed then, unstressed syllable.

Table 1.1. Types of Feet in English Poetry.

When students are asked to identify the meter efpliom, they first are asked to
indicate how many feet each line contains and watl of foot occurs most often |,
sometimes, poets vary the rhythm within certaie ko that the poem will not sound boring.
1.3.1.2. Rhyme And Consonance:

Often words have the same spelling but that isanoéquirement of rhyme. The
sounds of words count more because we can use rtoyerephasize words, to direct reader’s
attention to relations of existing words, and tooue overall structure of a poem
(Meyer,1987,6259. The most common type of rhyme is the End rhyméhvbhomes at the
end of the lines in a poem, in opposition to therdmal rhyme which occurs within the line.
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Consonance is one of the most common type of negme- off rhym&’, an
identical consonant sound preceded by a differemieV sound like: Live and Leave. The
rhyme scheme of a poem is determined by labelliiily &vletter the last word in each line; all
lines whose last words rhyme are to be labelled thié same letter (a), whereas, when it does

not they are to belabelled with the letter (b). Example:

Hail to thee, blithe spirit. a
Bird thou never wert, b
That in heaven or near it a
Pourest thy full heart b

In profuse strains of unpremeditated art. b
( Shelley:"Ode To A Skylajk”

1.3.1.3. Alliteration and Assonance:

Alliteration is the repetition of the initial sousido achieve a desired effect, to create
a musical effect and imitate sounds. It is basedsamnd and spelling used to strengthen
meaning, and to emphasize the relation betweensvéssonance on another hand is defined
as the repetition of similar vowels; it is sometsnaalled “Vocalic rhyme”. Both help to
establish relations existing among words eithex lime or a series of lines.

Sounds of words are as significant as the conwetaand denotative meaning;
Cocophony is a term to describe lines when harghd®are used to achieve a certain effect
to make the lines sound discordant and difficulbtonounce, for example:

My stick fingers click with a snicker,

And, chuckling the knuckle the keys.

Light footed, my steel feelers flicker

And pluck from these keys melodies.

( Johpdike 1954)

Euphony on the other hand, is the pleasing souaduged by long vowels rather
than consonents for instance:

O star (the fairest one in sight). Frost 1947
1.3.1.4. Onomatopoeia:

It is any combination of words in which the soundeg the impression of echoing

the sense. Both sounds and meaning of these warasosely related. Some consists of more
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than a word, it refers to lines and passages irchvebunds convey meaning, words like:
(whack, fizz, crackle, hiss). Here is another exianigr more explanation:

The moan of doves in memorial elms

And murmuring of innumerable bees

(Come down, O maid: Tennyson)
1.3.2. Figures of Speech:

Similes, metaphors, personification, symbols andsains are sense devices, they
function as in fiction but their identification asfficult because of its concise language.
1.3.2.1: Symbols and Allusions:

Symbols are often concrete objects or images #mesent abstract ideas, in a poem,
concrete images symbolize the themes. They oftéer diom similes or metaphors in that the
reader infers what the symbol stands for; the coispais not explicitly made. H&H defines
a symbol as: "(....) a person, object, place ometeat comes to stand for something other
than it is,usually something more than it is,andaf@lass or events or relationships”.

It is an ordinary object, event, animal, or pergonwhich we have attached
extraordinary meaning and significance — a flagepresent a country, a lion to represent
courage, a wall to symbolize separation. For instah small cross by the dangerous curve
on the road reminded all of Johnny’s deadthile allusion stands for the brief reference to
some person, historical event, work of art, or Badlor mythological situation or character.

Therefore, it is a must that students of poetrywditze significant line between these
two similar devices while reading or analizing peem
1.3.2.2. Similes,Metaphors and Personification:

Students should bear in mind the distinction beiwibese figures of speech intended
to please our senses like metaphors which exprnesst domparison between two unlike
things, stating that one the other or does the actiaf the other. Similes express direct
comparison of two unlike things, it is an expressechparison between two things which are
different in kind, but alike in one particular pgifor instance He’s as dumb as an ox.

Probably, the metaphor is the most significant eletmin poetry for it interprets
abstract things into vivid scenes and impressibos.Example: He’s a zero. Or: Her fingers

danced across the keyboard.
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While, personification means attributing human elgaristics to an inanimate object,
animal, or abstract idea. It is a figure of speeckhich inanimate objects or abstract ideas

are endowed with human qualities, Like: The dagpttby slowly, sorrowfully.

1.3.2.3. Image and Imagery:

The poet, must embed within his work those wordgclwido carry strong visual and
sensory impact, words which are fresh and spontenbat vividly descriptive. It is better to
show the reader than to merely tell him. Imagérgntis the use of vivid language to generate
ideas and/or evoke mental images, not only of theaV sense, but of sensation and emotion
as well. While most commonly used in referencedarative language, imagery can apply to
any component of a poem that evoke sensory experiand emotional response, and also
applies to the concrete things so brought to mind.

Poetry works it magic by the way it uses wordswoke “images” that carry depths of
meaning.The poet’s carefully described impressioinsight, sound, smell, taste and touch
can be transferred to the thoughtful reader throumgaginative use and combinations of
diction. In addition to its more tangible initiahpact, effective imagery has the potential to

tap the inner wisdom of the reader to arouse m@gitand inspirational responses.

1.3.2.4. Metonymy and Synecdoche:

Synecdoche is a sense device indicating a perdgactp.. etc. by letting only a
certain part represent the whole. Synecdogtesents either particular things instead of a
whole, or a whole instead of something particusr example: All hands on deck.While
metonymy: as a figure of speech tends to indicdtensa person, place, or thing is referred to
by something closely associated with it.

It also involves transferring a name from one thimganother on the basis of certain
typical kinds of relations: designating the effeath the cause, the whole with a part, the
contents with its container. For Example: The WHitise stated today that...

1.3.3. Structural Devices:

One of the main tasks of the poetry teacher isetxh his students how to learn
language through the various structures providethbypoetic text. And that is not possible
without the careful reading and listening to thet tes well as a meaningful discussion and

interpretation.
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1.3.3.1. Listening To Poetry:

The Most essential part in studying poetry is firstening to it being read by the
teacher in order to become familiar with the largguatructures in it, the spelling and the tone
that the poem should be read with. It also enakldoudistinguish the various structural
peculiarities also known as ‘foregroundin@#alliday,1973) or 'motivated deviations' aiming
at creating the desired effect. The most significliructural peculiarity that might exist in the
text, is the repetition of phrases with slight eéions. Such repetitions which are intended to
intensify the meaning conveyed in them like:

i) along the sand

And round and round the sand,

ii) floating hair -

A tress of golden hair

A drowned maiden's hair.

Peculiarities might exist alongside the Inverteddure, whichare witnessedn the
poemwhere all but two sentences conform to the normdilj&t + Verb + Complement
Modifier pattern. The two deviant structures preserthis example:And all alone went she
as well as: And never home came she , follow therted structure M (Modifier) + V (Verb)

+ S (Subject) in which the 'how' and 'when' areer@mphasized than the action itself.

Listening to English poems can help learners apgieethe rhyme and rhythm in it,
how the words as well as English stretches, shertblends, and often drops sounds are
combined and acquire the correct vocabulary andrasunciation. These subtle features are
required to acquire for fluency but very hard fostadent of ESL/EFL to comprehend until
he/she is properly trained to perceive the languageatural conversation. ESL/EFL learners
should be aware of the difference between theewittord and its spoken form.

Class activities such as pronunciation and lisigexercises through poem sorage
particularly useful in developing listening compeekion skills. Young and teenage students
like to listen to pop songs and enjoy, at their gyace and individually, repeating them until
they learn them by heart. Once they are familidhwthe material, they tend to progress from
a mere imitation to using it when engaged in aodjaé with others. This enables them to
move from the formal structure of language to dorimal improvisation, using what they
learn by heart unconsciously (including rhythmess;, length, etc.).

~13 ~



Presenting English poetry into chants is another @fadeveloping spoken language
skills®- A focus on oral language development througHigtening of poetry acknowledges
that sound is meaning. When we hear the soundeoivtird in a poem read aloud, we gain a
better understanding of the meaning of the writBigch approaches provide opportunities for
students to play with the words of a poem and fgegaence it lifted from the page.This kind
of attention to the language and rhythms of a p@emves to expand oral and written
vocabulary.

Research tells us that children with well-developea skills are more likely to have
higher achievement in reading and writing as wtlems can be used with all levels and ages
of learners, and are particularly effective in BieL classroom, since they can be adapted to
teaching purposes such as grammar and senten@tusttuThe patterngn these poems
usually consist of grammatical items (adjectiveb/esbs, verbs, etc.), metrical frameworks,
phrases, or sentence structures, and other typesittdrning. Despite their pattern poems
reinforce, and even teach, multiple language skitide challenging students to share their

vision of the world around them in a nonthreatemiray.

1.3.3.2.Reading Poetry:

Reading Poetry helps students self-monitor themeselwn what concerns their
perceptions’ organization and interpretation ad a®Imening and vocabulary understanding.
As students read they become efficient in decodlmguistic structures, and become more
proficient in reading faster (words per minute) wiewer mistakes. There may be students
who progress from the mere spelling out of theetstof a word, to spelling and sounding out
the word, using spelling out as a “word attack’lldkir new words.

Reading and extended reading are ways of learointhé students, but also ways of
testing for the teachers ie testing through readiregsub-skill to evaluation which reflects the
teachers’ intuitions that particular students magven particular strengths; extroverted,
articulate speakers may not be very interested good at an introverted, private activity like
reading. The teacher can identify areas of streagtivell as areas where help is needed.

To effectively analyze a poem, Students must featl the poem a number of times.
Reading it aloud, paying careful attention to theyvin which its lines are punctuated, will
usually help them to understand it, while alertthgm to any special effects created by its
rhythms, rhymes, orother sounds.
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As they read and reread the poem, students carlimedesords and phrases they
suspect may be particularly significant. Make ndteshe margins. Ensure that they fully
understand every word used in the poem: no wotlgeie by chance! And go “the extra mile”
— consult a dictionary when they are in doubt alvearid meanings.

They can ask themselves questions to guide thewnmng to terms with the poem.
Then, attempt to say in their own words what thenesy feel the poem is addressing, and to
decide which poetic elements and techniques, evidenthe poem, are particularly
responsible for conveying that theme. Then selaminfamong them those elements and

devices about which they feel they can write moliigently and compellingly.

1.3.3.3. Interpreting Poetry:

When coming face to face with the reading of a potra student learns how to
develop his capacities to infer meaning and torjomet. He develops a sensitivity to the links
between words, and their associations and |learmst @be limits of the use of these words in
the everyday speech.Alongside a competence ircariteading, he will manage to decode
messages that words contain, and to acquire a Hrgggacities in interpretation..

The capacities obtained from activities through IBhg poetry can serve for
expanding learners’ communicative competence fogliEim language stretches beyond
ordinary language uses .While reading and undedstgrEnglish poetry, learners learn how
to use strategies of interpretation functionallyan actual speech event. In Bassnett &
Grundy’s words :

When we teach English, we are not merely teachingnguage features, but we

are teaching learners about what that language cafunction in a particular

discourse and how they can understand and retrievéhat function in an actual
speech act*?(1993,06)

Moreover, instead of being passive learners, stsdérave the chance to be
participants, in the language of Maley & Duff, toperience with the English sentences, to
create new ones, to test their elasticity, andkpoge their limits. Students can trespass their
linguistic limits and share their linguistic expEice and even experiences of what others

have dared to do with the language .
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In addition, the harmonic classroom environmerdristher advantage in exploiting
the creative uses of English language as encowagyaup discussions. As usual, even
apparently ‘simple’ English poems are rich in suggiye, colorful, and associative words and
expressions which “speak subtly different messagedifferent people” “Poems . . . offer
both a public and a personal face” (Maley & DufB;10).

Hence, nobody can claim himself/ herself as a eoleer of the meanings embedded
in the poem. Each learner’'s perception and intéspos of the meanings has his/her own
validity, and each personal meaning found in thenpas shared, exchanged, negotiated,
reinforced, valued, or loosed in the process dratting freely, safely, funnily with others’
findings. In this way, discussion is stimulatedd &ime teacher serves as a moderator.

A comfortable learning environment is set up wheniécs are avoided or lowered
and communication is encouraged. The fun discussttinities whether in small-group or a
whole-group through English poetry establish whafdn calls “a climate of acceptance,”
which will not only create, in turn, “an environmesf mutual support and caf&” ,but also
“encourage all members (teacher included) to acttepthallenges for their own learning”
(Dornyei & Malderez,p 169).

The pair or group activities can help in developing tension and motivation needed
for ideas exchange , as well as the interactingreagbtiating of meanings in the classroom,
which are the most valuable for an effective anith@atic communication. Therefore, anxiety
is reduced, motivation is reduced, positive atgutoward learning and language learning is
facilitated, self-esteem is promoted , and theedé#it learning styles are encouraged.

1.4. Approaches To Poetry Teaching:

It has been explained that the importance of amoaggh is to provide a framework
or a sequence of operations to be used when we ctonactualities. Whitehead (1968)
mentioned that one factor that goes a long wayeterdhening student's lifelong learning is
how the teacher approaches the teaching of pobegd below approaches are a sample of
the most employed approaches in the field, namiblg: Information-based approach, the
language-based approach, the paraphrastic appritecistylistics approach, among various

and famous other approaches.
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1.4.1. The Information-Based Approach:

This approach represents the traditional approadiedching literature,Carter (1988)
considers this approach as a way of teaching kradgel@bout literature and poetry whereby it
is seen to offer a source of information to thalehis. Thus, teaching methodologies tend to
be teacher centred as Lazar (1993) points outthieafiocus on content would require students
to examine the history and characteristics of ditgrmovements ranging from the cultural,
social, political and historical background to attehus, demanding a large input from the
teacher.

The teacher's task within this approach is toteidormation from students about the
text,explain the content of the text to the classk questions to check student's knowledge
based on what they have read and to provide staigatit background information.Unlike in
the other approaches, the student acquires Engyigbcusing on the course rather then the
Language itself.Eagleton (1983) writes," One of aums...... should be to teach our students
to read literature using the appropriate literdrgtegies"”. The students also read set texts and
literary criticism to help them,and translation atso allowed for their benefit in their
discussion of the texts.

Eagleton states,” Students may have already acijthire kind of literary competence
in their own Language, in which case we simply néedhelp them to transfer these
skills".Furthermore, by using such an approach weanly reveal the universality of the
thoughts and ideas that poetry carries within batalso encourage learners to understand
different cultures and ideologies in relation teittown.

This approach is largely rejected by those in TEkice not only does it tend to be
teacher-centred but there is little opportunitydatended Language work. Activities deriving
from this approach could be explanations ,readingotes and criticism which usually cater

for instrumental purposes such as: examinationg€éCand Mcrae,1996).

1.4.2. The Language-Based Approach:

It is the most common approach to literature anetryan the EFL classroom and its
title was given by Carter and Long (1991).Such ppr@ach is used to help incorporate the
Language and literature syllabus by studying theguage; it enables students to interpret

significantly and improves their use of Englishvaal as to access a text in a systematic and
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methodological way in order to exemplify specificguistic features : for example literal and
figurative Language,direct and indirect speech.

It seeks greater unification between languageliéerdture, Carter(1988) asserts that
this approach helps the students to focus attewimothe way as to how language is used that
is why the teacher's duty is to guide students xXpress their opinions towards a text
linguistically,to set Language activities in poetgsson, to encourage students to actively
participate in the process of understanding thé ded to generate Language practice using
the text.

This approach lends itself well to the reperoire sbfategies used in Language
teaching: cloze procedit®, prediction, exercises, jumled sentences,summary
writing,creative writing,poem recitals and role ylahich all form part of the repertoire of
EFL activities that create opportunities for Langeiaise.Carter and McRae (1996) describe
this approach as taking a "reductive" approachaeiny since the activities linked to it are
disconnected from the literary goals of the speddkt in that they can be applied to any text.

Moreover, Lazar (1993) claims that the learners aneouraged to draw their
knowledge of familiar grammatically,lexical or dmagsal categories to make their anesthetic
judgements.Despite covering a range of differentlgoand procedures, this approach
concerns with the process of reading and standatdpEocedures.

In addition,Maley and Duff (1990) insist that thenpary aim of the approach is quite
simply to use poetry texts as a resourse for sitimg Language activities; they point out that
this approach sees literary texts as resoursesdtat for language practice through series of
language activities rather than studying literatand poetry for the purpose of acquiring
facts and information;there is little engagementite learner with the text other than for
purely linguistic practice,poetry is used in a eatpurposeless and mechanistic way in order

to provide for a series of Language activities esthated by the teacher.

1.4.3. The Paraphrastic Approach:
Paraphrasings the restatement of a text or passages, usingr etbrds. The term
"paraphrase” derives via the Latin "paraphrasiginfrthe Greek para phrasein, meaning

"additional manner of expression”. The act of phraping is also called "paraphrasis.”
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A paraphrase is usually introduced with a declayatexpression to signal the
transition to the paraphrase. For example, in "Sigaal was red, that is, the train was not
allowed to proceed,” the "that is"signals the phrape that follows.Furthermore,it does not
need to accompany a direct quotation, but whenishs®, the paraphrase typically serves to
put the source's statement into perspective otaafycthe context in which it appeared. A
paraphrase is typically more detailed than a surpymar

One should add the source at the end of the semtiareexample: When the light was
red trains could not go .Paraphrase may attempmiréserve the essential meaning of the
material being paraphrased. Thus, the (intentionaktherwise) reinterpretation of a source to
infer a meaning that is not explicitly evident ihet source itself qualifies as "original
research,"” and not as paraphrase.

As for this approach, it deals mainly with the sgd meaning of the text, teachers
who are using this approach may paraphrase or rd-th@ story in a simpler language or
even translating it into other languages.Rosli(398&ys that this approach is suitable for
beginners of the target language as it acts aseppisy stone in formulating original
assumptions of the author's work. Some studentshmayeak in English, their understanding
and comprehension of a particular literary text nimy impeded due to low language
proficiency.

Therefore, this approach can be employed in asgistudents, activities for this
approach include teacher re-telling the story pbam using simpler language or the mother

tongue even reading paraphrased versions.

1.4.4. The Stylistics Approach:

Stylistics or literary stylistics and the dominapédagogies which underlie its
practice derive from New Criticisti or what in Great Britain is generally referredas
practical criticism. According to Short (1996), Isgtics is the direct application of linguistic
evidence to interpret and analyze literature, amdaigeneral analytical tool that uses
explanations of formal aspects of a poem to disowsaning; for instance, lexical repetition
can be used to strengthen the impact of a wordttedumber of turns a certain speaker has

in relation to another speaker in a poem indichite®r her relative impact or importance.
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Because language is the subject and focus of siginy stylistic analysis strongly
represents the EFL instructional perspective. EB&ching activities in which students
analyze poetry stylistically can provide opportigstto explicate the formal features of
English—including the levels of phonology, vocalvylgrammar, and discourse—and relate
them to an understanding of the poem. Rosenkj@gPfives examples of language-centered
activities used for poetry teaching in a univer&fL class, where students do the following:

* highlight complete sentences in a poem with adieng colors.
* categorize words from a poem into logical groups.

» circle personal pronouns and find a pattern.

* underline the main verbs.

Buckledee (2002) offers similar activities from@iversity EFL class in Italy, where
students look at a poem and answer questions aeoottenses, possessive adjectives, and
singular versus plural forms. Supporters of stgsstargue that the approach is valuable for
native-speaking students who are often only ungounsly aware of the organization of their
own language and can be especially beneficial iomadive speaking students.

Non-native speaking students already possess ity gases an analytical knowledge
of the target Language and may, therefore, be ratené¢ to the ways in which patterns of
Language are exploited in a literary text.For swthdents stylistic analysis can be an
appropriate 'way in' to the study of literary teXts many senses, stylistics aims to build on
what is already there.

It is fair to point out,however, that there hausoarecently been strong and lucid
expressions of reservation about the aims and rdstbb stylistics,both from experienced
EFL practitioners and from literary theorists.GowW&®86) opposes stylistics on the grounds
that it is invariably mechanistic and cerebral petion, often reduces a literary artefact to
no more than a linguistic object and really onlypsestudents with analytical proclivities.For
Gower,all too often the artistic and aesthetic ijeal of a text are diminished and its
emotional contours flattened by narrow scientifiocqedures.

As a whole and for better understanding here abetthat might explain  well what
have been said about the approaches above antlateges used by teachers of the literature

component.
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Information -Based Approach:
1-Elicit information from students about the text.
2-Explain the content of the text to the class.
3-Ask questions to check student's knowledge basedhat they have read.

4-Provide students with background information.

Language-Based Approach:

1-Guide students to express their opinions towartxt.

2-Set Language activities in literature lesson.

3-Encourage students to actively participate inpiteeess of understanding the
meaning of text.

4-Students work with their classmates in the preagésinderstanding the text.

5-Generate Language practice using the text.

Paraphrastic Approach:

1-Re-tell the text to students to help them undeikt

2-Use simple terms to explain what the story isulho students.
3-Discuss what the author says in the texh.

4-Get students to tell the storyline of the text.

Stylistics Approach:
1-Guide students to interpret a text by lookinghatLanguage used by the poet.
2-Get students to mark any linguistic features fitbi text that are significant {o
their reading.
3-My poetry lesson looks at the Language of the tixis, encourages Language
awareness.

4-Encourage students to discuss beyond the surfaaeing of the text.

Table 1.2: Instructions for the Use of the Above Aproaches.

1.4.5. The Humanistic Approach:

Among the recent developments of significance f&T Eare affective sides of
language teaching from the humanistic approachleesd latters have facilitated both self-
directed and collaborative language learning pmcésainsforming their paradigm from
simple, rigid teaching into “life experience”. lhi$ context, Stevick (1998:166) speaks of

bringing to language teaching a concern for ‘degpes,’ for ‘pursuing new “life goals,” not
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just for reaching certain “language goals ” whershgs: “ . . . We need to be concerned with
both their (learners’) cognitive and affective matiand need&?

Dealing with cognitive and affective aspects ofglamge teaching, this emerging
approach, ushers in a primary shift in the curiegt/EFL theory and assessment: the shift
from transactional uses of language towards intenzal uses of language, from transmission
of knowledge towards an experiential one, from fdrased learning to meaning-oriented
acquisition, from artificial language activitieswards actual, creative, subjective, and
contextual speech acts, from extrinsic motivatiowards intrinsic motivation, and finally,
from controlled teaching towards heuristic learnamgl acquisition.

Teaching English through English poetry can be xgelent add to this shift, the
relevance of English poetry as a component of timaamistic ELT is well argued, and ways
to incorporate English poems into ESL/EFL lessamrsweell suggested by many theorists and
practitioners in the field of TEFL for the belovastd reasons..

1. Predicting what's coming next after reading omiyg verse at a time.

2. Improving on a given paraphrase (replacing, mgiddr omitting words, images, etc.).

3. Rewriting a part of a poem in one’s own wordd mleas to offer different messages.

4. Answering questions which arise from ‘problemel’ in a poem (discussing any
unfamiliar vocabularies, syntactic features, rhe#dr devices, etc., correcting them, if
possible, and comparing their effects on the olarehning of the poem).

5. Decoding complicated lines (ambiguous meanimggrms of everyday language

(Provide a few brief interpretations to select tlgo group-work the most appropriate one).
6. ldentifying the title of a poem among many

7. Discussing similarities/differences between pseiithe same subject .

8. Discussing the attitude, mood, tone, gist, oratar of a poem.

9. Discussing the theme of a poem and writing @us@nal experiences related to the theme.
10. Identifying, if any, any aural or musical quak in the poem (rhyming, alliteration,
meter).

11. Reading aloud poems (choral reading) and maksmng, using a poem (group-work)
(line reading, two-part reading, multiple-part rey antiphonal reading, etc.).

12. Citing a poem from memorization.

13. Explaining the story in the poem.

14. Discussing the poet's underlying cultural agstions.
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15. Responding to poetry by performing (readeratéreimprovisation, mime, dancing, etc.).
16. Holding a poetry competition .

These activities have been developed, and testexsrienced teachers of English
in their classrooms around the world. Many pramtiérs have found them encouraging
students not only to approach English languageniegrin a spirit of discovery of meaning
but also to express their self (emotions and thms)dteely.

As humanist approaches prove, this experience efcesing freely their imaginative
and cognitive ability, while working with texts atvely, subjectively, and collaboratively, is
very invaluable to enable them to improve theirraltdanguage and discourse competence.
Hence, if English poetry as a language materiahtisgrated with other forms of English

language, it can better offer “a rich resourceifgut to language learning” (Maley & Duff,
p7).

1.4.6. The Communicative Approach:

The late 1960s the emphasis on form, on explidélgrning grammar rules or
practicing grammatical patterns, was downplayethuor of an approach designed to meet
learners' needs when using the language in da#yaation. It is referred to as an approach
that aims to make communication the goal of languamd poetry teaching. The
Communicative Approach challenges the teachersitisity to set up situations in which his
students can demonstrate their competency in tinelémguage skills, where group work is
basic to this demonstration.

It should be obvious that the current interestasks stems largely from what has
been termed “the communicative approach” to languagching. Although it is not always
immediately apparent, everything we do in the cta@® is underpinned by beliefs about
nature of language and about language learning.ngnother things, it has been accepted that
language is more than simply a system of rulegguage is now generally seen as a dynamic
resource for the creation of the meaning. In teofearning, it is generally accepted that we
need to distinguish between “learning that” anddimg how”.

In other words, we need to distinguish between kngwarious grammatical rules
and being able to use the rules effectively and@ppately when communicating. In this
vein, and according to Richards and Rodgers (198&Z1), teaching communication

includes these characteristics:
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1. Language is a system for the expression of mgani

2. The primary function of language is for interactand communication.

3. The structure of language reflects its functi@mal communicative uses.

4. The primary units of language are not merelygrsmmatical and structural features, but
categories of functional and communicative meaasmgxemplified in discourse.

In addition, it is also accepted that grammar isessential resource in using
language communicatively. This is certainly Littlmod’s view (1981). Where he suggests
that the following skills need to be taken into soleration when teaching language and
literature:

-The learner must attain as high a degree as pessildinguistic competence. That is, he
must develop skill in manipulating the linguistigsteem,to the point where he can use it
spontaneously and flexibly in order to expresgritsnded message.

-The learner must distinguish between the formsh&e mastered as part of his linguistic
competence, and the communicative functions thay gherform. In other words, items
mastered as part of a linguistic system must aésorierstood as part of a communicative
system.

-The learner must develop skills and strategiesufing language to communicate meanings
as effectively as possible in concrete situatidthes.must learn to use feedback to judge his
success, and if necessary, remedy failure by wdiffeyent language.

-The learner must become aware of the social mgasfitanguage forms. For many learners,
this may not entail the ability to vary their owpegch to suit different social circumstances,

but rather the ability to use generally acceptédrisns and avoid potentially offensive ones.

1.4.7. The Integrated Approach:

ELT recent researches in the field of methodologyndnstrate that teachers must
ensure maximum attention and participation fronirtseidents. This could be if and when the
teacher follows an integrated and communicativehieg approach incorporating a set of
text-based, student-centred activities which, alieCand Slater (1987) suggest "add fresh
momentum into the teaching of literature by stininta students’ desire to read and

encouraging their responses” (p. 8).
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Several activivities belonging to this approachaklksh not only an interface
between language and literature leading to comnativg exercises but also create a
challenging classroom situation in which studentgd put, with a competitive spirit, all their
available resources into action. Activities likeegicting, gap-filling, creative writing, role
playing, media-transferring,etc,

These latter excercises give an impression thaticaessful teacher in a poetry
classroom must posses the ability to convince wheomes to answering questions about
literary criticism as well as analizing data likgactical linguist. This reminds us of Roman
Jakobson's important utterance made at the In@ianérence some 40 years ago:

All of us here, definitely realize that a linguistdeaf to the poetic function of

language and a literary scholar indifferent to linguistic problems and

unconversant with linguistic methods, are equally ragrant anachronisms.

(1960, p. 377).

Jakobson's statement points to the fact that lagggudemands a great attention from
the teachers of poetry to decode the literary ngessd possesses. Widdowson (1975) as well
emphasizes a similar approach suggesting the sitidiyerary discourse from a linguistic
orientation. An integrated approach demands froentéacher to select items that motivate
students in one way and reveal the undr discusspacts of a text in another way.

In an integrated approach, the teacher does ngtgmaassessor -corrector role, but
rather, a participant- guide one where he triesléar aside unnecessary difficulties or false
assumptions leading to a wrong approach. In amiated approach, the role of a teacher in
the classroom may be explained with the help ofahewing diagram.

Text (A)

Students Teacher
«— —

(B) (©)

Figure 1.1. Teacher’s Role in the Integrated Approeh.( Teaching Poetry in the School
Classroom: An Integrated and Communicative Approach2001,532)

~ 25 ~



The circle on the top marked 'A' is the text mageot layers of meanings. At a
distance from 'A’ is the base point 'B' where thalaents are situated. ‘C’ is the area from
which the teacher guides and controls the studentgake an eventful journey to 'A’. The line
‘BA’ suggests that without the teacher's guidarstadents are likely to get lost on the way
before they get to the text-spot. However, bothtdasher and the students, through a set of
activities, meet at the journey's end at 'A'.

In this position the teacher, as we can see, isrmaposing himself/herself between
the readers and the text, but he/she is actuadlggring the learners to decode the layers of
meaning from'A’, the literary discourse which isamieg potential. Approaching from the
perspective of an integrated approach to commuaitathe classroom activities may be
divided into three categories which are: 1)-Prealimeg activities, 2)-Whilst-reading activities
and 3)-Post-reading activities.

Pre-reading activities may be carried out with ewito warming up students and
arousing their interest in the text. Whilst-readimgfivities aim at developing a purposeful
interaction between the text and its readers. R@sting activities are conducted to deepen
students' understanding of the text and to stirmullabught and discussion of the problems
arising out of the text.
1.4.6.1. Pre-Reading Activities:

As an introduction to the text and even before iread the teacher needs to attract
his students to the reading process in order teease their responsiveness and to stimulate
receptivity. Through activities which require stutenmagination and intelligence, they can
guess from text properties, what may happen iracesituations or draw inferences like: the
title, illustrations, warmers, key words, languagercises.... etc.

* Title: The title of a literary composition is always imfaont, as it tends to indicate the
subject and/or theme of the text. The teacherenctassroom announces that he/she is going
to discuss a poem,and gives the title of the poeithqgut the text) and asks students to
predict what is likely to happen in the text. Teadher may ask questions about the title like :
Can you predict, on the basis of the title, whdikisly to happen in the poem?

Students work either in groups, pairs or individyahe teacher listens and discusses
their responses without making obvious suggestidvigh this activity students begin to
develop an interest in and form hypotheses abauttdéit, then, the teacher should try to
sustain and further develop their interest by affgfollow- up activities.
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* |llustration: Having discussed the title, the teacher may premeiitustration that presents
a pictorial view of the text under discussion. Alnstration can provide important clues for
predicting the content of the topic of the text.ridexts have front-cover illustrations, some
gradedselections accompany every text with a picture.

After distributing the copies of the illustraticthe teacher asks the students to derive
as much information as possible about the settinth® poem by closely examining the
details. While students study the illustration, tteacher asks questions about it with
alternative choices provided to ensure studentatyreinvolvement in the classroom
discussion.

*Warmers: Pre-reading activities can also be carried out whik help of some one-line
warmers picked up from the text or chosen from prbs and quotations that are closely
related to some aspect of the content and themem®/a facilitate open discussion and help
elicit predictions of what the text is going to be abduiey encourage a response to the
theme and prompt a prior personal involvement i topic represented in the text. The
teacher, can choose some closely related warmistsbdtes them to students and asks them
to express the idea contained in them.

* Key Words and Phrases:the vocabulary used in the text provides cluegpfedicting its
theme or content. It is, therefore, rewarding ty jparticular attention to the structure,
organization, selection and collocation of lexit@ms in a literary text. The words and
collocated units thappear in the form of key words, together, throagtemantic link, help
readers predict what the atmosphere of the woddiénthe text is going to be like.

The teacher, through presenting a list of particléa&ical items from the text, can
ask students to create a mental picture of thefiat world of the text from the connotative
implications of the listed lexicalitems. Predictiactivities make students sensitive to the
atmosphere and content of the text, and predict wtad happen in it. However, they do not
reflect the actul situation in the text.
1.4.6.2. Whilst-Reading Activities:

After performing the selected pre-reading actigitithe students are at ease for the
text seems to them close and more accessibleefbiney developing a purposeful interaction
between the text and its readers is easier. Sonistwdnading activities are:1)- Listening to a
good reading of the text; 2)-Reading the text; I33nguage exercises, and 4)- Checking
against predictions made about the text in ther@aeling activities.
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1)-Teachers often read aloud the poem in fronthef ¢classroom, the thing which students
normally like. Therefore,it is prefferable if théudents can first listen to the text without
having to read it. Listening to a good readingatpful because it gives the students a sense of
the whole. It also helps them achieve a dramatecetreated by sounds and intonations.
2-Afterward, students are allowed to read the &ttter individually or in pairs or groups.
After reading it once or twice, they prepare a ééthew words and phrases related to the
topic.Then, the teacher helps the students totfiedneanings of the listed words as they are
used in the text. Reading the text may be viewe@ &nd of surface interaction which,
through further activities at the post-reading stagill lead to a deeper understanding and a
fuller appreciation of the text.

1.4.6.3. Post-Reading Activities:

Students after reading the poem have differentticeecand responses, that is why,
the post-reading activities are set up to offemthe chance to express their feelings, and
points of view. Activities like: comprehension gtiens; language exercises; and creative
activities share common aims which are : 1)- tqpdeestudents' understanding of the text; 2)-
to generate interest in the creative use of languad 3)- to provide opportunities leading to
further interaction.

*Comprehension QuestionsThese latters enable the teacher to examine waattents
have made out of the text. The teacher can aslstiba questions based on minor details
about the setting, plot, character, event, sitagticubject-matter, Which will lead to the
proper understanding of the text correcting falsgienptions.

*Language ExercisesThe teacher can introduce a great variety of lagguxercises in

order to advance students' language skills. Thasecises may be either element-based,
focusing on particular areas of language or skilidd, concentrating on any of the four skills
of language. The language activities that may beiech out at this stage are: Giving
antonyms of the selected words and phrases; camydhte direct speeches into the indirect

ones; studying structural peculiarities of the texidying structural peculiarities.

1.5. Poetry Teaching Methods:

Poetry need to combine and call upon a range dfnigunes based on historical
issues, and how familiar the language and referemze context of the poem will be to

readers. In an ideal case, whenever we teach, Wéeavsteeped in poetry, overflowing with
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ideas about how to present it. But, in reality we aften in the situation of the hypothetical

teacher of shorter Elizabethan poetry, addressdtaliyck Cheney:
You are teaching a course . . . for the first timeyou have not had adequate
time to prepare it, and . . . you are anxiously seehing for concrete advice. In
other words, you are alone on the platform. The nigt is bitter cold, you are
sick at heart, and you feel harrowed with fear andvonder. What follows aims
to help you pass the minutes of this night: a . . poetry survival kit.*®
(Teaching poetry,64)

Indeed, teaching methods and techniques are guigdbse poetry survival kit.

1.5.1. Subject-Centered Methods:

In this section the researcher speaks about thg mgsortant techniques and
methods that deal with aspects related to the sulgie poetry like: poetics, genres and
background.

1.5.1.1.Poetics:

The highly specialized technical language that cevite the poetic territory often
results in problems .Emphasizing and confirminguthgueness of poetics in the study of
language, Marjorie Perloff, who has written numerobooks on experimental and
contemporary poetry, defines poetry in terms that‘quite conventional and classical”. She
believe that “a poem differs from routine or norntiécourse by being the art form that
foregrounds language, in its complexity, intensapd, especially, relatedness . . . In the
poetic text, everything is related to everythingeel or should be — the whole being a
construct of sameness and difference in pleasioggptions.”

In relation to teaching the subjects of poeticsfrios, and prosody. Jonathan Arac
believes that: “without attention to prosody, pgetray seem like arbitrary magic rather than
a codified technology of verbal power.” In this page, Arac tends to encourage the teaching
of poetry with regard to prosody, for it seems itm khat what takes away the magic from the
poem is the unability to see the true power of ydelying in the structure of its language

In the same vein, Diane Middlebrook, a poetry teachho taught her first poetry
courses in 1966 ; when talking about poetry, shievss, it is more about technique and
formal history. On the level of course planningg $ielieves every course needs a throughline,

to establish boundaries. She organizes the inttoducourse around four topics: narrative,

~ 29 ~



lyric, satire, and image, as an efficient way towtow poetic language has been generated
and renewed.

Middlebrook argues that students’ resistance tanieg poetics as the main
disadvantage of teaching poetry. She believesithatder to understand the special nature of
poetry, students have to grasp the almost platpunadity of poetic forms:

The challenge is to bring alive the idea that poeyrexists in the abstract before it

exists in particular. The most exciting moments com when the students get

that. Poetry is written in a line of syllables withsonic and auditory relationships.

The sonic patterns encode a set of meanings thateanlready there (Teaching

poetry,65)

Middlebrook assigns a textbook, M. H. Abrams@Gldssary of Literary Termisas
background and insists that to understand poetry weed “a precise vocabulary.”
Nevertheless, she adds, “students need direct aterowith poetry, not just abstractions.” “In
teaching blank verse, for example, we look at Wy@liakespeare,Wordsworth, and Wallace
Stevens.
1.5.1.2. Genres:

Genre criticism is considered sometimes as olddrcatmoded approach to poetry,
but for Heather Dubrow (University of Wisconsinkesinds it a good way to teach poetry. In
a course on sixteenth-century poetry, she triechrazing the semester in terms of genre.
Even when genre is not at the center of the colsbrow tries to acknowledge the difficulty
of literary form for undergraduates, and help thefate it to popular and social forms they
already know.

Stephen Regan suggests that: “courses with a stgemgric emphasis can be
powerfully effective in opening up discussion oé thoem in history. A carefully structured
course on the sonnet can imply demonstrate thee alelstionship between eloquence and
power . . . and it can also show how the sonnetilflg accommodates a range of very
different voices over several centuries like : théical, republican voices of John Milton and
Tony Harrison, or the intimate amatory voices oz&beth Barret Browning and Christina
Rosssetti.” (P66)
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He also explains how the genre developed makesngpabng object of study,
describing a fairly strong literary-historical rative, and drawing on the vantages of gender,
institutions, politics, print, and religions.

1.5.1.3. Background:
Students at the EFL department may need more suigatred training before they

confront prosodic matters. As George Klawitter of BEdward’s University (Austin, Texas)
relates to this topic when he believes that undelgaites need a detailed study guide and
supplementary reading in order to understand anolydvilton. It makes no sense to ask
students how Pandemonium contrasts with heaven siutilents reach a description of
heaven.” He first asks students to take up issfidene, biblical creation sources, gender,
dialogue, and genre with reference to specific ggess and lines.

Michael M. Levy, who teaches at the University Wisconsin, describes his
students as: “lacking virtually all the extensiveistorical, literary, mythological, and
theological information necessary to even a patalerstanding of the poem.” He tries to
give them some historical and biographicalbackgdoum part because “they honestly do not
understand why anyone would want to write a poem.”

1.5.2. Teacher-Centred Methods:

This section provides the reader with som essept@lanations about the main

methods and techniques related to teachers ofyps@th as: the reading aloud, and lecturing.
1.5.2.1. Reading Aloud:

One of the most effective ways of teaching liter@@nd more impressive way of
poetry appreciation is the reading aloud exercare;example worth mentioning is Hugh
Kenner's one, this latter who is a literature teadmnd a believer in the physical properties of
the poem. He recalls with affection a student wad kearned to recite poetry from her father,
and knew “The Ancient Mariner” by heart before slald talk. She was to him a wonderful
student, because “she needed no persuasion, notbdyt poetry’s ancient mnemonic
function”.

But, rather than having his own students memot&nner reads the poem aloud
himself he says :“With force propelled by a hergtagf Welsh preachers. Whatever I'm
teaching, ‘The Sunne Rising,’” or Ulysses, | do muehding aloud. Whether it is exemplary

reading or not; but it does have two advantagedoWs down the pace at which the students
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encounter the words. And it nudges them, contigudtbm eye to ear. Maybe even, they
parody me in the dorms. If so, they're beginningaoalize.”

Only after students have listened to the poem daaser move to close reading.
Another example to state is the one of Milton Kessh teacher at Binghamton, who reads
poetry aloud “making great use of dynamics, anotfahe losses rock music has suffered
since the Sixties. Like the blues shouters, Kesstedd roar, then drop off to a rasp or
whisper. Poetry for him is music-drama.

Whether or not they can claim a genealogy of Welslachers or experience as
spear-carriers, many teachers see reading aload asportant step in teaching poetry. The
medievalist Donald Howard was keen on having tleégsssor read many passages of Chaucer
aloud, even if he is “hopelessly without remarkaditelity.” But having students attempt to
read, he thinks, is “embarrassing to the readeibanictg to all.”
1.5.2.2. Lecturing:

The first lecture in teaching poetry for Diane Mliebrook contains three lectures
mainly: technique, trope, and emaotion. It is ameffo make the text choices , where it should
be “illustrative of the way that emotional and audtl intelligence is transmitted in the poem.”
Middlebrook considers T. S. Eliot's;The Love Song of J. Alfred Prufrock”the “most
important poem for captivating students, for reaghthem where they live.” She begins by
stressing a detached question of genre and litériatgry. Engagement with the author comes
later.

Then, she moves to the understanding the varioosnigues of the dramatic
monologue. Middlebrook always emphasizes the béginrand the ending of poems,
“because the poem is circular, and requires uraleigig of opening and closure.” Second,
she looks at allusions. Since, most students widbgnize the allusion, they are allowed “to
discover that they already know something aboutr&cl from their literary education.”

A lecture is an environment where the studentsecdand their horizons, a lesson
plan for a poetry class ought to be a rather tiramgl complex thing to achieve for the
teacher.But, generally speaking it should be a aoation of learning and skills or

competence ascquisition,in addition to the exchamgepleasure factors.
1.5.3.Student-Centred Methods:

Poetry teachers in their lectures play differem¢spsince they present, explain, and

demonstrate the subject matter of poetic analygisierpretation, however, to bring them to
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become involved in it is a different thing. Poetsywell suited to the active classroom, as
Diane Middlebrook thinks, because:
It is not like anything else. In poetry you read egrything, including the
punctuation....... It's not just something you can larn on your own; poetry is
best consumed in public. We need to hear other peleptalking about it.*®
(Teaching poetry,69)

The potential power of teaching poetry depends aliveastudent engagement with
both poetic language and meaning. Therefore,thgrgt @®arious techniques to enhance
students’ skills and competences like: memorizatieaitation, and even poetry writing.

1.5.3.1. Memorizing and Recitation:

Memorization is considered as the oldest nd trawlti pedagogical method for
teaching and indeed the majority of students arehdeachers can recall learning by heart
some of the studied poetic texts. Knowing poem&édmrt was once the sign and the pride of
an educated person. Now that skill is disappealfaying students memorize poems seems
like a rote exercise, more suitable for the schaoimthan theprofessor, and out of place in
the modern classroom.

Many theorists and practitioners see memorizatigrthe first significant step in
reading poems. “Silent intensive rereadings of @tsh poem that truly findgou should be
followed by recitations to yourself, until you dser that you are in possession of the poem.”
They emphasize what is called “possession-by-mefhdiye poem’s accessibility to
memorization, because of its relative brevity atsl internal mnemonic devices. Once
committed to memory, they believe, the poem has dapacity to induce a sense of
transcendence in the reader who recites it.

Billy Collins who is a strong advocate of memoriaatbecause, he explains:

To memorize is not only to possess something . It.is to make what is
memorized an almost physical part of us, to turntiinto a companion. Poetry
is especially suited for this because “it began as memory system.(Teaching
poetry,p70)
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In poetry’s most ancient form, the now familiar tig@s of rhyme, meter, alliteration
and the like were simply mnemonic devices ; tritkdacilitate the storage and retrieval of
information, and vital information at that.On amnatthand, Students can actually interpret
poems, but they need also to show the melody wpeetic and emotional stresses fall in
different places. The teacher tells the studemtead poems into a tape recorder for practice
and listen to it in order to improve their recgiskills in terms of intonation, and articulation.
As a whole,it is better for the students to readlihe than having to meet it mute on the page,
or to hear the professor proclaim it.
1.5.3.2. Comparison and Contrast:

In order for the students to discover how poetngilaage works, it is much beneficial
to have them compare a poem with a prose stateofighe same theme,or compare two or
more poems on similar themes. Jonathan Arac rdgulses comparison to teach poetic
structure,where he begins with the noting in thengared poems the very different points
between them like: the focus on the speaker in sooeens and the focus on the morality or
message conveyed in others.

Then , he changes this line of discussion by askjongstions about the theme
discussed and about situations where students teawhoose one of the angles that the
different studied poets chose to cover about th@mncon topic.He also finds it essential
tobegin his classes on any given poet by comparargions of his/her poems with all the
diction, imagery, and punctuation in them.

Having students note the differences between tloeammultiple versions, and then
try to account for them is a good way for them bwmthunderstand each poets’ uniqueness,
power to convince in different areas, ability ogativity, as well as their versatile ambitions
and desires. It is additionally an exercise thaivigles students with opportunities for

arguments about taste and value.

1.5.3.3. Writing Poetry:

In English classrooms, writing activitiesserve tditferent goals. On one hand, they
help students to learn the kinds of personal, ewaéc or professional writing which they will
use in their daily lives; or on the other hand, porely pedagogical roles for it reinforces
learning through the other skills of reading, spegkand listening. In addition, students at

the university level are required to write well anized, carefully reasoned writings.
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The question of whether creative writing shouldabpart of the poetry class is an
important question asked often. The art of commpgioetry has been detached from the
history, understanding, and analysis of poetic lagg; but, many teachers maintain that it is
one of the most useful ways to learn to read podirgording to Frank Kermode,

It can still be argued that people who have actuall written Petrarchan
sonnets, villanelles, .............. etc, actually understahmore about poetry than
people who have not, and may have a better understding of more modern,
less communicable, technical achievements . . . Belatedly, | am almost
convinced that this is (poetry writing) where the tudy of literature ought to

begin*” (Teaching poetry,72)

But whether or not the study of poetry ought toibegth writing poetry,it can be an
illuminating and memorably hands-on part of a ceuGaroline McManus asks students to
write a sonnet. “With the experience of composittmmes humility and less dismissiveness
of the sixteenth-century sonneteers’ achievenients.

While, Heather Dubrow points out that “writing agsinents that involve actually
composing a text in a genre, though difficult angsetting for some students, prove
stimulating for others.” She has been successful in
encouraging her students to “think about that gegreimply creating a couplet.”

There are some teachers who type up all the stsidentings , and circulate them to
the class without names — a technique that reiafoticeir involvement in the assignment, but
a bit tricky, because sometimes students are eadsamd by having their efforts made public
and exposed to criticism, even under conditionsn@inymity.

Here are some advice that teachers may consider gifieg a writing assaignment:

* Base students’ writing on personally meaningbpits.

*Have talk precede writing, students should be gore-writing chnces to review what thy

want to write about orally. *Emphasize the act ofnposing, the writing should not be a form

of drills, but of communication. *Relate writing agnments to reading and oral language
activities.

At first, writing should be directly related to s&s dictated by the students. As
students are later exposed to a greater varietgarfing material, the additional models of

English can be used to refine written expressiahkanaden the content of written work.

~ 35 ~



*Recognize errors in usage, awkward phrasing, @iffctulties with mechanics as natural
outcomes of limited mastery of English. Handle esroery sensitively, placing more
emphasis on helping the student make the meangag ttian on perfecting mechanical details

such as spelling and punctuation.

1.6. Conclusion:

Poetry is regarded as a very important part ofditee and a large sea of definitions,
concepts, forms and sounds which contains multipéas of study and research; it is a field
of teaching about Language, pronunciation, imagenysic and various other areas. Chapter
one was an attempt to define the main conceptsdini the theme of poetry; it was a
literature review where light was shed on the nufinitions related to poetry teaching.

As well as the use of approaches, methods and itpa® in the teaching of the
various devices involved in the analysis of a pamoh as: rhythm, rhyme or metre which
consist the basic pillars in the study of any potsxt .

Generally speaking, teaching poetry is a ratherashelimg process where teachers are
usually asked to bring through the selected madsenaotivation, pleasure, learning and

evolution to the students and their learning exgrex@s which is most of the time tiring.
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THE POETRY TEACHING SITUATION ;

2.1. Introduction:

Poetry teaching promotes reading autonomy and ishal ability in language work, it
is a rich and widely appealing source of materaaidg an area on which foreign language
content syllabuses could be based. This chaptdaiesphe different concepts related to the
newly established system of LMD in Algeria implerteshin Tlemcen's Foreign Languages
department lately as well as the educational cargethe investigation. Besides, it will give
some notes about the status of poetry in the tigesglabus, as well as the teaching of poetry
in the FL department within the Algerian universitiamely the methodology used and the
prescribed text. Moreover, this chapter will spahkut the points of divergence concerning
the culture of the reader and the poet; and itpvibvide a brief account of both teachers’ and

learners’ profiles involved in this case study.

2.2.The LMD System in Algeria:

The application of LMD in Algeria is considered asstep towards Globalization
because this Anglo-Saxon program has more or lessen adopted by most European
countries and even a considerable number of othentdes of the world.This system has
been applied right from some years in Morocco leefts application in Algeria. However,
like with any reform, syllabuses and subject tilecation are restructured according to new
objectives.With the repeated pedagogical adjusten@rother euphemism for reforms), the
quality label of the former system becomes seconttathe first purpose of this new teacher
training program: the Language perse in a quitdtitatian conception (Lakhdar
Barka,1991:83). Because of the successive changhs educational system at the university
level, Algerian students are more suspicious tham.e

The aim behind this change was to create an ovieradvation within the Algerian
university to allow them follow the flow of real dadations adequate with the evolution of
not only scientific research and educational teghes, but of the world as well.This is, of
course a salient matter for the possibility to &piee same Lge in similar fields and use the
same vocabulary and terminology with other nations.

As far as Language teaching is concertinesli field is one of the building stones of the
global entreprise of higher educational programgsh@ coming years for academic and
professional training to reach a final superiorlgyaf product.

In what follows, the reasercher aims at preserttiegnew elements of the pedagogical

management of this new program that can be summed i
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THE POETRY TEACHING SITUATION ;

1-

2-

Semester System Yeartor a better organization and more flexibilitythe system,
the division is based on semesters rather thars ygdormation.

Teaching Units: Three main teaching units make up the skeletohefmhole system
where other subjects are grouped. They are: Theddfoental unit,where the
rudimentary subjects are grouped; the Methodoldgica which is primarily destined
to prepare learners to acquire skills in methodglogence, by the end of the
formation they will be able to be an active workethe field of reaserch; and finally
the Discovery unit where students can get acquittetew subjects in new fields, so
they can widen the scope of their knowledge thegthinat facilitates the passage from
one discipline to another be it one of the fa@stoffered by the LMD system.

Credits: Each teaching unit corresponds to a number ofitsrdtat can be capitalizad
and transferred, the total number of credits fahesemester is equal to 300 ( 180 in
the licence and 120 in the master degree).

Domains: They cover many coherent disciplines includingeotbubjects that lead to
oher specialities and particular options proposethé students.After the progressive
acquisition of the identified competences, studenlisbe oriented to another function
acording to the project ie academic or professidraice, the students will benefit
from the mobility they gain to other institutionsdacountries even.

Tutoring: This is a new pedagogical activity for the teacinéroduced in the LMD
system, this element permits a direct relation ketwthe teacher and the student
outside the academic sessions ie the teacher-lemtesaction becomes easier and
closer.Hence,instructors will play the role of théde as they can inform the learners
about pedagogical information they may need andirgetmed about the students
inquiries.Moreover, the task of the teacher becomedsr here as he is supposed to
advise and orient his students thruoghout theinlag process.lt is also a way out to
apply the learner-centerd approach we are expéateske in our educational settings.
Progressive Orientation: There is a great tendency to orient the students
progressively towards other specialities .The ntbiesy progress the more they are
oriented towards new disciplines an dit depends tlmir outcomes.Hence, the

student's competence is what determines his otientduring the formation period.
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THE POETRY TEACHING SITUATION ;

Additionally, there is an interesting flexibility ithe system which permits the students
to move from one discipline to another where tlamgfer is possible from English to French
and vice versa for the time being. This is calleel $ystem of Transfer of Credits and when
students reach the third year of the first phaeg #re free to deal either with the academic or
"professionalizing” licence. That is, students n@pose to go to work or carry on the
learning process and pass to the second phase.

2.3.The Educational Context:

Regarding the English Language, Algeria like marlyeo countries has witnessed
prominent development in its role, objectives, aylises as well as the teaching
methodologies from 1960 onwards.This work as statgtier concerns the teaching of poetry
at Abou Bakr Belkaid university situated in Tlemcdihis latter, in fact, was founded by the
late seventies, whereas, the department of Foreapguages formed with English and
French sections was founded more than twenty yagosThis department is itself a major
part of Letters and Languages faculty.

The implementation of English within the curriculuoh foundation and secondary
school levels plays a very vital role in educatiboes also for higher studies. Students who
choose to be specialized in the English Languagebtain a licence degree, in case they
choose the new system called LMD, they follow aricutum of three years duration where
they are allowed to carry on their post-graduateliss (master) to become part-time or full-
time university teachers. In contrast, if theydallthe classical system, they have to undergo
a four years curriculum duration to achieve theesgoal .

Within foreign Lges department, LMD students anggtet several modules in English
constituting Language skills of speaking within beal Expression module and the writing
one within the Written Expression module.In additto this, other important subjects such as
Grammar, Phonetics, Linguistics, Comprehension oifscdurse, ICT and Celtic
civilization.Whereas, the African civilization, theeaserch methodology and the
psychopedagogy modules are kept to the second year.

Regarding the Literature subject, LMD program stattthe first year with the ET.LIT
module as an introduction to literature as a wililoén in the second year they are taught the

British literature alone and the American one fstie the third year of graduation.
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As far as the materials used for the teaching/legrof English, FL department in
addition to the routinized materials( chalk, blagétals....); owns other fruitful teaching aids
for example: Data- shows, GVC rooms which represehinguage laboratory comprising
computers designed and established to make comsnimernet based communication. By
using these rooms, learners get in touch with devgrersonalities from different parts of the
world to exchange their electronic data and theeefmeate a sort of meaningfull shared
interaction, without forgetting as well the secolatboratory in the departmentwhich is
devoted solely to teach the listening comprehensiodule.

After giving a description of the educational cottef English Language at Abou
Bakr Belkaid university, it seems necessary to spd@ut the poetry element value and status

within this department and also the curriculum.

2.4. Poetry Teaching and the Curriculum:

In addition to the Linguistics and Civilization cponents, Poetry makes up a
significant part of Literature, the later whichase of the main three components on which a
foreign language content syllabus could be basedAotnue literature syllabus will not be
simply the use of literary texts for advanced laaggipurposes but, an attempt to develop or
extend literary competence.

Literature is a content knowledge module, a rick andely-appealing source of
material for reading, that needs to be introduckedtieg from the first year in the LMD
system in order to become more familiar with theh world and many of its concepts at an
early stage of studies, including the element adtpowhich is later on tackled within the
British Literature module in the EFL department.

Curriculum at this particular level that is the LMi&cond year aims at developing
EFL learners' awareness of Language usage thatowl&dge of the Language structure as
well as contributing to achieve the fluency thathe use of the Foreign Language needed to
achieve communicative purposes (Lazar 1993). Thkesstand structures present in the
literary pieces vary enormously and are not comgtaight in class.
» Time Allocation: One important feature of the Foreign Language laegroontext is
that of time.Infact, in the designing of a Languagerrse or syllabus, the question of
how many hours should be allocated to the teaabiirggcertain subject has much to do

with determining what level of attainment and whpécific goals can be reached.For
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instance, in the EFL department only one hour arthlé per week is devoted to
Literature module in general involving of courseefrg sessions, during each one of
the academic years. Such a number of hours indyitdetermines the level of
proficiency, the teacher's objectives and alsatigent of each one of the courses.

» Coefficient: Poetry is included in the English literature madfok each academic year
at the level of LMD second year “licence” besidéss attributed a coefficient of two
(02) out of the general six credits required fag English language culture unit. This
fact gives both literature and poetry a rather agerimportance in the English

curriculum.

The LMD second year program starts initiallytwine of the main literary genres
and the most appealing one which is the novedkies a whole semester to develop important
concepts about such a genre. Then, by the stémeafecond semester the teacher tackles The
Romantic Period characteristics and the poetsatftime.Consequently, the course is devided
into two parts: acquiring more details about them&ntic period considered as one of the
crucial periods in English poetry, and the maindsthat poetry relied on in that era.

Furthermore, the student is going to becomelili@mwith the most prominent
figures of that period such as W. Blake, W.Wordstvand S.T.Coleridge known as The First
Romantic Generation; alongside Lord Byron, P.B.lBlyehnd J.Keats known as the Second
Romantic Generation and their universal masterpiece

The table below gives and explains the variousesibjtackled during the LMD
second year:
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Unite d'Enseignement Coeff | Credits

UE Fondamentales

UEF1/Description de la langue Anglaise 20
1. Grammaire 3 3
2. Phonetique 3 3
3. Linguistique 3 3
4. Techniques de Production Orale 4 4
5. Techniques de Production Ecrite 4 4
6. Comprehension du Discours:Ecrit/Parlé 3 3
UEF2/Cultures d'Expression Anglaise 6
1. Litterature d'Expression Anglaise 2 2
2. Civilization Anglo-Saxonnes 2 2
3. Civilization Africaine 2 2
UE Méthodologie
UEM: Méthodologie de recherche 2 2
UE Découverte
UED:Psychologie Generale 1 1
UE Transversales
UET: T.I.C.E (Informatique) 1 1
Total Semestre 30

Table 2.1: The LMD Second Year Table of Subjects ahCoefficients.

As one can nottice the semester is divided fiv® units of teaching: the three
units mentioned above : the Fundamental unit dioly the main subjects in the English
“licence” i.e Grammar, Phonetics, Linguistics, DExpression, Written Expression and
Discourse Comprehension as a primary part. Themgsahe second part of the unit which
includes English Literature, Anglo-Saxon Civiligatiand African Civilisation as well. In
addition, the programme contains a unit for Resesethodology; while the Discovery unit
involves courses of general psychology.A specidl isradded including a module of ICT to

learn about some technology communication keystamid.
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2.5. Teaching Poetry in the FL Department:

For a long time the teaching of English Literatamed poetry in Algeria has been
characterized by the "spoon-feeding” method, cheraed by the fact of teacher passing all
he knows, especially literary facts or commentsobyer critics, to his students and these
laters just passively accept them.As a result,uaseothat should have been very interesting
becomes very dull. There are two reasons for that:
a-Lack of documentation.
b-Syllabus and bibliographies are not provideddachers.

The picture of the drawbacks in the teachingpoétry in foreign Languages in
Algeria, seems to echo a general consensus amacigets of English, like Arab (1990), who
sketched relevant observations ; as for the inamgqbetween the teachers' objectives and
the learners' expectations.He stated in his arti@de English Literature was taught as if none

of changes happened.He affirmed that:

The emphasis is still laid on content anliterary histories and criticism, indeed,
Literature is taught as if Algerian students werenative speakers of English with
all the familiarity that this implies in terms of literary tradition and cultural
presuppositions. (Arab,1990:70)

Teaching the history of English Literature hagmy, in Algerian universities, the main
part of the Literature course.Even though somealiteworks have been dealt with, the texts
have often been some selections of long works.\ighabre critical is that writing skills have
often been ignored because of time contraints.Hewespeaking of more recent status of
Literature and poetry teaching in Algeria, Miligi@i003) showed no hesitation in stating the

following:

In the traditional method of language teaching.....literature had the lion share

because of the emphasis on accuracy in languagedbang,and the use of systematic
translation of great literary masterpieces. Nowaday, with the shift away from

accuracy to the correct use of a less frozen langge, literature has nearly

disappered from curricula giving way to a more fun¢ional language in accordance
with students' needs and profiles, hence the proéfation of ESP syllabi.

(Miliani,2003:31)
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No literary text especially English poems aradrentirely whether short or long,it
comes as no surprise,therefore,if students' mativatare very low and their attitude towards
poetry more precisely is negative.That is why ie tiext passages the researcher would
examine some of the reasons that could have catedbin such reactions towards English

poetry and Literature more generally.

2.5.1. The Set Text:

The teaching of the poetry component may involveous criteria to be taken into
consideration; one of these important criteriahe selected material for reading. At the
simplest level, poetry is not qualitatively diffatefrom any other linguistic performance. It is
an instance of the productive use of a limited nemdf linguistic structures in order to
achieve communication.

It needs to be said that the English Language stadat the Algerian EFL
departments face various problems and obstacles selated to the insistance on inflicting
set texts on unable or unwilling students. As alethiive prescribed text in poetry teaching is
efficient to a certain extent as far as limiting #knowledge needed to be acquired, as for the
Algerian context and Abou Bakr Belkaid universityoma precisely, the poetry course is
concerned with well known poetic texts such as Bhp&are's sonnets, Milton's 'Paradise
Lost' passages mainly and some other famous Biitistis; Needless to mention also that
these works studied are in archaic English.

Another issue worth noting is that of literary amliterary text which is based on
the distinction between teaching poetry and Litgeafrom a cultural and personal standpoint
on one hand and the use of it as linguistic resoorcthe other.Actually, there seems to be a
close link between this distinction and the oneceoning the literary and the non-literary
one: We cannot expect the same reactions fromttigkersts bearing in mind that the first aim
of the text is to provoke emotions while the secsaeks to inform about the Language.

on one hand, if the teacher’s objective is to Hefsners interact emotionally with the
poetic text subject under study, to encourage thead poetry, for their own pleasure a text
selection on the basis of aesthetic values is tdaken into consideration, while if the
emphasis on another hand, is exclusively on sigdisiherefore any poem in print would

suffice.
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According to Davis? Reading a poetic text in an FL context comprises basic
skills which are: 1) - knowing how to decode arblemeaning of words and sentences in their
context. 2) - to be aware of his cultural referantsvhich a work is written. 3) - to posses a
literary competence. 4) -reader’s re-creation @f it infusing his feelings, emotions, and
previous experience into words instead of beingipasconsumer

Traditional teaching of poetry focuses on tbetpand the text rather than the reader,
the text is seen as the concretization of the pdmtliefs and thoughts which make it subject
centred:

.... Becomes an act of deposting, in which théudents are the depositories...

Knowledge is a gift bestowed by those who considdremselves knowledgeable

upon those whom they consider to know nothing® (Showalter, 2006, 27-28)

Teachers translate the text for students; explifficult vocabulary but, what lacks is
the direct contact between the poet and the rehdengh the text. Poems should be used as
means to reach the communicative and the deeperddighoetry instead of making it the
centre of knowledge.

The text does not carry hidden messages or puzzl#s us to solve. Rather, text

represents only a small part of the total experiere that the reader creates

through collaboration with the writer in a shared experience (4)(Vinz &

Kirby,1988, 91)

The set text, therefore, whether prescribed or emosut of interest, original
masterpieces or simplified versions of them; shawdd be the main focus of any literary or

poetic lecture.

2.5.2. The Approach to the Text:

Selecting the text is only the first step, an dlgumportant issue is how to deal with
the text in the classroom.Rosenblatt’'s(1978:24jirdison between efferent and aesthetic
reading is critical, as she defines efferent regdifrom the Latin’ to carry away’) as reading
in which the reader is concerned with what he wdlry out. Whereas, in the easthetic
reading, the reader’s primary concern is with whegtpens during the actual reading.In both

cases the text is a stimulus.
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Broadly speaking, the classroom approach to theresif or aesthetic reading must
be different, for exploring the usage of a text ethis being approached efferently is in
keeping with the aim of using a text to gain infatran. On the other hand, since in aesthetic
reading the experience is primary, the approachildnoegin and language usage should be
explored only to the extent that it is relevanthat experience.To do other than that in class
results in what Widdowson (1979:80) terms a lackaathenticity i.e. an inappropriate
relationship between the text and the reader.

English poetry teachers have experienced that iregdébreign language in general,
and foreign literature in particular, is a compéxerprise involving the risk of wasted effort.
Most teachers in our English classrooms, not eragmd by the recent developments in ELT
methodology, follow traditional teacher-centred m@ehes which does not arouse students'
genuine interest in the subject being taught, nakethem get involved in any meaningful

classroom interaction.

2.5.2.1 The Traditional Methods:

In traditional approaches teachers are found tobfatk upon the role of imparting
background information about the text/ author olivdeing a 'metacritical' lecture which
often results in a negative effect taking studentstest away from the text instead of making
them interested in it.

Instruction on comprehending and appreciating poesis especially been regarded
as ineffective. Either because of a lack of appatemmn due to the students' weaknesses in
studying poetry or because of well-intentioned asilism to show students the wonders of
the form, many teachers have force-fed "meaninggutzzled students or have taught poetry
by way of dissecting poetic techniques--here ignal®l, here is a metaphor, and so on.

The implications for teaching and teacher educadi@nthat theory that explains how
students learn in classrooms is foundational tohieg effectiveness.Initially, learning was
theorised as occuring in the interaction betweeilit@ive opportunity to learn, facilitative
student behaviours and student resourse access.

Many behaviours traditionally considered off-taskrev found to be facilitative of
learning and many considered on-task were notit@tie of learning.Students' experiences
in classrooms frequently led to the developmennisiconceptions about the subjects taught,
and central to learning was the role of the stugleling-term memory which places

constraints upon how learning occurs.
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Additionally,Approach to poetry could be dividedtanthree main trends: the
information-based approach, the language-basedagprand the personal-response based
approaches (R.Carter,1988,p3).The early mentiopptbaches constitute the existing trends
in the field of poetry teaching for foreign studefne may raise an inquiry about the reasons
behind the use of one approach or another in tesaom.

Considering the existing approaches to poetry iegdight would be shed on the way
literary texts are taught in class.On the groundthef approaches used, the majority of
guestions either belong to the information or #weguage approaches (See chapter one, the
poetry teaching approaches),consequently, majoticisrh have been laid on both
approaches.Many did not hesitate and charactetimetivo approaches as being"traditional”
relying too much on the teaching of background nmfation about the author, his/her time
and social milieu;and for delivering "meta-criticicture$.

After the questioning and the various observationsthe teachers of literature
practices during the courses, it seems that moshefteachers do not seek principally to
encourage the learners to relate the themes to pleesonal experiences. The procedure
applied is often based on "question- discussionthodologies which aim to deliver the
necessary critical skills to the learner,this latteethodology constitute but a general frame
within which the teacher and the student co- opdaratlass. This vision of teaching poetry is
meant to explore the extrinsic part of the text toeencourage the study of poetry in
association with psychology, ideas, society anerdfields of humanities.

The below figure attempts to put under the spottvid@ractised in the poetry course

today and since the secondary school days :

Recapitulation Explanation Comprehension Dictation of
—) —) Questions )
Reading aloud Paraphrase excercises Answers

Figure 2.1. Structure of the Poetry Lesson in the yerian Context.

At the level of poetry courses concerning LMD seatoyear students, such
methodology is used widely to extract responsesnimabout the form of the text, the
amount of knowledge the student possesses in twdewrrectly versify any poetic text but,

what seems to be lacking is a great focus on thelest's own interpretation and
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understanding of the themes as well as a furthezldpment in  encouraging the students to
be futur poetry writers if one may dare to hope.

Another drawback linked to approaches is that daher turns out to be the only
speaker and the student's being passive recipigrsi®ad of "active agents" (Sujit
K.Dutta,1994,p39). In the language and informatiased approaches the teacher is more
likely to stand before his class, enjoying his leetyet getting no feedback from learners.The
reason is that there is no interaction between bbthe students and the text.

Moreover,and speaking about the approach to poaetaghing, memorizing and
perfect repetition of information is still a populmethod of checking that a student has
retained what has been taught.lt is a reassuringhadefor teachers and students
worldwide.The students erroneously associate reraentpwith understanding and feel they
have learnt something (not always the case).Teadeel they have imparted a "body of
knowledge® to the students which they did not possess befweelesson;there is then a
subsequent sense of professional justification.

The fact that memorizing is simply a test of rei@miand recall rather than a response-
based method of learning, is largely overlookedaAsesult, the student expects to be told
what to learn or commit to memory; he expects tadm#pient of, rather than contributor to
the learning process.The effect on poetry lesserbat students prefer, or expect,to receive
model answers to problems of interpretation; subsetly,students have little confidence in
their own critical abilities.

As a whole, it is necessary in a poetry class timatmethod used comes to help and
serve all of the participants in that process, dgfifieé methods if one may say have to be used in
one lesson of poetry and the teacher has to betieffeusing them appropriately.
2.5.2.1.1. Vocabulary Fostering:

One of the main reasons for teaching poetry is ribapce students’ linguistic
knowledge and to get them to be in touch with:” there subtle and varied creative uses of
the language” (Carter and Long,1991,p2). It aimspaimoting language development
amongst students in that it develops their competdevel in: lexis, syntax and vocabulary;
helping students to read extensively increases theeptive vocabulary and the features of
the written code of the language:

.... Language is the literary medium that literature is made from language and

that the more students can read in and through langage the better able they

will be to come to terms with a literary text as lierature.(Ibid).
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The American Heritage Dictionadefines vocabulary as “the sushwords used by,
understood by, or at theommand of a particular person or group.” Howeveiseems
important to point out that in almost all casesr¢hare some differences in the number of
words that an individual understands and uses. Eweterms “uses” and “understands” need
clarification. For example, the major way in whiale “use” vocabulary is when we speak
and write.( See pragraph one, p14, chapter one)

The term ‘expressive vocabulary’ is used to referbbth since these are the
vocabularies we use to express ourselves. We “gtadel” vocabulary when we listen to
speech and when we read; the term ‘receptive vdagbus used to refer to listening and
reading vocabularies. Finally, to round out themieology, ‘meaning or oral vocabulary’
refers to the combination of listening and speakmgabularies, and ‘literate vocabulary’
refers to the combination of our reading and wgithocabularies.

One reason teachers are concerned about teachtagutary is also to facilitate the
comprehension of a text that students will be assigto read. If students do not know the
meaning of many of the words that they will enceunh a text, their comprehension of that
selection is likely to be compromised. When theppse of vocabulary instruction is to
facilitate the comprehension of a selection, iblbwious that this instruction must take place
as an introduction before the reading of the select

All poetry teachers share the objective of prongtsiudents’ awareness of the
structure of the language; however, there are akldWson (1987:3) points out, two levels of
linguistic knowledge: the level of usage and theeleof use. According to this definition,
‘usage’involves knowledge of linguistic rules, whereassée’ entails knowing how to use
these rules for effective communication.

Presumebly, poetry texts can provide a basis feerneing language usage, many of
these texts focus on the particular grammaticabtgdhat are salient in the text. Furthermore,
vocabulary expansion is dealt with by attentionwtord forms and common expressions.
Povey (1972:187), in summarizing the aims of ugogtry in class argues that ‘poetry will
increase all language skills because poetry wilermat linguistic knowledge by giving
evidence of extensive and subtle vocabulary usagecomplex and exact syntax’.

Poetry selections usually carry a higher load ok neords, and the meanings of
these new words are quite often important for ustdeding the selection. Some poets make it
a point to use artificially enhanced contexts toilitate word learning. If new words are

defined appropriately in the selection, they may meed to be discussed beforehand. Thus
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new words that are critical to an understandingthef major topic or theme should be
introduced and discussed prior to reading becawsexploration of these prerequisite terms
and concepts will establish a strong foundatiorstdysequent learning.

A second major reason for teaching the meaningartisvis to increase the number
of words that students know and can use in a yadgeeducational, social, and eventually
work-related areas. To increase the number of witrelsstudents learn, it is often helpful to
teach these words in morphological or semantidetasMorphological clusters refer to what
Nagy calls “the word formation process.” These tuswill often build around a base or root
word® .

One another hand, semantic clusters refer to wibraisare related in meaning or
relate to the same field of study. Teaching wordsemantic clusters is particularly effective
since vocabulary expansion involves not just thguesition of the meaning of individual
words but also learning the relationships amongde@nd how these words relate to each
other. Avery effective way to present semantica#liated words is to build “word webs”

around some central concept.

2.5.2.1.2. Structure fostering:

Poetry provides learners with a wide range of iitlial lexical or syntactic items.
Students become familiar with many features of wiigten language, reading a substantial
and contextualized body of text. They learn abdwt $yntax and discourse functions of
sentences, the variety of possible structuresttandifferent ways of connecting ideas, which
develop and enrich their own writing skills. Atstaent that was made by Roman Jakobson
almost half a century ago indicates the relatigndietween linguistics and literary studies

stating that:

If there are some critics who still doubt the comptence of linguistics to embrace
the field of poetics, | privately believe that ...liguists have been mistaken for an
inadequacy of the linguistic science itself. All oluis here, however, definitely
realize that a linguist deaf to the poetic functionof language and a literary
scholar indifferent to linguistic problems and uncmversant with linguistic

methods are equally flagrant anachronism .(Jakobson,1960: 377)
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Poetry paves the way for the learning and teacbfrigasic language skills and offer
a significant learning process where Grammar i®thiced after basic linguistic competence
is acquired, as a means of reflecting on acadeamguage and an intellectually interesting
activity in its own right. Grammar is not a route tleveloping primary or usable knowledge
of languagé? but it can serve as a tool for increasing the Uaiyg repertoire and for
understanding the construction of text “rhetorintlargumentation.

There is a persisting teacher concern that gramsnaecessary for “accuracy” (as
against “fluency”) in language. This presupposed the learner has had enough exposure to
the language to produce it with sufficient systeangtto allow the identification of recurrent
errors. Systematic language-based approach tatliter bears the potential to pave the way
towards a better understanding of a literary tAstShort also accentuates:

Detailed and systematic analysis can be seen asad to our understanding and

appreciation of the text under discussion as wellsaproviding a rational

language-based account to support interpretation ahgiving insights into the

process by which we interpret when we read(Short, 1996: 27)

In the EFL context where structure and languageriphasized in poetry teaching, it
is a demanding task from the teachers since “wdr@jlage teachers teach is a very complex
issue which requires linguistic, pragmatic, pedagmlg and cultural competence”
(Tercanlioglu, 2000: 185). As is also researched idlaminated by Akyel (1995) in actual
EFL setting, language activities prepared arourd“thstinctive features of the language of
the poem help EFL learners develop an awarene$®wflanguage is used to produce a
particular meaning”, and the stylisctic and langtagsed approaches discussed throughout
the present paper demonstrate how both teachersstadénts in the EFL class, seek to
develop ways to explore these “distinctive featuoéshe language.

Poetry provides the teacher with instances of laggustructure in use, which can
form the basis for instruction and practice in tlamguage skills, especially reading
comprehension by a varying amount of grammaticalysms and explanation. In addition,
exercises and drills may be devised in order tosfiex linguistic structures to the learner’s
active repertoire.When students become capablemdits/ity to stylistic variations poetry
becomes a vehicle for the learning of differenagtsveen language varieties.
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2.5.2.2. Interpretation and Inference:

After learners are brought closer to the poeticsusfelanguage, teachers must also
help them develop their “abilities to infer meanisugd to make interpretations” (Lazar,p 19)
on the linguistic and contextual basis by develgptheir “sensitivity to the web of
associations which links words to each other,” tiee“weight and quality of words,” and
finally to “the limitations of their use in everygaspeech as compared with poetic
language”(Maley & Duff 12).

Language act provides the reader with a creatitexantion with the text, then, an
interpretation including the drawing of inferenage what is produced by language is required
on the part of language users. In Carter’s langutgeexperience of decoding poetic uses of
language is :

Transferable to most language learning contexts invhich meanings, because

they are not always immediately transparent, have a be experienced,

negotiated, or ‘read’ in the sense of interpreted &tween the lines

(Carter,1988,155).

This capacity gained from such experience “can thentransferred to other
situations”, where a creative and contextual intggiion needs to be made on the basis of
“implicit or unstated evidence” (Lazar 19). Finalljhese capacities obtained from activities
through English poetry can serve as a springboarcexpanding learners’ communicative
competence because English language is not alwaysried by rules; rather, it stretches
beyond ordinary language uses “to achieve diffecemimunicative purposes” (Lazar 100).

Literary competence is part of the overall commati@ competence that teachers
aim at developing in their students, and is a mecalibn of the notion of competence. It
comprises abilities attributed to the competendeeaof poetry, they include abilities to
distinguish verse from prose, good poetry from paétry and to distinguish the various
devices and forms as a start. (See teaching pdetiges, chapter one)

Culler (cited in Dane) defines it as:"A set of centions for reading literary
texts®. He attempts to confine interpretation to critiaztierpretation, a problem that many
students fail to use in reading * literary inadegyiglsenberg 1990). To help students develop
strategies ( reader’'s awareness to how to appribecineading of a poem), it is seen more
likely as information processing where studentsushgosses implicit understanding and
familiarity with conventions that allow them to useords and convert them into literary

meaning.

~54~



THE POETRY TEACHING SITUATION ;

While reading and processing English poetry, leaearn how to “make use of
certain interpretative strategies” which are cotuak creative, and subjective (Lazar 101)
and use them functionally in an actual speech evBeing able to identify linguistic
structures, vocabulary and words’ relations (coheg® in addition to identifying forms of
poetry, points of view and themes, denotative aodnotative meaning helps the LMD
second year student get rid of the anxiety or &k indulge himself in ideas’ elaboration and

meaning negociation.

2.5.3. Teacher VS Learner Centredness:

In the actual learning situation and in a tradisibclassroom,where the teacher is
considered like the protagonist in a 'dramatic nhagae’, he speaks before the students who,
being silent listeners, have practically got noghto do other than listening to what the
teacher says, no matter whether they understamdnivt. In such approaches, the teaching of
literature and poetry, as Moody (1983) observesas "faltered and students have been led
busily but aimlessly through 'forests of inspiré@rhry gossips', or cajoled into rigid and
doctrinaire interpretation”(p23).

In the table below the researcher demonstrateséne differences between a
teacher- centred classroom which characterizesmmuersities nowadays, and a learner-

centred classroom:
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Teacher-Centered classroom Learner-Centered classroom

Knowledge is transmitted from professor t¢ Students construct knowledge through
gathering and synthesizing information and

students integrating it with the general skills of
inquiry, communication, critical thinking,
problem solving and so on.

Students passively receive information Studentsetigely involved

Emphasis is on acquisition of knowledge | Emphasis is on using and communicating
outside the context in which it will be used| knowledge effectively to address enduring
and emerging issues and problems in realslife

contexts

Professor’s role is to be primary informationProfessor’s role is to coach and facilitate

giver and primary evaluator Professor and students evaluate learning
together

Teaching and assessing are separate Teachingsessiag are intertwined

Assessment is used to monitor learning | Assessment is used to promote and diagnpse
learning

Emphasis is on right answers Emphasis is on generating better questions
and learning from errors

Desired learning is assessed indirectly Desired learning is assessed directly through

through the use of objectively scored tests| papers, projects, performances, portfolios,
and the like

Focus is on a single discipline Approach is conigativith
interdisciplinary investigation

Culture is competitive and individualistic Cultusecooperative, collaborative, and
supportive

Only students are viewed as learners Professostadénts learn together

Table 2.2. Comparison of Teacher-Centered and Leasr-Centered Paradigms.

Current teaching methodology based on communicéaehing suggest that there is
a benefit in shifting from the traditional teaclegaproach to a learner one where these laters
are encouraged to become independent and sefatiréctlearning .More communication
shifts the focus to learners in several aspectsnérs’ needs, expectations and seek to engage
them through communicative tasks. Learner centeathing means, as Weimer(2062)
states: “putting emphasis on students, what theylearning, how they learn it and the
conditions under which they learn. As well as whketthey are retaining what they learned

and how positively current learning affects theies”.
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2.5.4. Poetry Teaching and Culture:

The close link between the two parameters of Laggwand culture was spoken about
by Trivedi (1987, p93), who took a clear-cut pasitiand declared that "one cannot learn a
new language unless he has a sympathetic undargganfl the cultural setting of that
language".This claim shows certainly the necessity to separate teaching a foreign
Language from the teaching of the culture in whidk FL is spoken.

It does not demand much to demonstrate that masfegrammatical rules of the
learned Language does not necessarily mean knaviexy thing about that Language.If one
really wishes to master a foreign Language andet@ lgood analyst of its Literature, Frye,
N(1945,p58),proposes that the learner has to setdii the objective of attaining as much as
possible, situation in which the Language operateshe able to do that, Frye insists that the
learner should be extremely sensitive to impressaifrthe specific things of the environment
where that Language is spoken.

Additionally, in the early Harvard Edtional Review article, Nuthal (1999)
exemplifies the ways in which social class, gended ethnic differences were implicated in
student learning in classrooms, and why culturéemaso much:

The outcomes for students include not only how muckhey are able to learn
from the official curriculum,but also what they learn about their own
identity,value and capability.The process of curriclum enactment itself is
critical because students experience and learn culally specific ways of
participating that influence their learning and their well being.

English poetry in general tackles problems of fates relation of freedom and
necessity, spirit and nature, religion problemsluding the interpretation of Christ, the
attitude towards sin and salvation.These themesldition to the man's relation to death and
the concept of love constitute the very raisonrd'ef poetry in general.

The idea that the negative attitudeth&f sudents towards English poetry in class
would be better understood if we examine their bemknd which is based on an Islamic
based society.Related to this idea and accordinght®e Random House of The English
Language (1967:1212), religion deals with:
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What exists beyond the visible world, differentiatd from in that it operates
through faith intuition, rather than reason generaly including the idea of a single
being, a group of beings, an eternal principle, oa transcendet spiritual entity
that has created the world, that governs it that cotrols its destinies, or that
intervenes occasionally in the natural course ofsthistory, as well as the idea that
ritual, prayers,spiritual exercises, certain princples of everyday conduct.....are
expedient, due or spiritually rewarding or arise nadurally out of an inner need as

a human response to the belief in such a being, pgiple.

As mentioned before, the cognitive interferencelsbdmic values manifests itself
particularly when the teachers of foreign poetrynage to open a theoretical debate on issues
controvercial to their own ones most importantlguiss dealing with sex,the meaning of
human existance, life after death,....etc.Oftentinséisdents tend to avoid taking part in the
classroom discussions- reffered to by the cultsinalck On the other hand,when they attempt
to give an interpretation of a poetic text,it sually in the light of their religious values-
reffered to by the ethnocentric stereotype.

The concept of "cultural shock" is generally rede to designate the instance where
the learner is being introduced to the study ofileuce which is different from hiS?'It refers
to phenomena ranging from wild irritatability toegepsychological panic and crisis, in the
field of FL culture. Cultural shock is linked toethearner's feeling of estrangement, anger,
hostility, indecision, frustration, unhappinessdrsess, loneliness, home sickness and even
physical iliness.

While ethnocentric stereotypes are said to be anghenon defined as gross
simplification that clearly sum up members of otgesups or cultures, i.e the student tend to
have a certain impression regarding the targetuijltthis impression prevents a more
profound understanding of the other individuals Hredr societies.

To illustrate what had been said, one can give dkample of Milton's famous
poem,popular among English students which is "Reeddost”, published in 1667.This poem
considered one of the most important masterpigaisrteed to be taught , of course,most
students when studying an excerpt from it expressrtain distance if not to say hostility
towards particular concepts in the text.The geniel@d behind this poem is the possibility
that"Satan" has been unconsciously been portrayem\actim of his own jealousy of man
and eventually a "hero" as he presumably attempt@garn the Angels from the "new comer”
(the new creation of God:Adarfty
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For the students "Satan" is a symbol of dewvit] thus cannot be imagined but doing
evil,as an argument for the idea, some of thenmesyatically refer to the Coran and give its
version of Satan's banishment from heaven followiegcreation of Adam and Eve.

In response to a very legitimate questionualtbe role of the mother tongue
interference as well, one should evoke the argusngiven by R.Carter and M.Long when
they dealt with the issue of individual learnerackground.Carter and Long (1991,p48)
argued that “ the difficulty of the learner to copgh a foreign language literature course is
due to his/her lack of experience in his/lher motbague literature as well as to his/her poor
knowledge of the world life and people”.

Hence, it seems that the scepticism wich tayaised as for the exsistence of
continuity between the learner’s reading habit oétc texts in his mother tongue and his
reading of it in the Foreign Languages do not stamaonvincing arguments. In the case of
university students, one may safely state thatethdso used to appreciate the poetry of Salah
Abd Essabour and Nazik El Malaika, may equally theaeted by the poetry of English poets
like Eliot and Wordswort¥ .Similarly, these learners may extend their reggliractice not
only to what concerns English literary texts bwgoato other literatures from new English
speaking countries.

Having established this didactic correlation, maegchers confirmed also that the
Arabic literary texts prescribed at earlier stagé®ducation are rigid, and very limited in
terms of diversity dealing with religion, moralignd nationalism. They added that the texts
selected represent a potential source of repulsatimer than attraction. Consequently, the
only feeling learners have vis-a-vis the poetiddes rather the duty to follow the often static
procedure to their study.

2.6. Teachers’ Profile:

Even though the emphasis in education is on theméeaone should bear in mind
that the teacher is still the person especiallpé@ to guide learners and create a favourable,
supportive classroom environment.Moreover, it igiobs that any empirical study requires a
selected population, that involves subjects tearhihe same discipline, to build on the
empirical phase to be checked.
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This case study includes teachers of the Englishature module; they are working
in the English department at Abou Bakr Belkaid msity. These latters being three females
and a male teacher who possess degrees varyingMemister to the Doctorate in Literature;
they have different ages varying from thirty to figyufive and work as full time teachers at the
university. They all share a rich background ierkiture in general as well as the field of
methodology and TEFL. They possess a combinatikmafviedge of the various modules in
the department.

Besides, they share a common consciousness @utiject they teach i.e literature,
they possess also a great flexibility and a hugsesef responsibility towards their students ,
their shared aim as well is to be able to deliherrnessage behind each text they present and
they ought to enable their learners to acquirectimpetence needed in the four skills in order
to communicate and make the best of each session.

Nevertheless, it seems that the teachers of literdiecause of time constraints tend to
skip various practices intended for the full asktion of all the aspects concerned within the
course for various reasons mainly the gap betweerknowledge they have and the one the

students possess.

2.7. Learners' Profile:

Sampling is an important component of most edunatiaesearch projects,the
significance of sampling comes from the fact tln precision of conducting the sampling
procedures determines the extent to which we caprgbze the research findings.Sampling
refers to the selection of a subset of elements frdarge group of objects, for the purpose of
being able to draw general conclusion about thigeepopulation.

This experience would be taken as a "case sftiyit would provide us with enough
clues to consider its conclusions as the sign eéund and reliable direction of prospective
interests.The subjects concerned with this exployatesearch constitute the number of
fourty in the English department , they are chosemomly from a large group number of
seventy six. The subjects are in their second pédheir university studies in the newly

established LMD system as chown in the table below:
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Sample's Gender Number Percentage
Females 28 70%
Males 12 30%
Total Sample 40 100%

Table 2.3. The Sample's Numbers and Percentages.

These students had years of English (five yealsast) as part of their compulsory
schooling and reached a certain level of proficyedefined as limited in speaking, reading
and writing. Students are of mixed abilities whadeis Arabic and their dominant L2 is
French, their number is fairly representative of thhole population. They mostly share
common features like: age (from nineteen to twéwwty mostly), learning experience (similar
teaching method), cultural and even social backaiou

They are Baccalaureate holders coming from disstreams in the secondary school,
mainly Arabic literature and foreign languages amaldic literature and philosophy with
different linguistic abilities; most of these stute come from literature stream with its two
sections: literature and foreign languages orditege and human sciences. They are exposed
to the basic knowledge of English as a consolidatiiothe knowledge already acquired at the
secondary school. Therefore, they share a recdgeizsckground in literature mainly the
Arabic and the French one.

2.7.1. Learners’ Expectations:

Being an English student has a certain impactmmst of the LMD second year
students because they do their best to speak apbmé to questions in a different way
somehow imitating native like accents. They differattitudes towards the methods used in
teaching the subject and they aim at acquiringflttency needed to speak with a native like
accent.

Besides, they share also a sense of autonomyndnddualism in approaching the
literature module depending on the different chiargcthey have, some are very satisfied
with any method or teacher because they did noe mauch expectations whereas, others
dislike some teachers or some methods. Furthernoore,can feel that most of them are
satisfied being English students for they feel date difference and they consider themselves

lucky and special in a way or another.
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More importantly, English students are experthemselves to attain a considerable
degree of proficiency in speaking and writing mgifThis brobably means for most of them
knowing enough English to pass their examinatioms a proof for them for being good
students. As for poetry, they expect themselvetetmde as much as possible the language of
the poems, to understand vocabulary and to becoane able to identify themes and forms

of poetry ontheir own.

2.7.2. Learners’Needs:

Identifying the subjects’ needs is necessary for @searcher involved within the
field of Lit teaching and learning context, theseds will be taken as basis upon which the
teachers will establish systematically differen¢rttes, topics, and methods. As well as to
cater for the specific needs,of the targeted sdaoaiccording to their priorities,level and the
different difficulties that threaten their learniofpoetry.Indeed analysing learner's needs has
been always seen as:

An attempt to identify the gap between what students how and what can do
at the present point of time and what they need iddly to be able to do in the
target situation. (Davies, A, 2004:674)

Therefore, the most important factor we need torena in this case is motivation for
it is a crucial force which determines learnerstcass in EFL learning poetry. It has been
possible to find out that most of our students @&e goals of various types, many of them
may be intrinsically motivated in that they argatted by the culture of the target language.
If not as Littlewood (1987,55) affirms:”if this &tide is negative, there maybe strong internal
barriers against learning*®

Motivation may be affected by factors such as:dargmber classes, boring classes, or
boring methods; students need to improve theintasilto deeply explore the text mostly
stylistically and communicatively speaking (Seeptbaone). They as well need to learn how
to analyze a poem, for those who where not taught to do it remain oblivious to its

relevance and therefore, develop a sort of “phofv@h it.
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As for the critical skills, students are expectedhaive a critical mind in speaking,
writing, and more importantly in reading; in orderdevelop both their linguistic and literary
competence. Because competence is highly recommdnoi® students in both fields for
sometimes, linguistically competent ones are inblp#o carry out a given task in poetry

activities.

2.8.CONCLUSION:

The second chapter of this case study involves tailedeé account of the various
features of poetry teaching situation within thegéan context. After giving a general
introduction of the newly established system of LMD the Algerian university, the
researcher spoke about the poetry teaching stathe iFL department of Abou- Bakr Belkaid
University in Tlemcen.

Afterward, he started speaking about poetry teacholicy including the used set text
and methodology demonstrating how emphasis is puttraditional language based
approaches rather than communicative and learnrsgdbanes. Then, he spoke about the
influence of the culture (whether native or targetture) upon students’ perception and
achievement in class.

Finally, the researcher concluded this chapterroyigding the reader with the profile
of teachers involved in this investigation and stitd chosen for this case study data
collection.
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Notesto Chapter Two:

1- The modern system of academic degrees evolvedhdanntedieval university,
spreading everywhere across the globe as the utstit did:No other European
institution has spread over the entire world inwag in which the traditional form of
the European university has done. The degrees addrg European universities —
the bachelor's degree, the licentiate, the mastgreeé, and the doctorate — have been
adopted in the most diverse societies throughaunvbrid.

2-Davis,N,(1992).”Reading Literature in a Foreign faage: The Competence
Response Connection”. InThe French RevigwiN3:359.

3- Showalter,Elaine, “Teaching Literature” 2006:27-28

4- Vinz,B and Kirby, D.”"Research in The Classroom:wN¥iews of Readers and
Texts”,p9l.

5- To perform a meta-critical analysis is to critigaecritic's work ; to describe,

analyze, evaluate the principles and methods ait@at approach; to question the
theoretical foundations of criticism; or to studhethistory, purpose, or context of a
critical text.

6- A linguistic structure or a rule of Lge use aslvesl a new information the teacher
already had and the student did not.

7- Selecting or employing individual elements fromaaiety of sources, systems, or
styles: an eclectic taste in music; an eclectic@ggh to managing the economy.

8- For example, if a teacher were teaching the womd r2ot as a body part but as a
verb meaning “to provide with a weapon,” then itukbprobably be useful to teach
the morphologically related words: arms (noun), edintadjective as in armed guard),
disarm, rearm, unarm, armor, armory, armament, etc.

9-The term grammar seems to be understood in a yarietays. We do not rule out
the possibility of encouraging “parsing” skills strategies (identifying sense groups
to see how they fit into the sentence, or inseriagse groups to expand a sentence)
as a means of making input more comprehensibleadiee stages, especially in
English-minimal environments. Some grammar (suchthes appropriate use of
prepositions) may more appropriately be termeddhming of vocabulary (including

now under this term idiomatic or fixed expressidns.example, in time and on time).
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10-Dane,J.A,(1986). “The Defense of The Incompetenadee. In Comparative
Literature, Volume 38, NO1:p57.

11-Weimer, M. “Learner-Centred Teaching: Five Keys Qes to Practice.

12- TRIVEDI,H.C, op.cit,p24.

13- After his disobedience to God,Satan gathered eékeaf the Angels around him
and delivered a flamboyant speech where he attadlksn as he considered him the
potential spoiler of the whole universe.
14- T.S.Eliot's constant reference to mythology is poetry is a technique that could
be found in the poetry of M.Darwiche.

15- A research design which aims at portraying andyaimgy and interpreting the
uniqueness of real individuals and situations tgloaccessible accounts, it is a single
case where in-depth analysis and interpretativéysisaare presented with sincerity,
complexity and particularity.

16- Littlewood,(1987). Foreign and Second Languageatieg,p55.
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3.1. Introduction:

This third chapter will be all abdbe researcher’s attempt to investigate the
reasons behind the significant frustration andidaliffies that LMD second year
teachers face in their classes of poetry; and cuesgly problems that their students
face (methodological problems). This third chaptdl include the main points and
results revealed by the research through the ugkeo¥arious research instruments
mainly: the students’ questionnaire, the structutedchers’ interview and the
classroom observation. In addition, a full analysighe results concerned with the
data collection will be provided alongside a detipersonal interpretation from the
researcher’s point of view as an attempt to unctivese latter difficulties.

3.2. Data Collection Tools:

This section briefly outlines the procedure of #isdy represented in the lines
below. According to Deobold and Dalen (1962) theesecher has to consider the
method he uses to gather data, he states:

After determining which approach will yield the form and kind of data
necessary to test his hypothesis adequately, he exaes the available
tools and chooses the ones that are most appropréafor his purpose. If
the existing apparatus or instruments do not meetik specific needs, he
may supplement or modify them or construct his own....Each tool is
appropriate for acquiring particular data and sometimes several
instruments must be employed to obtain the informabn required to

solve a problem.

We have to mention that our investigation startethva problem that the
nature of our hypothesis governed in the seleatiotie tools. Therefore, in order to
meet our objectives we used three main tools inpiteeess of data collection: a
structured interview, a questionnaire and a classrobservation.

The researcher selected the previously mentionets ttor he found they
would suit best the collection of facts from thetjggants, teachers of poetry are few
(only four) that is why it was more appropriateinterview them in person. As for
students a self completion questionnaire was adteirdd to them, and an observation
of the general situation was required to depichlieachers and students attitudes and

behaviours.
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3.2.1. The Questionnaire:

Concerning the first tool used in this investigatithe researcher preferred to
begin with an instrument that could bring her ciasethe students in order to collect
various information about their attitudes toward goetry class practices.
3.2.1.1. The Questionnaire Production:

The questionnaire was particularly adequate forstudy because it allowed
us to maximize the proportion of subjects answe(ihg response rate) and to obtain
accurate relevant information about the studentsudes towards the teaching of
poetry, it also enabled us to collect factual dhtd could be analyzed quantitatively
and systematically, as well as determining certaiteria concerning a determined
population with an objective to have an idea abthbatstudents’ profile, needs, literary
background, Language level, expectations, motinatand so on.

It is considered as a data collection tool ofddt evidence categdfy
(McDonough 1995), as a research instrument it al@awider sampling through
asking everyone the same questions , also it givee time to think about the
answers and provides total anonymity . Furthermiorelesigning our questionnaire,
meticulous attention was paid to ensure that iddial questions would be relevant,
appropriate, intelligible, precise and unbiased. Néee used a variety of question
format which were self —completion ones to maintamrespondent's interest.

At the beginning of the questionnaire, the redear's aim was introduced to
students, multiple choice questions that requitedaration were asked in an attempt
to provide a comprehensible picture on the suhjader study. For this purpose, ten
guestions were asked most of them (about 7 Questsm® Appendix A) were
multiple choice Questions, whereas, the rest ahtiwere Questions that needed more
clarification. Therefore, the students were askedsthte the reasons behind their
responses.

In addition, the sample population was informteat they could choose more
than one answer if needed, the thing that madecakmilation of the results more
complex and tiring.

Generally speaking, the researcher used thisumsint at the beginning of

the investigation to fulfill the upcoming aims:
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- To determine the students’ feelings about poetd/teow much they like it
as a literary genre.

- To identify how much they know about poetry as &jett introduced
recently in the program.

- To inquire about their opinions concerning the léag of poetry in their
classrooms and how much they are satisfied withnile¢thods used to
teach such subject.

Since it is also a one way instrument that allmwsinteraction between the
researcher and the informant, it was made cledndyormer that the questions are to
be completed not in a rush but with full concemdratand sincere thinking to
guarantee the correctness and validity of data.

Whereas for the participants, they are forty LMze®l year students of
British literature from both sexes; who have bebosen randomly out of the total
number of seventy six student enrolled for the LBKE2zond year studies. They have
been handed the questionnaires in their respecigsrooms during their break time,
and they have been informed about the questiorisaiomtent and the aim from its

production.

3.2.1.2. The Questionnaire Results:

The analysis of the questionnaire Itegtielded important information about
the subjects involved in the study , it helped tawdthe learner's profile , determine
their levels and attitudes , preferences and eapiens , they also expressed their

needs , views....etc, as McDonough states:

"What the learner perceive learning a language to bkke and what they
compare it with, how they view the process of teaalg and what they

can tell us about being on the receiving ends ofds." (1995:14)

The more they know about their leagnthe more they make use of their
strategies and make some progress.Starting witht wiag said in the previous
chapter, this questionnaire composed of ten chqisestions was handed to the
second year LMD students in Abou Bakr Belkaid Flpal#ment,to examine their

answers related to poetry teaching/learning prodessrestingly, the answers given
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were satisfactory to a far extent, since the sttedgave some remarkable, straight
forward opinions and suggestions that could propatake them enjoy poetry more.
Regarding the first question (See éppbx A), it was addressed simply to
see how much FL students like the subject of pamtiyit turned out that most of the
students (55%) have an average interest towardsypae a genre as shown in the

table and the figure below:

Table 3.1: Answers to Question One

Question One Much Less Not Interested

Students’ N°/40 08 22 10

Emuch mless mnotinterested

Pie Chart 3.1 : Students’ Attitudes Toward Poetry.

The second question, was asked about their redsodsaling with poetry
as a genre and the answers have shown that (42#¢m read poetry to improve
their knowledge. Whereas, (38%) did it only for aglen obligation while reading for
fun and pleasure came at the last position (20%heawn in what comes below:
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Table 3.2. Answers to Question two.

Question Two For Pleasure Better Knowledge | Scholar Obligation

Students’ N°/40 07 18 15

mpleasure  mbetter knowledge  mscholar obligation

Pie Chart 3.2 : Students’ Reasons Behind Poetry Rdmg.

Concerning the answers to questionethneost of the students signaled that
they are familiar mostly with sonnets and lyricscg the focus of the teacher was on
these two kinds of poetic forms mainly. As shownwihat comes below, (60%) of
them know only sonnets and the rest of the pergesta divided between lyric, epic

and elegy. Whereas, none of them ticked the Jatiran answer:

Table 3.3. Answers to Question Three.

Question Ballad Lyric Sonnet Epic Elegy Satire None
Three

Students’ 02 05 24 03 03 00 03
N°/40
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mballad mlyric msonnet Mepic Melegy Msatire mnone

0%

Pie Chart 3.3 :Students’ Favorite Genre.

Moving to the problems that the studdace confronted with the reading of
a poem, (27%) have answered that they find diffieslin identifying the major
themes and ideas of a poem, as well as differemgidetween the connotative and the
denotative meaninffsAlso (15%) of them found problems in inferring ae@ding
beyond the text, whereas, the same percentage (4i8¥gled no problems at all as

demonstrated in the figure below:

Table 3.4. Answers to Question Five.

Question To Infer And | To Identify | To Recognize | To Interpret | None | All
. ReadBeyond | The Major | Conno/Deno | The Text
Five The Text Themes Meaning
Students’ 06 11 11 05 06 01
N°/40
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mtoinfer mtoidentify mtorecognize meaning Mtointerpret mnone mall

3%

Pie Chart 3.4 :Students’ Problems in Poetry Reading

The latter question (number 6) wasedsto find out about the students’
opinions concerning their written performances wmigirithe examinations in the
module of Lit and poetry more precisely, interegityn(83%) said that they were
average overall, but (15%) confessed that they wemg bad in their written

evaluations.

Table 3.5. Answers to Question Six.

Question Six Very Good Average Very Bad

Students’ N°/40 01 33 06
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mverygood Maverage very bad

2%

Pie Chart 3.5 : Students’ Performances in Poetry Exms.

Regarding the next question (numberv@)ich spoke about the students’
satisfaction vis-a-vis their teacher's methodolagglass when teaching such a genre,
there were (45%) satisfied student who spoke altioeit admiration for the Lit
teacher commenting that:

*Our teacher creates a better atmosphere whichhe§mus understand” .
*while another wrote saying that: “It is better thiast year, she guides us, helps us to
understand and she has useful advice” .

Whereas, (40%) stated that they partlyditesir teacher’'s method for:
*"It is very difficult to deal with poetry” .
*While another one wrote saying that:"We focus bea poem selected by the ministry
and that against our freedom of choosing what wat waread” .

Finally, (15%) did not agree with the teacth method for they are mostly not

interested in poetry as a literary genre as dematest below:

Table 3.6. Answers to Question Eight.

Question Eight Completely Partly Not at all

Students’ N°/40 18 16 06
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mcompletely ®partly mnotatall

Pie Chart 3.6 : Students’ Attitudes Toward The Teaber's Methodology.

Concerning question nine, the students vesieed about their idea of a good
poetry lecture and (35%) of them said it shouldabeut discussing themes mainly
for:

*” Discussing themes is the soul of poetry if wensider the poem’s structure its
skeleton” .

*While another said: “To insist on the content dmalv the poem goes on from the
beginning to the end as an events’ process” .

In addition,(30%) of them wanted the leetto be about reading and listening
to poems for:

*’Reading and listening push us to understand arstdre knowledge” . The answers

are presented below:

Table 3.7. Answers to Question Nine

Question | To Discuss | To Identify | To To Read | To None
. Themes The Poem | Recognize And Listen | Write
Nine Structure The Devices | To Poems Poetry
Students’ 16 05 03 10 05 01
N°/40
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m discuss themes M poem'sstructure m poetic devices M read and listen

M poetry writing  ® other none

0% 3%

Pie Chart 3.7: Students’ Opinions of a Good Poetrizecture.

The last question was about the problémas affect the students’ learning of
poetry and surprisingly (55%) of them signaled &tk of knowledge, interest and
reading of English poetry for instance one of trmnfessed saying that:

*"| don’t read poetry at all” .
*While another said:” Because we are not interestegoetry so when we have a
poem to analyze, it seems difficult from the start”

Whereas, (25%) of them spoke about th& lEctime programmed for the
poetry and the Lit lecture saying that:

*We haven't enough time to be interested in poears] by the way why you are
interested in poetry where there is an ocean ofiéingubjects” . All the percentages

are shown below:

Table 3.8. Answers to Question Ten.

Question Ten Few Time Methodology | Lack of Knowledge All

Students’ N°/40 10 04 22 04
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mfew time m teacher method lack of knowledge mall of them

Pie Chart 3.8 : The Difficulties Affecting StudentsPoetry Learning.

Finally, what can be said is that the collectof data related to that part of
the investigation was hard yet very rewarding. Etheugh, it was not always easy to
convince students to answer a questionnaire almmityp yet, they have shown a high

degree of understanding and cooperation.

3.2.1.3. Summary:

Selecting the questionnaire as an instrument igsrrédsearch is appropriate
for the reasons stated previously, and also it siétkeasy for the researcher to know
more about what the students had to say aboutitfezethit aspects involved in the
classroom. The researcher wanted to know not obbutathe students’ opinions
about the used methodology, but also about the ssith@se in the classroom as well
as their level concerning their written performasice

The goal was to collect as much information as iptssabout them in
order to understand what could bother them abautpthetry class, and to obtain a
different angle for the study. It is worth to stathat students are an important factor
in the poetry classroom, and that maybe problerasteéachers face when teaching

poetry stem from them and their attitudes basically
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Generally speaking, what was noticed by the rebearashen examining
the questionnaire responses, is that these studaméssuch negative attitude towards
poetry as a genre for various reasons such as donstraints, lack of knowledge
about poetry as well as the lack of poetry readthg, archaic language that is
introduced to them through the studied materiatsthe cultural differences.

However, these students do not have negativeuddst vis-a-vis their
teachers as much as they do towards poetry it3é&lé approaches said to be
traditional are not quite motivating and appealioghe students who may seek to
discover more than structure in a poem, but nantelydiscuss themes and read
beyond the text. The second tool, that the researsaw it would best support the

previous one in attaining the best results needad,the structured interview.

3.2.2. The Structured Interview:

The structured interview has been chosen as arstigaéive way to examine
teachers’ perception as far as poetry teachindesarding are concerned.
3.2.2.1. The Interview Process:

It is a data collection tool that offers more imteion between the interviewee
and the interviewer and that the responses givenbea clarified and developed
through follow up questioning .It has also manywbacks as the effect of the
asymmetrical relationshi between participants on the results, the respuadeay
be different in terms of their verbal abilities ashata may be biased by the informant's
post-event reconstruction.

In the structured interview as Nunan (1992:149uasg'The interview has a
general idea of where he or she wants the interteego, and what should come out
of it". Therefore, such kind of instruments has rbedosen for its flexibility to

validate or test the instruction of poetry to fillfine following aims:

- To investigate about the aims to be achieved wlaching poetry in class.

- To ask about the amount of training wanted in otdewell teach poetry and
the best methods that could be used to guarargeecassful poetry course.

- To determine the problems faced by both the teacaed the students when
dealing with poetry in class.

- To comment on poetry teaching from the teacheiist pd view.

~78~



DATA COLLECTION AND ANALYSIS _

Consequently, a semi-structured interview of foemtguestions was designed
to achieve the above goals; (See Appendix B) thet fivo Questions were as an
introduction to the teacher’s background. Afterwardthe next four Questions the
focus was on the teacher’s vision of his teachingsaexpectations and practice. The
interviewer in the coming three Questions inquiradout his actual teaching
experience and the difficulties that face him.

The next four Questions were about his own rating evaluation of his
students’ responses, engagement in the course atidnwperformances .Then, the
final Qt was a request to give a comment aboubWesall experience as a Lit teacher
and to give the readers some suggestions. Whathetised is that a very present
asymmetrical relationship between the participavds established, which made the
interview with some teachers very short and did le@ive space to follow up
Questions.

In this respect, the researcher was very precidecareful about choosing a
perfect place to have the interview done; theretbeeteachers’ room being a very
quiet, and reserved place was selected for suair@ope and a suitable time to have
the interview successfully was chosen of coursardigg the teachers’ engagements
in other activities and their free time.

As for the informants, the interview concerns LMEBcsnd year teachers at
Abou Bakr Belkaid university, they are two femakasd a male teaching British
literature at the Foreign Languages departmentrfore than ten years. They have
been interviewed during their break time in theckeais’ reserved room somewhere in
the department.
3.2.2.2. The Interview Results:

Since the data collection of this particular instant started by the end of the
year , the researcher faced some difficulty torinésv the teachers of literature in the
department. Nevertheless, an interview was obtalned full time teacher working
since 1998 at the department, first she informetthatsshe had no training in teaching
literature but she chose it out of her fondnessHersubject, she reported that during
her lectures she aims at the stylistic and the #tiensides of poetry as in prose. For
guestion five, she said that she applies rarelg@uroach in class, it is more of an

introduction where she focuses more on rhythm meangand content.
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She also expressed her willingnessvolve her students as much as possible
in the course but since they do not like it, iaidard thing to do . In addition, she
reported the lack of response from her studentstlaadack of background in poetry
field basically there was no feedback regardlesghef effort she made. This is
concerning the problems she faced in teaching postile asked about her students'
problems she responded that they have a negatittedatthat dominate the classroom
and no efforts are made from their side to bektersituation.

Also concerning her rating of her &3’ literary competence she answered
that it was medium simply , and for poetry in partar she replied less than average .
Here she spoke of an anecdote about one of hezrdtud/ho found herself obliged in
the exam to choose the poetry topic out of two hnethdtudents, for she had no idea
about the other topic related to prose ,and shermdd the mark of eight out of twenty
as an example.

As the interview continued she expldifow she selects the text for her
courses and how she does her best to be in pa@ltee other modules so that her
students benefit most from the literary text . Adireml question, or comment she
spoke about how one hour of literature per weekoisenough and that the subject
( poetry) is too complex for the students , she atported that the syllabus does not
contain much poetry. Consequently, she said thatetimust be more teachers of
literature in the department as well as a T.D (kBsteof abbreviations) session in
addition to the seminar with less students persclasenefit from the poetry course
as much as possible.

Another interview was held at a later girof the year with the teacher
responsible of the British Literature module at $hene department; she was a female
Doctor in English Literature who specialized durindher Magister in Ficto-
Linguistics?.She is a full-time teacher at the FL departmemtesi2001, and she has
been teaching both British Literature and socialisics modules since.When asked
about her previous trainings, she replied thatlsdok none but fortunately she was a
student of two exceptional teachers who influenaelbt her career and teaching
methods; namely Mr Hassani and Mr Bouagada shedstat

In addition, she said that through yxears of experience her main objective
was to provide her students with a bulk of riclerbiry Language to enlarge their

vocabulary; also to make them become sensitivedahythm ( to develop somehow
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a musical ear). When answering the fourth questlmnsaid that she teaches poetry
not less than three months for second year stuaents for first year ones it takes
longer, about a semester.

About the main approaches she useswdaching poetry, she explained that
it is mostly descriptive ( describe the form of ffeem and the situation it was written
in) and historical ( related to the poet’s biognapnd the poem’s background).
Furthermore, careful reading is what she aims @tldping in her students as well as
brain- stormin§’,and outlining ( how to keep the poem aside andineutvhat is it
about).

When asked about her students’ invoksmimn the class, she answered that
they were average as a whole, but she added thgthate poetry which was a
powerful word to use. In addition, she stated thatfeedback from them was average
and not satisfying. About her personal problemBrassh Literature teacher, she
confessed that they lack interest in the subjeotrenusly, they were not motivated,
and because it is new to them for they were dealitig it in depth, they were afraid
consequently she found herself using Arabic moraake them feel at ease.

Whereas, when asked about her studgmtdilems, she replied that the
unfamiliarity with this genre is the biggest prable as well as the cultural
background of the students who were not able tspgitafor they feel a big distance
between their respective culture and the poet's é&sewell as the intimidation of
explaining the Old English that some of the maséegs are written in. While, about
the students’ competence in poetry and Literatsine said they were average overall
but less than average when it comes to poetry.

She reported that she makes her owh delection for poetry classes,
generally themes related to the Romantic Periothefa some Lyrics and Odes for
the first and second generation of Romafftiés an example she mentioned:
Wordsworth, Keats ,and Coleridge with his famouh€TRime Of The Ancient
Mariner” .Generally, she said that the responssutth texts is quite positive because
her choice is based on what her students want.

Finally, commenting her experienceaakiterature and poetry teacher, she
said it has been quite nice, important, never lgoand rewarding in spite of the
difficulties; and her only request is to devote enbme to introduce students to poetry

in the future.
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The third and last interview was helt the teacher’'s room inside the
department, with a full- time teacher male sinc®12@ossessing a Doctorate in
Literature. He had an intensive training at theversity of Lancaster in Britain for
two months in 1988, and was influenced by a nunabdris teachers, namely: Mr
Tony Parson, Mr Hsaini and Mr Lakhdar-Barka.

In addition, he said that his mamalgin a poetry course is to teach the
students how to develop their Language, structndevacabulary. He also added that
he taught Objective poetry ( related with metaphecansion) to beginners like the
second year students of the classical system amdLBhD first year students .
Additionally, he spoke of the subjective poetryatetl to the personal responses of the
students to all the levels.

Answering the fifth question, thedber said that his main goal is to teach
Language and not to make them become writers, latdtttakes too much time from
him to make them involved in the poetry learninggess, sometimes till two years
which is complicated. As for the problems he fagesa poetry teacher, he said that
the students have a deficiency in vocabulary, thisp are not bookish especially
when dealing with rhythm ( phonology).

Furthermore, when talking about the stisgl problems he answered that the
complexity of the subject matter is the most natjcalongside fear of the Old
English that some of the selected texts are writtewhich might be different from
the one used nowadays. As for the rating of hidesits’ performances he said that it
is a catastrophe since they do not accord muchritaipce to it where as he said “All
matters bolil in Literature”.

As for the examination question , hiel ghat we should not mix things, that
the questions should be both on poetry and notskoaaly one. For the students’
participation and preparation, he said that it delgeif it is a formal lecture or a
practice course. Additionally, about the selectodrthe texts, he answered that it is
programmed by the government based on the periadbhés to teach. But it is up to
him to chose the figure and the work after askirctv theme he should tackle, and

generally , he added we are never satisfied.
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Finally, for his final commentary baid that the only difficulty he faced is
that the Algerian students are not bookish, formvgeen a Literature school to study
or a figure they are puzzled, they wait for thechea to spoon-feed them. But,
overall, it was fantastic for him, because teachiigrature has two faces: escapism
from reality, entertainment and relaxation with doection that is to develop the

Language.

3.2.2.3. Summary:

The structured interview was a qualitative instratnased to depict the
teachers reactions and attitudes towards theirnpagasses, and to determine to
which extent their behaviours in class and thegdumethodology influence their
students and the classroom environment.

What was unveiled to the researcher is that teachesl frustrated and
discouraged when it comes to dealing with the sttgiéack of knowledge about the
English language and vocabulary as well as thectahge towards poetry reading.
This frustration mostly, is reflected upon the temts chosen tasks and activities
which does not appeal to the students, mainly, Ggggbres aiming at developing the
linguistic competence of these students.

3.2.3. The Classroom Observation:

This data collection tool provides a good desaniptof instructional practices,
it focuses on the frequency with which specific &aburs or types of behaviour
occur in the classroom and measures their duration.
3.2.3.1. The Observation Process:

It allows researchers to study the processes afadiun in naturalistic setting
and stimulates change and verifies that the chamgerred. In other hand, it has
many drawbacks for it sometimes consists of suiveaata based on personal and
anecdotal accounts of effective teaching, the oeseeffects may occur because
teachers and students are aware that their belra\aoel being observed, and finally it
fails to report learners' thinking processes.

It is not enough to draw conclusions from teactzerd students self-reported
data ,the observation of their actual behavioureisessary when seeking and utilizing

information. The aim is to see if there are angmipancies between what is said and
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what is done; observable behaviours are good es@ddowever, other drawbacks
that are noticed is that observation is very timmestiming and can be unreliable if it
is conducted in an artificial setting or if studerdre aware of the presence of
observers.

Students often act differently when they have afience; a non participatory
observation was made in which we became spectatmsrving the running of the
course; and the English teacher a facilitator wésisted the students of the controlled
group in engaging in the poetry class giving theqplaations. This particular tool

was chosen by the researcher to achieve the foitpaims:

Part Declared Objectives

It investigates the presence of the targeted elements
Elements of Pronunciation of Communication such as meaning, attitude,
negotiation of meaning, authenticity, interaction,
contextualization....

It investigates the capacity of the teacher to master

Teacher’s Proficiency the subject matter and the accuracy of the pedagogy
to transmit it. How to assess the students’ aural
proficiency.

It investigates the way the teacher group and interacts

Class Organization with his learners.

The type of material the teacher has recourse to in
Material class to achieve his objectives.

Table.3.9.The Classroom Observation Objectives.

The general aim of this classroom observation agsvshin the above table to
determine important aspects of pronunciation, uatés, some features about the
teacher’'s aural proficiency as well as aspectshef ¢classroom organization and

equipments (materials) to undergo a poetry class.

3.2.3.2. The Observation Results:

As a start, the poetry course was programmed duiiegmorning in an
amphitheatre with the presence of all three groegrebined. The course started

with an introduction to the Romantic Period andgtumificant details related to it.

~84~



DATA COLLECTION AND ANALYSIS _

The teacher began with demonstrating the promifigates and personalities
in that era, namely: William Blake, William Wordswi and Coleridge referred to as
The First Generation. Whereas, Lord Byron, Sheatlg Keats were considered as the
Second Generation. Afterwards, a handout was gioethe students to be read and
explained during the class, it contained the maiaracteristics of Romantic Poetry
such as: Beauty of the Supernatural, Championirtgeoindividual, the importance of
nature and the dangers of technology.

Furthermore, the teacher spoke about the greds pdehat period as stated
above and gave excerpts from their major worksetodad as examples Like: “Infant
Joy” for W.Blake, “Spring” for W.Wordsworth, and “Ahing of Beauty” for J.Keats.
The students seemed interested for it was an mttody lesson to the subject of
English poetry.

Additionally, for the objectives stated above twhan be said is that the
teacher did her best to raise students’ awaremeghki§ genre, reference to the native
tongue (Arabic) occurred several times during #wure, emphasis on intonation was
very high. About the students’ attitudes, much barsaid but most importantly they
displayed no remarkable enthusiasm towards theesubifhey were playing the role
of the listener since they did not prepare muchhercourse.

The teacher attempted to integratddaners and their skills, she urged them
to ask questions and give comments and remarksalSbalisplayed a big mastery of
phonology, she represented an accurate model inupomation while explaining
concepts and answering Language queries. Moredver, classroom management
and organisation was good since the teacher addfedisthe students both individual
and the whole audience with no exception.

Concerning the material used, thereewss computers, no data-show just
simple explanation on the blackboard and a hantwmuead. Although, the teacher
during the course saw that it was helpful to usedictionary, as a way to make the
student find by their own the definition of thefdiflt words found in the poems. The
teacher neglected the audio-visual aids for legripronunciation; instead, she used
the spoken English model.
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Even though the students seemed inestdbere was no great contribution
from them in the general flow of the course. Thegreed quite passive and clueless.
Moreover, they did not make important remarks amewnts, instead, they simply
waited for the lesson to be finished. Generallyakpeg, the introductory course of
poetry was average in terms of motivation, prepamaind participation but it lacked
to a great extent interaction, debate and intesipcet.

Furthermore, another observation was made ed#nryear but with another
group of students in the classical system, it waghaoductory course to Twentieth-
Century poetry. The course took place in an amphitie in the morning period. The
teacher started the course by stating the maingdetices (sound, sense, structural)
( See chapter one); and carried on to speak almwtpoetry got rid of the rules at
that period of time. ( the defamiliarization copt)¢’.

Moreover, she quoted a passage forElids.from his work Tradition and
The Individual Talent” and developed the explanation for the concepdetichment
spoken about in the quotation which was a comptaxcept obviously. Then, she
spoke about the Edwardian Poetry and the First 83W@vbr poetry. All the time
students kept quiet while the teacher hopelesgjgdithem to participate.

Afterward, she gave them a handout composed of@strfrom different
works of different figures from that period of tiraed asked them to read aloud. The
teacher with much enthusiasm asked her studemgatbaloud the given sonnets with
a tone, but, they did not answer her quest. Thdrenwiinally a volunteer did, she
went to speak about negotiating the meaning, sip¢ &sking questions but, there
were few answers to not say none.

Later on, she started explaining withthe students’ own interpretation or
help, and she gave them the main ideas and thehib® @oems with no implicit
participation. When finished the students were inush to exit the amphitheatre,
while she was asking them to read the remainingestsnat home and to prepare a
research concerning the bibliographies of the poeadt with in the handout.
3.2.3.3. Summary:

The researcher attended two poetrysssufirst of all as a normal student for
the poetry course is always beneficial at any learel any stage of studies. Then,
there was the aspect of the observer appearing tirneto time to inspect about the

possible peculiar behaviors that might appearenctssroom.
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The collected data during the courses Ishown that students display lack of
interest towards poetry even though the teacheve klane their best to make it
interesting; for they, first of all, lack vocabufaand display a severe shortage in
readability about poetry and the various devicésed to it.

3.4. The Research Findings :

After questioning the LMD second year teachard analyzing the results
of the various instruments used, the researches $leat probably the literary
appreciation and analysis of the English poetrgne of the most acute problems of
the FL student; this is due to various reason iditexh to those mentioned in the
guestionnaire :

One can start by answering the questions propasedhe general
introduction, firstly, teachers frustrations areame hand due to students’ weaknesses
in various aspects of language and literacy commgetesuch as: vocabulary
deficiencies, lack of readability or manipulatiohs&ills and strategies. On the other
hand, it is due to time constraints and the uséhefso-called old and outdated
methods based on language learning which makagdsdboring and unfruitful.

Teachers of poetry in the FL department use a rdetbgy which clearly
and mainly aims at developing students’ vocabusany structural usage of language.
The thing that drives courses to be a bit far friudly improving communicative
skills based on theme and idea discussion. Studkaais of motivation, and fear
resulting from the old English which the poems aresented in, drive the teachers to
focus their attention in class at explaining difftovords- with the use of dictionaries
sometimes- , presenting the historical backgrowamtj/or giving a biographical
description of the poet.

The greater number of FL students who are studymglish are in command
of a relatively limited number of English words awdcabulary .Yet, they are
required to appreciate or analyze intelligent amphssticated poems which might be
beyond their power of comprehension and writingsi8es, these beginners of
English poetry do not know what to say about a pteey have read , they may have

understood it, yet they fail to explain or apprézmahat they have apprehended.

~87~



DATA COLLECTION AND ANALYSIS _

Broadly speaking, second year LMD stusleérs mentioned before come with
different literary backgrounds mainly Arabic or Rol they carry in their minds an
assumption of the English poetry as being veryedsfit from the previous ones ,
hence, more difficult especially when written iret®Ild language . Consequently,
they in advance develop a negative attitude towdrdsd they feel this huge gap
between their lack of knowledge about it and tHeeaf the poem presented.

In addition, much attention is given ttee novel as a literary genre , the
students signaled their attraction to stories ofet®as opposed to poems which is a
bit deceiving because the attention in the syllabugven to the novel as mentioned
by many teachers and poetry is somehow negleaedt i very demanding on both
students and teachers.

Besides, the time allocated for thetposession is insufficient the least one
can say, an hour and a half per week to study aetsuch as " Shall | Compare
Thee" for example in terms of the form and theteonh, debate and discussion it is
merely impossible ; it would be rather confusingrtipleasant for the learners view
the multiple objectives the teacher is requiretlitfll.

In addition, the students possess merely no redthbg concerning English
poetry which makes the task of the teacher neauty af reach for he seeks to
compensate their lack of vocabulary and make thlm understand and appreciate
the poem in such limited time with obviously , thlesence of a specific method to
follow.

Therefore, he seeks best to explaindiffeeult words and give them some
notes about the analysis of the poem to prepara toe the examination, somehow
neglecting to go deep into the content leading m&tngents to complain about the
lack of debates about the themes in the sessiomthdfmore, after hours and hours
of grappling with the data from the subsequent aede the researcher made a
momentous breakthrough.

Central to learning is the role of tsiedents’ long-term working memory
which places constraints upon how learning occine Televant experiences of the
students needed as a minimum (three-four) timekedm a new concept and the
period of time that could elapse before the emergiaw learning was lost from

working memory.
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If a teacher spreads the opportungylgarn a particular concept over
extended periods of time, forgetting occurs and ldaner could not build upon
previous experiences to consolidate the new legrriline finding illuminates how
much of
classroom time is wasted because the instructexyariences do not match student’s
memory processes. The fact that memorizing andlresther than response-based
method of learning, is largely neglected ;as altestudents expect to be told what to
learn rather than contribute to the poetry learning

Subsequently, students have little aw®rice in their own critical abilities,
which largely remain hidden and both students wg#dichers alike have an almost
reverential attitude to the text and po&r@riticism of a writer or his work is rarely
voiced if the writer is considered to be part of established canon of « greats » ;
individual response or interpretation is not enaged and the role of the teacher is to
tell students what it is advisable to think abdw writer and his work.

Unfortunately, this is an attitude found.iterature teaching all over the world
even at university level in some countries, if thiitude is prevalent the Literature
lesson is often no more than an extended readimgphension, or an erudite lecture
which is often more concerned with bibliographidetails of the poet’s life than a
study of texts.

Young Algerian students are unsure oir thesition, their aim is to succeed in
a Language examination and the role of Languagiestus one with which they feel
relatively at ease. The role of poetry and Litermtstudent, however, is one which
does not inspire confidence, young students edpefeal the texts to be inaccessible
unless approached through Language based activitiethe sort which they
recognize.

They do not want to spend time studyirsgttext if this is to involve more rote
learning® and depersonalization of response. Basically,idba of prescribed texts
frightens students who feel that they will not lideato cope with, and teachers who
feel that a Literature specialist might be requirga both, the set text in poetry seems
as inaccessible as the Elgin Marbles : highly pelis beautifully constructed and
unavailable . Furthermore, the selection of the kBbpearean sonnets with the
complex Old English of that era comes as a chogldegiotivating step that inhibits

such beginners lacking vocabulary and fluency adneg.
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Most of the students tend to avoid tletry question in the exam for they
practically do not even understand what it is apeumd those who choose it for
obviously compulsory reasons tend to learn by haad copy the answers of the
similar sonnet studied earlier without knowing wiestit is right or wrong; and this
was the confession of one of the students.

Coming back to the reading for leiswt@ch becomes less fashionable with
time, it appears undebated to argue that studesstd very little in their native
language and even never in the FL for Audio-vismalans constitute a significant
alternative competing with poetry reading and aeptal threat to it; also from a
socio- cultural standpoint some cannot afford tg books of poetry and those whose
relatives are illiterate do very likely not developportant reading habit.

One can go a step further in dregshre point of cultural and religious
divergence leading to the confusion of the studeedrlier principles studied and
behaviors practiced in his respective culture. Tdea that the student's negative
attitude towards English poetry in class would lmmoerned with the impact of
English culture namely of philosophical ideals amr students in class, Milton's "
Paradise Lost" is a clear justification of thatrgoi

Generally speaking, our FL studentsspss this negative attitude towards
poetry as confessed by their own teacher, whidoisg to influence their ability to
discuss or interpret masterpieces of Literature. féxsthe researcher, learning a
Language is also trespassing the borders and begoafile to understand another
person’s ideas and explore them. To be a good ypdoe#cher, is to be a sort of
musician who can play well on the notes of his shiisf weaknesses and strengths ; it
is to perform the poem and the lecture as a true ar

If students can reach out to thacher's feelings and positive attitude
towards the text and could sense his honesty,damyaccept to inter in his world and
the poet’s world as well. Of course, poetry neeamses techniques to be taught with
no doubt, but it needs more bold attitude and fréed to make it special and
distinguished from the other subjects. That is wimgn we say a student hates poetry,

it means for the researcher that the lecture’sdwvds not right for such genre.

~90~



DATA COLLECTION AND ANALYSIS _

What the teacher has as a duty iselp the students develop a liking of
poetry , to encourage them to read poems outhielelassroom, to assist them to
achieve a certain extent of competency in languagguisition , interpretation,
discussion , argument and to accept the multiges points as well as to contribute
to their personal growth.

Remarquably, students in the Fl depant are somehow influenced or
interested in other modules such as linguisticstlfey are convinced that Language
is Grammar and that the learning of English isahtbut learning grammar, linguistics,
sociolinguistics ...etc. Neglecting their presencethmir learning process is to be
regarded as odd which is partly true ; but to prét® know English without learning
by heart one of Shakespeare’s sonnets is to bededyaqually odd and unforgivable.

Consequently, the student learninghbibte importance of grammar and
linguistics in acquiring a linguistic competencedatie ever flowing beauty and
inspiration of poetry in acquiring a literary contgece; could put his foot on the right
way to achieve a communicative competence. Andaintg the role of the teacher,
it has been said by William Arthur Ward that theeddeacher explains and the great
teacher inspires, when it comes to literature aoetry it is necessary that the teacher
when explaining makes his students by every meaektbuched and inspired for

poetry is not only an art ,it is also beauty.

3.5. Conclusion :

In this third chapter, the researghr@sented the tools that he used in order
to conduct his investigation with much rigor anégision. Broadly speaking, the case
study instruments were a questionnaire for the L8#oond year students , supported
by close summary, a teachers’ structured interyviellowed by a short summary and
a classroom observation accompanied with a sumioadgpict the main issues and
remarks about the poetry course rituals and steps.

Afterward, the researcher presented a detailed/sisabf the results gained
from the latter tools and a personal interpretatibthe findings in order to situate the
problems important to the validity of this work aadswer some if not all of the

research questions.
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Notesto Chapter Three:

1-There is a huge difference between hard evidendesaift evidence. It is with the interview
considered as self report methods (Weir and Rohh684).

2- See the Glossary of technical terms.

3- Any absence of balance or equivalence betweerttings that are otherwise comparable.
Examples are asymmetric informatjomeaning some people have more information than
others.

4- Ficto-Linguistics is a specialty that gathers biadtion and linguistics specialties.

5- A group creativity technique designed to geneaal@ge number of ideas for the solution
of a problem. In 1953 the method was popularizedlex Faickney Osborn in a book called
Applied Imagination. There are four basic rules in brainstorming. Thaee intended to
reduce social inhibitions among group members, Wdte idea generation, and increase
overall creativity of the group.

6- The literary rebellion of Wordsworth in Englanddaxictor Hugo in France declared an
end to the artificiality of older conventions, bke® up the 18tkcentury system of distinct
genres and of poetic diction. Lyric poetry undertvanmajor revival led by Wordsworth,
Keats, Shelley, Pushkin, Leopardi, Heine, and sthsairrative verse took on a new subjective
dimension in the work of Wordsworth and Byron, kibe theatre tended towards the
sensationalism of melodrama.

7- Samuel Taylor Coleridge iBiographia Literaria (1817) wrote of the ‘film of familiarity’
that blinds us to the wonders of the world, and YWardworth's poetry aimed to remove. P.
B. Shelley in his essay ‘The Defence of Poetry'iffen 1821) also claims that poetry ‘makes
familiar objects be as if they were not familiay btripping ‘the veil of familiarity from the
world’. In modern usage, the term corresponds tddriShklovsky's use of the Russian word
ostranenie (‘making strange’) in his influential essay ‘Poetas Technique' (1917).
Shklovsky argued that art exists in order to recdee us the sensation of life which is
diminished in the ‘automatized’ routine of everydagperience.

8- To deal with the poem with a religious point ofwiand with worshipful attitude

9- A memorizing process using routine or repetitioritero without full attention or
comprehension: learn by rot .or Mechanical routine.

~92~



Chapter Four:

Practical Recommendations
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PRACTICAL RECOMMENDATIONS _

4.1. Introduction:
With regard to the poetry teaching /learning gitrg the previous chapter

was an attempt to investigate and extract the f&tgnit problems that LMD second
year teachers at the university level face whewchieg poetry .Whereas, for this
current chapter which is the last one and afteatlog the problems, will be also an
attempt to propose some key solutions to the inzaggs found during the research,
as well as, to recommend important aspects of dleéryteacher role.

The researcher will suggest ideas related to metbgg focusing more on
communication and learner- centred activities asntiain goal of teaching. Whereas
for learners, fostering reading skills seems imgarto guarantee more exposure to
English poetry and language, and the choice o$#hected material which can have a

great impact on students attitudes and achievement.

4.2. Practical Recommendations:

This part will be devoted for suggesting someangnt solutions to adress
the issues revealed in the earlier chapter, isthesteachers face in their poetry
teaching process; also that learners face in thaming of poetry.These difficulties
concern the teacher's methodology,the text choidetlae students' involvment in the
poetry class.

4.2.1. Teacher's Role:

Throughout their ELT process,teachers seem to assommerous roles
which may vary according to different tasks andivaées taught to their
learners.Yet,at a first glance,the teachers muat ba understanding of the learner's
needs,styles and preferences,furthermore,they ghmeilnecessarily supported with
specific curriculum framework to meet those neeus@ore importantly satisfy their
demands.The teacher is one of the most importammgya in the teaching/learning
process since he is highly involved in the teadb@mier interaction.Therfore,some
variables regarding the teacher’s role and praiicyeare to be taken into account.

The teacher as a needs analyst assumes the rdsliynsi identifying his
learners’ weaknesses, interests and their exidamgl of proficiency relying on

particular institutional procedures beyond his slasm observation like:
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survey§questionnaires and interviews,which will later héipn select numerous
types of reading passages that fit their needsreoré importantly heighten their
interest in poetry and poetry reading activitiesthwiconcentration and full
commitment.

Additionaly, he has to be perseverent and patierteach his students the
suitable strategies needed for the analysis of ei@pdext, providing them with
different texts which should be challenging to theapacities.Once these strategies
are acquired, the teacher then will suggest oting@tas activities that will be intended
to check the students’ abilities to transfer thguire@d strategies adequately.

The EFL teacher becomes a facilitator of learnirfgrg in many occasions,
he has to perform many roles at the same time,ndi#pg on the class, the lesson, the
activities....etc.As a psychologist, the teacher mesuthe responsibility of exploring
the learner's strategies in learning poetry in ¢betext of his perceptual/cognitive
style (whether he is visual learner,analytic...etc).

As a diagnosticidf he needs to discover the numerous personalitpriact
that help differenciate the successful learnemnftioe less successful ones in the area
of poetry perception and comprehensidWork with your students, and explore
together. Give them their 'moments of authority' -their perceptions can be just
as sound as yours and your difficulties as great dkeirs". In addition to student’'s
affective factors like: anxiety, self-esteem, matign, self- reliance, intelligence...
knowing these variables has often been considesegigaificant factor according to
numerous strategy investigators.

The teacher in some cases may act as a counsatiassistant of learners
where he is supposed to encourage them,mainly thnosteategic or less successful
learners to identify their comprehension difficedtiwhen performing the task of
poem analysis and helps them cope with these prabBecause learning would
never take place without a warm teacher-learnaticgiship,the teacher should in
some cases play the role of a team member andacoelewhere he is supposed to
contribute within learner's collaborative poetgading and analysing activities.

Indeed, involvment of the teacher in the poé#sson tends to be crucial
factor for it permits the learner enjoy and appatxihis overall learning, and will
never feel himself under a continuous pressurenohwhoritarian teacher and that
what poetry teaching is all about for sure.Morepuer ensure a more effective

teaching practice, the teacher should act as auaayggresearcher i.e he is expected to
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keep up with new materials,methods and techniqudsing innovations to his ELT
process.This emplies that in order to develop,deeher has to explore his poetry
teaching practices,identify the real problems aeksadequate solutions.

Today's Literature teacher has to manipulate mmane information in
different areas of knowledge (psychology,pedagagypsogy,etc) in order to actually
help his students learn.The teacher is thus refigent®r motivating learners and
ensuring that they become involved in learning.®@eeher's role is,indeed,to achieve
an atmosphere of interest,confidence,enthusiasns@mabrt in class.

4.2.1.1. Teacher as a Motivator:

Recently, the “Learner-Centered Psychological Rples” book (1993)
suggested the importance of creative behaviors,i@ndsic motivation to learn, it
states that “Intrinsic motivation, creativity, ahdyher-order thinking are stimulated
by...authentic learning tasks...and novelty” (WoolfollQ98, pp. 511-514). Thus,
one can see the connection between learner-centessthing and facilitating
creativity and creative thinking.

Regarding the cognitive and affective factors adativity, Hennessey and
Amabile (1987) proposed an “intrinsic motivationnaiple of creativity” (p. 6),which
says that intrinsic motivation conduct to creayiviand undermines it.They also
asserted that this intrinsic motivation is influedcgreatly by situational or “state”
factors (p. 11). Thus, situational events in omgigironment (e.g., school) may affect
one’s motivation on a task (e.g., problem solving).

In fact, Hennessey and Amabile found that “extarnstraints,” which are
factors external to the specific task, could desgemtrinsic motivation and thus
decrease creativity (p. 11). In class, if the pp&gacher is highly motivated himself,it
will then be easy to enhance learner's motivatioth therefore get them to perform
better.

In previous studies, human beings were seen asvedjapredictable beings,
who are assumed to react in certain ways to thewirenment given that the
conditions are equal, as in ‘reinforcement theg8tipek, 2002: 19¥" Self-efficacy,
and perceptions of one’s own capabilities, are rotimportant factors in motivation
(Dornyei, 2001; Alderman, 1999).
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Infact, university learning is usually separateairirpersonal life where any
formal education is involved. Besides, the londper learners are in formal education,
the greater this separation is .Yet, in the Algecantext, the backwash effect of the
university exam on school education causes evenre naienation from school
practices. Typically, the demands of the universitgm shapes the school practices
due to the vast importance attached to this exararyastrong external control.

One important aspect of motivation is “communicatsuccess” (Ushioda,
1996:32). Communicative success can provide a seasfsé'self-confidence,
satisfaction and a sense of real progress in amwislearning” (Ushioda, 1996: 33).
Similarly, Nikolov’s study draws attention to thele of meaningful classroom tasks,
which encourage student communication, on studesttvation to learn a foreign
language as opposed to distant integrative orumstntal motives (1999).

The teacher when using real-life materials in thessroom provides an
effective way to help relate students’ life outsitie classroom with the classroom
procedures (Ushioda, 1996). Other factors thatcaffgudents’ motivation are:
“curiosity, involvement, recognition” as well asffieacy” and “grades” in school
reading frequency (2001).

In the same vein, studies on Critical Reading aniting suggest two main
fundamental principles in relation to motivatiohetfirst one is the use of authentic
materials (Wallace,1999). And the second, is th#tdal Reading practices typically
give more control to the students in classroomtpes (Wallace, 2003; Leal, 1998).
In other words, the students are expected to darg&iwith their own experiences,
opinions, criticisms in the learning process.

Furthermore, and according to Torrance (1981)ptirpose of creative
teaching is to create a “responsible environmemtdugh high teacher enthusiasm,
appreciation of individual differences. Feldhuse dreffinger (1980) suggest new
ways to stimulate motivation through the presemonemendations, because they
alongside Davis (1991) believe establishing a ‘ttiveaclimate” was important to
stimulate motivation as well as creative thinking.

Recommendations such as: To support and reinforeesual ideas and
responses of students, to use failure as a positiag to help students realize errors
and meet acceptable standards in a supportive ptrassAs well as, to adapt to
student interests and ideas in the classroom wieengoessible, to allow time for

students to think about and develop their creaiileas because not all creativity
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occurs immediately and spontaneously. Also to eraatlimate of mutual respect and
acceptance between students and between studehtsaahers, so that students can
share, develop, and learn together and from onthanmdependently.

To listen and laugh with students, for a warm, sufpe atmosphere
provides freedom and security in exploratory thmgkito allow students to have
choices and be a part of the decision-making peoaed to let them have a part in the
control of their education and learning experiendasd finally, Let everyone get
involved, and demonstrate the value of involvenignsupporting student ideas and

solutions to problems and projects.

4.2.2.2. Teacher as an Innovator:

Allan Snyder, in his paper, ‘Breaking the Mindsetates:

It would appear that we are blinded by our mental @radigms — by our
mindsets! We emphatically do not examine each sittian anew
logically considering all possibilities...we look atthe world through
our mindsets, mindsets acquired from our past expéences. Put

simply, we are intrinsically prejudiced. (Snyder,1996,%)

Snyder is interested in viewing the world diffefgntto break free from pre-
conceptions,prejudice and ‘mindsets’ to re- inyest visit and look again rather than
accepting preexisting theories. The conclusionoiglévelop ‘multiple mindsets’ to
view more of the world and to view it from diffetdimes of expertise.

As a general concept, creation and innovation pa@tes the notion of a
process rather than product orientation for problewmlving that includes
experimentation, improvisation, defining, selectiagd the incorporation of a range
of skills. In this process what may be termed ‘btremy time’ is essential — this
gestation allows ideas to evolve. Learning to desker questions not simply answers
is an essential element in this process.

English language teaching pedagogies have focuseteweeloping learners’
communicative competence and on promoting learmstrategies and learner
autonomy in language classrooms. Students’ needldeanning styles are analysed

and used for selecting course content and teachetgodologies. Evaluation is an on
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going process in every stage of teaching and legrnbelf-assessment by each
student is regarded as important as assessmesadyers.

Two key components of the learner-centred poetgasstbom are first,
placing more responsibility in the hands of thedstits to manage their own learning,
and second, teachers taking roles as facilitatblsnowledge to help learners learn
how to learn rather than being the source of kndgdeas was traditionally the case.
Teachers can foster learner autonomy by creatind mintaining a learning
environment through communicative tasks throughctvistudents can develop their
language and learning skills to become autonomearsérs.

In such a situation, teachers have to be familithh & wide range of teaching
methodologies, learning materials, study optioms] &0 be flexible and adaptable
while school programs need to be resource richeaeeldp a successful learner-
centred curriculum that caters for a wide rangstoélent needs (Tudor, 1996). While
teachers may be a central element in change, doistetso very important, not all
innovations can be easily applied in every context.

Teachers have to be eclectic and flexible whenopeihg their task because
their role is to facilitate the learning processd anhance learner's progress.In so
doing, the teacher may stand at the front of thessclto motivate,instruct,and
explain.In other situations, he may move round ¢tkess to help and encourage
learners who may either work on their own,in pairé groups.

Consequently, the teacher's role may change froenamtivity to another or
from one stage of activity to another; it is theref the kind of activity proposed
which determines the teacher's role.Besides,tesdheuld be able to judge what role
is suitable for what class or activity type. Actyalthe larger the class, the more
necessary it is to have a student-centered cldmsomly way to give all the students
time to speak is by having them work together. d@hierence between a large class
and a smaller class is the amount of time we hawednitor the groups.

In a pair work, the atmosphere tends to be morteptive and private than in a
group one. Students often feel less inhibited imspand they can talk about more
personal feelings or experiences than they woudsh éw a small group. Pairs seem to
be more conducive to cooperation and collaboratmmle groups tend to be more
conducive to (friendly) disagreement and discussi@nlively discussion often

depends on an exchange of different ideas andartamount of conflict.
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In groups or pairs, students can work togethéhaut worrying about losing
face in front of the whole class when they say gbimg unusual or incorrect. The
EFL teacher needs to acquire a wide and deep uaddmsg of all the variables
(learner's profile, level of proficiency, motivati@and attitudes to poetry learning,etc)
he is likely going to encounter in the poetry teaghsituation. Therefore, he needs to
select,devise and operate,for any given situatiemtethodology which best fits and
matches all the variables.

Teachers have to look for the differeminfs lessons may take,the different
ways learners may react to lessons and to achieveexercises. In so doing, teachers
can manage learners in pairs, groups; in this waynkers have the opportunity to
move around the class and to be involved in gratipiges.

4.2.2. The Teaching Methodology:

Teachers have to select a particular content riterast and involve
students,even though the content is generally csthie the syllabus experienced
teachers can accordingly know which topic will workth them and which will
not.They should be sensitive to students' needstemchoose fascinating and up-to-
date topics to motivate them; they not only carithihem knowledge of the learners
but the belief to create an appropriate balancedst variety and coherence.

Teachers are aware of the classroom they wortke@mtaterials they can use,the
time they have at their disposal,and the attitugfethe institution they work in,all
combine to focus their lesson planning. Planniny mlso depend on the way and
circumstances the lesson will take place and theemance of teachers; in this
respect, Rivers(1968) notes:

In class the teacher can immediately remedy defiaieies in the materials

by re- presenting sections in a new way as sooniagecomes evident that

the students have not understood1968:120)

Since a lesson may generally have more than ongnareading the poetic

text ,for example,teachers may not only want thearners to develop their reading

ability but become fluent speakers as well.
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Needless to say that there should be a congrueetwebn the different
lessons because of the unforseen problems théikelseto happen during the course
of the lesson.Teachers may be judged responsibie afty teaching/learning
situation,and motivated learners may be at thenmégy of a course,the level of
motivation may change if learners are not fully @&yed or if they cannot see where
they are going.

Thus, it is up to teachers to keep their studemBvated by setting goals and
giving rewards.The most obvious goal,of course,bdélto master the English Lge.In
addition,poetry reading course generally stressas louilding systematic
vocabulary,and structural knowledge whereby to dase students’ Lge
accuracy,though it does not provide full supportofmmunicative nature of reading
act which tends to be of practical value that helpsm achieve certain level of
fluency and automaticify) .

A more student-centered approach helps studentetelop a “can-do”
attitude which is effective, motivating, and enjbla In a student-centered class,
students do not depend on their teacher all the, twmaiting for instructions, words of
approval, correction, advice, or praise. They dbignore each other, but look and
communicate with each other.

The most important aspect in working together instadent-centred
classroom, whether in pairs or in groups, is thatteacher helps students to develop
both their linguistic and communicative knowledde.class, students are able to
decide about the content they want to learn andt wiey want to do. Classrooms
become a place where students’ needs as a groap wrdividuals, are taken into
consideration to enrich the practice of the teaemer make him/her think of new and
imaginative ways to teach them each time.

Teachers in this case facilitate learning instedhstructing; and students
become more responsible of their learning procesgre both the teacher and the
textbook come to help to guide them only. Beingacher means helping people to
learn and, in a student-centered class, the teasharmember of the class as a
participant in the learning process. We cannotr@steall students all the time, but

with each topic we need to engage as many as pessib
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Some topics may not be all that interesting orvaaié¢ for students at the
moment; but, if they want to be able to participate wide range of conversation in
the future, they may need to explore some lessnatsieg topics. The more popular
topics are usually covered at every level of anliEhgourse, which means that if we
want to deal with the same topics again, we neeadttoduce new angles rather than
discuss the same questions.

But interest and enthusiasm are not generated mpia itself, they are
generated by the students themselves as they disoowe about the topic and their
knowledge of and views on the topic. Personal egpees of a topic are always more
interesting than general knowledge about it. Onéhefmost rewarding aspects of a
student-centered language lesson, which setsiit fipm lessons in other subjects, is
sharing. Students have a chance to talk about marsfeelings and private
experiences they would unlikely share in otherdass— or even in their everyday
lives.

Feedback is an essential part of every lesson, hvilsicwhy monitoring
students while they are working together is so irtggd. There are many suggestions
for poetry teaching as to how to develop creatibditees, for example, Guilford
(1967) and Torrance (1963) observed that creathiaking abilities could be
developed through direct instruction. While Karnetsal. (1961) suggested that
educational programs should be organized flexiblprovide better services, such as
enrichment programs, to students.

Teaching techniques that stimulate both convergent divergent thinking
are important for stimulating creative thinking aaee more challenging to creative
students (Karnes et al., 1961).One of these tqaksifor developing creativity is the
inquiry—discovery or problem-solving approach, whies an indirect teaching
method. Treffinger (1980) suggests that creatidtyelated to the discovery process.
He states that “experience with discovery learr@ngances creative performance by
forcing the learner to manipulate the environmemnt produce new ideas” (p. 34).

Feldhusen and Treffinger (1980) also reported thtcreative processes of
fluency, flexibility, elaboration, and originalityere incorporated in the inquiry—
discovery approach to teaching. The following atggestions for an inquiry—
discovery learning experience:
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1. To provide the initial experience to interesidgnts in inquiring about a problem,
concept, situation, or idea.

2. To provide the students with manipulative sitwreg and materials to begin avenues
of exploration.

3. To supply information sources for students’ goes.

4. To provide time for students to manipulate, d$s; experiment, fail, and succeed.
5. To provide guidance, reassurance, and reinfagoéfor student ideas and
hypotheses.

Generally speaking, there are five frequently used attitudes and actions
for better and effective teaching during the poetigss which include: a genuine
caring and kindness of the teacher, a willingnesshiare the responsibility involved
in a classroom, a sincere sensitivity to the sttglaliversity, a motivation to provide
meaningful learning experiences for all studentg] an enthusiasm for stimulating
the students’ creativity.These stated positivetuatdis adopted in class by teachers

surely guarantee a successful and fruitful poettyrse.

4.2.2.1. Negociating Meaning:

The interpretation of signs by their users can bensfrom a semiotic
perspective as having three levels: Syntactic: geition of the sign (in relation to
other signs); semantic: comprehension of the irgdncheaning of the sign, or
pragmatic: interpretation of the sign in terms elevance, agreement etc. The most
basic task of interpretation involves the idenéifion of what a sign represents
(denotation) and may require some degree of fantyliavith the medium and the
representational codes involved, this is partid¢ulabvious in the case of language.

Roman Jakobson in the 1960’'s proposed a modehtefpersonal verbal
communicatio? which moved beyond the basic transmission model of
communication and highlighted the importance of twoeles and social contexts
involved. He noted elsewhere that 'the efficienty @peech event demands the use
of a common code by its participants' (Jakobsona8ldH1956, 72). He outlines what

he regards as the six 'constitutive factors..nyact of verbal communication’ thus:
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context

message
addresser —-=-=—--=-2c--- addressee

Figure 4.1. Jakobson’sModel of Interpersonal Verbal Communication.

The addresser sends a message to the addressmeoperative the message
requires a context referred to 'referent’, seizhpléhe addressee, and either verbal or
capable of being verbalized, a code fully, or astepartially, common to the
addresser and addressee (or in other words, tcemiceder and decoder of the
message); and finally, a contact, a physical cHaand psychological connection
between the addresser and the addressee, enaldithg db them to stay in
communication. (Jakobson 1960, 353

The learner-centred approach is based on the lisald¢arners can learn
better when they are aware of their own goals. Thbs model for language
curriculum development shifts from what should baein a course of study to what
is specifically dondy language teachers in their classes, throughtiagtigo between
teachers and learners in the planning, implememiagind evaluation of language
courses (Nunan, 1988).

Infact, English poetry deals with a variety of thesvwhich are related to
common areas of all human experiences, and caredeléected English poems offer
various themes which are relevant to the interasts concerns of learners as they
provide them with “meaningful and memorable cordexor processing and
interpreting new language” (Lazar 17). Hence, wellited for content-based
approaches, English poetry can act as a poweriolukts to the student’s own
reflective thinking and emotions, which will elicihore expressions of opinions,
reactions, and feelings for “more mature and faliiroup discussion” (Maley &
Moulding 135).
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Thus, English poetry can be the means to stimudaidents’ subjective,
creative, and meaningful responses. An understgratid explicating of the ways in
which the themes are dealt with in English languege also help improve not only
language awareness but also cultural awaréflesmwever, English poems touch
upon non-trivial areas of human experience andhteigthe student’s awareness of
even the apparently trivial. Hence, they elicitr@isg subjective investment in poem-
centered activities, which, combined with group ermttions, is a powerful
motivational factor in language learning.

Meanings conveyed in poems are usually expresseg esonomically,
therefore, in order to retrieve these meaningstalkdabout them, it is necessary to
expand and extend the words on the page. From # Emguage input one can
generate a large and varied output. (Maley & D@f. 1Reading critically essentially
entails directly extending the strategies for regdirhetorically, for rhetorical
strategies primarily emphasize more generic regmasch as author's intent, reading
critically is fundamentally discipline based.

To manage teach students critical reading necessiteaching the modes of
inquiry, kinds of evidence, hypotheses and assumptised in the discipline, and
showing them how to apply these directly to the&ading. Fundamentally, then,
reading critically means developing a range of tjaes appropriate to the discipline
which the reader asks of the text he is readings liseful to construct, with your
students, such a series of questions that migbseeé in evaluating a text within your

discipline, and applying those questions to cettizxbs.

4.2.2.2. Learner- Learner Interaction:

When working together, students share their expeeg ideas, and
opinions. Sharing is a two-way process: explainargl listening to others, and
reacting to them. Students need to be armed withlde ways of reacting to one
another in English where smiles, laughter, and ety body language are
important. All students need to feel ready befdneytcan work together with
confidence, and this confidence will grow little lifle as students successfully share
ideas and experiences when they do work together.
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The more successful the activities they particigatethe more confident
students will become, such confidence can only & by having students work
together in pirs or in groups. When students arekiwg together and trying to
communicate, their minds are focused on the comtenihat they are saying, not on
the language system. When students are workinghtegehey are out of our earshot
most of the time, only when we get closer we caar lnhat they are saying and how
they are saying it.

The pressure of a conversation in English may teanh to panic. Here, a
different kind of preparation can help: Making rotbefore students start and
preparing what they will say can be less scary tharking on their feet and trying to
think of what to say and how to say it. Failurel&noralizing, success is motivating
and having fun as they use English experimentallyclass and succeeding in
communicating with one another is a rewarding epee for students.

Experts and researchers have demonstrated thigatimer-centred approach,
also promotes learner autonomy. Another importasue is to keep a balance
between teacher's talk and learner's talk;thaeachers should manage their talking
time without forgetting to give learners the oppoity to express themselves.To
develop student's fluency,teachers may organige thepairs or groups and let them
talk,read poems and write freely,using the targetduage.

Though teacher talking time may not be necessadyantageous for
learners especially since those teachers are hntixde permanently interesting, it is
nonetheless, as Harmer (2001) view it as one ofvita¢ ingredients (exposure to
Language) in the learning the poetry of any Langudg says that: “Plentiful
exposure to language in use and plenty of oppdrsnio use it are vitally important
for a student's development of knowledge and $k{llsid 85).

The group activities, in addition to enhancing @resathinking and academic
performance, should provide students with oppotiesi for developing peer
acceptance (Karnes et al.,1961). Making sophisticdanguage uses of English
poetry the basis for generating ‘group discussi@m&l activities is one of the most
important benefits of including English poetry gathing English language. Various
collaborative (a whole-group or small-group) adtes have been developed not only
to increase learners’ awareness of certain liniguisatures but also to stimulate their

sense to different uses of English registers.
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In the same vein, the English poetry classroom eshaessential
characteristics of cooperative and humanistic iegrn

.. . Cooperative learning requires social interactin and negotiation of

meaning among heterogeneous group members engaged tasks in

which all group members have both something to conbute to and

learn from the other members.(Crandall, 226)

That is, while conversing in the target languagedents can share their
hopes and dreams and their ambitions; their expegg®e memories, desires; their
interests, values and insights; their feelingergth and much more. . . . It is truly
getting to know others that we are truly able k& lthem. In such ways, self-esteem
flourishes and growé)

Overall, in the student-centered class, studentsotladepend on their teacher
all the time, but they value each other’s contiimsg; they cooperate, learn from one
another, and help each other. When in difficultyrodoubt, they do ask the teacher
for help or advice but only after they have trieml dolve the problem among
themselves.

The learner-centred classroom, is a place whereonsider the needs of the
students, as a group and as individuals, and eageuthem to participate in the
learning process all the time. The teacher’s relanore that of a facilitator than

instructor; the students are active agents indhming process.

4.2.2.3. Task-Based Teaching:

Task- based language teaching has slowly emergex she 1980’s to
challenge the traditional itemized form-based metihagy. TBLT is becoming a
catchword in English teaching circles. David Nunaaintains that:

“Setting specific tasks for students so that they tas if they were using

the language in real life—this is part of the essee of task-based

teaching” (Lu Chun-hua, 2004).

According to Nunan, the traditional approach afdking down the different
parts of a foreign language and then teaching theparately step by step does not
help students generate meaningful language, ie pooblems in the real world.
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Jane Willis (1996), in her bookA* Framework for Task-Based Learning”
outlines a model for organizing lessons. A modat ik based on sound theoretical
foundations and one which takes account of the meeduthentic communication.
TBLT is based on three stages: The first beingpiieetask stage, where the teacher
must give an introduction and a definition of tlopit, then, students engage in
activities in order to remember words and phrasesuliin the task.

Afterward, the stage which Willis calls the “taskcle” follows; learners
perform the task whether in pairs or small grodpg®y then prepare a report for the
whole class on how they did the task and what emmmhs they reached. The final
stage is the language focus stage, where learnegspresent oraly or in written form
their results. Obviously, feedback on the learnpesformance at the reporting stage
may also be appropriate.

Admittedly, the main advantages of TBLT are thaigiaage is used for
genuine real communication, and that at the stdgerevthe learners are preparing
their report for the whole class, they are foraeaddnsider language form in general
rather than concentrating on a single form. Addaity, task design is the most
important element in TBLT; if there are no taskeréhis no teaching and no
communication.

Therefore, the teacher should have a clear ideatafdoat kind of tasks he
wants to present (here refer to meaningful tasks$ authentic tasks), whether he
should focus on language form or not and how difithe tasks should be in order to
facilitate learning of different learners with difent learning levels. It is necessary to
build up the rationale of designing tasks for &4assed classroom in the teachers’
mind and to take certain elements into considanamthat sound and effective tasks
can be designed.

Halliday (1975) emphasizes that learning a foréggnguage involves the
acquisition of a new system for realizing familiameanings. In natural SLA
circumstances, we begin by wanting to mean, anénstehd what others mean, and
then go on to seek or notice wordings that expifesse meanings. This is why lists of
words and sample patterns taught as single itemg nagely become part of the
learners’ deployable system. Language developsspanse to the need to mean and

to understand what others mean.
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Based on this, and in setting learners a task lieae, the emphasis is first
on learners’ exchanging meanings to complete thle tassing whatever language they
can recall. Then, they examine the language thanflspeakers or writers used to do
the same task and focus on typical words, phrasgégatterns that occurred (Willis,
1998).

In a meaningful task students are asked to excharfgemation among
themselves in small groups and/or with the teacheis kind of student collaboration
has two benefits. First, the whole class activelstipipates in a task at the same time
and students can then compare their findings whertask is over; and second, the
meaningful task is rehearsed in class for laterimgeal communication outside the
classroom.

In the same context, many researches have prowdabk difficulty has
great influences on the effect of tasks, namelyab@iracy, complexity and fluency
of the learners’ language outcomes. That is whypp@r choice of difficulty in
different stages of a TBLT class is of great impoce. Therefore, to control the
difficulty of tasks, teachers must know what eletsarontribute to task difficulty.

In other words, teachers should know how to mak&g easy and difficult
to meet different needs.On one hand, Nunan revewse factors relating to task
difficulty; he and Candlin offer two lists in 198@ne of which focuses solely on the
nature of the task, while the other is based upencbgnitive operations required of
the learners.

Whereas, Skehan (1994:191-192) developed a schemeg teachers with
their decision making about task difficulty; whdre presents a three-phase approach
to task implementation as he insists that “anatyaind selecting tasks does not
automatically determine task difficulty” (Skeha®96:24). In each phase (pre-task,
during-task, post-task) he identifies which aspettask difficulty should be
considered so that task implementation can hawesiiye effect on task value and

task selection can become a “less arbitrary” praces
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4.2.2.4. Communicative Tasks:

Speaking about the communicative tasks and thempoments, Nunan
(1989) suggests that the communicative tasks wifitain a goal, input, activities,
settings and roles. Goals of tasks are to develafests’ communicative competence
including socio-linguistic competence, discourse mpetence and strategic
competence. Adittionally, activity in this conterdfers to tasks, not exercises. An
activity is in some way derived from the input as&ls out what the learners are to do
in relation to the input.

Overall, the goal’s purpose in a communicative tasto exchange personal
information, for goals provide a point of conta@tween the task and the broader
curriculum like Nunan points out :

Without clearly articulated sets of goal statementsthere is a risk that

task-based teaching programs will lack coherence a&iddowson (1987),

among others, has pointed outtNunan, David. 2004).

In consequence, students will be better able téemehwhat can be called
communicative goals such as to: Talk and write abfmaiimportance of creativity and
imagination during poetry classes, to use aboute8@words and 10 new phrases and
expressions in brief conversations, translation araiminary writing tasks, to read
material of a similar topic and degree of diffigguland to know how to use exact
words in writing in terms of their connotations atehotations.

The most important goals the teacher of poetry fié@cim at in his class is
to bring his students to:
1-Establish and maintain interpersonal relationshgnd through this to exchange
information, ideas, opinions, attitudes and feediregs mentioned above.

2- Acquire information from more or less ‘publi@wwces in the target language (e.g.
books, magazines, newspapers, documents,filmgjde, radio, lectures or written
reports) and use this information in some way.

3- Listen to, reading, enjoying and respondingraative and imaginative uses of the
target language and, for certain learners, credtiag themselves.

When it comes to the input of these tasttgeories of second language
acquisition agree that, for learning a modern |laggy learners must be exposed to a

considerable amount of language input either innahor artificial teaching settings.
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Rod Ellis (1999:127) considers that input is useddfer to the language that is
addressed to the foreign language learner eithea hwgtive speaker or by another
foreign language learner. In other words, the irghatuld be, at a slightly higher level
than the student is capable of using, but at d teet he is capable of understanding.

In the communicative classroom, the approachesnpiiti often refer to
listening and reading to extract specific inforroati One of the main tasks when
teaching listening will be to train students to ersfandwhat is being said: to get
them to disregard redundandygsitation, in a reasonable way. Whereas, reading c
be satisfactorily performed even though studentsatainderstand the whole text; the
same is true for students who want to ‘get the ggndea’ of a text. Because it is
considered vitally important to train students thieility to understand what is
important even though the reader cannot undersaaything.

Activities refer to the behaviour that participamtave towards the input,
which forms the point of departure for the learniiagk. Of all the four skill®,
speaking seems the most important activity andkspgaactivities in the classroom
that develop learners’ ability to express themsetheough speech would therefore be
looked as an important component of a poetry coursavever, it is not easy to
design and administer such speaking activities.

Teachers are faced with problems caused by leaasethey participate in
speaking activities, in line with that, teacherswd design “an effective speaking
activity” to meet the needs of solving learner®ligems. According to Penny’s view
(2000:120), an effective speaking activity includes aspect of: Learners talk a lot as
much as possible of the period of time allottedhg® activity, Participation is even;
where classroom discussion is not dominated byramty of talkative participants.

Motivation is high when learners are eager to kpdeecause they are
interested in the topic and have something newayoabout it, or because they want
to contribute to achieving a task objective. Anthfly, Language is of an acceptable
level because, learners express themselves inanties that are relevant, easily

comprehensible to each other, and of an accep&léeof language accuracy.
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There are multiple other activities mong commurineatasks the teacher can
use, for instance:
*To Use group task This increases the sheer amount of learner w@tggon in a
limited period of time and also lowers the inhibits of learners who are unwilling to
speak in front of the full class. In group workaideers perform a learning task
through small-group interaction. It is a form oéteer activation that is of particular
value in the practice of oral fluency: learnersairtlass that is divided into several
groups get several times as many opportunities ale as in full-classroom
organization.
*To Make a careful choiceof topic and task to stimulate interest: for a good topic
is one to which learners can relate using ideas ftheir own experience and
knowledge; the “ability-grouping” topic is thereéoappropriate for most students, it
should also represent a genuine controversy, irctwparticipants are likely to be
fairly evenly divided.
* To Give some instruction or training in discussiorskills: If the task is based on
group discussion then include instructions abodig@pation when introducing it.
*To Keep students speaking the target languag&he teacher might appoint one of

thegroup as monitor, whose job it is to remind papicits to use the target language.

4.2.3. The Extensive Reading Habit:

By extensive reading and particularly exposuredetgy the learner observes
more about the techniques employed for the "exgtion” of Language, the teacher
may not have the time to bring much poetry into ¢heessroom nor to encourage
reading outside it and for many students the sea¢ tmay be the only exposure they
receive to authentic creative writing.

Through extensive reading, including prescribedtstexstudents have a
chance to "learn" aspects of Language which havebaen overtly taught; if the
controlled, anaemit? and paradigmatic Language of the poems is the lcamhguage
received by the students,it will probably be a osaso inhibit their reading and
enjoyment of literary texts.

Reading generally makes efficient use of the tinaglable to the teacher and
students;written Language can always be producet experienced outside the

classroom.Classroom time can be spent talking afraadiexperimenting with the text,
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and exploring potential meaning,such a divisiortimie is only possible if students
are exposed to texts of this type ie poems in vieose elementary level.

In general, extensive reading tends ta leorthwhile activity and important
skill which will stay with learners long after théyish their studies, and at the same
time, it is a skill which in itself holds a majoreward for the study of
English.However, it must be noted at this pointtthearners' strengths and
weaknesses in the field of reading are in a paettduhe features that characterize the
reading materials.

4.2.3.1. Letting Poetry Serve Each Reader:

In an article focused on all literaturegt just poetry, Bryant Fillion(1981)
argues that a teaching approach that promotesrdtutbpiry is one way to sharpen
the three abilities he sees as essential to a ratadEapacity to read and derive
benefit from Iiterature.(“)(p.40). Fillion urges that students be provided hwit
opportunities to identify a poem's relevance tdrthees. He suggests encouraging
the student to generate his or her own questioostdbe text and points out how this
supports an inquiry approach in the classroom.

For instance, Fillion suggests that Esfgicourses or units of study could be
organized around particular kinds of inquiry insted around a literary genre or the
themes of particular pieces. He would encouragengaeaders to develop a literal
comprehension of a poem with selections likely tmovpke varied student
interpretations.

The question "What does it matter?" iprapriate in studying selections that
deal with concerns apt to be of keen interest wesdents. Such questions, Fillion
asserts, allows students "to examine and devetagegtes” while pursuing these and
other central questions, such as "How should thiselad?" and "What is there to say
about the character development in this pieceZ4jp.

4.2.3.2. Encouraging Poetry Reading As Inquiry:

Duke (1984) also discusses the need foringuiry approach to reading,
enjoying, and understanding poetry and echoesoR#i emphasis on encouraging
problem-solving and reflection. Duke stresses #egdr of teachers championing the
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beauty and fruitfulness of a poetic reading expegewhile relying on a teacher-

centered question and answer period:

...If we do not also provide equal time for studerst to enjoy,
contemplate, and relive the experience of reading text, we may be
sending a contradictory message about what the pugse of literature
study is. (Duke,1984, 3)

It is interesting to weigh this perspective wheraraxing sources in the
ERIC database related to the teaching of poetriingr(Morgan, 1989). Frequently
an emphasis on form or other techniques that haoerbe counter productive in
teaching the reading of poetry provide successéuhéworks for teaching the writing

of poetry.

The strength of Duke's article is a detailed dpsiom of an exercise with
Robert Frost's "Storm Fear" that puts the inqupgraach into action. The first steps
emphasize reflection, as students recall their ewperiences in storms and express
their recollections in class periods dedicatedrée fwriting. Then, as vividly as they
can, students condense the description of a staiartwo sentences, which also must

indicate their reactions to it.

Next, students compare and contrast their sentencis the first two
sentences of Frost's poem and write summaries eofsitmilarities and differences
between their lives and Frost's in terms of ematiatescriptive detail, voice, and
style. This first immersion in the poem is followby group discussions which allow
the students to question each other's summarieslard to continue analyzing the
poem itself. A final writing project re-emphasizeslection by allowing students to

write on another subject.

4.2.3.3. Using Poetry To Develop Critical Readers

The usefulness of poetry in teaching secondargdacbhildren and also
university students is proposed by Fehl L. ShiiE983). In contrast to both Fillion
and Duke, Shirley, who offers only general teachswgggestions, places little

emphasis on the life-enriching quality of poetryatliier Shirley sees the study of
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poetry as one stage of the process of sharpeninkjrig skills that are important in
responding to various types of poems.

Poetry, as Shirley asserts, helps studentsgnem® the function of
connotation, denotation, symbolism, and imageryowledge of these techniques,
Shirley argues, is integrally related to critichinking, and students can use this
knowledge effectively in confronting the "languagé commercial and political
persuaders.” (p.1). Francis Kazemek's work on thefulness of studying poetry
balances an intense appreciation for poetry withnaformative, practical outlook
both on how to present poetry in the classroom @mndhow such study can benefit
students.

This argument is founded on Kazémeontention that:” literacy is not a
process that can develop over a short period of,tiamd such an assumption sets
adult students up for disappointment”. Thus, KazZenggiestions a traditional
approach to adult literacy training that reduceslneg comprehension and instruction
to a focus on certain types of surface languageaaions in a very restricted range

of situations.

The ambiguity of much poetry invi@dult students to explore language "in
a non-threatening manner,” Kazemek argues, bedausétes unique explications
rather than finding a right answer. After immersiorthe "compressed and symbolic
world inside lyric poems,"” students "have beendreible to move out from poetry to
other functions of reading and writing." (pp.334533Like Fillion and Duke,
Kazemek underscores the necessity of promotingpgdscussion and questioning

and reflecting by students.

4.2.3.4. About The Voice of The Poem:

The poet is a person who makes stories or poermasghrthe act of writing,
of composing words into patterns that represenlinige and ideas.Yet, nearly all
poets depend on the earlier oral traditions ofrntgllof reciting,of chanting ;not only
do poets often use material from the oral tradg€jdhey also have to hear what they
write as if it was being spoken aloud

In a sense, poets perform their work to themesedgdbey struggle to create
aconvincing voicefor the poem, our task as poetry readers is th that voice.Even

when we read silently, we must read it as if we evbearing it aloud in our
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imagination. Often the best way to come to an wtdading of a poem is to read it
aloud, finding a voice for it , if we can say th@epn, we can begin to understand it.

The only way to appreciate this is by reading auhs poems for yourself,
either on your own or in small groups, as a reageur task is to release the voice of
the poem :

*First of all, pay attention to the title of thegue : does it give you any clues as to
what the poem may be about or as to how it shoalicelbd ?

*Secondly, read the poem straight through withowrrying about difficulties or
about words you do not understand.Try and get y naergh and immediate sense of
the poem as a whole and try also to catch its tbmaddition you may consider the
following for the first reading of a poem ; poene divided into three sections :
-Group A : Conversation in verse.

-Group B : Dialect poems.

-Group C :The inner voice.

When you read them it would be best to start wiberps in group A and
then move to those in groups B and C.Here is saimieato help you read the poems
and to make it easier for you to try to find a \eofor each one :

*When you start to read a poem that you do not krmegin by taking it sentence by
sentence and listen to it inwardly as you move foyra full-stop to another

*Then begin to try to make sense of each stanzarmand slowly build up a general

idea about how each stanza contributes to the mgariithe poem as a whole.Do not
worry if there are words or phrases that you carseeim to make sense of at first-
keep trying to hear the ‘voice’ of the poem in ybead.

*You may need to consider some of the following whly@u come to polish up your

reading :

-What pace should you go at : fast, slow, jumpypath....broken, wild ?

-What words are you going to stress and emphasize ?

-What kind of mood do you want to create as a powtacher and a reader : sad,
peaceful, happy,angry,bitter,menacing...etc ?

-Where are you going to take pauses ?

-Where are you going to change voices ?
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Finally, read the poem through again( you may wantead it aloud and
record it on a cassette).Now see if you can mdkdelparts connect so that the poem
has a convincing unity.As part of this experientenaking sense of poetry you will
generally find it helpful to ask the following quiess :

*Questions About Voice

-Who is speaking the poem ?

-Out of what situation ?

-Out of what kind of feelings ?

-In what tone of voice ?

*Questions About Diction :

-What kind of Language is the poem written in ?
-Is it written in dialect ?

-Does it use a conversational style ?

-Or does it use a high and serious Language ?
-Or a variety of styles ?

-Does it use imagery ? If so ,in what way ?
*Questions About Form :

-What kind of pattern does the poem make ?
-What kind of rhythm do the words have ?
-How are the lines broken up ?

-How many stanzas are there ?

-Are rhymes used ? If so , in what way ?
*Questions About Meaning :

-What is the theme of the poem or its general idea ?
-How is it developed ?

-How valuable is the understanding expressed ipdeen ?

-Is it profound or trivial ? Perceptive or commdage ?

4.2.4. Text Choice Criteria:

If teachers at secondary schools do not actuale a large margin of
initiative as for the choice of literary texts atmmes which they may implement in

their teaching of foreign Language and Literatuyarse; those at the university level
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are much better off.As a matter of fact, teacheteeuniversity are to a far extent not

actually obliged to observe some of the restrigipat on the secondary ones.

As far as the choice of the piece of poetry isceoned there are at last three
characteristics which to the researchers’ sense \wmogth observing.These
characteristics are: Language accessiveness,tatraess and finally universality:
First: It probably goes without saying that if the Laage in which the studied piece
of poetry is written is in accessible for learngrgjould be unrealistic then not to
expect that they would find difficulties to undenstl and discuss them.Consequently,
the teacher is invited to make sure that the stisdenould not be inhibited by the
Language complexity which a selected text may donta

The Language in which the original work or pomnwritten would very
likely cause serious problems for these studentscpkarly if we consider their short
experience in reading literary works in the Engllsinguage.The necessity not to
expose learners of foreign Language Literature wifficult Language is an idea
which Gwin,T, defended:

| prefer not to pile onto my students any addition&burdens caused by

having to interpret archaic language, unfamiliar dalects,or unusual

stylistic devices.(1990:11)

Of course this claim should not be ripteted in the sense that we ought to
favour the study of texts whose Language is exeelyseasy to the students.The ideal
would be to invest the necessary effect towardsigig richer Language exposure
(Chomsky,1968:217) what Carter and Long rightlynped out:

Language difficulty has to be considered because @&ss is restricted if
students cannot attain a basic level of comprehemsi.As general rule it

Is better to choose for teaching literary texts wloh are not too far

beyond the students' normal reading comprehension.(1991:5)

Second The second characteristics upon which the choicpoetic texts might be
selected for study in class concerns the extenthdach it is attractive to the
student.One of the main properties of poetry teagiparticularly and Literature
generally is to stimulate a sense of learners'gmaisinvolvment with the piece of

poetry he reads and study.
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Collie,J and Slater,S claimed that ¢henust be what is called:"special

incentive involved®?.Enjoyment,suspence,a fresh insight into issuestwaie close
to the heart of the concern of people;the pleasuren one encounters his own
thoughts or situations in the text.All these ameimtives which can lead the learner to
overcome the potential linguistic obstacles whiclaymnhibit his involvment.
(1987:6-7).
Third: The third possible criteria upon which the teaahay select his poetic text is
universality. It is in Literature the quality whiaghakes a literary work transcend the
limits of place,situation,time,persons,and incideint that Literature may be read by
all people at any time and in any place with irge@nd pleasure.A text of universal
dimension is essensially concerned with aspectbushan nature and behaviour
which after all do not chanf@"

Using a poem of universal dimension can elate many difficulties in
Literature classroom,and make the student engageeirtlassroom discussion with
less reluctance.Themes like:jealousy,love,revergetl..etc are all fellings which
any humen being can have.Additionally,it is worttmphasizing that poems of
universal value may help the learner discover tharacter's thoughts, feeling,
customs, opssessions; what they buy, believe i, eBjoy; how they speak and
behave behind "closed doors".

In this sense, Nuttal (1996) identifies three basiteria that should be taken
into prominence for the selection of the poetic t:wxtability of the
context,readability and exploitability ie the s¢ilen of poetic texts must necessarily
involve considering these criteria,and none of theam operate effectively and
independently of the two remaining ones.

Concerning the suitability of the context, @nt is imposible to choose a
specific text genre that pleases all the membershef class,the teacher should
therefore include a variety of poetic texts fromnyaources whereby to heighten the
learners' interest and foster an intrinsic desineead over a length of time.

Furthermore,in terms of readability of foreigmariguage texts, the teacher
should avoid choosing texts that are either toy eadar too difficult for learners'
level.Yet, he can instead of that provide them wgttts that are accessible in terms of

their structural,and lexical features of the Largpiathat expresses them,and
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challenging their intelligence at the same timentke the reading tasks "difficult but
achievable". (Scrivener,1994:149).

As for exploitability, the text content has te ldevelopmentally, and
linguistically appropriate for improving the learlse comprehension strategies,and
overcoming the vast amount of their poem's readgficiencies, because at the end,
the basic aim that the teacher attempts to fdithin such reading tasks is to make the
learners deeply engaged in the meaning-making psoo¢ the selected text and

therefore arrive successfully at thorough undedstenof it.

To sum up, these criteria are necessary to kentmto consideration for the
following reasons:

*Students need to have opportunities to read differtypes of poems from

various genres and to get used to the readingpritieunciation and the flow of

rhythm and rhyme in such poetic texts.

*Poetic texts need to be of interest to the stnngglieaders i.e those students who

find difficulties in reading generally and the reayl of poetry more specifically,

these poems should suit their level.

* Texts need to be at the students' instructionébw frustration level, moreover,
it should contain some highlighted key vocabulangadings, clues, and other
supporting details that complement the text whengbfacilitate comprehension, as
well as to suit their expectations and not to rémelevel to a height that they cannot

reach (to be required to read texts in archaiciEngor instance).

4.3. Conclusion:

After collecting, analyzing and interpreting thealaesults of this case sudy
in the last chapter.The fourth chapter of thiselitegion and the final step of this case
study was devoted to give some necessary and iargartformation, as well as ideal
and simple advice to help both students and teadhemefit to a maximum extent

from the poetry course.
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Addittionaly, the main concern of this chapter w@ase-explain the roles that
should be taken into the class by the teacherreigo poetry; especially, the role of
the motivator and the one of creator and innovAtso,suggestions about the
teaching methodology focusing more on communicationv to reinforce the reading
skill and the basis on which the selection of #eding material should be made.

To sum up, there are various aspects the poetmgedaachers, students and
even designers should take into consideration tkentiae poetry reading experience
most fruitful; and this last chapter attempted twer certain aspects among them

thought to be the most important ones.
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Notes To Chapter Four :

1- A research technique that is primarily descriptitels used most commonly to gather

information about individuals, for example the b#di attitudes, and values of different

athletes. In a descriptive survey the objectiveimply to obtain certain information about

large groups. In an analytical survey, comparisanesmade between different subgroups of
the population in order to discover whether differes exist among them that may enable
researchers to form or verify hypotheses aboufdhees at work in the population. Surveys
differ in terms of purpose, subject matter, coverand source of information.

2-That is he should know the various tools to userder to extract from his students in the
form of diagnosis, everything related to their ileag process.

3-These theories not only fail to provide an explemator the highly complex and at times
unpredictable nature of human behavior, but alscsredard human agency.
4- Snyder, Allan ‘Breaking the Mindset’ Keynote addresThe Mind’s New Science’,
Cognitive Science Mini conference, Macquarie Ursigr (Center of the Mind -
Publications, 1996) .

5- Acting or happening without apparent forethoughthnmpting, or planning: impulsive,
instinctive, involuntary, reflex, spontaneous, wemeditated. Performed or performing
automatically and impersonally: mechanical, perfanc

6- Drawing on work by Buhler dating from the 1930s.
7- See Hansen 222-24.

8- Quoted. in Moskowitz ,178.

9- Listening, speaking, reading and writing

10- Lacking vitality; listless and weak: an anemiceaipt to hit the baseball; an anemic
economic recovery.

11- These abilities are aesthetic reading (when attens focused on what happens during
the reading rather than on what remains afterwardi¢cting, and problem finding.

12- A more or less extrinsic motive for acting in ataa way. Incentives often act in addition
to other motives to strengthen a drive towards rah @& objective (such as food, drink, or
money) by attaching additional values to that dijecA particular incentive will direct a
person's immediate behaviour towards a particutal @nly if it is the strongest of all
competing incentives.

13- Universal dimension of a text : See Cuddon,J.AtiDmary of Literary Theory, Penguin
Books,1992,pp 1015-1016.
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General Conclusion

The main objective of this paper has been intedesteinvestigating the
poetry teaching situation, more importantly disauggthe teaching practices and the
methodology chosen for the instruction of a ricmponent like poetry. A case study
design was set up to explore the main weaknessd3 &&tond year teachers face
within the poetry classroom, as well as to findsmes behind students’ lack of
appreciation of poetry study and reading includethe English literature module. In
order to properly understand what is mentionedierarthe researcher used a
combination of qualitative and quantitative methdds data collection to find
answers for the coming questions:

1. What are the weaknesses that teachers andguamgly students are facing in the
poetry classroom?

2. To which extent the selected methodology (theseh text and the approach) said
to be traditional, outdated and teacher-centerettiboite to the weaknesses found
within the poetry class?

3. Should communication-based approaches and leamm@ered activities be

focused to teach these students?

As an answer to these questions, the researcheoged the following
hypotheses to confirm or disconfirm them:
1. The poetry classroom is becoming more teachaeped, for the explicit
instruction of such genre which might seem to Istesyatic and bound to traditional
methods, gives few time for discussion and demtds/atudents.
2. The teachers’ methodology bound to languagergndmation based approaches,
in addition to the archaic English the poems aesgnted in, drives students to
display negative attitudes toward poetry.
3. The teacher-centered poetry classroom invollaotyires about the poetry form
does not leave enough time for communication, disicun and exchange of ideas;

which is useful for students at this level.
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The general outline of this work resulted into fonain chapters: the first
chapter was a literature review about the poetaghing field, including definitions
of important approaches and techniques used irs.cldsee second chapter involved
sections about the poetry teaching context and adetbgy in use, as well as a
profile of the sample population chosen for thigestigation. Furthermore, the third
chapter presented the data collection instrumeanth Qualitative and quantitative
including: a questionnaire, a structured intervieamd a classroom observation,
alongside the researcher’s interpretation of thanmrasults revealed by them.
Whereas, the fourth chapter proposed some reconatiend for teachers and
students to ensure a more motivated and commuvecatietry classroom.

After putting a number of hypotheses to be examint@ researcher
underwent a series of procedures in order to dofleenuch data as possible from the
selected population. First, the researcher statednvestigation by attending two
British poetry classes to observe the differentuatés and behaviors of the LMD
teachers and students. Then, she went on givingttiteents questionnaires to fill in
order to maximize the amount of data; and finale started interviewing the British
poetry teachers in order to confirm the resultghefresearch.

The present work revealed that the actual methggalicluding the various
approaches, techniques and activities are consideraneet students’ needs to a
certain extent that is found limited. Consequerithg researcher cannot help but to
guestion first the teacher's methodology (the niatersed and the approach to it).
The results of this case study have unveiled tbatrp teachers are frustrated due to
students’ deficiencies in terms of mastery of tglish language which obviously
limit their contribution to the poetry class.

Teachers’ frustration resulting from the reasonsitineed above lead them
to stick to old traditional techniques that haveerbaused for generations mainly
historical: speaking about the poet's biographwiewing parts of his life, the
historical era he lived in and his famous works.aAsonsequence, teachers of poetry
tend to focus on improving students’ linguistic gmtence and explain the general
concepts of poetry in terms of the form and thdisdiy side; however, leaving few

time for communication and debate.
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What was unfortunate when observing the poetryselagss that, it seemed
more like spoon-feeding courses dealing externaitiy the subject matter of poetry;
and not an in-depth course exploring ideas andudssog points- of view which is
important for their level. In addition, the wholewse was more like a reading course
which limited students’ participation. Vocabulargfigiency was remedied through
the extraction and explanation of difficult wordsihd in the poem sometimes using
dictionaries for a change. In addition, LMD secorghr students are dealing with
poems of well known poets such as Wordsworth whchsterpieces are only
appreciated when read in their original archaiglege which present a very difficult
challenge to overcome.

Whereas, concerning the poetry téxdiee much has to be done to re-
captivate and regain students' attention towargsgénre, initially by investigating
students’ preferences and capacities- linguisticatid in terms of skills- to deal with
certain poetic texts, as well as to motivate thewh to increase their participation in
class. Because, the choice of the right text cad ke students to improve their
reading habits, capacities and strategies. It 38 aleeded to develop the teacher-
learner relationship and to increase the learneteced teaching in poetry classes.

The researcher sees that the long used traditimethods are seriously
driving away students from liking or loving poetrgnd make the poetry course a
rather boring, and intimidating experience for thehfeachers need to give their
students bigger roles in the poetry classroom amgiiie about their fears and
anxieties to reflect upon how to diminish them. Ssquently, students will feel at
ease and communication will occur, where discussibndeas and exchange of
knowledge will be encouraged.

The current case study included forty LMD secondrystudents out of
seventy six, which can be considered few and lhite terms of validity and
reliability of data. The second limitation is due the number of poetry classes
attended by the observer (only two), which can dsoconsidered limited and
unreliable. Whereas the third limitation is due ttte classroom size set for
observation which was large and represented actesdlenge for the researcher to

reach his objectives.
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The poetry teaching field is very demanding fromacteers, it needs full
commitment, investment of efforts, time and moiwat as well as readiness and
cooperation from students. Weaknesses found witi@rpoetry classroom are due to
various reasons methodology being one of therhgifcurrently used techniques seem
to be driving away students, then, a shift on comigatively based and learner-
centered ones is required for students at thid.leve

The current work includes various shortcomings emmis of validity and
reliability of the results identified, however, ¢gan be considered as an attempt to
explore the poetry teaching practices field whiglemcouraging for further research.
This work includes various fields of study likeddctics, poetry, stylistics and even
an aspect of psycholinguistics where students’'tudis and preferences are
investigated. Future research should investigadatk of communication within the
poetry classrooms and what are the reasons behiawldi to provide teachers and

students with practical tools to use in order teuga fruitful poetry classes.
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Appendix A : male[_]
Female[]
Age[]

Student's Questionnaire

Dear student,
Please read each of the following questions antbtanswer them honestly; it will be
of great help for our research about poetry teaghin

1-How much are you interested in poetry as a lijfegenre?

* Much ]
* Less ]
* Not Interested L]

2-Do you read poetry for ?
* Pleasure

*Bettering your knowledge
*Scholar obligation

00

3-What are your favorite genres of poetry?
* Ballad

* Lyric

* Sonnet

* Epic

* Elegy

* Satire

*None

00000

4-Among these elements, tick the ones you are i@mnilith?
*Metaphor
*Simile
*Rhyme
*Rhythm
*Alliteration
*Personification

O O]

5-What problems do you face confronted directlyhviite reading of a poem?
*To infer and to read beyond the text
*To identify the major themes and the poet's pointiew[ ]
*To recognize the connotative and the denotativanime ]

]

*To interpret the poetic text. ]
*None [
*All ]
6-How do you evaluate your performance in poetignes?
*Very good

*Average L]

*Very bad ]



7-How is the poetry course in your classroom?
*Relaxing and lively

*Ordinary

*Boring and not interesting

a0

8-Does the method of the teacher satisfy your meegoetry learning?
*Yes, completely
*Yes, partly
*Not at all

Hinn

9-What is your idea of a good poetry lecture?
*Discussing themes L]
*Dealing with the poem's structure [
*Dealing with the different poetic devices ]
*Reading aloud and listening to poems ]
*Doing activities about poetry writing ]
*Others ]
]

10-What are the main difficulties that affect ydemrning of poetry?
*Few time for lectures [
*Teacher's method ]
*Lack of knowledge about poetry ]
*All of them ]



Appendix B : The Interview Questions;

1- How long have you been teaching literature?

2-Have you been trained in teaching literature?

3-What are your main aims in teaching poetry ateeatly genre?
4-How often do you teach poetry in the classroom?

5- How often you apply approach in teaching poetry?

6- In teaching poetry reading and analysis, whatalofocus on
developing?

7-How much do you make your students feel involvetthe process of
poetry learning?

8-What problems do you face in teaching poetry?
9-What problems do your students face in learnmetny?

10-How do you rate your student's literary competein general? And in
poetry in particular?

11-How do you evaluate their written performaneesxams?
12-How do you evaluate their participation and prefion in the course?
13-How do you find their responses to the seletdrts?

14-Comment on you experience as a literature teaciewhat possibly

could be the factors influencing the teaching cétpg?



Appendix C : John Milton’s Paradise Lost (1667)

Is this the region, this the soail, the clime,

Said then the lost arch angel, this the seat

That we lust change for heaven, this mournful gloom
For that celestial light ? be it so, since hee

Who now is sovran can dispose and bid

What shall be right : fardest from hi mis best
Whom reason hath equald , force hath made supream
Above his equals.Farewell happy field

Where joy for ever dwells : hail horrours, hait
Infernal world, and thou profoundest hell

Receive thy new possessor : one who brings

A mind not to be cheng’d by place or time.

The min dis its own place, and in itself

Can make a heaven of hell, a hell of heaven.
What matter where, if | be still the same,

And what | should be, all but less than hee
Whom thunder hath made greater ? here at least
We shall be free : th’almighty hath not built

Here for his envy,will not drive us hence :

Here we may reign in hell,than to serve in heaven
But wherefore let we then our faithful friends,
Th’associates and copartners of our loss

Lye thus astonish on th'oblivious pool,

And call them not to share with us their part

And this unhappy mansion, or once more

With rallied arms to try what may be yet

Regained in heav’n, or what more lost in hell ?
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Glossary of Technical Terms:

Accent Used in this sense to denote the strong beat signecomparable to stress in
Lge.May also be used in luinguistics to refer te #tress patterns of groups of
words;for instance, in the phrase' two and twofauoe',the first,third and fifth words
are accented.

Action Poetry Poetry written for performance by two or more veieetype of
concrete poetry.

Anthropomorphism Giving human shape or characteristics to a goapamal or an
inanimate thing.'The house crouched waiting' igxample.See also personification.

Blank  verse Unrhymed  five-stress lines,of  principally  duple
rhythm.Milton's’Paradise Lost' and most of Shakesps plays are written in blank
verse.

Bouts rimée A game ,popular in Victorian times,in which congegs write verses
using groups of rhymes agreed on beforehand.

Burden A repeated line or group of lines occuring betwdba stanzas of a
carol.Often called the 'chorus’, probably becauses sung by all participants in the
song,with the intervening stanzas being sung lalsader.

Caesura An extra-metrical pause in a line of poetry.Thestaa in Old English
poetry was dictated by the metre,and always divitiedfour stresses of the line into
two groups of two stresses each.In more recentyptiet caesura is dictated by the
sense of the line,an dis usually indicated by sstreng punctuation mark.

Carol A fixed form of popular appeal,which originatedikranceas a kind of round
dance.Typically,the last line of a four-line standeymes with the lines of the
burden,which is sung between the stanzas of ttu. ca

Chanson Amedieval lyric type,a song whose chief interess ha do with some
manifestation of romantic or courtly love.

Circumlocution A rhetorical figure of speech in which somethingigressed in a
roundabout way:'Fourscore and seven years ago...".

Closed couplets Pairs of rhymed lines(usually heroic couplets) inich the lines
end with some kind of punctuational pause.Extrenpelgular in eighteenth century
poetry.



Closed rhyme Forms with a rhyme-scheme such as abba,in whiclsdhee rhyme
opens and closes a stanza or part of a stanza.

Concrete poetry A general tem which cover ear poetry,eye poetry aation
poetry.

Connotation The range of secondary or accompanying meaninggestef by a
particular word or phrase, as opposed to its dénatar dictionary meaning.

Corona A sequence of sonnets in which the last line ohesimnet reappears as the
first line of the following one.Popular in Elizaben times.

Curtal sonnet An abbreviated sonnet of ten and a half lines.

Cynghanedd A set of phonemic patterns commonly found in Wepsletry and
occasionally imitated in English.Hopkin's phradgtall,and gash' in which the first
stressed syllable rhymes with the second and ttensealliterates with the third, is an
example of one of these,cynghanedd sain.

Deictic Woeds which particularize either themselves or gdngouns with which
they are associated.Often used uncconventionadly{sh apparently without adequate
information) in poetry and other forms of literagur

Denotation The dictionary meaning of a word, as opposed tigisnotation.

Diphthong Two vowels sounded one immediately after the ¢ltveexample,the
sounds of the word 'eye'.

Douzain The opening twelve-line section of an English sinn

Duplet A two-syllable rhythm in which the first syllabie stressed and the second is
not;for example,'empty' and 'drinc it'.

Ear poetry A form of concrete poetry in which phonic patteams the dominannt
effect.An example is Louis Z ukofsky's 'Julia’sldlVi

End-stopped Refers to a line of poetry in which the end of atagtic and semantic
phrase coincides with the end of the line.Coupleith frequent end-dtopping are
called closed couplets.

Enjambment The effect caused when the semantic content ofrasphcarries on
beyond the end of the line and this is accompahiedpening weak syllables in the
following line.Often shown by an absence of anygtuation at the end of the line.



Envoy  The concluding stanza of a ballade,in which thenpas directed to a
particular person.

Epic simile  An extended simile,in which the object of companise described at
grea length.

Epigram A short,and often witty poem.May also beappliedngat and witty
statements in prose.

Epigraph A quotation placed at the beginning of a poem beopiece of writing.
Epithalamion A poem written to celebrate a marriage.The firsglishepithalamion
was written by Sir Philip Sidney in 1580,and Sggnsrote his great 'Epithalamion’
fifteen years later.The Latin name epithalamiural$® used.

Etymology The origin and development of a word or rather padpeech.

Exemplum A tale which carries a moral message;common in evadlitimes.

Eye poetry A type of concrete poetry in which visual appealbfspredominant
interest.

Eye rhyme A pair of syllables which look as though they slibdhyme but do
not;for example, ‘love’ and 'move’.Sometimes calbedirtesy rhyme because its
use,though strictly incorrect,is conventionallyoaled.

Fabliau A short comic or satiric tale in verse.Chaucer'$idfis tale' and 'Reeves's
tale' are good examples.

Fixed forms Types of poetry which use a metre,rhyme-schemeamza fixed by
convention.The most prevalent type in English esgbnnet;other fixed forms include
the ballet,carol,rondeau,rondel,and villanelle.

Format The physical lay-out (margin sizes,type style anae,bne
arrangement,pagination) of a book of poetry oeahgr printed material.

Found poem A piece of pre-existing written language(perhapseaspaper
article,an advertisement,written instructions)pnesé in the format of a poem.

Free verse Poetry of no regular metre.Also called non-metrjpaétry.Many of the
poems of Walt Whitman are in free verse.



Genre A literary type,examples of literary genres are tiogel, the short story,the
play,the poem.Examples of poetic genres are thetkpielegy, the lyric,and the like.

Grammar In the past,used prescriptively to mean the rufesoaect diction;now
used descriptively in reference to the ways in Wwhige combine elements of
language to communicate.

Heroic couplet Form using rhymed pairs of five-stress lines,odprainantly duple
rhythm.Introduced by Chaucer and popular ever simabe Eighteenth century,the
great age of the heroic couplet,they were usuaily-stopped,or closed;that is, the
units of meaning coincided with the line,and weeanty always marked with some
punctuation(comma,semicolon,colon,full stop).Theneteenth century saw the
development of enjambed and run-on heroic couples!

Iconic language A newly coined term to describe the notion of podéinguage
being its own reality,instead of merelysymbolizingome other external
reality.Contrasted with referential language.

Imagery Vivid description of a visible object or scene.Algsed loosely to mean
figurative language.

Interlaced rhyme  An arrangement of lines in a stanza or part ofaazt so that
rhymes are interwoven;as in the rhyme-scheme abab.

Isochronism A phenomenon central to all English metres and miagde in most
declamatory speech,in which stressed syllablepraeeived as falling at more or less
equal intervals of time.The adjective is ‘isochnasio

Kenning An Old English poetic convention, atype of metonyimywhich one thing
is represented by another which is usually assetiatith it.The expression 'whale
road',meaning 'sea'’ is an example.

Literal language Language which means what the sum total of its sidehote,as
is usually the case in everyday spe€gposed to figurativelanguage,where meaning
may be quite different from what the words denote.

Litotes A type of figurative language in which understataims used to heighten
the reader's or listener's sense of reality.A goample occurs in Beowulf when one
of the characters,after describing the horrors ofaamster's den,comments:it is not a
pleasant place.



Measure The basic unit of metre,made up of one stressddbdgland any weak
syllable which follow it.The most common measures English are duplet(one
stressed and one weak syllable) and triplet (onesstd and two weak
syllable),though singlet( a single stressed sy#plaind quadruplet (one stressed and
three weak syllables)measures are not unusual.

Middle English  The various dialectsof English spoken and writbetween the
beginning of the twelfth and the end of the fiftdkecentury,abbreviated ME.

Modern English The various dialects of English spoken and writtarce the
beginning of the sixteenth century,abbreviated Ma&ometimes subdivided into
Early Modern English and Later Modern English.

Octave A stanza or group of eight lines;the opening eigias of an Italian sonnet.

Old English  The various dialects of English spoken and wriftem the first half
of the fifth to the end of the eleventh centuryjabvimted OE.Sometimes called
Anglo-Saxon.

Ottava rima  An eight-line fixed form consisting of five-measuiees rhyming
abababcc.Byron is one of its greatest exponents.

Paradigm  The list of all possible words or forms which mag bsed at any

particular position in a speech utterance.The pamador the first position in the

utterance,the house is white,would contain not dhlg','some' and 'every' but also
possessive forms such as 'Tom's',Dick's' and sO@ftam we are not so much
interested in the conventional mambers of a panagigt in the poet's insertion of a
quite unconventional mamber,such as 'grief' in BylBhomas's phrase 'a grief
ago',which the poet makes part of the 'nouns degditted periods of time' paradigm.

Performative language A term often applied to poetry,conveying the idda o
language that works inherently-first and foremast-performance,and only
secondarily as a bearer of some external realityu@sted with referential language.

Phoneme The smallest meaningful unit of sound.The concsepan abstraction
derived from the actual sounds of language,whichy vielom  speaker to
speaker.Phonemic symbols are written between tashsharks:/g/ for the first sound
in 'get’.



Phonolexis  Meaning conveyed through the invocation of the nregmof other
words with similar sounds.For example,the wordngdimay recall the meanings of
'strump’,'thump’,'rump'.Works only in the contektsingle language.Often confused
with onomatopoea.

Pleonasm A phrase containing redundant words;for exampleamied
bachelor'.

Prose Any kind of nonpoetic literary work.The sound obpe is usually of minimal
interest,and most attention is given to the refimeoontent.

Quadruplet A thythmic measure containing a stressed syllablleviied by three
weak syllables:'dictionary' is an example.

Quaestio A rhetorical convention;the asking of a questiorosdanswers is evident
to all:'Are we going to put up with this idiocy?ftén called rhetorical question.

Reverdie A medieval lyric type celebrating the joys of tleturn of spring.

Reverse Sonnet A comic form of sonnet invented by Rupert Brookewihich the
normal English sonnet form and content are revefsealimatic concluding couplet
comes first,and is followed by a long,discursiveiziin.

Rime Royale A late-medieval fixed form consisting of a sevemelistanza rhymed
ababbcc,in five-stress lines of duplet metre.Chesicegreatest completed
poem,Troilus and Criseyde,is in rime royale,assarae of The Canterbury Tales.

Rondeau A fixed form consisting of ten or thirteen linestivonly two rhymes,and
an unrhymed refrain of the first two lines,partfalepeated in the middle anda t the
end of the poem.

Run-on Line Lines in which meaning and synrax lead thegeaeckly past the end
and on the beginning of the next line.Often reiocéar by enjambment,in which run-
on syntax is combined with opening weak syllabfethe next line.

Semantics The aspect of language which involves meaning.

Silent stress A moment of silence which occurs where a stressdldbde is
expected;indicated,in this book,with an asterisk.



Singlet A measure containing one stressed syllable,and eak wnes.The phrase
'‘Dear John' at the opening of a letter consista/ofsinglets.

Sonnet redouble A sequence of fifteen sonnets in which the lagt bh each sonnet

is the first line of the following one,the lastdif the fourteenth sonnet is the same as
the first line of the first sonnet,and all fourtderking lines are then used in order to
make up the fiftennth sonnet.

Syntagm  The horizontal axis of combination in speech;they wa which word
choices (made from paradigms,or lists of availalalgants) are combined according
to certain rules.

Syntax Closely related to syntagm,the term refers to thengement of words in a
sentence to show their semantic relationship toamather.

Tautology A statement which says something more than onseeHipty phrases
were devoid of meaning'.

Tercet A three-line stanza form in which the middle linfetlee concluding sestet of
an lItalian sonnet is usually divided into two téscend in terza rima stanzas are
used.Sometimes spelled 'terzet'.

Unvoiced consonant A consonant which is spoken without any vibratidnttee
vocal cords.Examples of unvoiced consonants ayghd,and so on.

Villanelle A fixed form,usually containing five three-liganzas and a final four-
line stanza,with only two rhymes throughout.

Weak syllable An unstressed syllable.As many as three weak dgBaimay occur
between successive stressed syllables in normdilskrgpeech.
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Summary:

This work is a case study intended to reveal thiisBr poetry teaching situation, the
effectiveness of the pedagogical practices relaigtle methodology used to teach it, as well
as the students’ attitudes toward the techniquepaoeftry teaching. This research paper
involves LMD second year teachers and studentsmiitie Foreign Languages department of
Abou Bakr Belkaid , Tlemcen.

Key Words: Teaching English Poetry, Methodology, Techniquessfration,

Communication.

Résumeé :

Ce travail est une étude de cas pour révéler lmtfih de I'enseignement de la poésie
Anglaise, a quel point la pratique pédagogiqueérai la méthodologie utiliser pour
I'enseigner est efficace, et I'attitude des étutfianvers les techniques d’enseignement. Cette
recherche vise spécialement les enseignants diagts de deuxieme année LMD au
département de langues étrangeres a l'universitiéali Bakr Belkaid, Tlemcen.

Mots Clés : Enseignement de Poésie Anglaise, Méthodologie, fiigquks, Frustration,

Communication.



1-Introduction:

The poetry classroom is set up to inform learné@utaithe various shapes English language
may take and the rich environment poetry may offérerefore, the main objective of this
work is to give an idea about the poetry teachiitigason and practices- especially the
methods and techniques used- studying the casMbfdecond year teachers and students in
the Foreign Languages department at Abou Bakr Beldaiversity in Tlemcen. There is a
common questioning of whether the actual methodefogvolving the multiple models,
approaches, and activities are meeting the studeetxs if we consider that they are
satisfying for the teachers. For if students digplagative attitudes, one cannot help but to
guestion first the teacher's methodology (which enat is selected for them and is the
approach designed by the teacher suitable forTien, he moves to evaluate students’

motivations and commitment among other things.

Perhaps inspired by these thoughts,ptiesent dissertation endeavors to reveal the
picture of poetry teaching practices involving LMBcond year teachers, and to give an idea
about students’ attitudes towards this subject.réfbee, this case study will be set up to
explore the following questions:

1. What are the main weaknesses teachers and cemlygstudents are facing in the poetry

class?

2. To which extent the selected methodology (theseh text and the approach) said to be
traditional and teacher-centered contribute tontbaknesses found within the poetry class?
3. Should communication-based approaches and leareatered activities be focused to
teach these students?

The answers to these questions mightseem easy to conceive, but, what results
from the latter questions are the following hypctse
1. The poetry classroom is becoming more teachaeoed, for the explicit instruction of
such genre which might seem to be systematic anddto traditional methods, gives few
time for discussion and demotivates students.
2. The teachers’ methodology bound to language iafatmation based approaches, in
addition to the archaic English the poems are pteden, drives students to display negative
attitudes toward poetry.
3. The teacher-centered poetry classroom involleetures about the poetry form does not

leave enough time for communication, discussionexathange of ideas and experiences.

Y



For this purpose, various research instruments weer: a questionnaire, a structured
interview, and classroom observation to obtainnbeessary data from the sample population
selected for this investigation. This individual nkas divided into four main chapters: the
introductory chapter will focus centrally on defigisome theoretical key points and concepts
related to poetry teaching, shedding light on tlennapproaches used in class and a number

of writings in this field.

The second chapter is a descriptiaim@fEnglish poetry teaching situation in relation
to the Algerian context, the researcher will introd some facts about poetry teaching within
the curriculum, and different aspects of the po&taching within Tlemcen’s FL department,
namely, the set text, and the methodology usedpfwoach it. As well as teacher and

student’s profiles to inform the reader more alibatsample population used in the research.

The third chapter will deal with thesiruments used to perform the investigation
mainly : the questionnaire, the structured intesvie and the classroom observation.

Alongside the results’ analyses and the reseaci@grpretation of data.

The final chapter will provide the readvith some suggestions involving mainly
recommendations about teachers’ roles and methggoémd suggestions for the fostering of

the reading skill of the LMD second year poetryihess.

2-About Poetry Teaching:Teaching poems helps students experience on thenbim
features of aesthetic experience: distance antaelégKramch,1993). Poetry detaches them
from reality by immersing them in an imaginary wbdf sounds, rhythms and characters. It
makes them sensitive to the referential and expesspects of language. And here by
referential we mean content, that is to say, ideakbeliefs; whereas, by expressive we mean

the rhetorical space.

Teaching Sound Devices or the so-called “ musiaaliaks” which is another
appellation of these devices, for they contribatehte musical quality of the poem; they are
noticeable when we read the poem aloud. Helpindestis understand alliteration, assonace,

rhythm and meter enhances their literary competence

Teaching Sense Devices such as Similes, metappersonification, symbols and

allusions, they function as in fiction but theiemdification is difficult because of its concise
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languageTeaching Structural Devices is one of the maindasithe poetry teacher where he
teaches his students how to learn language thrtugtvarious structures provided by the
poetic text, and that is not possible without thestul reading and listening to the text as well

as a meaningful discussion and interpretation.

3-Teaching Approaches: it has been explained that the importance ofpgmaach is to
provide a framework or a sequence of operationsetased when we come to actualities.
Whitehead (1968) mentioned that one factor thats goéong way in determining student's
lifelong learning is how the teacher approaches témching of poetry. These below
approaches are a sample of the most employed ajpm®ain the field, namely: the
Information-based approach, the language-basedoagipr the periphrastic approach, the
stylistics approach, among various and famous @pproaches (Communicative, Integrated,

Humanistic..).

4-Poetry Teaching Methods:Poetry needs to combine and call upon a range of
techniques based on historical issues, and howligamhe language and reference and
context of the poem will be to readers. Techniquadd be divided into three kinds: Subject-
Centered Methods, Teacher-Centered Methods an@@t@entered Methods.

5-Poetry Teaching and The Algerian ContextTeaching the history of English Lit
has been, in Algerian universities, the main péthe Lit course. Even though some literary
works have been dealt with, the texts have oftemis®me selections of long works. What is

more critical is that writing skills have often Imeignored because of time constraints.

It needs to be said that the English Lge studentBeaAlgerian EFL departments
face various problems and obstacles, some relatétetinsistence on inflicting set texts on
unable or unwilling students. As a whole, the pribgd text in poetry teaching is efficient to
a certain extent as far as limiting the knowledgeded to be acquired, as for the Algerian
context and Abou Bakr Belkaid's university moreqmwely, the poetry course is concerned
with well known poetic texts such as Shakespeaselsnets, Milton's “Paradise Lost”
passages mainly and some other famous British pbetsdless to mention also that these
works studied are in archaic English.

Traditional teaching of poetry focuses on the @oet the text rather than the reader, the
text is seen as the concretization of the poetlgefseand thoughts which make it subject-

centred. Teachers translate the text for studerain difficult vocabulary but, what lacks is
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the direct contact between the poet and the rahdengh the text. Poems should be used as
means to reach the communicative and the deeperddighoetry instead of making it the
centre of knowledge.The set text ,therefore, whegrescribed or chosen out of interest,
original masterpieces or simplified versions ofntheshould not be the main focus of any

literary or poetic lecture.

At the level of poetry courses concerning LMD seatopear students, such
methodology is used widely to extract responsesipnabout the form of the text , the
amount of knowledge the student possesses in twdmrrectly versify any poetic text but ,
what seems to be lacking is a great focus on thelest's own interpretation and
understanding of the themes as well as a furthezldement in encouraging the students to

be futur poetry writers if one may dare to hope .

Another drawback linked to approaches is that #asher turns out to be the only
speaker and the student's being passive recipigstead of "active agents” (Suijit
K.Dutta,1994,p39). In the language and informat@sed approaches the teacher is more
likely to stand before his class,enjoying his leetyet getting no feedback from learners.The

reason is that there is no interaction between bbthe student and the text.

Moreover, and speaking about the approach to pdetghing, memorizing and
perfect repetition of information is still a populmethod of checking that a student has
retained what has been taught. It is a reassuretyad for teachers and students worldwide.
The students erroneously associate rememberingundirstanding and feel they have learnt
something (not always the case).Teachers feel ihgg imparted a "body of knowledge"
the students which they did not possess beforéeismn;there is then a subsequent sense of
professional justification.

All poetry teachers share the objective of pronwtstudents’ awareness of the
structure of the language, however, there are akldison (1987:3) points out, two levels of
linguistic knowledge: the level of usage and theeleof use. According to this definition,
‘usage’involves a knowledge of linguistic rules, wherease’ entails knowing how to use

these rules for effective communication.

Poetry selections usually carry a higher load ok neords, and the meanings of
these new words are quite often important for ustdeding the selection. Some poets make it

a point to use artificially enhanced contexts toilitate word learning. If new words are
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defined appropriately in the selection, they may meed to be discussed beforehand. Thus
new words that are critical to an understandingthef major topic or theme should be
introduced and discussed prior to reading becawsexploration of these prerequisite terms

and concepts will establish a strong foundatiorstdysequent learning.

Poetry pave the way for the learning and teachfrgasic language skills and offer a
significant learning process where Grammar is ohioed after basic linguistic competence is
acquired, as a means of reflecting on academicukegg and an intellectually interesting
activity in its own right. Grammar is not a route fleveloping primary or usable knowledge
of language, but it can serve as a tool for inégngaghe language repertoire and for

understanding the construction of text “rhetorinlargumentation.

6-Teachers’ Profile: Even though the emphasis in education is on tx@ég, one should
bear in mind that the teacher is still the persspeeially trained to guide learners and create a
favourable, supportive classroom environment. Meeeoit is obvious that any empirical
study requires a selected population which invos@sjects teaching the same discipline, to

build on the empirical phase to be checked.

This case study includes teachers of the Englishature module; they are working
in the English department at Abou Bakr Belkaid émsity. These laters being three females
and a male teacher who possess degrees varyingMemister to the Doctorate in Literature;
they have different ages varying from thirty totyofive and work as full time teachers at the
university. They all share a rich background ierkiture in general as well as the field of
methodology and TEFL. They possess a combinatikmafviedge of the various modules in
the department.

Besides, they share a common consciousness sluthect they teach i.e. literature,
they possess also a great flexibility and a hugseef responsibility towards their students,
their shared aim as well is to be able to deliherrnessage behind each text they present and
they ought to enable their learners to acquirectimpetence needed in the four skills in order
to communicate and make the best of each session.

7-Learners' Profile: The participants chosen for this investigatiom laviD second

year students at Abou Bakr Belkaid university iermten, more specifically students from
the Foreign Languages department, English sectuwo, will be questioned and observed
during British Literature sessions.They constitthe number of fourty in the English
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department , they are chosen from a large groupbrusay seventy six. The subjects are in
their second year of their university studies ie tiewly established LMD system .These
students had years of English as part of their agsopy schooling and reached a certain level
of proficiency defined as limited in speaking, regdand writing. Students are of mixed
abilities whose L1 is Arabic and their dominant i French, their number is fairly
representative of the whole population. They moskigre common features like: age (from
nineteen to twenty two mostly), learning experie(®enilar teaching method), cultural and
even social background. These English students eapecting themselves to attain a
considerable degree of proficiency in speaking wantng mainly. This brobably means for
most of them knowing enough English to pass thesmenations and a proof for them for
being good students. As for poetry, they expeanteaves to decode as much as possible the
language of the poems, to understand vocabularyahdcome more able to identify themes

and forms of poetry on theine.

8-The Research FindingsThe main results of this study unveiled that poéggching
suffered from some weaknesses, such as the metiebdeahniques used which did not
increase students’ interest in this subject, andtfated teachers as they could not achieve
their objectives. Other reasons such as: time c@ingd, students’ linguistic weaknesses and
lack of knowledge about poetry were also foundawotibute to the poetry teaching difficulty.
As a consequence, communication and learner cemiese were found to help improve the

teaching situation and enhance students’ attitudes.

One can start by answering the questions proposetheé general introduction, firstly,
teachers’ frustrations are on one hand due to stadeveaknesses in various aspects of
language and literacy competence such as: vocagbdEiiciencies, lack of readability or
manipulation of skills and strategies. On the ottemd, it is due to time constraints and the
use of the so-called traditional methods basedaoguage learning which makes lectures

boring and unfruitful.

Teachers of poetry in the FL department use a rdetbgy which clearly and
mainly aims at developing students’ vocabulary atrdctural usage of language. The thing
that drives courses to be a bit far from fully imgng communicative skills based on theme
and idea discussion. Students’ lack of motivatiang fear resulting from the old English

which the poems are presented with, drive the ®acto focus their attention in class at
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explaining difficult words- with the use of dictianes sometimes- , presenting the historical

background, and/or giving a biographical descriptbthe poet.

The greater numbers of FL students who are studyimglish are in command of a
relatively limited number of English words and vbuatary .Yet, they are required to
appreciate or analyze intelligent and sophisticgi@eims which might be beyond their power
of comprehension and writing. Besides, these begsaf English poetry do not know what
to say about a poem they have read , they may tnaderstood it, yet they fail to explain or
appreciate what they have apprehended.

Broadly speaking, second year LMD stisi@s mentioned before come with different
literary backgrounds mainly Arabic or French theyrg in their minds an assumption of the
English poetry as being very different from the yiwas ones , hence, more difficult
especially when written in the Old language . Consatly, they in advance develop a
negative attitude towards it and they feel thisehggp between their lack of knowledge about
it and the value of the poem presented.

Besides, the time allocated for thetposession is insufficient the least one can say,
an hour and a half per week to study a sonnetasi¢fShall | Compare Thee" for example in
terms of the form and the content , debate andiggson it is merely impossible ; it would be
rather confusing than pleasant for the learners \tlee multiple objectives the teacher is
required to fulfill.

In addition, the students possess merely no reduag concerning English poetry
which makes the task of the teacher nearly oueath for he seeks to compensate their lack
of vocabulary and make them also understand apceejate the poem in such limited time

with obviously , the absence of a specific methmtbtiow.

Therefore, he seeks best to explairdiffiieult words and give them some notes about
the analysis of the poem to prepare them for tlaenéxation, somehow neglecting to go deep
into the content leading many students to comaut the lack of debates about the themes
in the sessions. Furthermore, after hours andshofigrappling with the data from the

subsequent research, the researcher made a moméntailthrough.

If a teacher spread the opportunitietoyn a particular concept over extended periods
of time, forgetting occurs and the learner could haild upon previous experiences to

consolidate the new learning. The finding illumemtow much of classroom time is wasted
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because the instructional experiences do not nstctent’'s memory processes. The fact that
memorizing and recall rather than response-basedoa®f learning, is largely neglected ;as
a result students expect to be told what to leattmer than contribute to the poetry learning.

Subsequently, students have little dmrfce in their own critical abilities, which
largely remain hidden and both students with teexhalike have an almost reverential
attitude to the text and poei@riticism of a writer or his work is rarely voicéidthe writer is
considered to be part of an established canon gfeats »; individual response or
interpretation is not encouraged and the role ef tgacher is to tell students what it is

advisable to think about the writer and his work.

Young Algerian students are unsure ofirtipesition, their aim is to pass a Lge
examination and the role of Lge student is one wiltich they feel relatively at ease. The
role of poetry and Lit student, however, is one chhdoes not inspire confidence, young
students especially feel the texts to be inacckessibless approached through Lge based

activities of the sort which they recognize.

Coming back to the reading for leisud@ich becomes less fashionable with time, it
appears undebated to argue that students readittleryn their native language and even
never in the FL for Audio-visual means constitutsignificant alternative competing with
poetry reading and a potential threat to it; alemfa socio- cultural standpoint some cannot
afford to buy books of poetry and those whose ikadat are illiterate do very likely not

develop important reading habit.

One can go a step further in dregsie point of cultural and religious divergence
leading to the confusion of the student's earli@rgples studied and behaviors practiced in
his respective culture. The idea that the studeettive attitude towards English poetry in
class would be concerned with the impact of Engtigshiure namely of philosophical ideals
on our students in class, Milton's " Paradise L@s# clear justification of that point.

Generally speaking, our FL studentsspss this negative attitude towards poetry as
confessed by their own teacher, which is goinghfluénce their ability to discuss or interpret
masterpieces of Lit. As for the researcher, legyr@r_ge is also trespassing the borders and
becoming able to understand another person’s idedsxplore them. To be a good poetry
teacher, is to be a sort of musician who can pla§f @n the notes of his students’ weaknesses

and strengths ; it is to perform the poem andectute as a true art.

Y



What the teacher has as a duty ietp the students develop a liking of poetry , to
encourage them to read poems outside the classto@ssist them to achieve a certain extent
of competency in language acquisition , interpretatdiscussion , argument and to accept the

multiple view points as well as to contribute teittpersonal growth.

9-Practical Recommendations Throughout their ELT process,teachers seem to
assume numerous roles which may vary accordingftereht tasks and activities taught to
their learners(A needs’ analyst, a partner, corlegra facilitator, a counselor, an assistant , a

source of information , a motivator and an innovato

11-The Teaching Methodologytt is up to teachers to keep their students maaivdty
setting goals and giving rewards.The most obvioaal,gf course,will be to master the
English Lge.In addition,poetry reading course galherstresses on building systematic
vocabulary,and structural knowledge whereby toaase students' Lge accuracy,though it
does not provide full support of communicative matof reading act which tends to be of

practical value that helps them achieve certaialle¥’fluency and automaticity

A more student-centered approach helps studentievelop a “can-do” attitude
which is effective, motivating, and enjoyable. Instadent-centered class, students do not
depend on their teacher all the time, waiting fwstiuctions, words of approval, correction,

advice, or praise. They do not ignore each othdrldok and communicate with each other.

Generally speaking, there are five frequently uksed attitudes and actions for
better and effective teaching during the poetns<lavhich include: a genuine caring and
kindness of the teacher, a willingness to sharereégponsibility involved in a classroom, a
sincere sensitivity to the students’ diversity, ativation to provide meaningful learning
experiences for all students, and an enthusiasmtifmiulating the students’ creativity.These
stated positive attitudes adopted in class by tacsurely guarantee a successful and fruitful

poetry course.

12-Learner- Learner Interaction: The group activities, in addition to enhancing
creative thinking and academic performance, shpubdide students with opportunities for
developing peer acceptance (Karnes et al.,1961kingasophisticated language uses of
English poetry the basis for generating ‘group ubstons’and activities is one of the most
important benefits of including English poetry ieathing English language. Various

collaborative (a whole-group or small-group) adies have been developed not only to
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increase learners’ awareness of certain lingufs@tures but also to stimulate their sense to

different uses of English registers.

When working together, students share their expee® ideas, and opinions.
Sharing is a two-way process: explaining and lisigrto others, and reacting to them.
Students need to be armed with suitable ways daftirgpto one another in English where
smiles, laughter, and supportive body languagenapertant. All students need to feel ready
before they can work together with confidence, #msl confidence will grow little by little as
students successfully share ideas and experierfoes tivey do work together.

13-Task-Based TeachingThe main advantages of TBLT are that language ésl tisr
genuine real communication, and that at the stdggewvthe learners are preparing their report
for the whole class, they are forced to considelglage form in general rather than
concentrating on a single form. Additionally, tag&sign is the most important element in

TBLT; if there are no tasks there is no teaching mm communication.

Therefore, the teacher should have a clear ideatatwat kind of tasks he wants to
present (here refer to meaningful tasks and authéasks), whether he should focus on
language form or not and how difficult the taskeidll be in order to facilitate learning of
different learners with different learning levels.is necessary to build up the rationale of
designing tasks for a task-based classroom inghehers’ mind and to take certain elements

into consideration so that sound and effectivedasin be designed.

14-Communicative Tasks:There are multiple other activities mong commurieat

tasks the teacher can use, for instance:

*To Use group task This increases the sheer amount of learner tallkggon in a limited
period of time and also lowers the inhibitions @hiners who are unwilling to speak in front
of the full class. In group work, learners perfoanlearning task through small-group
interaction. It is a form of learner activation ths of particular value in the practice of oral
fluency: learners in a class that is divided inevesal groups get several times as many
opportunities to talk as in full-classroom orgatia.

*To Make a careful choiceof topic and task to stimulate interest: for a good topic is one

to which learners can relate using ideas from tlo&n experience and knowledge; the
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“ability-grouping” topic is therefore appropriaterfmost students, it should also represent a

genuine controversy, in which participants arelfike be fairly evenly divided.

* To Give some instruction or training in discussionskills: If the task is based ogroup
discussion then include instructions about paritgn when introducing it.

*To Keep students speaking the target languagé&he teacher might appoint one of the

group as monitor, whose job it is to remind pap@éeits to use the target language.

The Extensive Reading Habit:By extensive reading and particularly exposuredetyy the
learner observes more about the techniques emplprethe "exploitation” of Lge, the
teacher may not have the time to bring much poieiity the classroom nor to encourage
reading outside it and for many students the sé$ teay be the only exposure they receive to

authentic creative writing.

Through extensive reading, including prescribedstestudents have a chance to
"learn” aspects of Lge which have not been ovdglyght; if the controlled, anaemic and
paradigmatic Lge of the poems is the only Lge resbiby the students,it will probably be a
reason to inhibit their reading and enjoyment tefréiry texts.

15-Text Choice Criteria: As far as the choice of the piece of poetry is eoned there

are at last three characteristics which to thearebers’ sense are worth observing.These
characteristics are: Lge accessiveness, attraetsgesnd finally universality.

In this sense, Nuttal (1996) identifies three basiteria that should be taken into
prominence for the selection of the poetic textahility of the context,readability and
exploitability ie the selection of poetic texts rhusecessarily involve considering these
criteria,and none of them can operate effectivelg andependently of the two remaining

ones.

16-Conclusion The poetry teaching field is very demanding frazachers, it needs full

commitment, investment of efforts, time and moiimat as well as readiness and cooperation
from students. Weaknesses found within the pod@gscoom are due to various reasons
methodology being one of them, if the currentlydusechniques seem to be driving away
students, then, a shift on communicatively basedl laarner-centered ones is required for

students at this level.
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The current work includes various shortcomingsenmis of validity and reliability of
the results identified, however, it can be con®deas an attempt to explore the poetry
teaching practices field which is encouraging fatler research. This work includes various
fields of study like: didactics, poetry, stylistiaad even an aspect of psycholinguistics where
students’ attitudes and preferences are investig&ieture research should investigate the
lack of communication within the poetry classrocansl what are the reasons behind it and to

provide teachers and students with practical toolsise in order to ensure fruitful poetry
classes.
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