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Abstract

The current study has been carried out in the f@ldCross-cultural studies. It is
obvious that language and culture are two condéptscannot be set apart since they
are linked to each other, so this is why we attechj this research to describe these
concepts and demonstrate the relationship betwsem.tAdditionally, we believed
that culture teaching is not completely achievethd intercultural competence is not
implemented in EFL classrooms. However, both teachend learners at the
Department of English at the University of Tlemsaem to play down this approach.
The main results showed that culture teaching msginhetimes ignore some aspects
and it did not include the intercultural languagadhing which the main interest of our
research was and which is of capital importance.sBwe the intercultural language
teaching is effective, it should be seen from a@otperspective, and it must be

included in teaching/learning foreign language pssc
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General Introduction

The English language nowadays is gaining ngooend on the world and it is the
medium tha people use in all domains in all over wWorld. So, Algeria is not an
exception since it implements it as a FL and Ehginstaught from the middle school.
However, when teaching any language, here English,important to deal with its
grammar, vocabulary and phonetics, but another itapbas aspect that it must be
seriously taken into consideration is culture, sinalture and language complete each

other and no language proficiency is reached withatluding its culture.

However, to make sure that the teaching of cultaréoreign language classrooms
effective, it is necessary to deal with distinctlmetween foreign culture and the target
one which is known as the intercultural languagehéng and is important for learners

since it makes them mediators between their natiteire and the target one.

In our research we aim at viewing how teachinguifure is taking place and how it
is taught, we focused particularly also to view vithich extent culture helps in
developing the intercultural competence in theiearand the learning of EFL to see
if the intercultural language teaching is takeroigbnsideration in the teaching of

culture which is viewed to be a very effective noetlin the teaching of culture.
In relation to our research, we reformulate twadessearch questions:

1- Do teachers at university level give importance thee developing of
intercultural language teaching of culture in tleLElass?
2- Are EFL students at the university level interested developing the

intercultural language learning?
By considering those research question and problermypothesized that:

1- Teachers do not seem to adopt the interculturalcagp in culture teaching to
develop the intercultural competence of the leaner

2- Students are far from to take this approach intesicteration



In order to see if our hypothesis is validate or we used two questionnaires which
were designed for eight teachers and to studentaster’s 1 level both of them from
the University of Tlemcen see to which exampledlation to EFL teaching/learning
and whether they deal with the intercultural apphodao develop intercultural

competence. The date were analyzed qualitativedygaiantitatively

This research work was divided into two chaptelng first chapter is a literature
review which includes the theoretical part of therkvin which we dealt with concepts
related to culture and language as we presentedi@r about intercultural approach.
The second chapter is the practical part of thekwromhich we collected the needed

data and we analyzed then to consider of the hyponfirmed or disconfirmed.



Chapter One
Theoretical Background



1.1. Introduction

This chapter is concerned with a theoretiezkiground and it dedicated to the
description of the concepts of language and culinewhat have been said on these
concepts by different scholars, dealing with tHatrenship between them. Then,

focusing on the intercultural language teachingigmonportance.

1.2. Language Defined

Language has been given many definitionsjths agreed on that language is the
shared system in a given speech community and tarsysf systems people use to
communicate with each other to express thoughtdinfgs, ideas...etc. It includes both
the spoken and the written forms consisting of o$ewords in structured and

conventional ways.

Sapir's most known definition about languafeanguage is a purely human and
system of non-instinctive method of communicatingeas, emotions and desires
means of a voluntarily produced symbolsWWhat we can derive from this quotation is
that language is specific to human beings becansehmmans have the capacity to
produce words and utterances to communicate asaseib refer to different things
and times. In other words, human speech is opeaeenlinother attractive aspect is
worth mentioning that language is acquired by cbitdat their only age especially the
spoken form and they are able to encode and ddabedgifferent utterances produced
by the surrounding environment. To sum up, languagbe shared linguistic system
in a given speech community, which is said to beardy a code but also involves
social practices interpreting and making meanirgg,we use language but we conduct

to some social rules such as formality and polgsne

Another definition sets by Wardhaugh (2002:Xnowledge of rules and principles
and of the ways of saying and doing things with sms$, words, and sentences.”
However, these definitions seem to neglect a cragpect which is linked tightly to
language which is culture because speech is irctdisgation with the environment
they are found in, according to Sapir (1979:20anguage does not exist apart

from culture, that is, from the socially inheritedssemblage of practices and beliefs



that determines the texture of our lives.50, language and culture cannot stand apart
because it is impossible to understand the asmécisnguage without referring to

culture and vice versa.

To be able to talk about the relationship betwesmgliage and culture mainly in

language teaching context it would be preferablgetine what culture is.

1.3. Culture Defined

It is well known that culture is an ambigscand vague concept as that has been
defined by different scholars. Hinkle (1991:1) beés that cultures may be given
many definitions since it comprises many fieldshsas: anthropology, ethnography,
literature, cultural studies...etc. Nieto (2002) alaocgues that culture may be
understood and viewed from different perspectivesoaling to the context so it
cannot be given a precise definition. However,naftis were done to give a standard
definition of culture such as Seelye (1988:26) dédedroadconcept that embraces
all aspects of the life of man.So, culture belonging to a given group and which is
transmitted from one generation to another by tle@ms of action and of course by
language Duranti (1997:24). Also, culture is theangethrough which people execute
biological and psychological need Brown (2007:188)1 In the same line of
thoughts, though culture may seem to some thas itancerned just with food,
lifestyle, traditions, art and only those visiblpacts, specialists in the field agree that
this is just a small part of the whole meaning oktwre. Because first culture was
introduces in Taylor's booKPrimitive Culture”(1971) as:“that complex whole
which includes knowledge, belief, art moral, lawmstoms, and any capacities and
habits acquired by man as a member of a society.fs crystal clear that Taylor’s
definition of culture deals only with one side amkiich it is called small ‘c’ culture. It
was after that Chastain (1976) dealt with both sfoatulture and big ‘C’ culture, the
first includes surface aspects like in Taylor's idigbn of culture. However, the
second refers to those aspects which go beyondvitiele one, as for instance

civilization and the role of a given society in tverld by different realizations.



1.4. Relationship between Language and Culture

Language and culture, a field of study, th#ttacted several debates among
scholars, as Risager (2006) assumes that langumbeudture can in no way be set
apart since language is the verbal expression kbfireu Likewise, Kramsch (1998)
considers that it is through language that onedsact to which speech community
the speaker belongs. In the same line of thougyraB (1998) believes that language
Is the tool speakers use to express their knowleddees and their way of thinking as
well as the common experiences the social groupeshdhus, language learning is
undeniably not accomplished without culture. Mogthe speakers belonging to the
same social group create an experience for themt lerbal or non-verbal, for
instance : two speakers outside their speech coitynwith foreigners they create a
kind of intimacy and solidarity as they share agp#tat other cultures do not possess.
Then, to share the assumptions and the beliefsgdfea culture this could be solely

done by the use of language.

When it comes to the context of language teachaofjure is important according to
scholars in order to have a sufficient knowledge &m be familiar with customs,
assumptions and beliefs of the target country,esodture is present in each discourse
since the first contact that language teachingstgkace in the classroom (Harrison
1990) talks about the different ways of greetingtthre language specific of each
social group that cannot be found elsewhere. Thukure should, in no way, be
ignored because of the huge role it plays in hglgitudents to improve their learning
process. On the other hand, cultural awarenesss pdagrucial role in language
teaching because it helps learners in such a waly tttey reach a high level of
language proficiency and they will gain the capactb communicate effectively in
different situations, as well as to have a complet®n about the natives’ values and

intentions (Byram,1989).

Littlewood (1981) argues that each learner needsetoonscious about the norms as
well as the geographical and historical aspectshef target country because the
knowledge of the mentioned aspects would be in soases more useful than a

correct grammar or language proficiency. All in onlture, as mentioned before, is an



integral part of language teaching about whichrlees need to develop an awareness
and an understanding about its aspects, such asabery of what is acceptable and

what is not, without necessarily taking it as a al@hd behaving as its speakers.

In the same vein, Kramsch (1993) believes that &kemit possible for learners to
understand the original texts of the foreign lampyaculture must be integrated
otherwise learners of the foreign language, cultomest be integrated otherwise
learners will face problems in understanding thetucal patterns included.
Additionally, for the right interpretation of thatended meaning by the reader whose
culture is different from the writers would not leathe same vision. The, cultural
assumptions are of serious necessity to be intextltw the learners (Harrison, 1990).
Kramsch (1998) agrees with Harrison when sayingtti@texts belonging to the EFL
reveal distinct cultural patterns that it would fr®blematic for the learners to get a

complete meaning if no features are provided withalecture.

1.5. Language Teaching and Culture Teaching

Culture as an inseparable element of langydggs an important role in the
teaching process of the latter. According to soct®lars culture is, in addition to

listening, speaking, reading and writing, considaas the fifth skill.

The Council of Europe was the first to develop tecept of culture in language
teaching. Historically speaking, the focus was lom knowledge of the target culture
by learners at the levels of history, geography laachture. Actually, culture teaching
started to gain ground in language teaching by rtimeteenth century mainly in
Germany, Britain and France due to the Reform Mam@nthat is based on the idea
that linguistic aspects should not be the only eisplenguage teaching would base on
but to be efficient it should deal with the knowdedof the target culture to be
confronted to the people’s way of living. The shitis done under the influence of the
German philosopher Van Humboldt who influenced fileéd of language teaching

which withessed many developments.

The 19" century was a starting point to culture teaching tb the Reform Movement

which was agreed on that linguistic aspects aretmtonly aspects that should be



dealt with but also the knowledge of the countrgl @&a people should be implemented

in the curriculum in order to make language teagimore efficient.

Germany was the first to implement the conceptufuce teaching (Lundesekunde)
during the post-war period under the aim of denratisg the supremacy of the
German power. Van Humboldt established the ideal#mguage and thoughts were

related and this latter is to be introduced inlgmguage pedagogy.

Language teaching went through several stages ichwtiifferent methods were
taking place which influenced the teaching of adtas well, as Kramsch (2006:11)

mentions:culture has always been an integral component ahguage teaching.”

Starting with Grammar Translation Method which t&drto gain ground in the 90
century, in this era teaching the FL was thoughafeferring to the art and literature
of Greek and Latin, followed by the Direct Methad which culture was not its
priority in the beginning and was not given mucltus. However, culture was
introduced after that the learners were trainedetcelop communicative skills towards
the target language. After that, the emergencéefAudio-lingual Method permitted
the spread of language to a large number of learawed it focuses mainly on culture
of the people rather than rather than giving irdete superior societyhe focus was
basically on dialogues that link directly the tdrd@nguage with the everyday-life
aspects such as how to use it in restaurants,shosett. However, by the end of the
60’s culture was taken seriously after the emergeriche Communicative Language
Teaching (CLT) approach it was implemented and ithportance was given to
communication. Therefore, social aspects of thguage were taught. In other words,
CLT was based on the learners’ Communicative Coemoet a concept provided by
Hymes (1972) as a reaction to the Chomskyan cormiefitinguistic Competence”

because this latter was not sufficient for therlees to fulfil communicative purposes.
According to Canale and Swain (1980) CC constitofdsur aspects:

« Grammatical Competence: includes the knowledgénefcbrrect grammatical

rules, the lexical, syntax and semantics; knowlemfgbe language code



« Sociolinguistic Competence: it combines both saogulistic competence and
rules of discourse, that is to say the appropregerof communication taking
into account the participants and the rules ofradion. The learners need to
master the appropriate use of the target languageta have a sufficient

knowledge of socio-cultural rules that it includesording to the situation.

» Discourse Competence: to obtain a unified discoatsthe level of grammar
and meaning, this is referred to as cohesion ahéreoce. The first refers to
how well are the utterances structured to give a@p@r meaning whereas

coherence refers to the meanings in a text ancethgonship between them.

« Strategic Competence: to master the verbal andvedral communication as
well as know how to communicate and to providertght meaning of an idea

when the learner faces communication breakdowns.

Subsequently, the teaching of culture was takeimfr6C to the intercultural

competence because according to Byedral, the FL teachers were relying much on
comparing the competences including grammatigayulistic and communicative ones
of their own learners to those of the native speakdowever, this seems problematic
because each language functions on its own andshag/n system and norms which

are not compatible when compared to another larguag

1.6. Goals of Culture Teaching

The teaching of culture has been the a@steand the subject matter of several
scholars mainly on the role it plays as it is vidweomplementary to language
teaching, thus many goals were proposed by difteseholars such as: Tomalin and
Stempleski (1994) Kramcsh (1996) Byramé& Fleming98pto name but a few, write
on the field and they all set goals of cultureanduage teaching among which three

major goals are agreed on:

« Cognitive goals.i.e. the knowledge of the target culture andrawess of its

similarities and being able to cope with differenice



« Behavioural goals.i.e. it refers to the ability to interpret theltcral behaviour
of the interlocutors and to be able to behave gpmtely in accordance with

the target culture.

» Affective goals.i.e. are interpreted as the interests and emgatiners show

towards the target culture.

Culture teaching started under the belief that winegracting with the others it is not
only communication which is important but also the also the knowledge about the
social life and this allows the learner to be mi@iective about his own culture and
thus put him/herself in the shoes of the foreigneorder to be able to recognize the
values and the assumptions of the interlocutor@daition, culture teaching aims at
allowing learners to communicate in an appropmagsaner by using the FL as well as
to be able to cope with different situations. le tither hand, culture teaching aims at

help learners to become and behave as intercuipealker.

Seeley (1993) notes thdthere should be a sound reason behind each andrgve
cultural activity.” After he sets six instructional goals that shobdd fulfilled by

learners which are mentioned as follows:

Goal 1 (interest): the teacher should provide help tolé&ners to manifest

their interest towards the target culture andpesagers.

« Goal 2(who) : refers to the awareness of the learnettssib@al variables such
as age, sex, gender, religion and ethnicity infbeethe way they use language

as well as their behaviour.

o Goal 3 (what) : the learners need to understand cleady ttie minds of their
interlocutors are kind of programmed and shapedordaoy to their

environment a fact that lead them to behave attainenanner.

« Goal 4 (where when) :it is necessary for the learnersdontindful that the
situational variab&les mainly physical and sociatreundings as well as time

are responsible for the behaviour of the speaker.

10



Goal 5 (why) : Each society includes distinct aspect maiphysical and
psychological to which the native speakers are gotad with and which are

inevitably related to culture.

Goal 6 (exploration) :the learners draw in their mindseaeyal image about the
TC and its speakers which refer to as stereotyihas, maybe modified by a
direct contact by means of observation of its speslor indirect by having

information through book or media for instance.

Seelye’s (1993:31)

In the same year, Tomalin and Stempleski (1993:i&8)sed the goals set by Seeley

and adjusted them under the belief that the tegcbinculture should comprise the

following components:

To develop an understanding of the fact that athppe exhibit culturally-

conditioned behaviours.

To develop an understanding that the social vagbklich as age, sex, social
class, and place of residence influence the wawhich people speak and

behave.

To become more aware of conventional behaviouommon situations in the

target culture

To increase their awareness of the cultural coniooisof words and phrases in

the target language.

To develop the ability to evaluate and refine gaheations about the target

culture, in terms of supporting evidence.

To develop the necessary skills to locate and azgaimformation about the

target culture.

To stimulate students’ intellectual curiosity abaie target culture, and

encourage empathy towards its people.

11



In addition to these goals, it is up to the teadbeset his/her own goals within the
classroom that should be in culturally sensitiveymand according to his/her learners’
interest, age and language skills, for example,ttpecs proposed taken from the
everyday-life situations such as greetings, padteoh politeness, verbal taboos,
festivals, folklores, music, medicine, learning sohool, meals, sports and careers
(Brooks, 1986: 124-128). Beside this, the teacheukl select and introduce aspects

that are momentous for the native speakers.

1.7. Characteristics of Culture

Culture is known to have a set of charactesstivhich can be useful in
understanding and investigating this concept. Samadvorter and McDaniel (: 26)
talk about the traits of culture, they (2009: 26-4€x the characteristics of cultures as
the following: Culture is learned, culture is shared, culture isansmitted from
generation to generation, culture is based on synshaulture is dynamic, culture is

an integrated system
» Culture first is human specific; it is restrictedlyto mankind.

e Culture also is not innate or acquirable but itragher learned from the

environment one lives in.

» Culture is shared; which makes it the aspect tlgabap of people identifies to
as it is what distinguishes it from the otherssinbt restricted to an individual

but belongs to the whole community.

* Another aspect that characterizes culture is thigta set of symbols. In other
words we said before that language and culturenéeerelated and language is

a set of symbols either spoken or written, so #reyreflected in culture.

» Culture is also said to be an integrated aspecttlaisdnvolves all the shared
behaviour specific to a given speech community sashgreeting, the way
people eat, different believes...etc. in order tddsantifies being one member
of this community one should integrate those tylpleahaviours in his/her

actions.

12



* Finally, culture is known to be dynamic which me#mat culture is changeable
by the addition or the omission of some aspectsyef compare between
ancients times and nowadays we will probably findtta lots of things have

changed and this is applicable to most of cultofegke world.

*Culture is learned and taughtCultural knowledge is transmitted from ope
generation to another. A person is not born withucal concepts but instead leanns

them through socialization.

*Culture is sharedThe sharing of common practices provides a greitp part of its

cultural identity.

*Culture is social in natureCulture develops in and is communicated by graeips

people.

*Culture is dynamic, adaptive, and ever-changiAdaptation allows cultural groups
to adjust to meet environmental changes. Cultureinge occurs slowly and |n
response to the needs of the group. This dynanic amlaptable nature allows|a

culture to survive.

Table one: Characteristics of Culture (from Danie)04:92)

1.8. Intercultural Competence

It is important to know levels of languageasfy foreign language and learning
such as grammar , vocabulary , phonetics and syhtawever, cultural knowledge is
widely important as the modals of communicative petence demonstrate because no
language is achieved if culture is not introducedd ait opens doors to

misunderstanding and communication breakdowns.

The intercultural competence development has #tladhe intention of the
researchers as it gives focus on inter-cultural petence .Comparison between the
country and its people with own one with giving eeince to the history and

civilization and to use culture learning skills.

13



Among the studies on the role of culture in thairuage teaching , teachers in some
countries like Flemish, English, French, Germarcheas support the idea to introduce
the intercultural competence (Sercu 2002).Moregw@astro (2004) investigated also
if Spanish teachers adopt intercultural competehiseinvestigation reveals that they
are willing to develop it because according to aesieers. It is so important because
the focus when teaching the intercultural compegeiscon the target culture as it
includes. It has for aim developing interculturpéakers so that the learners play the
role of mediator between his own culture and tihgebone in order to avoid following
in complex situations:Someone who crosses frontiers, and who is to saw&ent a

specialist in the transit of cultural property ansymbolic values.'Castro (1992,92)

Also, to respect the differences of the target ureltthat helps in developing
intercultural competence which is important to hiem to understand the people of
the target culture as well as to be understoodesithey don’t share the same
perception of things and well as prepare them foy eteraction is an enriching
experience (Byram,1997) .Intercultural competescalso important in improving the

sensitivity and in being self-conscious and prasgrttis values in an appropriate way.

1.8.1. Implementation of the intercultural approach

Here are some suggestions about develoisgapproach in culture teaching

which is beneficial for both teachers and learners:

1.8.1.1. Motivating students

This would be done by creating a relaxed atmospimeveéhich learners can perform.
Also, the teacher needs to test and analyse hisdess need and to present the
intercultural course according to these need, madilly, the teachers must take into
consideration their level of interest on the topezshe is going to deal with since not
all the classroom will be interested and integratethe topic. However, it is up to the
teacher to prepare them and to attract them tobeirnced that intercultural approach
is crucial for their learning process; he/she nmragoduce real examples in which this
intercultural situation would put people from diéat culture in an embarrassing or

funny situations. Therefore, the learners’ will ipably find it interesting and will be
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engaged and motivated. Age also is an importanibifdbat the teacher needs to take
into consideration because the more they are matuemore they will find it easy to

understand the difference between cultures.

1.8.1.2. Encouraging positive attitudes

The learners may encounter a cultural sitmatm which they are not familiar
because simply people from different cultures dbsiare the same values. So, they
show that they are not interested and may evenitaseridiculous and weird, this is
why the teacher needs to be aware of this and toiemake them understand this
culture with its different values and beliefs irder to reach knowledge about this
culture which is necessary for cross-cultural comication, that's why they must
respect this difference and not consider it as exestype because obviously,

stereotypes are the main obstacle for developiteganltural competence.

1.8.2. Importance of Intercultural Competence in Laaguage Teaching

Initially, it is important to know that whespeakers who do not share the same
linguistic system it is not only the language whishaken into consideration but the
cultural aspects as well, because it is more gdmagn informing one another, the
social group they belong to are part of the assagebl

In language teaching it is necessary to make thedée an intercultural speaker this
would largely help to handle the behaviour the eddht speakers with different
cultures execute, and thus being able to avoidestgpes. Intercultural language
teaching , as it is known , is different from otlagproaches of teaching o foreign
language that focus only on the language withdetreace to the target culture , and it
is also different from approaches that teach thgetdanguage and the target culture
independently from each other and which primardlay information about a culture
and it is impossible to teach a language withautitlture since language is a part of
culture In this respect (Duranti , 1997:28-29) suwanges briefly how these two

interpenetrate:
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to be part of a culture means to share the

propositional knowledge and the rules of inference

necessary to understand whether certain proposition

are true (given certain premises). To the propwsiti

al knowledge, one might add the procedural

knowledge to carry out tasks such as cooking,

weaving, farming, fishing, giving a formal speech,

answering the phone, asking for a favour, writing a

letter for a job application.
Then, intercultural language teaching has a gmaabrtance since it applies several
processes so as to make distinctions between lgeguand cultures in order to
ameliorate learners’ competencies that allow theroadmmunicate effectively across
cultural limitations. Therefore, the intercultuegdproach in language teaching not only
helps the learners to communicate and write mésiisty and in appropriate manner,
but also to understand the interlocutors as wetbase understood and to interact in
culturally appropriate way. In other words, theensultural approach permits to the
learners to possess both linguistic and intercaltwompetence. An intercultural
speaker needs to take into account the differemitities the speaker from the social
identity has because if this person is for exantiglish for sure he/she would be
modelled as way other English person and the gsharsame values, assumptions, and
beliefs, but he/she has certainly an identity asihi@r own that the learner needs to
explore. In the other, the learner needs to be ewst there are skills, attitudes and
values that help him/her better understanding titeraction between the different
speakers. The first factor is “attitudes” (savdieg which refers to the curiosity the
speakers show and the acceptance of the otherndsalso to show his own values
which are far distinct from the others and to checkvhich extent are these values of
the interlocutor are accepted too, the second frfaistd’knowledge” (savoir) that
implies how much it is important for learners howWfetent social groups behave in
any situation in order to be ready to behave appmtgly if he/she encounters one of
the situation learned, knowledge here underlinesrhvain elements the understanding

of the social patterns and how these patterns ifumctSkill” (savoir comprendre) is
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another factor that denotes the capacity the learnave to understand the intended
meaning as well as to be able to draw a clear inmages/her mind about the patterns

belonging to the target culture and his/her own.

1.9. Techniques for introducing intercultural approach in culture teaching

Scholars have long tried to introduce theeritiultural approach by adopting
several techniques and tools for the sake of tegctulture to the classroom. Seelye
(1993: 162-186) suggests three main techniquesuliture teaching. These techniques

are culture assimilators, culture capsules andicultlusters.

1.9.1 Culture Assimilators

In this technique the learners are put targultural that is they are asked to solve
a situation where the activity proposed for thertobgs fully to the target culture in
which a misunderstanding is found in the activibg ahe learner needs to find it by
choosing one appropriate answer from those prapaositthat the teacher provides,
and after the teacher explains the situation. Waisld largely help them to understand

the cultural values.

1.9.2. Cultural Capsules

They consist of a small oral presentationedby the learners about a given aspect
about the target culture in a short time, it carillostrated by pictures or videos also
by asking questions to integrate the other learnershe debate. After that, a
comparison is made between the target culturel@nddtive one. The aim behind this
is to make the learners aware of the culture threydealing with and memorizing

some of its aspects since it is the learner wha tloe work.

1.9.3. Culture Clusters

Proposed by Morain and Meade (1973), itsiisa of a combination of a set of
capsules (mainly three or four) that are linkedh cultural topic dealt with in which

the teacher plays the role of narrator and theggtadlearners.
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1.9.4. Genuine Materials

According to Moore (2003) genuine materiais e best techniques to inculcate
the cultural aspects to the learners as it helpmth be in a real situation, because
when using audio-visual aids, proverbs, music makedearners to feel that they are
in a direct contact with the target cultural. Kramg1993) believes that adding to
those materials, multimedia materials would equbéyhelpful to engage the learners
in the learning of culture. Corbett (2003) alsogesjs that comparing between home-
made magazines with those of the native cultureshéie learners to develop their

cultural awareness.

1.9.5. Role Playing

It is one of the most used techniques, ¢aited so because it is up to the learner to
play the role of different participants in the dlasom in which the teacher gives the
learner the opportunity to be reflective about ¢héural situation to be performed. It

allows the participants to know how to behave milsir situations.

1.10. Approaches to Culture Teaching

Culture teaching went through a process witnessed developments of many
theories and principles under which many approablags been settled and which are
classified by those approaches that receive acpéati acceptance in the field and

which involve the followings:

1.10.1. Mono-Cultural Approach

It deals only on the native culture whislviewed as a concept on its own, as by
the 1970’s the teaching of culture was integratedaa essential part of language
pedagogy referred to aksundesekundean Germany, Civilisation in France and
Background Studiesn UK and USA. This approach was followed by aikmone
known as “The foreign-culture approach” which viewsture teaching as an entity, in
other words it deals with the different aspectsmi one culture without giving a path
to comparison between the target culture and thieenaulture. And the aim behind

approach was to make learners behave as nativegiakers.
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1.10.2. Comparative Approach

An approach puts forward by Durant (1988:303) as it name implies, in this
approach the comparison between the target culinge native culture takes the
biggest part. Thus, the learners’ own culture impared to the target culture which
allows them to make the distinction as well as &gk the line between the two
cultures and not to deny their own, as Byram amuanifig (1998:8) mentiorit is no
more desirable for learners to identify with thehwsr nor to deny their own identity
and culture. «Moreover, the learners will gain more knowledgecsi he/she will be
confronted to have a large understanding and irdgérng the similarities and
differences. According to Risager (1998: 246) thpproach is linked to two sub-
approaches: The intercultural and the multicultpproaches, the first is like the
comparative approach it implies the use of comparigs it assumes that cultures are
linked to each other, for the sake of making leermeore aware about the similarities
and the differences of the two cultures, the secapgroach considers the target
culture as a culture which includes many culturégkiw and the ethnic, linguistic and
cultural differences that are part of the fl are thain aspects given emphasis which
are taken and put to learners’ own culture in otddye compared. However, these are
not the only approaches implemented; the teachihgcudture witnessed the

development of other approaches.

1.10.3. Multi-Cultural Approach

It is characterized by the existence maulures within the same society the
case of Europe and USA which encourage the comrmatimicamong peoples sharing
different cultural aspects, and to adapt the celiarschools that involve comparison
between different that involves comparison betwdigierent cultures with the local

one in order to avoid racism and stereotypes (ByaathFleming 1998).
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1.10.4 Other Approaches
1.10.4.1 Problem-Oriented Approach

Which is learner centred ,i.e., it is oghe learner to make researches in relation
to the culture teaching topic in order to get mat@d to learn the target culture, the

teacher is only an assistant to guide them abaotatide topics and their references.

1.10.4.2 Task-Oriented Approach

The same as the previous approach but fheretice is only in the fact that the
learner makes his own research about relevantdagiout the target culture but in
pair/group work and each of the groups tacklesaspect and the presentation of the

work would be under an assemblage of all the asfmcthe group members.

1.11. Teaching Culture in the Algerian Context:

The English language taught in the Algeriahosts (middle and secondary)
schools a fact which was due to globalization whias the principle factor in order
to allow learners to behave as a world citizens @ndaise effective cultural and
cross-cultural intelligibility and since languagedaculture cannot be set apart,
methodologies have been put into practice to mdiee learners communicate
effectively. However, one fundamental questionoishbé asked: does Algeria really

make reference to cultural aspects in the teaadbiitige target language?

First of all, the first aim puts forward by the nsiny was to develop the linguistic and
communicative competence to facilitate for the task interacting with the

interlocutors as it is crystal clear in the follegiquotation : “as a means to facilitate a
constant communication with the world”. Algeria guzed textbooks such as “Andy
in Algeria” but the focus was still done on theglinstic aspects this was probably due
to the fact that the target culture representseathio our local one, also it was thought
that Algerian learners would better learn the Eklidtroducing their native culture in

order not to be confronted to ambiguous situatitreg the target culture handles
(Hayam 1989:286-287). Algeria was among the fiosadopt the CLT approach that
has introduced the cultural patterns to be taughfl,, that were mainly found in

textbooks, it was not that evident for to teacliensiake a perfect balance between the
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transmission of the cultural patterns and lingaisbne. In nowadays textbooks

“Spotlight for middle school and “New Prospédaiulture is dealt with but it remains

inferior when compared to linguistic purposes, #ray are done in a separate section
which maybe neglected sometimes, in other wordsn élvough the English language
is of big importance the cultural aspects relatedttare rarely evoked in schools
where the teachers rely much on the text books dbatot take culture as a major

element but they refer to slightly.

Therefore, culture is considered as a hard task lgeners are not trained to
overcome. In the other hand, teachers as well enepgeveral problems in teaching
the target culture because first, the teacher ibgirdo not provide them a full
understanding of the target culture since lingaistmpetence is the most tackled, and
second, it is difficult for the teachers to make tearners aware about when learning
the EFL they learn its culture as well, becausenastioned before textbooks that
represent a guidance for them do not include bidetstanding of the culture and if
the learners would be asked to perform an actwitych includes cultural patterns,
they would be then facing a newly situation thauildoappear problematic for them,
as they may encounter difficulty in facing new ienelated to the target culture as
Byram and Fleming argu€‘ln learning about target cultures, students needsat of
terms: a language to talk about culture...it may inge folk linguistic terms used

with varying degrees of understanding.”

Teaching the target culture would be problematienvithe teacher in some cases
when the teachers do not respect the right timiattoduce the culture as well as to
speak about items that may have a negative impadhe learners. Therefore, the
teacher needs to be aware of the psychologicatteftbe culture has on the learners,
as he/she should choose carefully the content dndoorse according to the

requirement and the interest of the learners.
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1.12. Conclusion:

As conclusion to this chapter, one can dedheg it is necessary to integrate
culture in teaching English as a foreign languagestudents and teachers, for this;
they need to make distinction between the foreighuce and the target one by
adopting an effective approach which is the intkucal language teaching and giving
it much importance. The second chapter will be tedoto the research tool

(Questionnaire) in order to elicit the main probégim of the research.
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Chapter Two Practical_Part

2.1. Introduction

This chapter represents the practical parthef study, and illustrates the
steps of the methodology which we followed. It slsoWwow the data was
collected and analysed. A detailed description b6k tmeans of data
collection (qualitative and quantitative), the rédsuand their analysis and

discussion are given.

2.2. Restatement of the Aim:

The research work is about the teaching ofturel in Algerian EFL
classrooms to see if culture is most of the timaltd&ith or not, also to see
the techniques implemented especially the intewmalt approach to know if

the teachers rely on it in their teaching of cudwr not.

2.3. Means of Data Collection:

This research work involves two questionnairése first was given to
the teachers of university of Tlemcen to see theoint of view about
language and culture teaching and the second tolegheners also of the

University of Tlemcen.

2.3.1. Questionnaire Defined:

A guestionnaire is a set of written questialeyoted for a case study to
respond to those questions to have their opinioaualihe research work,

and which will contribute to do the research by imgvthe data needed.

2.3.2. Questionnaire for Teachers:

The questionnaire was given to 8 specializedchers in teaching
culture at the University of Tlemcen who teach &t tDepartment of
English. The aim was to get their perception oftaué teaching and to have
more information about their experience for teaghoulture to learners, as

well as to have a zoomed image about what
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2.3.3. Description of the Questionnaire

The questionnaire given to the teachers inel@dquestions in which we
asked about the importance of culture teaching tuedr perception also the
necessity of teaching it to learners and whethes ieffective for language
proficiency or not. In addition, we asked as wdbbat the methods they use
either by comparing our home culture to the targee by giving their
opinion whether they consider the teaching of crdtas a threat to own
native culture, followed by the question about tkgaluation of their
learners’ cross-cultural awareness. Finally, we tedn to know the
techniques used in teaching culture and whetherinthercultural approach

is one of these techniques.

2.4. Data Analysis

Question 1:
What do you think about teaching culture in EFLAlgeria?

Most of teachers consider that English is arpomant in EFL to know
more about the target culture in order to devello@ fanguage, as well as to
keep the learners aware of the different culturgpects. However, some of
them agree that culture is far from being consideire EFL classrooms as it

is insubstantial and sporadic in most EFL classreamAlgeria.
Question 2:
Does the teaching of EFL include some cultural @sp?

Most of the teachers agreed about this questiorsdying “yes, definitely”
any and that any EFL classroom includes culturapeas$s that most
classrooms are dealing with topics such as : fdddstyle, beliefs, holidays
and plenty of other topics that demonstrate theiBhiculture and which are
helpful also to understand the target language badn it easily. Even
though, few of them mention that culture is notlhgantroduces for the

learners or with really little amount.
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Question 3:

As a teacher, do you think that teaching cultureyoar learners is a threat

to ours?

* Yes
 NoO

In this question 75% of the teachers respond by*ynd confirm that it is
not a threat to our local culture as far as therneas would not be
influenced much by the target culture and they amature enough to
distinguish between the two and to keep in mindt tbature helps them to
improve their language competence. However, 25%th&f teachers view
that it may be a threat in case of not making aacleut between the target

culture and our own.

Table 2: Opinion about teaching culture to learners.

Teachers Numbers Percentage
No 6 75%
Yes 2 25%
Question 4:

Do you compare between the target culture and our oulture?

e Never
e Often
 Rarely

* Always

This question reveals that 62.5% of the teachemslyause comparison

between the target culture and the native cultor&dep the learners aware,
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and 25% always use intercultural language teaclsig major approach to
teach culture, but only 12.5% often rely on thispepach and use

comparison between the two cultures.

Table 3: Comparing target culture to native one.

Options Number Percentage
Rarely 5 62.5%
Always 2 25%
Often 1 12.5%
Question 5:

In the teaching training, do you give equal impoxda to the linguistic

aspects and the cultural ones?

Though the majority of the teachers reply that dgugortance is given to
the two cultures in this question because as thestify language and
culture cannot set apart since they are two sideth® same coin and they
influence each other, a minority view that lingucsaspects are more taken

into consideration than cultural ones.
Question 6:

Do you think that the teaching of EFL would be maHective with the

integration of some Anglo-Saxon aspects of culture?

All the teachers agree that EFL teaching would bereneffective with the

integration of culture since reinforces referring elements such as:
proverbs, idioms, and the typical culture relate¢pr@ssions would surely
help the learners to reinforce their language aadsequently they reach a
high level of language proficiency. Adding to thawven literature and

poetry as well as history play an important role.
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Question 7:

How do you evaluate your learners’ cross-cultunaheeness?

« Weak
 Average

« Strong

In this question 5 of the teachers (75%) qualifgithlearners’ cross cultural
awareness to be average and 3 (25%) of them view ithis weak, but no

one of them consider it to be strong.

Table 4: Learners’ Cross Cultural Awareness.

Options Number Percentage
Weak 6 75%
Average 2 25%
Strong 0 0%
Question 8:

Do you think it is necessary to make the learnensar@ about the target

culture?

e Yes
 NoO

In this question all the teachers asked opted f@s® as a response because
according to them it is necessary to make theirdeas aware about the
target culture in such a way that they will buildsalid identity and they
develop skills in the target language because laggudoes not exist from

the vacuum. In addition, the learners will be abbemake the difference
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between the two cultures which makes them devehairtawareness.
Question 9:

What are the techniques of culture teaching youlenyent in the classroom

to make the learners aware about the target cutture

In the last question the responses differ accordimgeach teacher and the
way he/she teaches. The majority answers by usmoggrbs, music, poster,
as well as history and characters, some reply bpgisuthentic materials
such as audio-visual aids including some records native speakers.
Concerning a small part of them refer to the usem@hparison between the

target culture and our native one by using illustras.

2.5. Students’ questionnaire

In order to have more information about the reshave are carrying out
we need the helpe of the students to who are inchowith the target

culture, more details about the students are intithe below.

2.5.1. Sample

This current questionnaire was given to Méstestudents (language studies) at
the University of Tlemcen at the Department of Esigl They were 30 students to

respond the questionnaire.

2.5.2 Description of the Questionnaire

This questionnaire contains 8 questions, Imclv learners were asked to answer
according to their knowledge and their perceptibou learning culture. In the first
question, the students were asked to give opinmutawhether they have enough
knowledge about the target culture or not. Themrawide their answers about if they
learn more when the target culture is associatgtl the target language in their
learning process, then what are the cultural toghiey dealt with. Another important
guestion was to look if they think the target crdtus considered as a threat to our
home culture and to justify their answers, followsda question that has for aim to

check whether the students how often they use ritexcultural approach in their
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learning process, and also whether the teacheus fmore on the linguistic aspects or
cultural ones or they are taught in parallel. Findhey were asked to give their point

of view about if culture teaching in ELT in Algergmmarginalized or not.

2.6. Data Analysis

Questionl:
Do you believe that you have a sufficient knowledgeut the target culture?

Table 5: Knowledge about the target culture

Options Numbers Percentage
Yes 6 20%
No 24 80%

As it is shown above, the majority of students 8d%) believe that they do not have
anadequate knowledge about the target culture whderest of them 6 (20%)think

that they have a sufficient knowledge about thgdiaculture.
Question 2:

Do you think you learn more about the target lagguashen associated to the target

culture in the learning process?

* Yes
* No
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figure 1: Association of the target
culture to target language

M yes

no

As the figure indicates the majority of student&®8reply that they learn more abc
the target language when associated to the tauletre in the learning process , 1
rest of them 16% answ that they do not .

Question 3:

As a learner; have you been taught about the aplpesao time or distance that are

a big importance in the British cultu

* Yes
« NoO

Table 6: Learning about the British culture.

Options Numbers Percentac
yes 19 63.33¥%
no 11 36.66Y%
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As it is shown in the table the majority of studet® say that they have been tat
about the approaches to time/distance that areingrgrtant in the British culture, tt

rest of students 11 answer that they have notlesem taught about tte approaches.
Question 4:
What are the cultural topics you dealt w

Most learners responded similarly that the toputsch have been dealt with are
Festivals, traditions, literature , civilizatiorifestyle, music , arts ,morals, hum

values and behaviours, stereotypes, superstitigasgraphic areas and rofamily.
Question 5:
Do you consider the teaching of culture is a thteatne’s culture

* Yes
« NoO

Figure 2: Consideration of culture

Hyes

no

As it is illustrated above , a big part of studem3% do not consider culture teachi
as a threat to one ‘culture while the rest p.7% regard cultur as a threat to one’s
culture Because the majority believe that when learningtl@er culture they ge
closer to its people and their way of living, anermit to create an understand

between cultures and thus, accepting the diffeendewever, thos who see it as a
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threat believe that the target may influence yopegple especially in a negative way

and get them far from our own identity.
Question 6:

Do you use the inter-cultural approach to focustlom differences and similarities

between the target culture and you own culture?

* Never

* Rarely

» Often

* Always

Table 7: Use of intercultural approach by learners.

Options Numbers Percentage
Never 5 16.66%
Rarely 18 60%
Often 4 13.33%
Always 3 10%

Most of students 18 confirm that they rarely use thter-cultural differences and
similarities between the target culture and th&naulture, while 5 of them say that
they never use it in their learning process, 4todants reclaim that they often use this

approach and 3 others believe that they are aldegbng with.
Question 7: Does your teacher focus on:

* Linguistic aspects
* Cultural aspects

* They are taught equally and in parallel
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figure 3: Teachers' main focus

H linguistic aspects
cultural aspects
M they are taught equally and in

parallel
|

In the figure below, it is mentioned that the majoof students 40% say that t
teacher dealsmosbf the time with linguistic aspects more than theltural
onesHowever, 33 % of theragreed that they are taught in parallel.  of them opt

for cultural aspects.
Question 8:
Do you think the teaching/learning of An-Saxon in ELT in Algeria i

* Marginalized

* Always dealt with

» Others
Table 8Status of the target culture in Algeria
Options Numbers Percentag
Marginalizec 17 56.66%
Always dealt witl 13 43.33%
Others 0 0%
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It is well shown in the table that 17 estimatedb6%66% of students answer that the
learning/teaching of the Anglo-Saxon in ELT in Algeis marginalized and 13

(43.33%) of them say that it is always dealt with.

2.7. Data Interpretation

The second chapter which deals with the practieat pf the work consists of two
qguestionnaire, the first one is answered by thehtes at the university level to know
more about teaching culture in association witheifgm language and if the inter-
cultural language teaching is given importance e second questionnaire is

given to learners to reveal their background alloGtand if they are interested in.

Teachers respond to questions 1, 4 and 5 showiag they don’t give a great

importance to inter-cultural language teaching esirthey regard it necessary for
learners to rich high level of language proficienthiose questions help us to check
the answers to the first research questions whieh@o teachers at university level
give importance to the developing of intercultueadguage teaching in the EFL class?

.This question is answered as follows:

1% question majority of teachers consider cultureasmportant element in English
language teaching to develop students languagé Ié¥et most of them agree that

EFL learners receive theoretical studies more prantical ones.

The 4" one implies that the most of them rarely use titercultural approach in

teaching culture.

The 8" question indicates that both are taught and lageyiracludes cultural aspects.
However, linguistic aspects and topics such as haggy, and phonology are more

focused on than cultural aspects.

The 2% research question is about Are EFL students atitieersity level interested
in developing the intercultural language teachimgl dearning? Learners answer
qguestions: 1, 6, 7 and 9 reveal their point of viglnch contributed to the realization

of this work and which was as follows:
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In the F'question learners’ answers show that 80% consiér knowledge about the
target culture to be insufficient, and in quest@rthe majority of them confirm that
the use of inter-cultural approach is rarely usethe classroom when dealing about
the target culture and this latter is not given emi@nce when compared to linguistic
aspects in their view, this is shown in questiowhkre 60% believe that linguistic
aspects are focused on more than cultural onesquiestion 9 the responses

demonstrate that most of the teachers use othemitpees than intercultural approach.

To sum up, teachers and learners responses cotifenvalidity of our hypothesis
which is: intercultural language teaching and nesy is not really taken into
consideration in the teaching of culture thoughmportant for both EFL teachers and

student’s sine it's impossible to teach or to leaforeign language without its culture

2.8. Suggestions

Both teachers and learners helped in the contabubdf this research work by

responding to the questionnaires and to provideessuggestions:

2.8.1. Teachers’ Suggestions

* To be open to the others’ culture, but with thequei condition to fully assume
our own culture.

* To make it clear for learners that learning a Fegsiated with learning a target
culture. However, this teaching should not leaddoulturation.

* Allow communication between different cultures maften to open an open
minded spirit in learners and to break stereotymekalso to learn the language
easily.

« The classroom needs to have positive interactiong activities for
personalization, students’ autonomy to group warl aultural interaction by
literature.

* Integrating the inter-cultural approach to explomere the target culture and

home culture and to know the common aspects andiffieeent ones.

36



Chapter Two Practical_Part

2.8.2. Students’ Suggestions

Among the suggestions provided by the studentse w@mread more about the field

and to get in touch with the native speakers bggithe social media.

Searching for more information and ideas aboutshecific work and having

the capacity to discover new things.
» Shading light more about cultural differences.

* To deal about cultural aspects in the module ingdhanore than talking about

the theoretical part and the research on the field.

» Collaboration between our University with thoseEofgland and America by
inviting some of their students or teachers whd tell us more about their

culture.

2.8.3. Suggestions for further research

To start with, it is preferable to introduceltaral topics for the teachers in the
training to deal more about cultural topics espbci#o focus on intercultural
competence this would probably help a lot in depielg the learners’ intercultural
awareness as well, and to find alternative waysudtiire teaching. Furthermore, it is
necessary to take culture seriously and to knowdteeit plays. Culture exchange can
be done inside and outside the University by eraging programs like GVC which is

beneficial for learners to know more about theetmylture by using social media,

To conclude and to open the door for further reseamnore investigations need to be

done in how developing intercultural approach, ho@ to implement it to learners.

2.9. Conclusion

This chapter tried to describe the resedeasign. It represented the use of culture
in FL classrooms for teachers and learners andheh¢he teaching of culture helps to
develop intercultural competence in English Departtrof Tlemcen University and
the questionnaires were directed to English teacaerd to first year Master students

to find out more information and results about thmportance of the intercultural
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language teaching among them. The results confimnedhypothesis which states that
teachers do not seem to adopt the interculturaioggh in culture teaching to develop

the intercultural competence of the learners andiestts are far from taken this

approach into consideration.
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General conclusion

Our research work was concerned with the matégn of culture in EFL teaching
especially with how it is thought and more speailig if the intercultural approach is
regarded as one of the major techniques or not. édewy we assume that this
approach is not taken into consideration. We pregosvo research questions in

relation

1- Do teachers at university level give importancetihe developing of
intercultural language teaching of culture in tie_Elass?
2- Are EFL students at the university level interesiaddeveloping the

intercultural language learning?
The hypotheses of these questions as follows:

1- Teachers do not seem to adopt the interculturaioagh in culture teaching
to develop the intercultural competence of therlees.

2- Students are far from to take this approach intesicteration

The research was divided into two chapters in whioh first was devoted to a
theoretical background of the research in whichhvgilight the relationship between
language and culture then we talked about the itapoe of the intercultural
approach. Moreover, the second part is the most @nghe work in which

guestionnaires were administered to both teachetdVéaster’'s one English students

at Tlemcen University.

After our investigation we found that culture teiaghdid not adopt the approach
inter-cultural language teaching by both teachatslaarners, thus our hypothesis was

confirmed .
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Questionnaire for teachers

Dear teachers, this is a questionnaire; it is & q@faa research work that deals with the
teaching of culture. The following questions aimgating answers to measure the
importance of the cultural component in EFL. We ledee grateful to you if you help
us by giving answers the following questions:

1)

4)

5)

6)

What do you think about teaching culture in relatio EFL in Algeria?

As a teacher, do you think that teaching culturgaiar learners is a
threat to ours?
o Yes[ ]

o No [ ]
LAY 02PN

Do you compare between the TC and our own culture?

o0 Never []

o Often []

o Sometimes [ ]

o Always []
In the teaching training, do you give equal impoecgato the linguistic aspects
and the cultural aspects?

Do you think that the teaching EFL would be mordedive with the
integration of some Anglo-Saxon aspects of culture?



7) How do you evaluate your learners’ cross-cultuvedr@ness?

0o Weak [ ]
o Average[ |
o Strong [ ]
8) Do you think it is necessary to make the learnesara about thetarget culture?
o Yes []
o No []
LAY S

9) What are the techniques of culture teaching youempnt in the classroom to
make the learners aware about the target culture?

work



Questionnaire for Learners

Dear students, this is a questionnaire intendegidarabout culture integration in the
EFL teaching/learning process, would you please givswers to the following
guestions:

1) Do you believe that you have a sufficient knowledbeut the target culture?

0 Yeg |
o No[ ]

2) Do you think you learn more about the target lagguahen associated to the
target culture in the learning process?
0 Yes[ ]
0 No []
3) As a learner, have you been taught about the agpesao time or distance that
are of a big importance in the British culture?

o Yes[ ]
o No [ ]

4) What are the cultural topics you dealt with?

5) Do you consider the teaching of culture is a thteamne’s culture?
0 Yes[]

oNo|:|

6) Do you use the inter-cultural approach to focushendifferences and
similarities between the target culture and you owiture?
o Never []
0 Sometimeq ]
o Often []
0 Always []

7) Do your teacher focus on:
o Linguistic aspects []
o Cultural aspects []
0 They are taught equally and in parall{ ]
8) Do you think the teaching/learning of the Anglo-8axn ELT in Algeria is:



o Marginalized []
o Always dealt with [_]
O Others .o
9) Any suggestions would be very helpful to the reslan of the research



