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Resume

Cette étude met en cuvre une approche didactique ou il s’agit
de décrire, en premier lieu, “qne situation d’apprentissage d’une
langue étrangére et la facor® qoﬁt elle est évaluée et testée. La
recherche, basée sur une approche empirique, nous a permis de
relever certaines lacunes d’évaluation suite & une analyse des
sujets des examens du BEM et BAC. De cela, on a proposé des méthodes
de renforcement par une série d’échantillons de type d’examen de BEM
ET BAC a travers 1l’introduction de la dictée. Des propositions
visant a réduire il’anxiété résultant des tests ont été faites.

¥

Mots clés : évaluation de 1l’orale - évaluation d’une langue
étrangére - évaluation de 1’anxiété - dictée - test languagier.

Summarx

The present research work deals with EFL testing with a
particular focus on EFL testing in formal public examinations -the
BEM and BAC. At first it gives a detailed review of the literature
relating to testing in general and EFL testing in particular. On the
other hand, it describes the ELT situation in Algeria and the
importance of the BEM and BAC examinations in the academic life of
4" AM and 3" AS pupils respectively. Next, the role of classroom
language testing, the relationship between <1language teaching and
testing are highlighted through the provision of some samples of the
BEF/BEM and BAC EFL tests. Finally, some practical suggestions and
proposals for EFL testing and assessment are made. Critical comments
on some techniques, viz. dictation are given. Proposal to overcome
test anxiety are also provided.

Key words: communicative language testing, dictation, evaluation,
examination, language testing, test anxiety.
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AM: Année Moyenne (Middle School)

AS: Année Secondaire (Secondary School)

BAC: Baccalaureate

BEF : Brevet d’Enseignement Fondamental

BEG: Brevet d’Enseignement Général

BEM : Brevet d’Enseignement Moyen

CAE: Cambridge Certificate in Advanced English
CBA: Competency- Based Approach

CLT: Communicative Language Teaching

CPE: Cambridge Certificate of Proficiency in English
CRT: Criterion- Referenced Test

EFL: English as a Foreign Language

ELT: English language Teaching

ELPT: English Language Proficiency Test

EPT: English Placement Test

ESL: English as a Second Language

FCE: Cambridge First Certificate of English
IBID: Tbidem

ITE: Technological Institutes of Education
KET: Cambridge Key English

NRT: Norm Referenced Test

PEM:Professeur D’Enseignement Moyen (Middle School Teacher)

PES: Professeur D’Enseignement secondaire (Secondary School
Teacher)

PET: Cambridge Preliminary English Test

TEFL: Teaching English as a Foreign Language

TENOR: Teaching English for No Obvious Reasons

TOEFL: Test of English as a Foreign Language

USA: United States of America

VIII



ABSTRACT




Abstract

The present research work deals with EFL testing with a
particular focus on EFL testing in formal public examinations
namely the BEM and BAC. It falls into four chapters. The
first chapter is a detailed review of the literature relating
to testing in general and EFL testing in particular. It
describes the need for this pedagogical activity, its general
testing terminology. It also describes some general problems,
problems with specific testing techniques and problems with
testing assessment and the use of different kinds of tests.
The second chapter gives a systemic description of the
situation analysis, i.e. the ELT situation in Algeria and the
importance of the BEM and BAC examinations in the academic
life of 4™ AM and 3™ as pupils respectively. The third
chapter focuses on the role of classroom language testing,
the relationship between language teaching and testing. It
also presents some samples of the BEF/BEM and BAC EFL tests.
In the final chapter, some practical suggestions and
proposals for EFL testing and assessment are made. Critical
comments on some techniques, viz. dictation are given. Some
advice to overcome or at least to reduce test anxiety are
proposed. It is hoped that these suggestions and proposals
will help to improve the present language testing situation

in Algeria.
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GENERAL INTRODUCTION

One of the core issues in language teaching/learning, be
it second or foreign, has been the general principles and
guidelines relating to the different methodologies underlying
language testing. A survey of the diachronic development of
language teaching clearly shows the fact that language
teachers in general have been much more concerned with how
much their learners know about a language and how well they
use the language. Yet, the learner’s linguistic and
communicative competences, to mention just these two for the
time being, can nowadays be gathered by means of careful

measurement in given situations.

Admittedly the what-to-test question and the how-to-test
question are both of equal importance; they undeniably
constitute the cornerstone of any language testing activity.
It is to this end that this research work takes up general
considerations of what a teacher needs to know about language
testing. These theoretical constructs and their practical
applications will form the backbone of this research; they
will be dealt with wunder the following broad headings:
theoretical 1issues and their implications for practical
applications, methodological advances and language test

development.

Arguably, researchers in the field of language testing,
such as Alderson, Bachman, Spolsky and Skehan, to mention
just a few, virtually all admit the fact that language
testing has come of age as a discipline in its own right
within applied linguistics. The field of language testing has
much to offer in terms of theoretical, methodological and
practical accomplishments to researchers and practitioners,

particularly in language learning and language teaching.
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One should note that one of the preoccupations of
language testers in the past has been investigating the
nature of language proficiency. In 1980 Oller’s unitary
proficiency hypothesis seemed to be the dominating concept in
the literature of language testing (Oller: 1979). This
hypothesis which claimed that language proficiency consisted

of a single, global ability was widely accepted.

However, by 1983 this view of language proficiency had
been put into question and therefore challenged by several
empirical studies. Surprisingly, it was abandoned by its
chief proponent (Oller: 1983). Advances in language testing,
have led to the development of a theoretical view that
considers language proficiency to be multi-componential,
consisting of a number of interrelated specific abilities as
well as a general ability or a set of general strategies or

procedures (Bachman: 1991).

This research work will approach the task of ELT
language testing in Algeria from a number of different views,
past, present and what would be the developments in the
future. The rhetorical organization will consist of a review
of the achievements in language testing, a discussion of the
problematic areas and suggestions of areas in need of
increased emphasis to assure developments of language testing
formats. This triangulated orientation will be reflected in
the most important public examinations, the BEM and
Baccalaureate, taking into account the many-sided aspects of

learning/teaching.

In Algeria with its centralised education system, the
BEM and Baccalaureate exams are used as primary devices
through which innovations and changes in the education system

are introduced. Also, these examinations are often used as
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instruments of control in the school system. However, what
seems to matter most is the rate of success in these two most
important public examinations to the extent that teachers as
well as the school administration measure the success of
their pupils in the BEM and Baccalaureate exams. Arguably,
these official public exams may offer a lot of potential for
our ELT teachers to assess their students’ language
proficiency and abilities in English and by the same token

diagnosis their strengths and weaknesses.

Subsequently, the proposed model of language test
performance would hopefully offer a guiding conceptual
framework for generating a “learning path” for ELT teachers,
language inspectors, researchers, programme coordinators,
policy-makers and others in the field of education. In sum,
then, ELT professionals should not view testing as a
necessary evil, but rather as a positive experience
emphasizing its importance in the overall language
teaching/learning process. Such an experience can contribute,
support and even enhance the teaching/learning process by
encouraging both teachers and learners to aim higher and by

stimulating further teaching and learning.

The academic insights of the boundless relations between
language testing and language teaching/learning, on the one
hand, and the pedagogical implications in terms of
positive/negative washbach effect, on the other, represent
the core of our attempt to provide, hopefully, satisfactory

answers to the following research questions:

® How can we devise a model of language test that
would cover the four language skills both

independently and interdependently?
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e How can we integrate other secondary skills such as
grammar, vocabulary, spelling and pronunciation in

language test?

e How can we integrate other general academic support
skills, i.e. those called study skills, such as
note-taking, summarising, paraphrasing, skimming

and scanning in a language test?

These three questions can be combined into a single
broad, yet down-to-earth question: How can we make the best
use of a language test? The answer to this question will
govern the general lay-out of this research work. Our aim in
dealing with such a “necessary evil” to language
teaching/learning is to search for what language teachers as
researchers and practitioners need to know about language
testing. This would help them devise appropriate language
testing items on the one hand, and know more about our ELT
testing procedures and their inherent shortcomings on the
other hand. The implementation of appropriate may help our
students improve their language skills in general and move
towards a Dbetterment of their overall English language

proficiency in particular.
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CHAPTER ONE

LANGUAGE TESTING: REVIEW OF LITERATURE

1.1. Introduction

Language testing is relatively a new notion; applied
linguists and educationalists distinguish three main dominant
chronological periods1 (Spolsky 1975): the “pre-scientific”,
the “psychometric-structuralist” and the “integrative-
sociolinguistic”. Prior to the early 1950s, in the pre-
scientific period there was virtually no language testing
research, in other words, systematic language testing per se
did not exist; language teachers elaborated their own
classroom test models drawing largely on the principles
underlying the grammar-translation method?® ,i.e. purely
grammar-oriented exercises, translation activities from and
into the mother tongue and essay writing. This is the reason
why Heaton (1982) calls it ‘the essay-translation approach’.
It has also been termed ‘traditional’ and had a highly
subjective, elitist and authoritarian character. In sum it is
deeply rooted on the techniques used to test classical

languages.

The “psychometric-structuralist” period emerged between
the early 1950s and the late 1960s. This period coincided
with the advent of structural linguistics3 and behavioural

psychology. A pioneering study by Lado (1961) was among the
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first to suggest that the content of language test should be
based on a linguistic analysis. Language should be broken up
into discrete units for the purpose of testing. This has
clear implications for what is to be tested and how the test
is to be carried out. Discrete items are constructed to
sample a specific component of the target language within a
particular skill. Stern (1983) notes that language tests
produced during that period clearly reflected the analytical
procedures of structuralism. Language testing focused much
more on discrete linguistic, 1i.e. phonological, morpho-
syntactic and semantic, items and lexical contrasts between
languages. Linguistic competence®, in the Chomskyan sense,

was at the core of this language testing procedure.

The psychometric-structuralist period is also called the
‘modern’ and ‘scientific’ because with the help of
measurement experts and statistical procedures it @ is
demonstrated that testing can be objective, precise,
reliable, and therefore, scientific. Lado (1961l) stressed two
main points that have Dbeen of paramount importance in
language testing: tests should test language use and not
knowledge about language, 1i.e. usage; the structures to be
tested should be valid structures in colloquial language use.
One clear advantage to this approach 1is, however, that
results are easily quantifiable. The main criticism one can
make to psychometric-structuralist oriented testing comes
from the fact that it is based on atomistic view of language
(isolated segments) and on the idea that knowledge of the
elements of a language 1is equivalent to knowledge of the

language.

In sum, then, there are obvious advantages to the

testing of discrete linguistic points. The data are clearly
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quantifiable and it 1is possible to cover a wide range of
items. However, this approach to testing assumes that it is
indeed possible to parcel up language in a very atomistic
way. In this sense, many discrete item tests can be said to

suffer from a lack of construct validity (see 1.3.3.2).

The “integrative-sociolinguistic”, also called the
“psycholinguistic-sociolinguistic” (Spolsky 1976), period
dates back to the early 1970s. It came as a reaction against
methods of language testing based on structuralist and
behavioural criteria. In other words, Lado’s views on the
atomistic nature of language this period also coincided with
the advent of Hymes’ concept of communicative competence’. As
Valette notes, '‘The growing interest in language as a means
of interpersonal communication has led to the development of
communicative tests’ (Valette 1977: V). Since then, language
testing has developed accurate methods of assessing language
proficiency and a number of test types have elaborated and
devised. It seems axiomatic that the implementation of new
methods of teaching requires the introduction of new methods

of testing.

This chapter starts by exploring the relationship
between language teaching and testing. It also presents an
overview of language testing that strives to define the key-
concepts of testing in relation to one another. It can,
hopefully, help language teachers organise, reorganise their
view and their conception of language testing on more
systematic lines. It introduces the classroom teacher to some
of the terminology in current testing theory and practice.
The terminology used throughout this research work is drawn
mainly from the standard testing handbooks and primers, such

as Lado, Mackey, and Valette to cite just a few.
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1.2. Language Teaching and Testing

An oft-held view of testing is that it is an integral
part of the teaching/learning process. According to this
view, testing and teaching are closely interrelated. In
Flavell’s view, ‘A test is seen as a natural extension of
classroom work, providing teacher and student with useful
information that can serve each as a basis for improvement’
(Flavell 1983:1). Some teachers see testing as a necessary
evil; as a pedagogical in-class activity it serves many
purposes and helps teachers set academic standards for their
learners and provide them with feedback about the learning
progress 1in general and teaching process in particular.
However, testing is time-consuming and effort-demanding, in

the sense that it very often uses up valuable class time.

Making use of the fact that testing is part and parcel
of the language teaching/learning process, it logically
follows that the person best prepared to set the test is the
teacher. What the teacher actually needs in language testing
is to be acquéinted with the general guidelines for setting
different test-types which will be practical, reliable and
valid, and consequently give helpful information to both
teachers and learners about successes and failings, to use

Flavell’s terms.

Admittedly, the teacher, as a councelor® is in a better
position to know which tests are actually appropriate for his
class, and in effect cater for his learners needs. According
to Flavell (ibid), the appropriateness of a test is largely
determined by purpose: why is a test needed at a particular
stage in the student’s learning and what use will be made of

the results?
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1.2.1. Role of Classroom Testing
Admittedly, the teacher’s role 1is primarily concerned
with teaching rather than testing. However, classroom tests
have their part in the language/teaching process. According
to Valette (1977), in-class testing plays three important
roles in language learning, be second or foreign. These roles

are as follows:

1. They define course objectives.
2. They stimulate student progress.

3. They evaluate classroom achievement.

1.2.1.1. Defining Course Objectives

In a very practical way the classroom tests help define
the course objectives’. In other words, they define the
short-term course objectives envisioned by the teacher, as
well as the nature of the foreign language learning
programme. By doing so the teacher will be rationally geared
and that the tests results will indicate how close the

learner has come to attaining the objectives.

1.2.1.2. Stimulating Student Progress

In the older days, tests were designed by teachers to
point up the learner’s ignorance and lack of application.
From a didactic standpoint, testing should offer an
opportunity for the learner to discover how well he masters
specific linguistic items of the target language. In this
context Valette argues that ‘'The test best fulfills its
function as part of the learning process 1if correction
performance is immediately confirmed and errors are pointed

out’ (Valette 1977:4).
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1.2.1.3. Evaluating Classroom Achievement

As previously mentioned most teachers agree with the
idea that testing 1is a necessary evil. To confirm this
assertion, one should add that frequent testing provides the
teacher with wvaluable information concerning areas of
difficulties the learners encounter. In this way, the teacher
knows what aspects of language need further clarification and
explanation and therefore devise remedial activities. In the
same line of thought, testing also provides the teacher with
clues related to the effectiveness and soundness of a
specific teaching method. On the other hand, it offers an
objective evaluation of each learner’s progress, his
attainment of the set course objectives and his performance
in relation to that of the rest of the class. In gross, one
should view testing as a bridge between teaching and learning
and classroom tests as mirrors in which teachers and students

see their reflections clearly (Valette 1977).

1.3. Definition of Test

By definition and broadly speaking, a test refers to
‘any  procedure for measuring ability, knowledge and
performance’ (Richards et al., 1985: 291). However, Brown
(1994) notes that a test is ‘a method of measuring a person’s
ability or knowledge in a given area’ (Brown, 1980:252). This
definition seems to be more comprehensive in the sense that

it encompasses all the main components of a test.

Firstly, a test 1is a method consisting of a set of
techniques, procedures and test items that constitute an
instrument of some sort. Secondly, a test has the purpose of
measuring the testee’s performance in precise mathematical
terms or expressing evaluative qualifiers, such as good,

fair, poor and so on. Thirdly, a test is intended to measure

12
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a person’s ability or knowledge, i.e. who are the testees and
what is, for example, their linguistic background knowledge?
Next, a test measures the ability or knowledge, that is to
say, competence and know-how. Finally, the test is closely
related to a given area, in the case of a proficiency test,
that area is overall proficiency in a language, i.e. general
competence in the four language skills - listening, speaking,

reading and writing.

However, to devise an adequate language test that
accounts for the different 1linguistic wvariables 1is not an
easy task. Broughton et al. (1980) note that the preparation
of tests for educational measurement 1is time-consuming,
expensive and require expertise in statistical techniques as
well as 1in devising suitable tasks for the 1linguistic
assessment to be based on. On the other hand, Brown (1994)
posits that ‘one of the biggest obstacles to overcome in
constructing adequate tests is to measure the criterion and
not inadvertently something else’ (Brown, 1994:253). He
therefore advocates three requirements that are axiomatic to
qualify a test as a “good” test: practicality, reliability
and validity. In Brown’s view, if these three criteria are
carefully met, a test can be administrable, dependable and
can actually measure what it intends to measure. Finally,
Flavell (1983) notes that a teacher who 1is unaware of the
interrelatedness between the content of a test and the
consistency of the results it gives is in danger of writing
tests which produce misleading information about the test-

takers.

1.3.1. Practicality

There are some practical considerations that should be

taken into account when administrating a test. These are

13



Chapter One Language Testing: Review of Literature

financial means, time constraints, ease of administration and
scoring and interpretation. A test that requires a
considerable budget is impractical. A test that takes hours
and hours to complete is also impractical. A test that
requires individual one-to-one testing 1is impractical for

hundreds of people and only a handful of examiners.

On the other hand, a test that takes a few minutes for a
student to complete and several hours for the examiner to
correct 1s impractical. A test that 1is too complex and too
sophisticated may not be of practical use to the teacher. In
other words, it lacks instructional value to use Oller’s
(1979:52) terms. In sum, the value, quality, credibility and
formality of a test are largely dependent upon such basic

facts and realities.

1.3.2. Reliability
The criterion of reliability in testing refers to the
degree to which a test gives consistent results. A test is
said to be reliable if it gives the same results when it 1is
given on different occasions, or it 1is used by different
people. In general, if people get similar scores on parallel
forms of a test, i.e. using different forms of a test which
try to measure the same skills and abilities using the same
methods of testing, equal length and level of difficulty,
this suggests that the test is reliable. Harmer (2001) notes
that:
In practice, ‘reliability’ is enhanced by making
the test instructions absolutely clear,
restricting the scope for variety in the answers,

and making sure that the test conditions remain
constant.

(Harmer 2001:322)
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However, the careful specification of an analytical
scoring instrument can increase, what Brown and Bailey (1984)
call the scorer reliability, to refer to the consistency of
scoring by two or more scorers or examiners. In clear, the
circumstances in which the test is taken, the way in which it
is marked and the uniformity of the assessment it makes

(Flavell 1983).

1.3.3. Validity

Validity 1is a complex and multi-faceted concept. It
refers to the degree to which a test measures what is
supposed to be measured, or can be used successfully for the
purposes for which it is intended. For example, Harmer (ibid)
notes that, 'to test writing ability with an essay question
that requires specialist knowledge of history or biology-
unless it is known that all students share this knowledge

before they do the test.’

A number of different statistical procedures can be
applied to a test to estimate its validity. Such procedures
generally seek to determine what the test measures, and how
well it does so. Yet, how can teachers establish the validity
of a test? The answer to this question leads us to explore
other related characteristics of wvalidity; these are of
capital importance for the classroom teacher: content
validity, construct validity, empirical validity, and face

validity.

1.3.3.1. Content Validity

This form of validity is based on the degree to which a
test adequately and sufficiently measures the particular
skills it sets out to measure, what 1is called content
specification. For example, a test of pronunciation skills in

a language learning programme would have low validity content
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if it tested only some of the skills which required for
accurate pronunciation, such as a test which tested the
ability to pronounce isolated words with no reference to the
other supra-segmental phonological features as stress and

intonation. Flavell argues that:

The content specification is important because it
ensures as far as possible that the test reflects
all the areas to Dbe tested in suitable
proportions and also because it represents a
balanced sample, without bias towards the test
material which happens to be available.

(Flavell 1983:11)

A related point worth raising here is that content validity
is of vital importance for the teacher who sets his own

tests.

1.3.3.2. Construct Validity

This form of validity is based on the degree to which
the items in the test reflect the theory or the construct on
which the test is based. For example, in language proficiency
the greater the relationship which can be demonstrated
between a test of communicative competence in a language and
the theory relating to this concept, the greater the

construct validity of the test.

1.3.3.3. Empirical Validity

This sub-criterion measures the validity of a test
arrived at by comparing the test with one or more criterion
measures, i.e. another or other tests which are known to be

valid. Such comparison could be with:

1. Other valid tests or other independent measures
obtained at the same time, e.g. an assessment made
by the teacher.

16
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2. Other wvalid test or other performance criteria
obtained at a later time.

1.3.3.4. Face Validity

Face wvalidity refers to the degree to which a test
appears to measure the knowledge or abilities it claims to
measure, based on the subjective judgment of an observer. In
other words, and to use Brown’s (1994:256) question: does the
test, on the face of it, appear to measure what it 1is
designed to test? For example, 1if a test of reading
comprehension contains many dialect words which might be
unknown to the students, the test may be said to lack face
validity. One way of finding out more about face validity is
to ask teachers and students concerned for their opinions and
views about the test. This could be done either formally by
means of a questionnaire or informally by discussion in class

or staff room.

1.4. Principles of Testing

Arguably testing is one of the most controversial areas
of the teaching/learning process. It is undeniably as an in-
class activity that is necessary as a form of completion of
the teaching input and the learning output. Actually, if
properly prepared and adequately implemented, testing turns
to be an objective pedagogical tool to check the
effectiveness of the whole language teaching/learning
process. To perform faithfully the roles assigned to testing,
teachers should focus their attention on the following basic

principles of testing:

1. To assess learners’ performance in the target
language the teacher should not give a task that the
learner cannot perform. The task should be authentic,
realistic and appropriate to their linguistic level.

17
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2. Even when assessing the learners’ performance, at
any level, the learners should be given clear
instructions well. They should know what they are
expected to do in a given task. The ideas, feelings
and emotions that the learners want to express
cannot be limited to their insufficient 1linguistic
input.

3. Teachers should test the outcomes or products of what
they have taught their learners, not what their
colleagues know.

4. Teachers should not use a technique not used in the
teaching process as a test technique to have a
positive washback affect of testing on language
learning and teaching.

5. Teachers should test learners’ writing skills
by having them write and their speaking skill by
having them speak. This 1is what is known as
‘construct validity’ (see 1.3.3.2.).

6. We teach people and we evaluate language ability but
we do not evaluate people.

(Adapted from Korsal 2006)

1.5. Analytical Review

The assumption that the process of language
learning/teaching rests largely on inculcating in our
learners knowledge about language usage and its wuse for
functional-communicative purposes is to a greater extent the
most largely shared view among second/foreign language
teachers in general and ELT teachers in particular. This two-
fold pedagogical orientation can be best preserved,
maintained and actualized through a regular-basis testing

scheddle.

The literature dealing with testing in general and
language testing in particular displays the true facets of

this seemingly easy-to-do classroom activity, all too often
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viewed as part of a simple pedagogical preparation. In gross,
testing is another professional skill that is hard to master
due to the complex nature of the criteria underlying the

aforementioned practicality, reliability and validity.

As an illustrative instance, a test that 1is both
reliable and valid is of no good if it is problematic with
respect to ease of administration and practicality of
performance required of the learner. However, there is no
need to mention that there are other test characteristics and
each tested given area, to borrow Brown’s terms, has its own
testing features and each test has its own specificities
inherent to the nature of the test type. In sum and using
Carroll’s (1980:16) concept of economy, a good test is
expected to ‘provide as much information as is required with
the minimum of time, effort and resources’. Finally, Flavell
(1983) would see the question of the qualities of a good test
incomplete without touching on the ideas of comparison and

discrimination.

On the face of it, any approach to assessment and
testing is based on comparison, either between one student
and another, or the student’s performance (see 4.2.3.) as he
was and as he is now. To relate comparison to reliability,
Flavell notes that ‘comparisons between two sets of scores
obtained from the same group of students are the basis of
estimates of reliability.’ (Flavell 1983:13) . As for
discrimination, it can be better explained in relation to a
placement test (see 1.6.6.) in the sense the more
sufficiently it discriminates between students, the easier it

is to divide them in teaching level groups.
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1.6. Types of Language Tests

The needs of assessing the outcome of learning have led
to the development and elaboration of different test formats.
Testing language has traditionally taken the form of testing
knowledge about language, usually the testing of knowledge of
vocabulary and grammar. Stern (1983:340) notes that ‘if the
ultimate objective of language teaching is effective language
learning, then our main concern must be the learning
outcome’. Yet, language tests differ with respect to how they
are designed, and what they are for, in other words, in
respect to test method and test purpose. In terms of method,
we can Dbroadly distinguish traditional paper-and-pencil

language tests from performance tests.

Paper-and-pencil language tests are typically used for
the assessment either of separate components of language
knowledge (grammar, vocabulary etc.), or of a receptive
understanding (listening and reading comprehension). 1In
performance-based tests, the language skills are assessed in
an act of communication. Performance tests are most commonly
tests of speaking and writing, for instance, to ask a
language learner to introduce himself or herself formally or
informally and to write a composition, a paragraph or an
essay, on the way he or she spent her winter holidays. These
examples are elicited in the context of simulations of real-

world tasks in realistic contexts. (See 4.3.)

In terms of purpose, several types of language tests
have devised to measure the learning outcome accordingly.
However, each test has its specific purpose, properties and
criterion to be measured (see Notes to Chapter Four 4). The
test types that will be dealt with in this part have been
laid-out not in terms of importance, they are all of equal

importance, but on the basis of alphabetical order.
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1.6.1. Achievement Test

An achievement test, also called an attainment or
summative test, measures how much of a language someone has
learned with reference to a particular course of study or
programme of instruction, e.g. end-of-year tests designed to
show mastery of a language. For example, an achievement test
might be a listening comprehension test based on a particular
set of dialogues in a textbook. The test helps the teacher
judge the success of his teaching and to identify the

weaknesses of his learners.

In more simple and clearer terms, Brown (1994:259)
defines an achievement test as ‘tests that are limited to
particular material covered in a curriculum within a
particular time frame’. In sum, they are designed primarily
to measure individual progress rather than as a means of
motivating or reinforcing language. Ideally, achievement
tests are rarely constructed by classroom teacher for a

particular class.

1.6.2. Cloze Test

A cloze test, also alternately referred to as cloze
procedure, consists of a set of techniques for measuring, for
example, reading comprehension. In a cloze test words are
removed from a reading passage at regular intervals, leaving
blanks. For example every fifth word may be removed. The
reader must then read the passage and try to guess the

missing words. For example, a cloze passage looks like this:

A passage used 1in ... cloze test is a ... of
written material 1in .. words have been regularly
............ . The learners must then ... to reconstruct
the passage ... filling the missing ...

(Adapted from Richards et al. 1989:41)

21



Chapter One Language Testing: Review of Literature

Here, the test-taker or the reader has to guess the following

missing words: a, passage, which, removed, try, by and words.

The cloze test can also be used to judge the difficulty
of reading materials. If the cloze procedure is being used
for language testing, the test-taker is given a score
according to how well the words guessed match the original
words, or whether or not they make sense. Two types of

scoring procedure are used:

1) The reader must guess the exact word which was used
in the original (as in the example) above. This is

called exact word method.

2) The reader can guess any word that is appropriate
or acceptable in the context. This is called the

acceptable word method.

Another illustrative example of close test looks
something like the following: ‘A week has seven ..... ’. The
only word which will fit in this blank is ‘days’. But
sometimes one can choose between two or more words, as in:
‘We write with a..... . In this blank one can write ‘pen’

or ‘pencil’ or even ‘chalk’, ‘computer’ or ‘typewriter’

However, two substantial criticisms have been made to
the cloze-test types (Broughton et al. 1980). The first of
these criticisms is that such tests rarely afford the person
being tested any opportunity to produce language
spontaneously. The second 1is that they are fundamentally
trying to test that knowledge of the language system that
underlies any actual instance of its wuse

competence in Chomsky’s terms- they are not conc¢g
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the ability to operate the system for particular purposes

with particular people in particular situations.

1.6.3. Diagnostic Test

As 1its name implies, a diagnostic test primarily is
designed to diagnose some particular linguistic aspects.
Diagnostic tests in pronunciation, for example, might have
the purpose of determining which particular phonological
features of the English language are more likely to pose
problems and difficulties for a group of learners. One of the
well-known diagnostic tests in English is Prator’s (1972)
Diagnostic Passage. It consists of a short written passage
that the learner reads orally; the teacher then examines a
tape recording of that reading against a very detailed

checklist of pronunciation errors.

All too often, diagnostic language tests have a three-
fold objective: to provide learners with a way to start
learning with their own personal learning programme or what
would be called in the literature of testing learning paths
as well as a way to test their knowledge of a language and to
know better their strengths and weaknesses. Ideally,
diagnostic tests are designed to assess students’ linguistic
knowledge and language skills in particular areas before a
course 1is begun. The terms formative is sometimes used to

designate a diagnostic test.

One of the main advantages of this type of test is that
it offers wuseful pedagogic solutions for mixed-ability
classes. In this very specific context, Broughton et al.

(1980) contend that:

There will certainly be a large block in the
middle of the ability range who can be
separated off as a group for some parts of
the lesson, or for some lessons, and will
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form a more homogenous teaching group. If
this strategy is adopted, the poor ones and
the better ones must receive their due time
and attention.

(Broughton et al. 1980:189)

1.6.4. Discrete-Point Test

The discrete-point test, sometimes called discrete-item
test, 1is a language test which measures knowledge of
individual language items, such as a grammar test which has
different sections on tenses, adverbs and prepositions.
Discrete-point tests are based on the theory that language
consists of different parts such as speech sounds, grammar
and vocabulary, and different skills such as listening,
speaking, reading and writing, and these are made up of
elements that can be tested separately. Test consisting of
multiple-choice questions are usually regarded as discrete-

point tests.

Discrete-point tests are all too often contrasted with
what are called integrative tests. An integrative test is one
which requires a learner to use several skills at the same
time. An essay-writing is an integrative test because it
leans heavily on the knowledge of grammar, vocabulary, and
rules of discourse; a dictation is also an integrative test
as it requires knowledge of grammar, vocabulary and listening
comprehension skills (see 4.4.). In the same line of thought,
Harmer notes the following distinction between discrete-point

testing and integrative testing:

Whereas discrete point-testing only tests on
thing at a time such as asking students to choose
the correct tense of a verb, integrative test
items expect students to use a variety of
language at any one given time - as they will
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have to do when writing a composition or doing a
conversational oral test.

(Harmer 2001: 323)
In the same line of thought and Broughton et al. some twenty
years ago noted that:

Since language is seen as a number of systems,
there will be items to test knowledge of both
the production and reception of the sound
segment system, of the stress system, the
intonation system, and morphemic system, the
grammatical system, the lexical system and so
on.

(Broughton et al1.1980:149-150)

1.6.5. Language Aptitude Test

To define a language aptitude test would lead us to
start first by defining what a language aptitude is. Language
aptitude, as a hybrid psycholinguistic concept, denotes the
genuine ability one is endowed with to learn a language. It
is thought to be a combination of several abilities,
linguistic, 1i.e. the ability to detect phonetic differences
(e.g. of stress, intonation, vowel quality) in a new
language, the ability to recognize the different grammatical
functions of words in sentences, and psychological, 1i.e.
rote-learning abilities and the ability to make inferences
and inductive learning. Crystal (1989:371) suggests other
variables conducive to successful language learning such as
‘empathy and adaptability, assertiveness and independence
with good drive and powers of application’. A high language-
aptitude person can learn more quickly and easily than a low
language-aptitude individual. The evidence in such assertion

is axiomatic in a language aptitude test.
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A language aptitude test tends to measure a learner
aptitude for language learning, be it second or foreign, i.e.
students probable performance in a language. Thus, it is used
to identify those learners who are most likely to succeed.
Language aptitude tests usually consist of several different

test items which measures such abilities as:

e Sound-coding ability, i.e. the ability to
identify and remember new sounds in a new
language.

® Grammar-coding ability, i.e. the ability to
identify the grammatical functions of different

parts of sentences.

e Inductive-learning ability, i.e. the ability to
work out meanings without explanation in the new
language.

¢ Memorization, i.e. the ability to remember and to
recall words, patterns, rules in the new

language.

Two well-known standardized language aptitude tests have
been used in the United States, the Modern Language Aptitude
Test (Carroll and Sapon 1958) and the Primsleur Language
Aptitude Battery (Primsleur 1966). Both of these are English
tests and require students to perform such tasks as learning
numbers, listening, detecting spelling clues and grammatical

patterns and memorizing (Brown 1994).

1.6.6. Placement Test

A placement test 1s originally designed to place
learners at an appropriate level in a programme or course.
The term “placement test” as Richards et al. (1989) note does
not refer to what a test contains or how it is constructed,

but to the purpose for which it wused. Various types or
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testing procedures such as dictation, interview or a grammar
test (discrete or integrative) can be used for placement

purposes.

The English Placement test (EPT), which is a well-known
test in America, is an illustrative example of this test-
type. The EPT is designed to assess the level of reading and
writing skills of entering undergraduate students so that
they can be placed in appropriate courses. Those
undergraduate students who do not demonstrate college or
university-level skills will be directed to courses or

programmes to help them attain these skills.

1.6.7. Proficiency Test

A proficiency test is devised to measure how much of a
language someone has learned. It 1is not linked to any
particular course of instruction, but measures the learner’s
general level of language mastery. Most English language
proficiency tests base their testing items on high frequency-
count vocabulary and general basic grammar. Some proficiency
tests have been standardized for worldwide use, such as the
well-known American tests, the TOEFL (see 1.6.9), and the
English Language Proficiency Test (ELPT)® which are used to
measure the English language proficiency of foreign students

who wish to study in the USA.

However, the Cambridge Certificate of Proficiency in
English or CPE, as it is generally referred to, is the most
advanced remains the only British top-value and high-prestige
standardized® language test. It is the most advanced general
English exam provided by the University of Cambridge. The
Certificate 1is recognized by wuniversities and employees
throughout the world. The English level of those who pass the
CPE 1s supposed to similar to that of a fairly educated

27



Chapter One Language Testing: Review of Literature

native speaker of English. Clearly, as Valette posits, ‘the
aim of a proficiency test is to determine whether this
language ability corresponds to specific language
requirements’ (Valette 1977:6)

Actually, there are four other types of Cambridge
proficiency tests, the Cambridge Key English Test (KET), the
Cambridge Preliminary English Test (PET), The Cambridge First
Certificate of English (FCE) and the Cambridge Certificate in
Advanced English (CAE). The material contained in proficiency
tests can be used for teaching as well as for testing. 1In
essence, a proficiency test measures what the student has
learned in relation to a specific purpose, e.g. does the
student know enough English to follow a course offered in

English?

1.6.8. Progress Test

A progress test 1s an achievement-like test. It is
closely related to a particular set of teaching materials or
a particular course of instruction. Progress tests are
usually administered at the end of a unit, a course, or term.
A progress test may be viewed as similar to an achievement
test (see 1.6.1.) but much narrower and much more specific in
scope (Richards et al. 1989). They help examiners in general
and language teachers in particular to assess the degree of
success of their programmes and teaching and therefore to
identify their shortcomings and weaknesses respectively.
Progress tests can also be diagnostic to some degree, in the
sense that they help identify areas of difficulties

encountered by learners in general.
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1.6.9. TOEFL Test

The Test of English as a Foreign Language (TOEFL) was
first developed in 1963 in the United States through the
cooperative effort of 30 organizations, both public and
private, to help in the assessment of the language competence
of non-native speakers. It is a standardized test of English
proficiency administered by the Educational Testing Service,
and widely used to measure the English-language proficiency
of foreign students wishing to enter American colleges and

universities.

Recently, the TOEFL has widely been recognized as a
model test and have-take-test for our students, graduate and
postgraduate, as well as our teachers and researchers in
universities and higher education institutions wishing to
read for higher degrees and develop further their research

potential in North American universities

However, the recent changes in the country’s politico-
economic policies have born heavily on the status of the
English language. One might argue that, with the development
of many new opportunities for private businesses, and the
multiplication of joint ventures with foreign companies
resulting from the on-going globalization process, the
English language will assigned a higher status (Benmoussat
2003) . Admittedly, by cause and effect relationship, we may
anticipate that the TOEFL test will be required by English-
speaking personnel companies in general and American

institutions in particular.

1.7. Reflections and Analytical Review

Needless to recall that language testing is actually a
complex and multi-fold pedagogical in-class activity. The

need of assessing the outcome of both the learning and
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teaching processes have led to the development of tests of a
wide variety of tests. Sometimes, there 1is an evident
overlapping between one test and another or others, and it
is, in fact, difficult to draw a <clear-cut 1line of
demarcation between tests. In stating the differences between
discrete-point testing and integrative testing (see

1.6.4.)Harmer points out that:

In many proficiency tests where students sit a
number of different papers, there is a mixture of
direct and indirect, discrete-point and
integrative testing. Test designers find that this
combination gives a good overall picture of
student ability. Placement tests often use
discrete-point testing to measure students against
an existing language syllabus, but may then
compare this with more direct and integrative
tasks to get a fuller picture.

(Harmer 2001:323)

TE is also worth noting, for example, that the
difference between an achievement test and proficiency one is
that the later 1is not 1linked to a particular course of
instruction. In more simple and clearer terms, they differ
mainly in the way they are prepared and interpreted. We may
add for the purposes of this argument that dichotomy of
language proficiency and language achievement is a point
worth raising here. Language proficiency denotes a person’s
skills and abilities in using a language for a specific
purpose. In other terms, the degree of skill with which a
person can use a language, such as how well he can speak,
read, write or understand the language. While language
achievement describes language ability as a result of
learning. The debate on the different types of test would
lead us to touch on a fundamental dichotomy of formative and

summative testing.
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1.8. Formative and Summative Testing

The concept of formative and summative evaluation was
put forward Dby Bloom (1971) - The formative test is
administered during a course of instruction. Its purpose is
to determine which aspects of the unit, file or sequence the
learner has actually mastered and where remedial work is
necessary. The formative test is usually graded on a pass-
fail  Dbasis. Learners who have failed are given the
opportunity to study and take the test again. The summative
test, however, 1is one given at the end of a course of
instruction. Its purpose is to measure or to sum up how much
a learner has acquired of the course. The summative test is a
graded test in the sense that the learner is usually marked

and graded.

1.9. Conclusion

Our aim in dealing with language testing has been the
need to know more about the key concepts underlying language
testing in general and the criteria or requirements that
contribute to make the different test-types practical,
reliable and valid. These characteristics form the backbone
of language testing as a concept. We are also concerned here
with the many different steps ELT teachers can take to create

effective classroom tests (see 4.7.).

In-class testing is the major, if not perhaps the only,
source of objective feedback available to the teacher with
regard the effectiveness of his teaching and both individual
and collective progress that can take in the classroom.
Testing, 1in this sense, becomes an integral part of the
education system in general and the teaching/learning process

in particular. One way to do this is to test more frequently,
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but less obtrusively. As Alexander (1967: vii) states, ‘an
examination [in the sense of language testing] must always be
regarded as something secondary, a by-product which the
student will take in his stride .. It must never be regarded
as an end in itself’ . Admittedly, in this research work our
argument is in favour of bringing such issue to light in the
classroom and fully integrating language testing in the

teaching process.

However, to give a comprehensive picture of the issue,
it is wiser to start first by devoting a whole detailed
section to the educational context and the ELT situation in
Algeria. This, hopefully, will provide the reader with the
ins and outs of the foreign language learning situation in
general and the nitty-gritty practical considerations

underlying ELT in particular.
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Notes to Chapter One

1. From Spolsky (1975) it has been customary to distinguish
three <chronological periods of testing: pre-scientific,
psychometric-structuralist and the integrative or
psycholinguistic-sociolinguistic. Morrow (1979) calls them
metaphorically The Garden of Eden, The Vale of Tears and
The Promised Land. A fourth one seems to have been added:
the so-called communicative approach to language teaching
and its counterpart in language testing, assessing
communicative competence.

2. The grammar translation method, which dominated foreign
language teaching for more than a century and is still
prevailing in many countries, aims at inculcating in the
learner a thorough knowledge of grammar expressed in
traditional terms. It also aims at training learners to use
the language accurately by regular practice in translation.

3. Structural linguistics or structuralism is an approach
to linguistics which stresses the importance of language as
a system and which investigates the place that linguistic
units such as speech-sounds, words (free and bound
morphemes) and longer stretches have within this system.

4. In Aspects of the Theory of Syntax (1965) Chomsky makes
a cogent distinction between what the speaker of a language
knows implicitly, i.e. linguistic competence and what he
does, i.e. linguistic performance. ‘We thus make a
fundamental distinction between competence (the speaker-
hearer’s knowledge of his language) and performance (the
actual use of language in actual situations..” (Chomsky
1965: 4)

5. The term communicative competence was first used by
Hymes 1in deliberate contrast to Chomsky’s 1linguistic
competence to refer to what a person ‘'meeds to know in
order to communicate effectively in culturally significant
situations’ (Hymes 1974:75). In other words, to know not
only what 1is grammatically correct but what 1is socially
appropriate and acceptable, i.e. to know the social (rules
of speaking) which permit the appropriate choice of code
elements and facilitates the whole process ofF
communication.
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6. Councelor, 1i.e. the teacher is encouraged to identify
students who are having problems and learning difficulties,
and to offer individual councel to students who need it
(Richards and Lockhart 1996:100).

7. Although the terms objectives and aims are commonly used
interchangeably without regard the subtle nuance between
them, the language teacher should set them apart.

8. The English Language Proficiency Test (ELPT) was the
name of a test last administered in January 2005. It was a
one-hour multiple choice question given on English language
proficiency. A student whose native language was not
English could have chosen to take this test instead of or
in addition to the TOEFL for college or university entrance
depending upon the requirements of the schools in which the
student was planning to apply. Until 1994, the tests were
known as Achievement Tests. The ELPT assessed both the
understanding of spoken and written standard American
English and the ability to function in a classroom where
English is spoken.

9. A standardized test is test which has been developed
from tryouts and experimentation to ensure that it is
reliable and valid. It is also a test for which norms have
been established and it provides uniform procedures for
administering (time limits, response format, and number of
questions) and for scoring the test.
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2.1. Introduction

Algeria, like other non-English-speaking countries in
the world, is well aware of the key roles the English
language plays in virtually all domains, economic, financial,
political, educational, 1linguistic, scientific and so on
locally and globally; these being, so to speak, the logical
outcomes of the globalization process'. This explicit
recognition has led policy-makers to reconsider the teaching
of English at the different levels of education, middle,

secondary and tertiary?.

Needless to recall, English is undisputedly the first
genuinely global language of world communication. It is the
main language of the world of diplomacy and business
negotiations. Bik o is the language of scientific and
technological literature. In a very metaphorical way, Kachru

posits that,

In comparison with other languages of wider
communication, knowing English is like possessing
the fabled Aladin’s lamp, which permits one to
open, as it were, the linguistic gates to
international business, technology, science and
travel. In short, English provides linguistic
power.

(Kachru 1986:1)
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This worldwide recognition is logically the result of
the massive changes in the economic fortunes, and in the
overall balance of world power (Crystal 1990), as well as to
the extent to which the language is found useful outside its
original setting. No language has achieved such a widespread
profile, or is likely to, in the foreseeable future. As Ibn
Khaldun noted in his AL Mukadima, "“The triumph of a language
reflects its speakers’ triumph and its position among

languages expresses its position among nations.”

The concern of this chapter is to shed some light on the
English language teaching situation in Algeria from a number
of different angles: political, economic, educational and
linguistic. This chapter also discusses the status of French
swinging between a second language and a first foreign
language, as well the new status assigned to English in the

light of the relentless globalization process.

2.2. Status of English in Algeria

The status of English in Algeria is nearly the same as
that of the other countries of the world where English is
regarded as a foreign language. However, things are rather
different with French which has been left over from a period
of colonial rule. Yet, two conflicting views arise when
touching the 1issue related to the status of the French
language in Algeria. One advocated by the politician and
policy-maker 1is that Arabic is the national and official
language of the Democratic and Popular Republic of Algeria,
and French is a foreign language, the first foreign language;
English being the second one, a logical outcome of status
planning3. This classification of French and English in terms

of first and second foreign languages respectively 1is an
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educational one, i.e. how these two languages are ranked in

the education system and school curriculum.

The other opposing view is that of the sociolinguist
who, in the light of the different recognized functions the
French language performs in the various domains, asserts that
French is a second language. In other words, as Benmoussat
(2003:101) notes, ‘the political view claims that Algeria is
a zﬁonolingual nation, while the linguistic view considers
Algeria a bilingual country’. This problematic, thorny and
highly sensitive issue would lead us to tackle the dichotomy
of second versus foreign language proper and in relation to

second and foreign language learning.

2.2.1. Second Vs Foreign Language

The term ‘foreign language’ 1is most widely used in
deliberate contrast to ‘second language’ in the context of
non-native language learning. However, although the two terms
are all too often used interchangeably, in certain cases a
conceptual distinction 1is expressed in the use of ‘second’
and ‘foreign’ (Stern 1983). However, some linguists for
example, Corder (1973); Widdowson (1983) and Crystal (1989)
distinguish between ‘foreign’ language and ‘second’ language
use, recognizing major differences in the learning aims,
teaching methods and achievement levels involved. They
virtually all agree that a second language is a non-native
language that is widely used for purposes of communication,
usually as a medium of education, government, or business.
On the other hand, a foreign 1language 1is a non-native
language taught in school that has no status as a routine

medium of communication in a country (Crystal 1989).

The term ‘second language’ when used to refer to the

French language in the Algerian context has to be qualified,
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clearly analyzed and scrupulously scrutinized. Arguably, in

this very specific context, Taleb Ibrahimi® posits:

Oscillating constantly between the status of a
second language and that of a privileged foreign
language, between the denial, the expressiveness
of its symbolic power and the reality of its use,
the ambiguity of the place assigned to the French
language is one of the marked facts of the
Algerian situation.

(Taleb Ibrahimi 1995: 50)

The roots of the widespread use of the French language in
Algeria can be traced back to historical considerations. Of
all Arab countries subject to European rule, Algeria absorbed
the heaviest colonial impact. The French controlled
education, government, business, and most intellectual life
for 132 years and through a policy of linguistic imperialism,
to use Phillipson’s (1992) term attempted to suppress
Algerian cultural identity and to remold the society along
French patterns. The effects of this policy, which continued
to reverberate throughout Algeria after 1962, have perhaps

been most evident in the legacy of a dual language system.

In sum, and from a sociolinguistic standpoint the
French language 1is France’s linguistic legacy to the
Algerian people after a long period of colonial rule (1830-
1962) and its value as an important language of wider
communication continues to be recognized for ‘full
participation in the political and economic 1life of the
nation’ (Paulston 1974:12-13). However, it is worth noting
that all four Algerian constitutions (1963, 1976, 1989, and
1996) reject multiculturalism and multilingualism, stating

that Arabic is the sole official and national language.
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Nonetheless, Algeria is still a multilingual country where at
least three languages’ are in competition: Arabic, Tamazight,

and French.

The status of the Tamazight is still controversial and
open to debate. The Haut Commissariat & "1’Amazighite’ (High
Commission for Amazighity) was created in 1995 to promote and
develop Tamazight, with a view to introducing it in the
educational system (the opening of undergraduate and
postgraduate courses in Tamazight 1linguistics, literature,
and culture at the universities of Tizi-Ouzou and Bejaia in
the Kabylia region). In October 2001, after widespread unrest
in Kabylia, Tamazight was recognized as Algeria’s second
national language. Nevertheless, it is still not an official
language and continues to be a matter of contention in such
areas as education. The current government, led by President
Bouteflika, has stated that the recognition of Tamazight as
an official language would require a change in the
constitution - a change that is not about to be made in the

near future (Ait Si Selmi 2006).

From the educational viewpoint, it is arguably a common
belief among many Algerians, especially the what-used-to be
called ‘Francophones'6 that the introduction of Arabic
instead of French as the sole medium of education has led to
a general fall in the pupils’ academic standards. This has
also led to low language proficiency among many students, or
to what Brann (1990) calls a situation of ‘semilingualism’ to
refer to the inability to use fluently two different language

systems one is supposed to know.
2.2.2. Purposes of Second Language Learning

What are the purposes of second language learning or

teaching? In very practical terms, what is the usefulness of
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the French language in Algeria? As stated earlier, the French
language is Algeria’s linguistic inheritance from the
colonial period. Its wvalue as a language of wider
communication continues to be highly recognised and greatly
appreciated in the intellectual circle. Although worldwide
the English language takes the 1lead in the fields of
scientific and technological research, in Algeria the French
language has its fair share as the language of access to
science, technology, and international business. However, the
2004 reform of the educational system reinstated French as
the first foreign language to be taught as a compulsory

subject from the second year’ of the primary education cycle.

The language-planning process in Algeria has resulted in
a language shift, with Arabic replacing French to a certain
degree in various areas of social life. However,
paradoxically, owing to the policy of compulsory education
for all, more people nowadays have a good working knowledge
of French than during the colonial period. Yet, despite the
large and nationwide Arabisation programme, French still
remains the most widely used working language in many state-
run administration and enterprises and virtually in all the
public sector. A fact that has become obvious to many
students who obtained an education in Arabic as their
prospects for gainful employment becomes bleak without
facility in French. For the élite French still constitutes
the medium of modernization and technology. It facilitates
the access to Western commerce and to economic development

and culture.

Of the wvarious factors that overtly reinforce and
consolidate the presence of French in the Algerian society is

the advent and the ready availability of satellite dishes
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which have introduced all the French television channels into
Algerian homes. However, despite the fact that Algeria is not
a member of the French-speaking countries (francophonie), the
current President Bouteflika attended the 1999, 2004 and 2008
francophone summits. Following his election in 1999 and his
re-election in 2004, President Bouteflika dealt with issues
that had hitherto been squashed by major taboos linked to
Algerian history, religious practices, and the 1linguistic
reality of the country. He ‘praised the Jewish and Christian
heritage of Algeria’ (Benrabah 2004: 51) and he was eager ‘to
re-establish a strong bilateral relationship with France by
restoring technical and cultural education’ (Naylor 2000:

288) .
2.2.3. Purposes of Foreign Language Learning

The post-war period announced the advent of an age of an
unprecedented expansion of scientific, technical/
technological and economic activity worldwide. This has led
to a flow of exchange between virtually all world nations.
This state of affairs soon generated a need for a lingua
franca. For various obvious reasons and more particularly for
economic and military supremacy of initially Great Britain
and later USA, the selection fell onto the English language.
The English language was first spread around the world in the
nineteenth century as a result of the growing British Empire.
As British political power waned at the beginning of the
twentieth century, American influence and prestige was on the
ascendancy, further spreading the use of English and turning

its status from a lingua franca to a global language.

It is worth noting that in Algeria the notion of foreign
language 1is generally equated with English, as more than

ninety-five percent of the pupils in Middle and Secondary
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schools study that language. The rest are oriented towards
the learning of Spanish. What is more, from the political
standpoint English is viewed as the second foreign language
(see 2.2.). The global importance of the English language as
a language of science and technology, i.e. a sine qua non
condition for development in its broader sense, has been

dealt with in the third chapter (see 4.6.2.).

2.2.4. What Does It Mean To Learn English In Algeria?

As clearly stated by Cunningsworth (1983), learning a
language involves learning to use the linguistic resources
provided by the language; it involves learning the linguistic
system. There 1is no doubt that a good command of the
phonology, grammar, and lexis a language of wider
communication, not least English, is necessary to facilitate
international communication. Yet far beyond the linguistic

knowledge, there are other major assets.

In the past the reasons for behind foreign language
learning/teaching, what was to be called “les langues

vivantes”, were not well defined.

A knowledge of a foreign language had been
generally regarded as a sign of a well-rounded
education, but few had really questioned why it was
necessary. Learning a language was, so to speak,
its own justification.

(Hutchinson and Walter 1995:6)

The recent <changes in Algeria’s politico-economic
policies, which are actually logical outcomes the on-going
globalization process, have significantly borne on the
creation of new ‘institutions’ offering opportunities for the

learning of the English language outside the classical state-
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run institutions. Hence with the implementation of non-French
and non-Arabic foreign companies and the proliferation of
joint-ventures, the English language will gain much

importance and a higher status in Algeria.

2.3. Teaching Methodologies

The second half of the twentieth century has witnessed
the greatest changes in the history of language learning.
More languages are now learned by people from all walks of
life, and methods and approaches of teaching and learning
foreign languages, not least English, are changing radically.
Moreover, the dramatic advances in linguistic sciences and
other related subjects, notably psychology and sociology have
markedly contributed the increasing study of languages as

part of general education. As Corder pointed out,

A process of ‘bridge-building’ has been taking
place with the emergence of what can be called
‘hybrid’ disciplines, part linguistics and part
psychology (psycholinguistics) and part linguistics
and part sociology (sociolinguistics).

(Corder 1973:81)

In other words, psychology is concerned with the study of
learning strategies and sociolinguistics with the study of

language in society.
2.3.1. Communicative Competence

The integration of sociolinguistics in the field of
language teaching methodology has been a radical revolution.
This branch of linguistics concerns itself particularly with
language as it is used in a speech community. It employs the
concepts and research techniques of sociology and
linguistics. As Rivers pointed out, "It [sociolinguistics]

brings to light interesting information about language in
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organized communicative interaction within a community, about

domains of language use..” (Rivers 1981:84).

Yet the novel and important aspect of sociolinguistics
has been the elaboration of the concept of communicative
competence, i.e. the individual’s achievement of
appropriateness and effectiveness in his choice of language
(and associated non-verbal behaviour). Hymes pointed out that
linguistic research was to establish what a speaker "“needs to
know to communicate effectively and culturally in significant

settings” (Hymes 1974: 75).

Language, therefore, is no more considered as a system
of elements, but rather as artifact, which arises from social
and individual needs. In other terms, language should be
described in terms of its functions. A functionalist view of
language requires of the linguist a different answer to the
guestion ‘what is language?’ and raises new questions, ‘how

does language work?’, ‘what is language for?’ and so on.
2.3.2. Functionalism Defined

Functionalism has been defined as "“a view of language as
a dynamic, open system by means of which a community
exchanges information”. In this respect, one must understand
the functions of language can perform and what various
mechanisms are involved to «cope with these functions.
Jackobson (1960), Halliday (1975) and the Council of Europe
(1975) have elaborated the basic functions language performs.
For the sake of clarity and simplicity, we have opted to use
the terminology proposed by Hartmann and Stork in their

Dictionary of Language and Linguistics (1972). The basic

functions proposed are as follows:

Representational, i.e. the use of language for the purpose
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of portraying a situation.

Appellative, i.e. the use of language for the purpose of
asking for a response or action by the person addressed.
Expressive, i.e. the use of language for the purpose of
verbalizing a person’s feelings.

Communicative, i.e. the use of language for the purpose of
conveying information between a speaker or writer and

listener or reader.
Cognitive, i.e. the use of language for the purpose of

intellectual activity such as reasoning.

2.3.3. Functionalism and Language Learning

From a pedagogical standpoint, the functionalist
approach has advocated the apprehensions by the pupils
themselves of the way language works. Functionalists prefer
learners to develop a rule of generalisations themselves
after they have heard or seen certain forms and practised
them in a number of different ways, following a process of
inductive learning, i.e. moving from the examples to the
rule. Thus, a functional approach, to be effective, requires
ready participation of the learner in the learning activities

(Rivers 1981).

2.4. Methods and Approaches

ELT in Algeria has witnessed the implementation of the
different methods and approaches that the literature of
foreign language learning/teaching has developed and
elaborated, moving from the classical methods to the most
recent one: the competency-based approach, or CBA, for short.
For the sake of a comprehensive study of English language

teaching methodology in Algeria, let us have a look at the
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different methods and approaches that have significantly

marked EFL classrooms.
2.4.1. Grammar-Translation Method

The grammar-translation method, as its name implies,
leans heavily on the formal description of the target
language and upon exercises of translation into and out of
the native language. Needless to recall the term native
language 1is used here to refer to the French language (see
2.2.1.). It aims at inculcating the learner with a wide range
of lexical items, mainly literary terms. The learner 1is
supposed to learn the grammatical rules and their exceptions,

as well as paradigms and vocabulary list by heart.

This classical method, however, 1s not without its
critics. The criticisms come mainly from two directions.
First of all, the systematic and formal description of the
target language does not enable the 1learner to use the
language, but rather to learn and accumulate a passive

knowledge of the language. As Halliday posits:

Knowledge about language may be beneficial in its
own right as providing an intellectual exercise;
this does not necessarily determines its place, or
even determine that it has a place in a language
course.

(Halliday et al. 1964:255)

Thus learning a language 1is not Jjust a matter of
acquiring a set of rules and building a lexicon. It is how
well the learner can use the language, and not how much he
knows about it that matters most in the context of foreign
language learning. Consequently, teachers should be aware of

the fundamental distinction between language use and_language

"

usage. Widdowson (1978) defines use asfﬁ;ﬁéihéxfj
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manifestation of our knowledge of the languééé,
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achieve some kind of communicative purposes; and usage as the

manifestation of our knowledge of the language system.

Secondly, translation is an art on its own; it should
taught separately as it presupposes a through linguistic
knowledge of both the source and target languages. Experience
has shown that, when translation becomes a means of teaching,
it may cause confusion and may lead to a word-for-word
exchange which can do great harm to the language learning

process. As Halliday et al. report

Translation is, in fact, an extremely complicated
sand difficult task. It is far from being the
simple, obvious exercise it is sometimes described
to be. In its usual form it is more appropriate to
the advanced stages of a university special
course, when the literary and historical styles
are being studied, than to the early stages of
acquiring practical skills in a foreign language.

(Halliday et al. ibid: 268)

In this context, it is worth mentioning P.M. Richard and
Wendy Hall’s series of ELT textbooks which are, in effect,
illustrative examples of the grammar-translation method. The
series in question consists of the following textbooks:

Anglais Seconde Langue, Classe de Quatrieme, (1960), Anglais

Seconde Langue, Classe de Troisieme (1961), L’Anglais par la

Littérature, Classe de Seconde (1962), L’Anglais par la
Littérature, Classe de Premiére (1963) and La Vie en
Amérique : lére ou Classes Terminales (1963). Once again it

is worth remembering that these French-designed ELT textbooks
were government-prescribed in the newly independent Algeria.
Paradoxically and in spite of the fact that these textbooks
were grammar and translation-based, they produced excellent
results and high academic standards. However, the changing

needs of the ELT methodologies and other political
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considerations made it imperative that textbooks be updated
accordingly. One should note, however, that the
aforementioned textbooks were intended to the first, second

and third years of secondary education respectively.

2.4.2. Direct Method

As a reaction against the grammar-translation method, a
new method was born emphasising language learning by direct
contact with the foreign language in meaningful situations.
Mackey (1965:149-50) summarised the main principles of the

direct method.
1. The use of everyday vocabulary and structure.

2. Grammar is taught by situation.

3. Use of many new items in the same lesson to make the
language sound natural and to encourage normal
conversation.

4. Oral teaching of grammar and vocabulary.

5. Concrete meanings through object lessons, abstract ones
through the association of ideas.

6. Grammar illustrated through visual presentation.

7. Extensive 1listening and imitation until forms become
automatic.

8. Most of the work done in class.

In this respect, the direct method strived to overcome
the two major faults of the grammar-translation method by
substituting language contact for grammar recitation, and
language use for translation. The central idea of the direct
method is the association of words and phrases with their
meaning through demonstration, dramatisation, pointing, As

Lado stated,
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The direct method assumed that learning a
foreign language is the same as learning the
mother tongue, that is, that exposing the student
directly to the foreign language impresses it
perfectly upon his mind.

(Lado 1964:5)

This method provides an exciting and interesting way of
learning a language through activity. But as Rivers pointed

out,

Since students are required at all times to make
a direct association between phrases and
situations, it is the highly intelligent student
with well-developed powers of induction who
profits most from this method, which can be
discouraging and bewildering  for the less
talented.

(Rivers 1981:34)

In order to overcome the problems mentioned in Rivers’s
guotation and to counteract the tendency towards inaccuracy
and vagueness, educators have advocated the reintroduction of
some grammatical explanations of a strictly functional kind
given in the mother tongue. Also, where it is difficult to
establish the meaning of words and phrases by gestures or
sketch, teachers can give a brief explanation in the mother-

tongue.

In Algeria, however, the direct method first entered ELT
Middle School classrooms in the early 1970s with Broughton’s

ELT textbook Success with English. A former English language

inspector reported that Broughton’s Coursebook was
appropriate for the proficiency level of our 3™ and 4" year
Middle-School pupils, but its content was highly
inappropriate; the use of sentences like: Jillian is Martin’s

girlfriend and Martin 1is Jillian’s boyfriend should be
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avoided at this stage; our traditional attitudes to boy-girl

relationships differ sharply from modern British attitudes.

2.4.3. Communicative Language Teaching

The 1970s witnessed a widespread reaction against the
approaches and methods that focused too much on the formal
properties of language at the expense of the communicative
nature of language, i.e. the teaching of language which paid
little or no attention to communication. As an direct outcome

of such reaction, as Crystal notes,

A concern developed to make FLT ‘communicative’,
by focussing on learners’ knowledge of the
functions of language, and on their ability to
select appropriate kinds of language for use in
specific situations.

(Crystal 1989:374)

Communicative 1language teaching has attracted a worldwide
interest and has significantly imposed itself in the practice

of modern foreign language teaching.

Although Algeria was one of the pioneers in implementing
communicative language teaching, little was done to prepare
the schools for the necessary changes and to provide the
appropriate conditions required by the communicative approach
(Benmoussat 2003). Holliday (1997) describes the ‘popular
perception’ of Communicative Language Teaching as including

the following:

Primacy given to oral practice.

Practice equally distributed in the classroom.

- Group or pair work for enabling equal distribution of
practice.

- Most useful in classes under 20 seated in a U-shaped
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arrangement.

Needless to recall, communicative language teaching in

the 1980s was a banner under which language teachers would

march. This is another way of saying that this approach to

language
to lose
taxonomy

language

teaching has become so over-used that it has begun
its meaning. The following is an attempt to give a
of the characteristics underlying communicative

teaching:

Learners learn through communicating in the target
language rather than overt teaching of atomized
particles of the language.

Authentic texts are used.

Activities are done for reasons of meaning rather
than form.

Interaction 1is meaning focused rather than form
focused.

Comprehensible communicative competence is the aim:
activities are aimed at fluency rather than accuracy
and by extension, over-learning.

Feedback given by the teacher 1is related to the
communication information gap and not to the
language point in question. That 1is, meaning is
presented subtly.

Learners are given opportunities to focus on the
learning process as well as the language items.

An attempt is made to link classroom learning with

language use outside the classroom.
Target language is properly contextualised.

Communication starts immediately, rather than after

long periods of grammar, vocabulary or drills.
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® Sequencing of presentation is dictated by function

or need and not linguistic complexity.

e Communicative competence is reached through trial
and error and mistakes are considered a part of

learning process.

One of the main criticisms one can make to this approach
is that it is derived from Western models and implemented on
the basis of concept developed in the Anglo-American applied
linguistic context, i.e. the provision of a supportive and
consolidating linguistic environment. In its original version
it has been uncritically adopted to the Algerian foreign
language teaching context, i.e. lack of a supportive and
consolidating linguistic environment (see 2.2.1.). It goes
without saying that, a successful and promising educational
policy of language teaching, not least English due to its
worldwide recognition as a global language, requires a great
deal of institutional support in terms of class size,
classroom materials, teacher training and other related

educational inputs.

2.4.4. Competency-Based Approach

The competency-based approach, or CBA for short, has
been introduced in the educational system since 2003. The
principles underlying this approach apply to all the
disciplines that are part of the school curriculum.
Historically speaking, the competency-based approach was
first introduced in the USA in the early 1970s. However, it
started gaining ground throughout the world in 1990s to
overcome the shortcomings and weaknesses of the teaching-by-

objective methods.
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As a compound noun the approach consists of the term
competency and approach. The term competence refers to the
acquisition of a know-how which integrates and mobilizes a
set of capacities, skills and an amount of knowledge that can
be used effectively in various problem-solving situations. As
an approach, it relies on an assessment tools that identify
not only the technical skills a learner possesses, but also
the behavioural competencies. In sum, the competency-based

approach draws on the following principles:

¢ Competencies are demonstrated by the learner as being

role relevant.

e Competencies are explicit in stating 1levels of

mastery under specified conditions.

* Competencies are specified to learners prior to

instructions.

¢ A system exists for documenting the competencies

achieved by each learner.

¢ Detailed training materials are keyed to the
competencies achieved and designed to support

acquisition of knowledge and skills.

® Supporting theory is integrated with skill practice.
Essential know-how is learnt to support the

performance of skills.

As any teaching method or approach, the competency-based
approach has its advantages as well as its drawbacks. The
following table gives a summary of both the advantages and

drawbacks of this teaching approach:
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Advantages

Drawbacks

elearning tasks, competencies,
are clearly stated in performance
terms; the students know exactly
what they are expected to
achieve.

eCriteria used to assess compet-
encies are based on performance
objectives specified in advance
and made know to the student.

eStudents rely on themselves as
they succeed in mastering spec-
ific competencies.

eStudents are frequently provided
with the immediate feedback
concerning their progress,
resulting in almost continuous
reinforcement.

eEmphasis is placed on the
student’s ability to perform
rather than only the student’s
knowledge.

eInstruction is competency-based
rather time-based.

eAssessment of the student’s
competency strives for object-
ivity and is criterion-referenced
rather than norm-referenced (see
Notes to Chapter Four 4).

®Research claims that competency-
based approach is more cost-
effective, more relevant, more
flexible and more self-satisfying
than the traditional approaches.

eUnless follow up-assistance of
the teacher is provided for the

students, there 1is a tendency
to teach as teachers were
taught.

eStudents slip Dback into the
role of the traditional
teacher.

eLack of appropriate evaluation
methodology and instrument-
ation.

eDifficulty identifying and
validating the essential
competencies.

eTeacher resistance to innov-
ation and change.

eStaff mobility.

Table 2.1.
approach

The implementation of the

the Algerian educational

classroom in particular
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relationship, given rise to a radical change in the national
curriculum guidelines, elaboration of new textbooks such

Spotlight On English for 1°° AM, the English Courses Series

for the 2™ and 3™ AM and On The Move for 4™ AM. As for the

secondary level, one can mention At The Crossroads for 1°¢

AS, Getting Through for 2™ AS and New Prospects for 3" AS.

It is useful to recall in this very specific context that the
competency-based approach is part of the educational level of
integration. This 1level is itself part of the multi-

dimensional globalization process.
2.5. The BAC Examination

The Baccalaureate, often known 1in Algeria and many
French-speaking countries colloquially as ‘le BAC’, 1is an
academic qualification which students sit at the end of the
lycée (secondary or high school). The Baccalaureate exam, the
preparation for which seems to outweigh everything else in
the Algerian secondary schools in terms of importance. It 1is
the main diploma required to pursue university studies. Much
like British A-Levels® or American high school diplomas, the
Baccalaureate allows Algerian and international students to
obtain a standardized qualification, typically at the age of
18. This high-school diploma qualifies students for tertiary

education.

The majority of the Baccalaureate examination takes
place in a week in June. For lycée students, this is the end
of the last vyear, terminale (3éme AS). This 1is a very
stressful period for students and preparation starts early in
the school year, sometimes even a few years beforehand. Most
examinations are given in essay-forms. The student is given a
period of time (depending on the exam, from two to four

hours) to complete a multiple-page, well-argued paper. The
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number of pages filled-out varies from exam to exam but is
usually substantial considering all answers have to be

written down, explained and justified.

The Baccalaureate material is the same for all students
in a given stream. Secrecy surrounding the material is very
tight and the envelopes containing the exams are unsealed by
a high-ranking school officer (usually a principal or vice-
principal) in front of the examinees only a few minutes prior
to the start of the examination. The procedure is the same
for each subject, in each stream. Students usually have an
identification number and an assigned seat. The number is
written on all exam material and the name is hidden by
folding and sealing the upper right corner of the examination

sheet. In this way, anonymity is clearly respected.

Each Baccalaureate stream has its own set of subjects
that each carries a different weight (coefficient). For
example, in the Sciences and Mathematics streams, the
disciplines of natural sciences, mathematics and physical
sciences carry more weight than the literary and social
disciplines such as French, English, geography and history.
Students usually study more for exams that carry heavier
weights since the grade they obtain in these exams may have

a bigger impact on their mean grade.

2.6. ELT Testing: An Overview

Needless to say, English language teaching in Algeria
has steadily improved since independence in 1962. However, at
present the immediate goal and the principal motivating drive
pupils in both Middle and Secondary schools manifest to learn
English is to pass examinations, not least the BEM (Brevet

d’Enseignement Moyen) and the Baccalaureate exams. It is
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worth noting that the BEM is an official national end-of-year
exam for pupils attending the 4™ aM of middle-school
education. It is a very important and decisive exam in the
sense that the average of the marks obtained in the different
examined subject matters, with a coefficient of two, added to
the annual average, the result obtained is divided by three.
The combination of the average obtained in the exam in
question and that of the year should at least 10/20. This
will help the pupil pass to the secondary-education level or
to the 1% As. Yet, it is required in order to enter the
lycée. Unlike the Brevet, the Baccalaureate exam 1is, 1in
effect, a more important and a more decisive exam for 3™ Aas
pupils in the sense that its passing allows them to enter

university.

Arqguably, wvirtually all informants in both Middle and
Secondary schools make reference to passing exams as the
principal drive to studying English. In this very specific
context, one should note the extra remedial lessons offered
by teachers to pupils outside school sessions, or what are
commonly called “les cours de soutient” or “cours privés”.
However, as Alexander notes ‘a formal examination with its
bias towards the written language will only exert a
pernicious influence on language learning when it is regarded
as an end 1in itself.’ (Alexander 1967: vii). This
instrumental motivation is beneficial in its own right;
passing an exam, be it an official and public one or
classroom activity, can have a positive or negative effect on
the whole learning process, what applied linguists and
educationalists call washback effect. Because of the
paramount importance of the impact language testing has on

the whole language teaching and learning process, the concept
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of the washback effect will be dealt with in detail in
Chapter Three (see 3.2.2.).

There is a common belief among 4" AM and 3*¢ AS teachers
that the curriculum is somehow “overloaded” and consequently
the respective teachers should “cover the syllabus” rather
than teach effectively and with pace according to the degree
of intake and assimilation of the learners. This has lead
teachers to select only those aspects of language that
feature prominently in the BEM and Baccalaureate exams

(Benmoussat 2003).

On the other hand, one should note that both the
teachers and the administration give too much importance and
accord too much value to the results obtained by their pupils
in official exams. In other words, they assess their pupils’
achievement in the BEM and Baccalaureate exams. However, this
selective focusing teaching/testing may have a deleterious
backwash effect on methodology as classroom teachers are
under pressure to teach “exam English”. Arguably, emphasis
should be put on academic success and concentration on the
pupil’s development of his or her potential rather than on

training them for a particular exam (Benmoussat ibid).

2.7. Conclusion

Algeria is relatively speaking still a young country
which is determined to convert all her productive potential
into that of a modern state. She wants to extend her
commercial and cultural exchanges which used to centred
towards France to cover other countries. The awareness of the
widespread use of the English language, as well as its

importance in the fields of science and technology has
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imposed itself overtly. This fact has largely favoured the

promotion of ELT in Algeria.

Needless to recall that the different officials in
charge of the Ministry of National Education and the Ministry
of Higher Education and Scientific Research have always
expressed their will and eagerness to promote the teaching of
English in terms of textbooks elaboration and teacher-
training programmes. Although there are still many schools
with over-crowded classes, a lack of appropriate teaching
facilities and insufficient pedagogical structures, there is
a commitment at the highest level to continue efforts to
improve foreign language teaching in general and ELT in

particular.

What is more, the advent of the globalization process
and its relentless progression has given a new impetus to the
teaching of English and directly has promoted its status from
an international language to a global language. Knowledge of
the English language is more perceived as a sign or a mark of
a well-rounded education as it used to be in the past, but as
a must for people from all walks of 1ife. The goals of
language learning were in the past, so to speak, ill-defined
to the extent that the term TENOR?, Teaching English for no

Obvious Reasons, has been introduced in the ELT literature.

At present, the globalization effect has given rise to a
new mass of learners expressing their will and availability
to learn English, not for the pleasure or prestige to learn
Shakespeare’s language, but because English has become de
facto as Kachru (1986) notes the fabled Aladin’s lamp which
permits its owner to open the linguistic gates to
international business, technology, science and travel. In

sum, English provides linguistic power.
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Notes to Chapter Two

1. Globalization (or globalisation) in its literal sense 1is
the process or transformation of local or regional phenomena
into global ones. It can be described as a process by which
the people of the world are unified into a single society and
function together. In more simple and clearer terms it refers
to the imposition of one-world order; this order operates
through different levels of integration: political, economic,
financial, educational, linguistic, etc.

2. At the primary level, the French language is taught as a
foreign language starting from the third primary year (3%
Année Primaire).

3. Status planning, being part of language planning, refers
to the authoritative decisions to maintain, extend or
restrict the range of use of a language in a particular
setting, i.e. the promulgation of a language as a
national/official language (Gorman 1973). The term was used
by Kloss (1969) for the importance given by the state; an
alternative term is language allocation. (Gorman, T.P. (1973)
Language Allocation and Language Planning in a Developing
Nation. In Rubin and Shuy 1973:72-82.

4. The translation is mine; the original quotation in Taleb
Ibrahimi’s Les Algériens et leur(s) langue(s) is as follows:

‘Oscillant constamment entre le statut de la langue seconde
et celui de la langue étrangére privilégiée, partagée entre
le déni officiel, la prégnance de son pouvoir symbolique et
la réalité de son usage, l’ambigiité de la place assignée a
la langue francaise est un des faits marquants de la
situation algérienne’.

5. The term language is used to designate a speech variety
that standard, i.e. possessing an agreed set of codified
norms which are accepted by the speech community and form the
basis of the formal teaching of the language (see Stewart’s
1962 model in Bell 1978:148).

6. The term Francophones is used here to refer to the
offspring of the French School, i.e. those who view French as
a key to education and economic betterment, modernization and
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progressive values. The term used in deliberate contrast to
Arabophones or Arabisants.

7. In 2004 the French language was introduced in the primary
cycle and became part of the school curriculum stating from
the second year then it was delayed to the third year two
years later for no obvious reason.

8. The Advanced Level General Certificate of Education,
universally referred to as an A-Level, 1is a qualification
offered by education institutions in England, Wales, Northern
Ireland and by a small minority of institutions, typically
private, in Scotland.

9. The acronym TENOR (Teaching English for no Obvious Reason)
was coined by Abbot and Wingart (1981) to describe ELT
situations in many developing countries.
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CHAPTER THREE

DEVELOPMENT AND USE OF LANGUAGE TESTS

3.1. Introduction

Language testing has become a central issue in second
and foreign language teaching. A substantial literature has
developed on the topic!. Language teachers regularly use
tests to help diagnose students’ strengths and weaknesses,
to assess student progress, and to assist in evaluating
student achievement. Language tests are also frequently used
as sources of information in evaluating the effectiveness of
different approaches to language teaching. In sum, as
sources of feedback on learning and teaching language tests
can thus provide useful input into the process of language

teaching.

Conversely, 1insights gained from language teaching
practice can provide valuable information for designing and
developing more useful and more appropriate tests. Language
tests are used in two main ways: as sources of information
for making decisions within the context of educational
programmes; and as 1indicators of abilities or attributes
that are of interest in research on language teaching. The
first way is our direct concern, as it gives a micro view on
the role of testing in the overall language
teaching/learning situation. However, in the context of
research, the analysis and interpretation of test results

can be of a valuable help to our understanding of the nature
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of language proficiency, and may have implications for

language learning and language teaching (Bachman 1990).

3.2. Use of Test in Educational Settings

In educational setting the major uses of test scores are
related to evaluation, or making decisions about learners or
programmes. Ur (1996) states nine reasons for testing whereby

tests may be used as a means to:

1. give the teacher information about where the students
are at the moment, to help decide what to teach next;

2. give the student information about what they know, so
that they also have an awareness of what they need to
learn or review;

3. assess for some purpose external to current teaching (a
final grade for the course, selection);

4. motivate students to learn or review specific material;
5. get a noisy class to keep quiet and concentrate;

6. provide a clear indication that the class has reached a
‘station’ in learning, such as the end of a unit, thus
contributing to a sense of structure in the course as a
whole;

7. get students to make an effort (in doing the test
itself, which is likely to lead to better results and a
feeling of satisfaction;

8. give students tasks which themselves may actually
provide useful review or practice, as well as testing;

9. provide students with a sense of achievement and
progress in their learning.
(Ur 1996: 34)

In sum, then, from a language learning perspective,
tests are used for pedagogical purposes, either as a means of

motivating students to study, or as a means of reviewing
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material taught. On the other hand, and from a language
teaching perspective, testing has a ‘lot to reveal’ to
improve students performance. This can be summarised in three
main ways:

1. Testing can be used to shape and “pull” teachers’

pedagogical practices in desirable ways.

2. Testing can motivate teachers to improve their
teaching.

3. Testing gives teachers information with which they
can target remediation.

(Chapman and Snyder 2000: 458-466)

3.2.1. Teaching and Testing

Testing 1is one of the most controversial areas in
language teaching, and at the same time it is necessary as a
sort of completion of the teaching/learning progress. In
fact, if testing is adequately prepared and well administered
on the basis of ‘test-what-you-teach’ motto, it checks the

effectiveness of the process as a whole.

In this respect, '‘Both testing and teaching are so
closely interrelated that it is virtually impossible to work
in either field without being constantly concerned with the
other’ (Heaton 1988:5). From this perspective, one can
consider the relationship between testing and teaching as one
of partnership in the sense that ‘it [testing] should be
supportive of good teaching and where necessary, exert a

corrective influence on bad teaching’ (Hughes 1989:2).

On the other hand, the teacher, as a practitioner,
should bear in mind that teacher-made tests can be superior
in certain respects to the professionally-made tests. Many
teachers believe that writing tests requires some sort of

expertise. Yet, it is axiomatic that the teacher is the one
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who best knows the teaching profession; he is in a better
position than anyone to state in precise and clear terms what
his learners have been taught and where they have been up to.

This is to say that:

A test is seen as a natural extension of classroom
work, providing teacher and student with useful
information that can serve each as a basis for
improvement .. it follows that the person best
brepared to set the test is the teacher.

(Harrison 1983: 1)

There 1is another important aspect which underlies this
quotation; it’s the fact that apart from being used formally
for public examinations, a test can be used as a constructive
and practical learning strategy offering learners useful
opportunities for the discussion of many aspects of the
teaching/learning process. This point would lead us to a
discussion of the effect of testing on teaching, what applied

linguists call the washback effect.

3.2.2. Washback Effect

The conéept and study of washback has been derived from
recent developments in language testing reform in the areas
of general educational assessment. Bachman and Palmer (1996)
consider washback to be a subset of a test’s impact on
society, educational systems and individuals. They believe
that the test’s impact operates at two levels: 1) the micro
level, i.e. the effect of the test on individual students and
teachers and 2) the macro level, i.e. the impact the test may
have on the education system and/or society. In this very
specific context, Bachman points out,

Tests are not developed and used in a value-free
psychometric test-tube; they are virtually always
intended to serve the needs of an educational system or
of society at large.

(Bachman 1990: 279)
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Yet what 1s washback and how does it affect the different

partners involved in the educational chain?

3.2.2.1. Definition of Washback

Washback is a term all too often used in the literature
of language testing. However, the word backwash can be found
in some dictionaries and is defined as ‘usually unpleasant
results of an action, policy or event: the backwash effect of
the war years.’ By the Oxford Advanced Learners Dictionary,
and ‘unpleasant after-effects of an event or situation’ by

the Collin’s Cobuild Dictionary of English Language.

Washback, commonly wused in the field of applied
linguistics, refers to ‘the impact of a test on teaching’
(Anderson and Wall 1993: 41). On the other hand, Pearson
notes that:

It is generally accepted that public examinations
influence the attitudes, behaviours, and motivation of
teachers, learners and parents, and because
examinations often come at the end of a course, this
influence is seen working in a backward direction,
hence the term washback.

(Pearson 1988: 98)

However, Biggs (1995) uses the term backwash to refer to the
fact that testing drives not only the curriculum, but

teaching methods and students’ approaches to learning.

According to Anderson and Wall (ibid: 115), the notion
that testing influences teaching is referred to as ‘backwash’
in general educational circles, but it has come to be known
as ‘'washback’ among British applied linguists, though they
see no reason, semantic or pragmatic, for preferring either

term’. Yet, the washback effect® can be harmful or negative
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or beneficial or positive. In an important paper on testing
listening comprehension, Buck (1988) notes:

There is a mnatural tendency for both teachers and
students to tailor their classroom activities to the
demands of the test, especially when the test is very
important to the future of the students, and pass rates
are used as a measure of teacher success. This
influence of the test on the classroom .. is, of course,
very important; this washback effect can be either
beneficial or harmful.

(Buck 1988: 11)
Thus, Buck’s definition stresses the impact of a test on what
teachers and students do in classrooms. In our context, this
phenomenon illustrates the power of the BEM and Baccalaureate
examinations to change the behaviour of teachers and students

in terms of classroom practice.

3.2.2.2. Positive/Negative Washback

Washback is an inherent quality of any kind of
assessment, especially when pupils and students’ futures are
affected by the examination results, regardless of the
quality of the examination. When learners hear the word
TESTING, they feel nervous and tense. There is often a great
pressure on them to succeed and if they don’t pass, they are

branded as failures.

All too often these negative feelings stem from the fact
that there seems to be a divorce between the way the lessons
are carried out in the classroom and the types of tests our
learners are expected to pass (see Appendix I). When is

washback negative or harmful?

e When training for a particular test comes to dominate
classroom work.

e When teachers teach one thing and the test then
concentrates on another one.

e When teachers end up “teaching to the test”.
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3.2.2.3. Washback Effect on Teachers

Needless to recall there is a strong belief among 4 AM
and 3 AS teachers that the curriculum is somehow
“overloaded” and they should “cover the syllabus”. This has
lead teachers to select only those aspects of language that
feature prominently in the BEM and Baccalaureate exams. What
is more, it 1is common practice that Board of Education
assesses the academic value, pedagogical progress of a school
or educational institution in relation to the results
obtained by the pupils/students in official exams -BEM and

Baccalaureate.

However, this selective focusing teaching/testing may
have a harmful washback effect on methodology as classroom
teachers are under pressure to “teach to the test” in other
terms, “to teach exam English” (see 2.5.). In this very
specific context, Swain (1985: 43) notes that ‘teachers will
teach to a test: that is, if they know the content of a test
and/or the format of a test, they will teach their students
accordingly.’ What is more, Davies argues that 'Working under
constant examination pressure also prejudices the balance
between the subject itself and its examination. As this
importance of the latter increases and it becomes a mere
means to an end’ (Davies 1985:87). Yet, a few teachers cling
slavishly to the textbook and believe they have to follow the
textbook faithfully because the exam may test any of the

content therein.

It is worth noting that many of the classrooms we have
visited have 'dissolved': schools stop giving classes by mid
May so that students could study on their own. We should also
note that most teachers follow the textbook during the first

two terms of the year but that the third term is very
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different because teachers finish or abandon their textbooks
and begin intensive work with past papers and commercial
publications to prepare their students for the exam. At this
point there is an obvious exam impact on the content of the
teaching. This kind of test-preparation wave is probably most

observable in the Baccalaureate exam than the BEM one.

However, washback need not always be negative. Generally
speaking, if a test is congruent with the sentiment and
purposes of the course objectives, beneficial or positive
washback can be achieved. In very practical terms washback is
positive

¢ When the test we choose is coherent with the course

objectives and the teaching style we adopt.
¢ When the level of the test is suitable for learners.

¢ When learners see the test as a natural extension of

daily work.

As teachers it is our duty to choose the best type of
test which is in harmony with our teaching style. The test
should mirror what we do in class. In other words, the tasks
that we expect our learners to perform in classroom
activities must be in concert with the tasks they are asked
to do in tests in the sense that they must be familiar with
the tasks and techniques that the teachers use to assess the
learners’ language skills or other study skills. A testing
principle is worth noting here: the teacher should not use a
technique not wused in the teaching process as a test
technique to have positive washback effect of testing on

language learning and teaching (see 1.4.).

In short, as Cheng (2006) posits washback, be it

positive or negative, 1is an educational phenomenon derived
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from research studies into (a) the relationship between
teaching, learning and testing and (b) the relationship of
curriculum change and innovation. The extensive use of tests
for various educational and professional purposes in society
nowadays has made the washback effect a high-interest
phenomenon in the day-to-day educational activities of
teachers, researchers, policy-makers and others in the field

of education.

3.2.2.4. School Tests vs External Tests

As clearly stated above, the washback effect refers to
the impact of a test on classroom pedagogy, curriculum
development and educational policy as a whole. In an attempt
to compare internal or school tests with external tests, the
BEM and Baccalaureate examinations, we can assert that the
external Ltests have become most powerful assessment
instruments, capable of changing and prescribing the
behaviour of those affected by their results, such as

administrators, teachers and students (Shohamy 1993).

Officials and decision-makers at the level of the
Ministry of National Education, well-aware of the
authoritative power of external tests, have often recourse to
them as a top-down procedure to impose new curricula,
textbooks and teaching methods. By analogy, in effect, most
of our EFL teachers follow the new approach to language
teaching, Competency-Based Approach, simply by adherence to
the new textbooks. What is more, external tests are currently
used as a means to motivate students to study more, as a
means of reviewing material taught and as a means of urging

teachers to teach more effectively and diligently.

The number of 4" AM and 3™ Aas students attending

private remedial and consolidating courses outside school is

12



Chapter Three Development and Use of Language Tests

increasing every year. The students spend evenings, weekends
and even the holidays preparing for the test in teachers’
homes or garages rent by teachers to offer coaching services.
Supplemental education of this kind costs a good deal of
money, and yet students and their families are willing to
make such sacrifices. Ironically, it has become a fashion

among those students to attend such courses (see 2.5.).

3.3. The BEM English Test

The teaching of English in Algeria has witnessed
several approaches and methods since independence in 1962
(see 2.4.); so has the testing of English in the BEM
examination. However, what seems to be somehow specific to
the BEM examination is the different labels it has borne,
from BEG (Brevet d’Enseignement Général) to BEM (Brevet
d’Enseignement Moyen then to BEF (Brevet d’Enseignment
Fondamental?) and finally now back to BEM. For the sake of
clarity and comprehensiveness, samples of the BEM, BEF and
BEM English tests have been selected for their text content

and will form the basis of our analysis.

3.3.1. Ssamples of the BEM English Test

The BEM examination, a new version of the former BEG
(Brevet d’Enseignement Général), was introduced in the
academic year 1971-72. It coincided with the Arabization
process (see 2.2.). However, the process did have an effect
on ELT; hence no new test format was introduced. The
following examples are representative samples of the BEM
English tests of the 1970s:

Sample One

A Funny Story
My daughter Zina passed her B.E.M. exam last week so, she is going to invite her
friends next Friday. My wife and I decided to make some cakes and buy some drinks for
them. Yesterday I went to the market to buy some eggs. When I arrived there I got very
surprised: a lot of people were pushing one another near the shop. I asked one of them:
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“What happens here, please?”

“We are queueing up for eggs.” He answered.

“I must buy eggs.” I thought. So I queued up there. An hour later the grocer told us that
there was no eggs left. Then I returned home angrily with hands empty.

I1- Comprehension
- Why is Zina going to invite her friends?
- Why did her parents decide to do?
- Why did her father got surprised?
- Did he buy any eggs or not?

Il — Vocabulary Give the opposites of the underlined words:
- Ireturned home angrily with my hands empty.

- Zina is the best pupil in the classroom, but Fatihais .................. one.
- This room is dark, but that one is .............. :
- The baker is going to .......... But Zina’s parents are going to buy them.

III - Grammar
A-Look at the underlined words and ask questions:
- We decided to make some cakes.
- I went to the market.
- A lot of people were pushing one another.

B — Write the correct tense of the verbs between brackets:
- Asl (go)home, I (meet) my friend.
- Zina (do) her exercise every evening.
- She (invite) her friends a week ago.

Essay
Complete the conversation between Zina’s parents.

Mother: Did you any eggs?

Father: .............ocoooiiiiiiiiil,

Mother: Why?

| 1151 o

Mother: So, what are we going to do?

Father: We.....ooooiiiiiii, COuscous.
Mother: But we haven’t got any meat?

Father: Okay.

Mother: No, not tomorrow. You must buy some now.
Father: BT coooicsiio s sonmmnnmmnis s s nosssmmmmons s 15 2isisns
Mother: Here are fifty dinars. Hurry up.

Sample Two

The Algerian farmers
In the past, the Algerian farmers lived in poverty under French colonialism. Their
houses were bad. They worked very hard for the French and got very little money. There
was no school for their children. They were considered inferior to the French. They
produced a lot of food but could only have a little.
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Today, they have got a new life with the agrarian revolution. They have grouped in
“socialist villages” where they can find schools for their children, hospitals, mosques, shops,
youth clubs.... Now they work for their country and they are very happy.

[ - COMPREHENSION QUESTION

-How did the Algerian farmers live in the past?
-Did their children go to the school? Why?

- Where do they live today?

- Why are they happy?

II - GRAMMAR AND VOCABULARY

A- Write the verbs between brackets correctly:

Last week, I (visit) a farm with my father. We (go) there in our car. I (find) some farmers.
When [ (see) them they (cut) the grass. They always (do) it in spring and we (be) in April.
If you (meet) farmers in their farm, they (invite) you to have lunch with them.

B — Ask questions on the underlined words like this:
He visited the farm. What did he visit?

-The farmer works in the field.
- Yesterday he sold two cows.

-His wife has made a nice carpet.

C — Complete with the opposites:

My neighbour is a farmer, he never gets up late, he gets up ...... His children are clean, they are
1 (o] SPRpR— he is always happy, he never gets ............

III - ESSAY / Farouk is a journalist, he is asking Kouider, the farmer, some questions.

Farouk: Hello, I am ...... from El-Moudjahid. Can you ...... me about your past?
Kouider: Well, we ...,

Farouk: Did ... to school?

Kouider: No, ..o

Farouk: Where are you living now?

Kouider: ... ...

Farouk: Do you have everything you want?

Kouider: Oh, .................. 1 APPSR happy.

3.3.2. Samples of the BEF English Test

The BEF examination started with the implementation of
the Foundation School in 1984 (see Notes to Chapter 4). This
mid-1980s’ period coincided with the introduction and
adoption® of the communicative approach, technically known
under the term Communicative Language Teaching (see 2.4.3.)
and the introduction of new local ELT textbooks: The Learn

English With Us series: Andy in Algeria and Madjid in England

to be replaced some vyears later by another home-made
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textbooks series:

following ELT tests

English:

SPRING (Book One and Book Two). The

represent samples of the BEF exam in

Sample One
Shopping in “Souk-el-Fellah”

Majid spent his winter holidays in Algiers. One Thursday afternoon they went to
“Souk-el-Fellah” to do their shopping. “Souk-el-Fellah” is a new kind of supermarket where
you find nearly everything: fruit, vegetables, oil, meat, fish, rice, spaghetti... Things are

cheaper than in small shops.

It wasn’t easy to find a place to park their car. Customers were queueing up near the
doors; waiting for the opening time. Most of them were looking for imported things: mutton,
cheese, eggs and bananas. Once again, it was difficult to push they metal trolleys through the
crowded hall of the supermarket. They finally bought a lot of things. They emptied the
trolleys, filled their bags, put them in the car and drove back home.

That day, they had a big dinner, but there was no desert.
“Why did you bring green bananas?” asked Majid.
“If you stay for ten days, you will eat a good yellow one” his aunt answered.

I- READING COMPREHENSION

Finish these sentences:

I

- VOCABULARY

Choose the correct word.

Mutton is (an animal, meat, a kind of cheese).

Fruit, vegetables, meat, fish are (groceries, eating food).
Customers (buy, sell, produce) things in the market.
Once again, it was (full, hard, empty) to park the car.

III- Grammar

A — Complete with: for, since or ago.

[ haven’t been to the supermarket ............ a long time.

My father went there aweek .................................

They haven’t imported any more eggs ......... last month.
Majid hasn’t had any eggs for breakfast ......... he left England.

B- Give the form to the verbs in brackets.

- If you (to stay) for ten more days, you (to eat) a yellow banana.
- If he (to go) to the supermarket, he (to find) eggs and cheese.
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- They (to park) their car easily if they (to arrive) earlier.

VI- ESSAY

This was the conversation between Majid and his cousin Farid before they went to the
supermarket. What is Farid saying?

Farid:

Farid:

Farid:

Farid: ....cooomriiiiiiiiiieeiie e

Sample Two
Madjer in Spain

Madjer went to school until he was sixteen years old. He wasn’t very good at maths and
French but he was fantastic at sport. His teachers and his friends liked his football very much.
Madjer stopped going to school and got into the team of Algiers. He played very well and scored
too many goals. Then he started playing for Algeria.

A few years ago, Madjer and his friends won all the matches in Africa and in June 1982, they
played in Spain. Their first match was against the German footballers, but they won it for two goals
to one. One of them was Madjer’s. That was a big day for Algeria.

I- COMPREHENSION

- What’s the text about?
- Why did Madjer leave school?
- Were the German footballers happy in June 19829 Why?

[I- GRAMMAR

A- Put the verbs in the correct tense.

- Madjer never (smoke).
- Madjer has got a car, but he prefers (ride) a bicycle.
- If Madjer and Belloumi (not play) we (not win) the match.

B- Ask questions on the underlined words.

- We were happy in Algeria.
- Madjer practices football four times a week.

C- Put the superlative or comparative

- The Algerian goals were (beautiful) the German one.
- The first match was (good) the last one.
- The Algerian team wasn’t the (bad) one.

77



Chapter Three Development and Use of Language Tests

III- ESSAY
This is an interview between a journalist and Madjer.

Journalist: Why did you leave school too young?
Madjer: ...
Journalist: ...
Madjer: Yes, | was fantastic at football.

Journalist: Now you play for Algeria, are you happy?
Madjer: ...
Journalist: Did you play in Spain for the football match?
Madjer: ...
Journalist: ...
Madjer: I scored one.

Journalist: That’s fantastic.

3.3.3. Samples of the BEM English Test

The academic year 2004-05 marked the end of the
Foundation School and the reintroduction of the BEM
examination. Needless to recall, foundation education in
Algeria had marked significantly the education system for
some twenty years. The end of this system of education
coincided with the implementation of the Competency-Based
Education (see 2.4.4.). It is worth noting in this very
specific context that this approach to education is part of
the education level of integration which itself part of the
globalization process (see Notes to Chapter Two 1). As for
the BEM test of English, the following represent samples of

the new era in the Algerian education system:

Sample One

On a hot and beautiful summer day, Ali and his friends went to the seaside. As soon as they
arrived, Ali went into the sea and his friends played on beach. Some time later, they heard
Ali shouting, “Help! Help! It’s very deep! I can’t swim! “His friends swam quickly to help
him, but when they got near him, Ali laughed at them and said that it was a joke. His friends
got angry and swam back, Ali went further into the sea. Then, they heard Al shouting, again,
for help. This time it was true, but his friends thought that it was another bad joke.

I — Comprehension: (06 pts)
I- Give a title to the text.
2- Did his friends want to help him the first time? Why?
3- Did they want to help him the second time? Why?
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IT - Vocabulary: (04 pts)
Give the opposites of the underlined words:
Hot, quickly, near, true .

IIT — Grammar: (05 pts)
1 - Compare: (02 pts)
Summer is (hot) spring, but spring days are (beautiful) days of the year.

2 - Give the correct form of the verbs in brackets: (03 pts)
Ali always (tell) lies. Last summer, he (make) a bad joke, but next time, he (be) very careful.

IV — Essay: (05 pts)
Complete the end of story:

Finally, ........ heard Ali and ......... to help him. But Ali had already drunk a lot of
.......... So, they had to ..........himtothe ............ .

Sample Two

Nobody could believe it, but it happened! The Titanic, which was the largest ship ever built,
sank a few hours after hitting an iceberg.
The tragedy happened in 1912, on its first trip across the Atlantic Ocean. The Titanic was
travelling from Southampton to New York with 2201 people on board. Only 711 of them could
be saved by the Carpathia, a ship which was sailing some miles away, while 1490 people lost
their lives in the accident.
Too many people died because there were not enough lifeboats for all of them and the crew
was not prepared for such a catastrophe; they thought that the ship was safe in any difficult
condition and could not sink. And also many passengers were sleeping and were not dressed
warmly enough to survive in the very cold waters of the Atlantic Ocean.
New safety measures were taken after this accident and now ships carry enough lifeboats,
lifevests and survivals kits for all the people on board and the crew is well trained for
emergency situations.

( Adapted from various sources.)

Part one: (14pts)
Reading Comprehension (07 pts)

Read the text carefully and do the following activities:

Activity one (03pts): Answer the following questions:

1- Did the Titanic reach its destination?
2- Could all the passengers get into the lifeboats?
3-  Are ships safer nowadays?

Activity two (02pts): Complete the table with information from the text.

A B

number of survivors

number of the dead

number of passengers and crew members
the year the Titanic sank
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Activity three (02 pts): Match each word with its appropriate meaning.

Ship People travelling in a plane, boat, train.. ..
Passengers Take people or things from one place to another
Crew Means of transport used to travel across water
Carry People working on a ship (or a plane)

B — Mastery of language (07 pts)

Activity one (02pts): Supply the punctuation and the capital letters where necessary.

the tourists came to tamanrasset by plane didn’t they

Activity two (03 pts): Fill in the gaps with the suitable words. Choose from the following
list: so — until — but — because.

We usually travel by train, ......... yesterday we missed it ........ we didn’t get up early.
........ we had to take a taxi.

Activity three (02 pts ): Find in the text four words that have the following sounds:

/al/ (five) N/ (sit)
1- 1=
2- 2-

PART TWO (06 pts) Written Expression.

The editor of the school magazine wishes to publish some articles about the means of
transport. You are really interested in this topic. Write an article about the means of transport you
prefer.
The following hints can help you:
- plane/ boat/ train....................
- cheap/expensive....................
- comfortable........................

3.4. The Baccalaureate English Test

The Baccalaureate ELT test has always been subject to
the variations and changes that have affected the English
language teaching methodologies from the structural approach
to the competency-based education en passant by communicative

language teaching. These different teaching methods and
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approaches have moulded the EFL tests according to their
principles and objectives. The 1980s and early 1990s English
tests consisted of four sections involving different
elicitation questions:

Section One consisting of questions and answers: A text

followed by two types of comprehension questions formulated

as follows:

1) Give short answers to the following questions
2) Answer the following questions in full sentences. Use
your own words. Do not copy the text.

Section Two consisting of gap-filling and completion: The

candidate has to complete a sentence by filling a gap or
adding something. The gap is signalled by a blank or dash;
the word to be inserted is not given or hinted at.

Section Three consisting of rewriting: A sentence is given;

the candidate rewrites it, incorporating a given change of
expression, but preserving the basic meaning. However, in
some tests this section consists of two sub-sections: writing
a paragraph in which the candidate is given a number of
related sentences; he is then asked to reorder them to make a
coherent paragraph. Usually one irrelevant sentence must be
left out. The second sub-section consists of a dialogue-
completion activity. This part became part of communicative
language testing (see 4.2.).

Section Four consisting of essay-writing: The candidate is

given a topic and asked to write an essay of a specific

length.

3.4.1. Samples of 1970s/1980s English Tests

The 1970s and early 1980s had witnessed the dominance
of the structural approach. This approach marked
significantly ELT in Algeria through the introduction of

L.G. Alexander’s textbooks Practice and Progress (1967) and
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Developing Skills(1967). The influence of Practice and

Progress is clearly noticeable in several EFL Baccalaureate
tests. Most gap-filling and completion exercises are texts
lifted faithfully from Alexander’s textbook®. The following
samples give an illustrative of the aforementioned

elicitation techniques:

Sample One

Session: June 81
Série: Lettres

SECTION I: Read this text carefully, then answer the questions.

Time

Time, as we know it, is a very recent invention. The modern-time sense is hardly older
than three hundred years. It is a consequence of industrialism.

Time is our tyrant. We are continually aware of the moving minute-hand, even of the
moving second-hand. There are trains to be caught, tasks to be done in specific periods,
records to be broken by fractions of a second. Our consciousness means something of the
smallest unit of time is now acute. To us, for example, the moment 8.17 a.m. means
something very important if it happens to be the starting time of our daily train. To our
ancestors, such an old idea of time was without significance — did not even exist. In inventing
the locomotive, Watt and Stephenson were part inventors of time.

The importance of time is also experienced in the factory and in the office. Factories
exist for the purpose of getting certain quantities of goods made in a certain time. The old
craftsman worked as it suited him; the result was that the consumers had to wait for the
goods they had ordered from him. The factory is a means for making workmen hurry. The
machine turns so often each minute; so many movements have to be made, so many pieces
produced each hour. Result: the factory worker (and the same is true of the office worker) is
obliged to know time in its smallest fractions.

In the past, there was no such obligation to be aware of minutes and seconds. Our
awareness of time has reached such a degree of intensification that we suffer badly whenever
our travels take us into some corner of the world where people are not interested in minutes
and seconds. The unpunctuality of the Orient, for example, is shocking to people who come
from countries of fixed meal-times and regular train services. For a modern American or
Englishman, waiting is a psychological torture. An Indian accepts the empty hours even with
satisfaction. He has not lost the fine art of waiting and doing nothing. Our notion of time as a
collection of minutes, each of which must be filled with some business or amusement, is
wholly unknown to the Oriental, just as it was wholly unknown to the Greek. For the man
who lives in a pre-industrial world, time moves at a slow easy peace. He does not care about
each minute for the good reason that he has not been made conscious of the existence of
minute.
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a) Give short answers to the following questions: (5pts)
1. Is the time one the causes of industrialism?
2. Did the moment 8.17, for instance, mean anything in the past?
3. Do people all over the world care about time in the same way?
4. Have factories had any effect on the increasing importance of time?
5. Was there any need to be aware of the existence of minutes and seconds
in the past?

b) Answer the following questions in full sentences. Use your own words. Do not copy the text.
(15pts)

1. In what ways does the modern way of life prevents us from forgetting about time?
2. What do modern people feel when they have to wait?

3. How did workers get to know time in its smallest divisions?

4. Why do people in agricultural areas not consider time as important?

5. Explain: “Watt and Stephenson were part inventors of time?

Section Il Fill in each gap with One word so that the text makes sense. (10pts)

The workers, who could not put up with the bad conditions, decided to .......... on
strike. They had also been ............. about low pay for months and they always ............
meeting the boss, although their representatives tried in vain to ............ make them accept a
discussion with him. ..........

Of them stated that they would stay away ......... the government intervenes.

Yesterday, however, the minister visiting the place ......... in reaching
an agreement about the major problems. Now that the solution has been brought,
everybody ........... the workers to resume work tomorrow and ......... the wives are
looking ......... to their going back because, they say, the strike has developed bad tempers

and unusual reactions at home.

Section III Complete the second sentence so that it means the same as the one given (10pts).
1. They did not come early because they did not receive the message in time.
Had they.. ...

2. “Let’s go to the theatre”, he suggested.
He suggested that .......... ...

3. Everybody says that the Bermuda Triangle is dangerous.
The BormiGdd TTIEORIE 18 ... s « . coiiainunsr i n sranbusand 551 5 i5 bhbssisabins 45 6 o

4. As soon as the snow started to fall, they called the children home.
The:SnOW had NATALY . .o siims s rs s mne s s somiasmmsisngss i § 65 Bissassmmss

5. They kept quiet. They did not want to be seen.
THEY VD BUIBLEO DR ©ix seccivumann s s aminnins s i § hbbssssinsin § 185 paiammmmis

6. “You never worked hard at school”, the father said.
The father WISRE RIS SOM «.con s v v vevimesimness e s omomosmmminmon s5 5 asissiosasiiomi

7. They built the new city in two years.
TETBOONR 550005 s counenis s 14 8 diamsscim st o o o e empiofiston 8 5.3 AB Lo SR § 5 48 S 14
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8. He advised us not to visit the South in summer.
WOU it ctsmsnmamme s v srraasssss o0 5 samammne s oo srassnes s s e

9. They sent me two free tickets for the international fair.
L for the international fair

10. It is not necessary to worry about him. He is feeling better.
WO o vuraoprion 1 b kb aammbomm s « » st £ 5 15 St He is feeling better.

Section IV Write a composition of about 150 words on one of the following subjects: (20pts)
Subject I Would you rather live in a traditional community or do you prefer a modern way of
life? State your reasons.

Subject I Do you think young people should get on their parents’ advice or make decisions
alone concerning their future?

Sample Two

Session: June 85
Série: Lettres

The Great Extermination
Very soon some of the most spectacular animals in the world will cease to exist. And
who’s to blame? We are-we, who use products obtained from them.
Creatures like the whale and the tiger, the crocodile and the python have been hunted to the
verge of extinction so that we can spread them on our faces, make ourselves smell nice,
keep our money in them and wrap them round ourselves-not reason which could be
considered essential or for which there is not an alternative.
As long as we continue to buy products made from wild animals, other people will
continue to kill them. It seems that nothing speaks louder than profit.

Three or four centuries ago, there were about 13,200 known species of animals and
birds. So far, 130 of them have become extinct. Most of them were obscure, so nobody
cared much. The millions and millions of years it has taken for them to evolve, man has
ended in almost the wink of an eye.

It’s not as though it has all been one big accident. In 1900 there were only a few
thousand buffalos left in America. They were partly shot for fun, but mostly for political
reasons to destroy the Indians main source of food. Trainloads of men would stream into
the prairies and stop surrounded by huge herds. As the buffalos had no fear of guns, they
simply stood there. When the train left, the prairie would be littered with thousand of
rotting carcasses.

The slaughter is not a thing of the past, the only difference is that now the main
motivation is money. Every year exotic and very beautiful creatures are killed. Rhinoceros
horn is now, weight for weight, more valuable than gold. But not for much longer. Many
more animal will eventually be at risk if things continue as they are.

SECTION I:

I a) - Give short answers to the following questions:
1-Are we to blame for the examination of wild animals?
2-Is there any alternative to avoid the extinction of animals?
3-Do we find all the species of animals?
4-Were the buffalos given a chance to survive?
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1 b) — Answer the following questions in full_ using your own words:
1-Why are wild animals hunted in great qualities?
2-Can we stop this slaughter? Give examples.
3-Is the slaughter a thing of the past? Why?
4-Which problems will man face if things do not change?
5-Which elements in the text indicate the writer’s attitude?

SECTION II (10 pts):_Fill in each gap so that the text makes sense copy it in full on your
feuille de composition’ and underline the word (s) used in each gap.

Every day a normal adult breathes in about 12 m® of............ A few minutes
......... breathing are enough to kill any human being. So .......... of us can afford to
ignore the warnings we .......... In the newspapers about what ........... happen to
mankind unless we can prevent the pollution of the environment. Of course people who
live in .......... have always been aware that you have to go to the country ......... some
really fresh air. The problem of pollution is not ........... but it has become more acute
with industrialisation. More and more nations are now ............ the problem seriously
and they hold the view ........... nothing but international cooperation can actually solve it.

SECTION III (16 pts)

Il a) Rewrite the following sentences to make a coherent paragraph. One sentence is
irrelevant and must be left out.

- As a consequence they can’t stay submerged indefinitely to avoid hunters.

- Huge harpoons are fired into the body where, on entermg, an explosive charge is ignited.

- Whales are warm-blooded mammals that breathe air.

- The main reason for killing them is their fur.

- This disintegrates internal organs.

- They must surface to breathe and this is when they’re caught.

I b)- This is a conversation. Imagine what A says and write the complete dialogue on
mur ‘ feuille de composition’.

B Yes, of course. He’s in the garden now.

SECTION 1V: Write a composition of about 12 to 15 lines on ONE of the following
subjects (20 pts).

Subject I: Do you think that destruction of nature is the price to pay for progress. Justify
your answer through examples.

Subject II: Should wild life be protected? If so, how?
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3.4.2. samples of the 1990s English Tests

Starting from the academic year 1992-1993 a new test
format was introduced in the Baccalaureate ELF test. The test
in question consisted of three sections. Section One is
composed of a text followed by reading comprehension
questions. Section Two, entitled “Mastery of Language”,
consists of four sub-sections:

1. Lexis related to synonymy, i.e. asking the candidate to
find in the text words, phrases and expressions that
are closest in meaning to the words, phrases and
expressions provided. Lexis related to antonymy, i.e.
asking the candidate to find in the text words, phrases
and expressions that are opposite in meaning to the
words, phrases and expressions provided. Lexis related
to definitions, i.e. asking the candidate to find in
the text words, phrases and expressions whose
definitions correspond to the words, phrases and
expressions provided.

2. Syntax consisting of re-writing and dialogue
completion.

3. Close Test in which words are omitted from a passage at
regular intervals

4. Writing a baragraph, i.e. reordering sentences into a
coherent paragraph.

Finally, Section Three deals with composition writing. In

this section the candidate is given a choice between two

topics. Topic one is a semi-guided composition consisting
in using words provided and the second one 1is a free-
composition writing. The following sample tests are

illustrative examples of the new format:
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Sample One

Session: June 94
Série: Lettres/Langues Etrangeres

A Sport For All Seasons

One of America’s most popular sports is jogging, and it has now spread across the
world. Before driving to work many businessmen now prefer to get up early and jog.
Housewives with their children jog to the shops and even some elderly people have taken
it up. Parks and tree-lined avenues are invaded by early morning joggers. Others prefer to
practise their favourite hobby late in the afternoon to forget about a tiring day’s work.

Although doctors have warned people that jogging can cause serious health
problems, it is increasing in popularity. Many doctors advise that for people who are not in
good health, the physical effort of a long run can cause damage. People who are over-
weight or with a weak heart, should cover short distances, pausing frequently for a drink of
water.

Harry Baxter who lives in New York has the answer for all those people who must
not jog but want to, or who want to, but haven’t the energy. He offers a service called
‘rent- a- jogger’. His advertisements in various newspapers promised: “if you rent me, I
shall jog at least one mile for you each day for a whole year- for 2 dollars I shall do the
jogging for you”. And to prove it, Harry offers a certificate which says: “your jogger is
gaining for you the benefit of a healthy body”.

In the first week of the advertisement, 322 people wrote to Harry sending in their
money. It’s certainly doing Harry a lot of good. Although he is 45, he has the slim figure
of a 20 year old man. But he is only running 1 mile a day not 322 miles. Harry said: “Each
person can be sure that I’m doing it especially for him or her”. Jogging or the thought of it,
certainly does strange things for people!

SECTION I : Reading comprehension (7 pts).

Answer the following questions according to the text.

1. According to doctors, which people shouldn’t jog?

2. Where did jogging first start?

3. Find in the text phrases which describe the benefits of this popular
sport.

4. How many miles does Harry jog every day?

5. How did Harry’s customers know about this new service?

6. How much money did Harry ‘earn’ in the first week?

7. What is your opinion of Harry? Why?

SECTION II: Mastery of the language (7 pts).
1. Find in the text words or expressions that are closest in meaning to the following:
a) to extend b) fat ¢) to acquire d) to give notice of possible danger.

2. Find in the text words or expressions that are opposite in meaning to the following:
a) young b) fat  ¢) to work non-stop d) relaxing

3. Rewrite the second sentences so that they mean the same as the first ones given.

1. a) Jogging can cause serious health problems.
b) Serious health problems .....................
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2. a) Harry Baxter, a successful manager has created a new company called “rent-a-
jogger”’
b) A new company.......................o.o.....

- 3. a) Harry Baxter told to an elderly jogger: “if you send in a 2$ cheque, I’ll jog for
you”,
b) Harry Baxter told an elderly jogger that if.............................

4. a) Early morning joggers have invaded parks and avenues.

b) Parks and avenues..................ooooiiiiii

4- Dialogue completion: This is a dialogue between Nabil and Salima . Complete what
Nabil says.

Salima: Good morning Nabil! It’s time to go for our daily jog.
TRABIE «oscomoine s s smmemmmamnins s« x ssomsessomiman « o swssxaspirs sy  PRNERIHR S8 S
, Salima: You lazy brother! You told me to wake you up at 6 am.
© Nabilt :
Salima: I worked very late too, last night, but I’m up now.
INBDIE o500 ¢ emmsrmsmmmnns + o « smsscscmmnn s s cqwansmsasn st susieamawsns s
Salima: Come on, I’m waiting for you outside. Here’s your jogging suit.
Nabil: ..o

5- Close Test: Fill in each gap so that the text makes sense.
Chris and Jane started skating together in 76, after a teacher ........ them in
Nottingham. After training very hard they ......... the championship. But, they .........
working full time and could only ......... from 9 to 12 pm. Finally they decided to give up
@ their job ........ be able to spend more ........ training.

6- Re-order the following sentences into a coherent paragraph. One sentence is irrelevant
and should be left out.

a) Jogging is a popular sport nowadays.

b) Nessim is a good tennis player.

c) At week-end he usually plays matches against other players.

d) Then he has a consistent breakfast before going to school.

e) Every morning he gets up early and goes jogging for one hour.

f) Late in the afternoon he trains with hiss coach for 2 hours.

SECTION III : Composition . Choose one of the following topics: (6 pts)

g Either topic 1: Using the following notes, write a composition of about 150  words
“Nourredine Morcelli: a talented athlete. Born in Tenes. 23 years old. Trained with his
brother. Winner of several international championships. World records for 1500m, 1000m
and the mile. Voted best athlete in 93.

Or topic 2: Which sport do you practise or watch? Describe it and say why you like it.

-
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Sample Two

Session: 1998
Série: Lettres

Teachers in some secondary schools in Britain are worried that their jobs may become
impossible shortly unless something can be done to restore discipline in the classrooms. In
the problem schools, mostly in large cities, a small minority of teenage pupils
deliberery/deliberately disrupt lessons to such an extent that teachers can no longer teach
their class effectively.

Some within the teachers unions consider that the permissive nature of modern
society is responsible. Small children who are continually encouraged to express their
individuality without restriction are naturally reluctant to accept school discipline when
they grow older. Perhaps the problem can be solved by improving facilities for the
psychological guidance of these difficult children or by better cooperation between schools
and the parents — for the parents may be mainly responsible for the aggressive behaviour of
their offspring. But some of us believe that there ought to be a return to more “old-
fashioned” methods. At present in some schools teachers may not even slap a child who
misbehaves, but I personally feel that caning should be re-introduced and that this might
produce the desired results.

( Ex- teacher, Beckenham.)
I) COMPREHENSION (4 pts)
Answer the following questions according to the text:
a. Which problem is the writer raising?
b. Who may be responsible for the misbehaviour of children?
c. Do all teachers in Britain beat there pupils?
d. Does the writer agree on corporal punishment?

IT) MASTERY OF LANGUAGE
a) Lexis (2,5 pts)
A/ Find in the text words, phrases, or expression that are closest in meaning
to: beating - re-establish — adolescents.
B/ Find in the text words, phrases, or expressions that are opposite in
Meaning: to: possible - refuse.

b) Syntax (3 pts)
A/ Rewrite the second sentence so that it means the same as the first one :
Teachers may not slap a child.
Achild .......coisemmmonmssiea
Caning should be introduced by teachers.
Teachers .....ooveeeeieiiiiiiiiiiiiiien
“Why did you leave the house yesterday?” he asked his sister.
His asked her.........cccoeviiiiiiiiiiinonn

¢) Dialogue (3pts)
This is a conversation. Complete what B says:

A: Do you know what happened at school last week?

T I e L T O S S SNk
: What did the administration do?

| 2 5 P

A: Two days suspension for the pupil.

S e

A: What about the teacher?
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d) Close passage (3pts)
Fill in the blanks so that the text makes sense:

Employment is always changing. Jobs ........ looked secure 20 years ago.
Secretarial work, for instance, may not exist as we know it in the future. Pupils need to
......... what other types of education .......... Can move to, or if they ......... to enter a
job, what sort ......... job they get with what prospects, advantages and disadvantages and
where they can start looking for jobs and more information ......... them.

III WRITTEN EXPRESSION (4.5 pts)

Choose one of the following topics:
A/ Using the following notes, write a composition of about 120 words:
- Cities of the present — unsuited to modern living — unbeathy/unhealthy
traffic - noise.
- Cities of the future — no private house and private gardens — blocks of
flats - all comforts — away from traffic — schools and shops near —no
transport problem - designed for living.

B/ Write a composition about 120 words on the following topic:
What problems do you have at school, with you friends, teachers,
administration? Suggest solution to them.

3.4.3. Samples of CBA-Based English Tests

As a result of the developments of the 1980s, language
testing has emerged as a discipline in its own right within
applied linguistics. The 1990s and early 2000s could be
characterized as the decade of communicative language
testing. The development of communicative tests draws 1its
principles from communicative language teaching. The concept
of communicative language testing will be dealt with 1in
detail in Chapter Four. However, with the on-going
globalization process and its educational level of
integration, the competency-based approach to education,
since 2003, has become de facto another government-prescribed
approach (see 2.5.). The following test illustrates, so to

speak, the principles underlying competency-based testing:
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Sample One
Baccalaureate of Secondary Education
Session: 2008
Stream: Natural Sciences/Exact/Technology
Subject One

Section One: Reading Comprehension
Read the passage carefully then do the activities.

At 18 years of age, young people in the United States can take on the rights and
responsibilities of adulthood. Before this happens, however, the American teenager, like teenagers
elsewhere in the world, goes through the period of adolescence. Psychologists say that most young
people experience conflict during this period of their lives. They are changing rapidly both
physically and emotionally and they are searching for self-identity.

As they are growing up and becoming more and more independent, teenagers often
develop different values from those held by their parents. American teenagers begin to be
influenced by the values expressed by their friends, their teachers, and the media.

During this period of their lives, young people also begin to participate in social
activities such as sporting events and other group projects, as well as to do more things in the
company of members of the opposite sex and fewer things in the company of their families.

1. How many paragraphs are there in the above text?

2. Are these statements true or false according to the text?
a. Adolescence comes at the age of 18.
b. Teenagers do not always think like their parents.
c. Teenagers spend more time with their parents.
3. What or what do the underlined words or phrases refer to in the text?
a) Period of their lives... (§. 1)
b) During this period... (§. 3)
4. In which paragraph is it mentioned that teenagers face problems of adolescence?

5. Answer the following questions according to the text.
a) What happens to teenagers during the period of adolescence?
b) How do they become independent from their parents?
¢) What social activities do they do?

6. Find in the text words that are closet in meaning to the following.
a)quickly(§1)  b)free(28) c)affected(§2) d)take part(§3)

Section Two: Mastery of Language
1. Supply capitals, punctuation and apostrophes where necessary.

some young people have difficulty being understood by their parents a psychologist said

2. Follow the example given and complete the following table.

Verb Noun Adjective
Ex: to free Freedom free

........ Value

................. safe

3. Give the opposites of the following words keeping the same root.
a) experience b) legal ¢) impatient
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4. Rewrite the second sentence so that it means the same as the first one.
al) Parents do not always understand teenagers.
YA E LT P ————
b1) “Don’t walk on the grass,” the policeman told me.
b2) the policeman ordered me ........cocoemieieiannneene

5. Classify these words according to the pronunciation of the final’s’.
a) shoes b) works ¢) houses

/sl /z/ liz/

Section Three: Written Expression
Choose one of the following topics.

Either topic one: Expand the following telegram into a letter of 80 to 120 words.

DEAR PAUL — SORRY INFORM YOU — NOT FOUND BOOK YOU ASKED FOR - NOT
AVAILABLE IN LIBRARY 6 — BETTER ORDER IT FROM BOOKSHOP - SUGGEST
ANOTHER TITLE — YOURS - PETER

Or topic two: Write a paragraph of about 80 to 120 words on the following topic.
What problems do Algerian teenagers face?

Subject Two

SECTION ONE: Reading Comprehension
Read the text carefully then do the activities.

Many people believe that there are two kinds of students: the fit with bulging muscles and a
low IQ (Intelligence Quotient), and the weak pasty academics who pass all their exams. The
implication is that students are either intellectual or physical, which is not in fact the case.

Recent studies have found that students who take regular exercise generally do better at
school than those who don’t. Success in exams depends on physical as well as intellectual fitness,
and while there is no substitute for studying, keeping yourself in good physical shape will help you
make the most of what you have learned. For example, twenty minutes of aerobic exercise will
immediately bring about reduction in stress, and improve levels of concentration and
memorization.

Our bodies and minds are programmed to run to a particular schedule and our mental and
physical abilities change during a day. For example, concentration, memory and the ability to work,
all reach a peak in the afternoon, and fall to low in the middle of the night. Our body clocks are set
by daylight. Confusing your body clock will make you less alert and less effective.

1. Are there any negative sentences in the first paragraph? If so how many?
2. Choose the best title.
a) Physical Shape b) School Success and Fitness  ¢) Type of Students

3. Are the following sentences True or False?

a) Most people think that there are two types of students.

b) Physical exercise can be a contributing factor to exam success.

c¢) Aerobic exercise increases stress.

d) People find it difficult to concentrate in the afternoon.
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4. Answer the following questions according to the text.
a) What are the benefits of physical exercise on students?
b) What happens if you confuse your body clock?

5. Match words with their definitions.

Words Definitions
1. peak a) a time programme
2. substitute b) alternative
3. fitness c) the highest point
4. schedule d) being in apparently good physical form

6. Find in the text words or phrases opposite in meaning to:
a) high (§1) b) strong (§1) c) failure (§2) d) rise (§3)

SECTION TWO: Mastery of Language

1. Supply capitals, punctuation and apostrophes where necessary.

do you agree that studying while the tv or radio is on affects your ability to absorb what you re
trying to learn
2. Divide the following words into roots and affixes.

incredibly unaffected overweight

Prefix Root Suffix

3. Complete the following chart as shown in the example.

Verb Noun Adjective
Example: infect Infection Infected
............................. Injured

Specialize ™ |  ciieeciceneene | ceceicessencns

............... Strength

4. Give the correct form of the verbs in brackets.
We (to jog) yesterday when it suddenly (start) to rain. We (get) wet before we (can) find a
shelter.

5. Complete the second sentence so that it means the same as the first.
1a) The doctor checked my blood pressure.

1b) My blood pressure .....................e.
2a) Twenty minutes of exercise reduce stress.
2D) SHrESS vt
3a) She practises sport, that’s why she keeps fit.
3b) I she didn’t ... < cosens s sanmmsnsss s namomes s nams
6. Classify the following words according to the pronunciation of their final‘s’.
kinds students glasses helps exams
/s/ /z/ liz/
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SECTION THREE: Written Expression
Choose ONE of the following topics:
Either Topic 1:
Using the following notes, write a composition of about 80 to 120 words on the following
topic: Many youths in the developed countries suffer from overweight and obesity.
Causes: increasing number of fast food restaurants — bad eating habits — lack of exercise
Effects: health problems — fatigue — stress
Or Topic 2:
Write a composition of about 80 to 120 words on the following topic:
How can your body benefit from physical exercise?

Sample Two

Part 1. Reading (15 points)
a) Comprehension (08 points)
Read the text carefully then do the activities.

Consumerism is a movement that promotes the interests of buyers of goods and services. It
works to protect consumers from unsafe products; fraudulent advertising, labelling, or packaging,
and business practices that limit competition. Consumerism, also known as consumer protection or
the consumer movement, is active in many countries.

Consumerism includes activities by consumers themselves as well as government action on
the federal, state, and local level. The movement seeks to provide adequate information about
products so that consumers can make wise decisions in purchasing goods and services.
Consumerism also tries to inform consumers of effective means of obtaining compensation for
damage or injury caused by defective products.

The rise of the consumer movement has had major effects on business and industry. Many
companies have become more responsive to the needs, wants, and safety of consumer. Other firms
have not been responsive to these concerns.

1.The text is about:
a) Consumers’ rights and duties.
a) Consumer movement and its roles.
2. Say whether the following statements are true or false according to the text.
a) Consumer movement is present in many countries.
b) The movement helps consumers take decisions about what products to buy.
¢) The movement gives money to consumers.
d) All firms have responded to the movement’s concerns.

3. In which paragraph is it mentioned that
a) Consumerism deals with buyers’ interests?
b) Consumerism informs consumers about good ways of getting payment for damage and
losses?

4. What do the underlined words in the text refer to?
a) it (§1) - b) themselves (§ 2)
5. Answer the following questions according to the text.
a) What does consumerism protect consumers from?
b) What information does consumerism provide consumers with?
¢) What positive effects has consumerism had on business and industry?
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b) Text Exploration (07 points)

1. Find in the text words closest in meaning to the following:
a) products (§1) — faulty (§2)

2. Complete the following chart as shown in the example.
Verbs Nouns

Adjectives

Example: consume

Consumerism

consumable

Loss

3. Ask the questions that the underlined words answer.
a) Consumerism promotes the interests of consumers.
b) The movement is active in many countries.

4. Give the correct forms of the verbs in brackets.
1) Governments should (take) serious measures to fight counterfeiting.
2) After 1 (buy) the DVD, I found out that it was of a bad quality.

5. Match pairs that rhyme.

A B
a) services 1) Responsive
b) rise 2)package
c) effective 3) practices
d) damage 4) wise

6. Reorder the following statements to make a coherent paragraph.
a) For example, they are entitled to products
b) Consumers have several basic rights
c) They are also entitled to the protection against unsafe foods.
d) whose quality is consistent with their prices.

Part 2. WRITTEN EXPRESSION (S points)
Choose one of the following topics and write a composition of about 80 words.
Either
Topic 1:

After being influenced by an advertisement on TV, you bought a product. When you got it,
you realized that you had been manipulated by the ad. Write a letter of complaint, in which you
give information about the product and the place where you bought it, to the manufacturer telling
him about the defects of the product, the consumers’ rights to adequate advertising, compensation,
etc. You can use ideas from the text.

Or
Topic 2:
In your city, you feel that consumers are not protected against the defects of the goods they
buy. So you decide, with a group of friends to create an association of consumers.
Write a composition in which you expose the reasons and objectives of this association.
You may use the following ideas:
Reasons: counterfeit/ cheap products, lower quality/ harmful, not lasting
Objectives: to sensitize the consumers, to protect them, to buy safe products
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Subject Two
Part 1. Reading (15 points)
Read the text carefully then do the activities.

Advertising is a message designed to promote a product, a service or an idea. In everyday life,
people come into contact with many kinds of advertising. Printed advertisements make up a large
part of newspapers and magazines. Poster ads appear in many buses, subways and trains. Neon
signs along downtown streets flash advertisements. Billboards dot the roadsides. Commercials
interrupt TV and radio programs ...

The purpose of most advertising is to sell the products or service. Manufacturers advertise to
try to persuade people to buy their products. Large business firms also use advertising to create a
favourable “image” of their company. Local businesses use it the gain new customers and increase
sales. Advertising, thus, plays a key role in the competition among businesses for the consumer’s
dollar.

Advertising is also used by individuals, political parties and candidates, social organisations,
special interest groups, and the government. Many people advertise in newspapers to sell used cars,
homes, or other property. Political parties and candidates use advertising to try to win votes. Social
organisations and special interest groups often advertise to promote a cause or to influence the way
people think or act.

a) Comprehension (08 points)

1. Say whether the following statement are true or false.
a) Advertising is a part of people’s daily life.
b) The main purpose of advertising is to sell products and services.
¢) Advertising has no influence on competition between large firms.
d) Advertisements make political parties lose votes.

2. Fill in the table with information from the text as shown in the example.

Kinds of advertising Where advertised
Example: a) printed Newspapers and magazines
D) 15 5 s sessmmmans os s 63 buses, subways, train
C)NEO SIZNS | eeiiiiiiiiiiiiaenanan,
d) oo roadsides
€) COMMEICIAIS | scwsiunes s ssmmsmins s ases

3. Answer the following questions according to the text.
a) Who uses advertising?
b) Why do social organisations and special interest groups use advertising?

4. In which paragraph are:
a) the different kinds of advertising mentioned?
b) the users of advertising I elections mentioned?

5. Choose the general idea of the text.
a) Reasons for advertising
b) The negative effects of advertising
c¢) Consumer goods
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b) Text Exploration (07 points)

1. Find in the text words or phrases which are closest in meaning to the following:
a) convince (§2) b) very important (§2)

2. Complete the following chart as shown in the example.

Verbs Nouns Adjectives
Example: to advertise advertisement advertised
.................... product
tosell | L s
................................... useful

3. Classify the following words according to the pronunciation of the final‘s’ (/s/ /z/ /iz/.
- buses — roadsides — sites — services — sales — groups

/s/ 2/ liz/

4. Ask questions that the underlined words answer.

a) Everyday, people come into contact with many kinds of advertising.
b) Many people advertise in newspapers to sell used cars, homes or other property.

5. Complete the following dialogue.

B. Yes, of course. Advertising is a big business.
Part 2. WRITTEN EXPRESSION (05 points)

Write a composition of 80 words on one of the following topics.
Choose

Either
Topic 1:
A factory has just produced a new product. Using the following notes write a composition to
show how to promote this product.
» description of the product
* its use
* its advantages
* its price

Or

Topic 2:
Are you for or against advertising? Justify your choice.
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3.4.4. Reflections and Pedagogical Implications

The criticisms that can be made to the different Brevet
English tests -BEM, BEF, and BEM- and Baccalaureate ones are
partly general and specifically related to the testing items.
In so far as, then, we have seen that language tests are used
for a variety of purposes including: making inferences or
predictions about test takers’ language abilities or to make
predictions about their capacity for wusing language to
perform further tasks in contexts outside the tests itself
(Bachman 1991; Cheng 2006). Is that the goal behind EFL
testing? If so; this would lead us to assert that if language
is the means by which we communicate our ideas, emotions and
desires, a good language test should offer students the
chance to demonstrate how well they can use the language to

communicate their ideas, emotions and desires.

On the other hand, the theory of language testing
assumes that language is a system of habits of communication
(Lado 1961). These habits are based on the elements of
language separately and in combination. The theory developed
by Lado and other structural linguists assume that language
is a system of habits which ‘evolves matters of form,
meaning, and distribution at several levels of structure’,
i.e. from the longer unit: the sentence to the smallest one:
the phoneme. This type of testing, which has swept all
educational fields and English language testing 1s no
exception, is technically referred to as the discrete-point
approach. Examples of discrete-point tests are grammar,
vocabulary, and auditory discrimination tasks. Despite the
criticism made to this type of tests they have become the
only reliable (see 1.3.2.) and scientific way of measuring
the language proficiency of ESL/EFL learners in many parts of

the world.
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It should be made clear that discrete-point testing
holds a dialogic relationship with integrative testing. Some
well-known integrative tests are the cloze test’, dictation
(see 4.4.), 1listening and reading comprehension, and oral
interviews. Since the introduction of integrative language
testing in 1961 by Carroll, there has been an on-going
controversy between advocates of discrete point  and
integrative tests. All the aforementioned EFL tests, BEM and
Baccalaureate, consist of sections covering both aspects of
testing. Yet, it 1is true that a discrete-point test with a
sufficient number of items may virtually function as an
integrative test. Paradoxically, it 1is worth noting that
speaking, the most active and the most common focus of
English language classes and the hallmark of Communicative

Language Teaching, is not tested at all (see 4.3.).

3.5. Conclusion

Language tests have always been used as an available
tool for providing information that 1is relevant to several
concerns in language teaching. Clear lists consisting of a
set of reasons for testing have been set up by
educationalists, tests designers and teachers (Ur 1996;
Chapman and Snyder 2000). They also provide clear evidence of
the results of learning instruction. This idea has become a
common belief among teachers, school administration and
pupils’ parents that high pass rates in a formal examination
such as the BEM or Baccalaureate reflect undeniably the
teacher success and his competence and the seriousness of the

educational institution.

At a micro level, language tests provide wuseful

information that is highly relevant to making decisions about
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individual learners, such as determining what type of
teaching materials and remedial activities should be provided
to learners making use of a diagnosis of their strengths and
weaknesses. Most of the teachers who have been interviewed do
admit that apart from the administrative task of assigning
grades to students on the basis of their achievement,
language tests provide evidence and feedback on the
effectiveness of the teaching programme. They also note that
as teachers it is our duty to choose the best type of test
which is in sync with our teaching style, the test that best
mirrors what we do in class. Finally, we may assert that
specifically for 4™ AM and 3*® AS classes teachers are under
pressure to teach “exam English”. Arguably, emphasis should
be put on academic success and concentration on the pupil’s
development of his or her potential rather than on training
them to ensure real communication in English across the four
language skills. These fundamental aspects of communicative
language testing will be dealt with in detail in Chapter

Four.
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Notes to Chapter Three

1. Though on the whole, there has been relatively 1little
progress in language testing, language testing has made
progress in some areas (Alderson 1991; Skehan 1991).

2. Spolsky (1994:5) commented that ‘backwash is better
applied only to accidental side-effects of examinations, not
to those effects intended when the first purpose of
examination is control of curriculum’. In other words,
‘backwash’ refer to unintended and accidental side-effects by
Spolsky and as ‘negative washback’ by Alderson and Wall
(1993: 115). Likewise Andrews (1994) comments on the backwash
versus washback nomenclature. Based on his own review of the

literature, he comments that in general education
literature, the favoured term to describe this phenomenon is
'backwash,' while in language education there seems to be a

preference for 'washback'" (Andrews 1994:2 67) .

3. The washback effect is also referred to as measurement-
drive instruction (Shohamy 1993: 186). However, the term
systemic validity is used by both Berry and Pierce; Berry
notes that "One of the major issues within the field of
assessment in the 1990s has been a concern with the systemic
validity of tests - the so-called ‘'washback effect’ or the
effect a test has on classroom practice” Berry 1994: 31.
Pierce states that "“the washbak effect, sometimes referred to
as the systemic validity of a test, refers to the impact of a
test on classroom pedagogy, curriculum development, and
educational policy” (Pierce 1992: 687).

4. In 1984 the Foundation School was introduced to replace
the so-called classical primary and middle-school education.
This system gave pupils six years of primary education and
three years in middle school instead of four years of middle-
school education. This approach to education had drastically
influenced the general style of teaching. Originally, the
Foundation School was introduced on grounds of efficiency,
i.e. as a remedy to the high rates of failure that had struck
down primary and middle education. Such a system ensured nine
years of schooling to all pupils. (see Benmoussat 2003).

5. The communicative approach, derived from Western models
and implemented on the basis of concepts developed in the
Anglo-American applied linguistic context, has been
uncritically adopted to the Algerian foreign language
teaching context. What is more, though Algeria was among the
first countries to introduce CLT, little was done to prepare
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the schools for the necessary changes and to provide the
appropriate conditions required by the communicative approach
(see Benmoussat 2003).

6. As mentioned in 3.4.1., the influence of Practice and
Progress is clearly noticeable in several EFL Baccalaureate
tests to the extent that most gap-filling and completion
exercises are texts 1lifted faithfully from Alexander’s
textbook (cf. Collection of Baccalauréate English Tests L.M.S
& T Branches).

7. A cloze test is a type of test in which words are omitted
from a passage at regular intervals (for example, every
seventh word). Usually the first two or three lines are given
with no gaps, e.qg.

The United Kingdom consists of England, Wales, Scotland and

Northern Ireland. However, the term Great Britain Or ... is
generally used to refer to the country as a whole. ... is
the capital of England, but ... is also the capital of the
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CHAPTER FOUR

LANGUAGE TESTING: STRATEGIES FOR CHANGE

4.1. Introduction

Arguably, the BEM and Baccalaureate EFL tests can be
viewed from two different but complementary perspectives, as
language achievement tests or language proficiency tests. As
achievement tests, they state in clear terms, making use of
the results obtained by the candidates, how effective and
successful the teaching/learning process has been. It is
worth noting that the school administration, the Board of
Education and to a certain extent, the pupils’ parents use
pass rates as a reference of teacher success. As proficiency
tests, they are devised to measure how much of a language

someone has learned.

This is, however, another way of stating that as tests,
the BEM and Baccalaureate English tests are considered to be
valid as they clearly test the concepts of the English
language as prescribed by the classroom textbook. Yet, the
communicative aspects of language as advocated by the tenets
of communicative language teaching, in other words, use seem
not to be tested at all. This assertion would lead us to call

into question communicative language testing.

4.2. Communicative Language Testing

Communicative Language Teaching (see 2.4.3.) 1is an

approach of instruction which has received considerable
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attention in recent years. This approach based on the
concept of communicative competence1 as advocated by Hymes
(1972) makes use of the assumption that Communicative
Language Teaching will lead to the development of Dboth
linguistic competence, i.e. knowledge of the rules of grammar
and communicative competence, i.e. knowledge of the rules of
language use. The grammatical knowledge is only one aspect of
the ability to use language to perform academic tasks
(Bachman and Palmer 1996). While knowledge of the speaking
rules is concerned with ‘generalized abilities’, to wuse
Skehan’s (1991) term, to refer to the abilities to express
one’s meaning by using appropriate language in various

contexts.

We could infer form Bachman and Palmer’s language
structure framework that learners’ language ability consists
of two parts, one is language knowledge and the other 1is
strategic competence. That 1is, learners need to know the
vocabulary, grammar, sound system as well as to use coherent
sentences in a certain language setting to achieve the
communicative goals of language users. This is obviously
another way of saying ‘how well individuals perform on the
test represents to some degree how they might be expected to
respond outside the testing enviromment’ (Sax 1997: 304). Is
that perspective really the one aimed at by the language
learner, the teacher and all those who accord some importance

to testing?

4.2.1. The Language Learner’s Perspective

In a straight forward way, most pupils state that they
see in the EFL test the mark or the grade that their teacher
is to grant them. For virtually all the informants the

concept of learning a foreign language to communicate 1is
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often not the primary concern. What matters most for them is
to pass for one class to a higher one. That is why pupils are
constantly haggling over the marks. At the onset, we can see

the seeds of a pronounced lack of motivation?.

Indeed, experimental studies carried out by Lambert
(1965) and Gardner and Lambert (1972) concluded that
attitudinal and motivational variables could reveal a lot
about the propensity to learn a new language. 1In this
respect, Lambert (1965) contends that:

The learner’s ethnocentric tendencies and  his
attitudes toward the other group are believed to
determine his success in learning the new
language. His motivation to learn is thought to be
determined by his attitudes and his orientation
toward learning a second language.

(Lambert, quoted in Allen 1965:39)

Admittedly, high 1level of motivation predicts or
correlates, to a greater extent, with success in language
learning. Conversely, absence of motivation usually
predetermines low achievement or even failure for most
students. Yet, as regards the situation in Algeria, most
teachers regretfully say that many pupils lack for the most
part any real motivation, as they do not perceive a clear
communicative need for the use of the English language
outside school setting. This ‘failure report’ has Dbeen
confirmed by many of our informants to the extent that in
many schools, there seems to be no reasons for learning
English at all, except that it happens to be on the school
curriculum. As Harmer has rightly pointed out:

Many students study English because they have to.
English is part of the school curriculum because a
decision has been taken by someone in authority that
it should be so.

(Harmer 1983:2)
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On the other hand, pupils often find themselves studying
subjects that do not, on the surface, seem to fit their
immediate needs and interests. Hence, there 1is neither
instrumental nor integrative motivation to learn the
language. Worse still, many teachers feel powerless to change
anything and feel that their best efforts are showing few

results.

4.2.2. The EFL Teacher’s Perspective

Seen from the EFL teacher’s angle, the pupils’ test
performance can be interpreted as an indication of their
strengths and weaknesses on the one hand, and by cause and
effect relationship as valuable sources of information about
the effectiveness of learning and teaching. Like pupils,
teachers accord an important place to their pupils’ marks and
the passing rates. Usually, the teacher’s self-esteem and
pride, inside and outside school, correlate with the passing
rates of his/her pupils in the formal public examinations-

the Baccalaureate and BEM.

However, if we were to speak about communicative
language testing, we would say that it 4is, as its name
implies, intended to evaluate how an individual is able to
actually use language, and refer to a scale of proficiency
rather than a number score. Our informants have always
insisted on the paradoxical nature of the tests. They note
that the problem in all the BEM and Baccalaureate EFL
communicatively-designed tests is that they have been
conceived to measure the students’ ability to memorize
vocabulary, verbs and grammar rules. In gross, the tests have
not been designed to assess language learning in a practical,

communicative sense.
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On the other hand, the teachers, we interviewed, have
noted something that has become common place in our society.
The number of 4™ AM and 3% as students attending private
remedial and consolidating courses outside school is
increasing every year. The students spend evenings, weekends
and even the holidays preparing for the test in teachers’
homes or garages rent by teachers to offer coaching services.
Supplemental education of this kind costs a good deal of
money, and yet students and their families are willing to
make such sacrifices (see 3.2.2.4). Unfortunately, all our
informants agree on the fact that the primary concern behind
such time sacrifice and money spending is to pass the exam.
The use of language for communicative purposes has never been
‘our cup of tea’. Is it the same vision shared by the pupils’

parents?

4.2.3. The Pupil’s Parents’ Perspective

Over the last few months, we have had the opportunity to
talk to many pupils’ parents who have a son or a daughter
preparing a BEM and/or BAC exam to sit this year (2009). wWe
have been struck and surprised by their responses concerning
the wuse of English for communicative purposes. In a
lamentable way, one of them said: “The Beatles and Bee Gees
generations have all grown up now; they’ve been replaced by
the rai generation®.” Another one noted: ™“Our wuse of the
English language outside school was, in fact, an expression
of a need for personal communication with pen-pals,
especially when travelling abroad.” A third one clearly
stated that the choice of speaking English was often
motivated by popularity of the language created through pop-

music.
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4.2.3. Developing Communicative-Oriented Testing

The EFL test should have a positive effect on learning,
and teaching should result in improved learning habits. As an
in-class activity, it should aim at locating the specific and
precise areas of difficulties experienced by the class or the
individual student so that assistance in the form of remedial
practice and corrective exercises can be given and geared up.
The test should enable the teacher to find out which parts of
the language program cause difficulty for the class. In this
way, the teacher <can evaluate the effectiveness of the

syllabus as well as the methods and materials he is using.

A good test should also motivate by measuring the
performance of the whole students, and in no way should it be
setting "traps" to catch them out. A well-developed test
should provide an opportunity for students to show their
ability to perform certain language tasks. A test should be
constructed with the goal of having students learn from their
weaknesses. In this way a good test can be used as a valuable
teaching tool. Yet, what are then the characteristics of a

communicative-oriented test?

A communicative approach to language testing emphasizes
the importance behind the use of language orally rather than
providing an accurate representation of the form and
structure on an exam sheet. Is dialogue completion-activity
part of Communicative language testing? That is the rationale
of the criterion of construct validity (see 1.3.3.2.). This
fundamental paradox of communicative language testing would
lead us to touch on this issue. There are many tests claiming
to test oral skills. The students are asked to fill in the
missing parts of dialogues. Certainly dialogues are part of

our everyday conversation, however, while we are speaking, we
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do not express our ideas, emotions and desires on paper. The
communicative approach stresses how people actually use

language for a variety of different purposes.

Communicative testing is an attempt to integrate the
testing of oral skills, pronunciation, fluency, vocabulary
knowledge, and grammatical control, and not Sseparate them as
the traditional approaches do. Communicative tests are based
on precise and detailed specifications of the needs of
learners. Each student's communicative performance is
evaluated individually rather than in relation to the
performance of other students (see 4.3.). In other words,
testing in communicative-oriented language classes are, in
effect, intended to evaluate how the individual learner is
actually able to use language, and consequently, language
proficiency is assessed in relation to a scale of proficiency
rather than in relation to a mark. In sum, one can draw the
conclusion that communicative language testing is criterion-
referenced while more traditional language testing is norm-

referenced®.

4.3. Introducing a Speaking Component

Though straightforward one may say that introducing a
speaking component as part of an EFL test would be,
technically speaking, possible only with the help of
“Aladdin’s wonderful lamp”. The main hurdle remains the
number of candidates, for example, for the 2007-2008 BEM
examination; some 578, 937 pupils were reported present on the
first day of the exam. The information was reported by the
daily newspaper Le Courier d’Algérie dated 03 June 2008.
Nevertheless, with some goodwill and cooperation on behalf of
the teachers at the 1level of the Middle and Secondary

schools, the technical issue could be overcome and The
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Speaking Test, as would be called, can take place locally and
steadily a couple of weeks before the D-day examination.
During that period classrooms have ‘'dissolved' and the
students are free all day long. A notification letter is
addressed to the candidate specifying the date and time of
the oral test. This 1s not an easier-said-than-done

procedure.

The test is conducted for individual candidates by a
single examiner. It is recorded and reassessed by another
examiner. The proposed test has three parts and lasts a
maximum of 12 minutes per candidate.

Part One: Interview (4 minutes)

This is a face-to-face interview with the examiner where the
candidates are expected to answer questions about themselves,
their studies, their interests/hobbies or their future
career.

Part Two: Presentation (4 minutes)

The candidate is given a choice of three topics and has one
minute to prepare a short presentation on one of the topics.
This is followed by some questions on the presentation.

Part Three: Information Exchange and Discussion (4 minutes)
This part involves a simulated situation, which is presented
on a task sheet and the candidate and examiner take on roles
to carry out a task. This is followed by a short discussion
on a related topic.

Candidates are assessed by the examiner conducting the test
and by another examiner who listens to a recording of the

test. The criteria of assessment are based on the following:

° How accurately and appropriately they wuse the

language (grammar and vocabulary).
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° How well they develop the conversation and organise

their ideas.
L How fluently they speak.
° How comprehensible their pronunciation is.

° How positively they contribute to the conversation.

In so doing the candidate takes part in a communication
activity with the examiner which is made up of an exchange of
information and a discussion. This face-to-face speaking test
will certainly ensures real communication skills. A word of
caution is in order here, the only difference between the BEM
and BAC Speaking Test lies at the level of degree of language
proficiency. Alternatively, a poor substitute can be
introduced to compensate for the lack of an effective

evaluation of the speaking skills: dictation.

4.4, Dictation: An Overview

In this part, we want to argue in favour of a very much
“underestimated” teaching technique and by putting forward
some suggestions as to how dictation can form an integral
part of a testing programme. In its simplest form, dictation,
or standard dictation, refers to a person reading some text
aloud so that the listener can write down what is being said.
When used in the language classroom, the aim has
traditionally been for students to write down what is said by
the teacher, word for word, later checking their own text
against the original and correcting the errors made. The
purpose of this section is to convey the value of dictation
as a testing device bearing in mind that as a test it has had
its ups and downs among professional language-test writers.
However, one should note, first, some aspects of dictation as

a teaching device.
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Dictation is a valuable language learning device that
has been used for centuries. However, for some teachers these
days, the word dictation is synonymous with old-fashioned,
boring, and teacher-centred teaching/testing technique. While
others have stressed its pedagogical value. One of the 2=
century's most influential 1linguists, Leonard Bloomfield
(1942), strongly advocated the use of dictation as a learning
device. Today, many applied linguists, teachers and test-
designers are at least inclined to agree with Finocchiaro's
summary of its value: "[Dictation] ensures attentive
listening,; it trains pupils to distinguish sounds,; it helps
fix concepts of punctuation; it enables pupils to learn to
transfer oral sounds to written symbols; it helps to develop
aural comprehension; and it assists in self-evaluation."

(Finocchiaro 1969:176).

When dictation began to be used in foreign language
teaching at the end of the Middle Ages, however, its purpose
was to help students write and interpret the new language.
Since then, it has been adopted, as we know, by the grammar-
translation method for teaching the language system,
phonology, grammar and vocabulary of the new language; and by
the direct method for teaching the sounds and spellings.
Later, in the audio-lingual era of foreign language teaching,
dictation fell into disfavour, as did other techniques

related to the grammar-translation and direct methods.

Now that a more integrative approach to foreign language
teaching and testing is favoured by most methodologists,
dictation is regaining its former popularity (see 3.4.4.).
After many years of relative unpopularity, dictation is now
being recognized as an effective diagnostic device for the

classroom teacher and an excellent integrative test to
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include in a language proficiency test battery (Oller 1973) .
Indeed, research in the classroom shows it to be a valuable
technique for language teaching and for testing students'

competence in the language they are trying to learn.

Similarly, Heaton (1988:17) posits, ‘the integrated
skills involved in tests of dictation include auditory
discrimination, the auditory memory span, spelling, the
recognition of sound segments, a familiarity with the
grammatical and lexical patterning of the language, and
overall textual comprehension,’ and claims, ‘dictation tests
can prove'good bpredictors of global language ability’. What
is more, dictation has numerous uses in the ELT classroom,
often involving very little preparation and a 1lot of
creativity and interest. Used imaginatively, it can be an
effective tool for working on accuracy and fluency in all

four skills

4.4.1. Advantages of Dictation

Though it has been argued, principally by Lado’ (1961),
that dictation in fact tests very little, there are several
benefits that can be drawn from dictation, 1if properly
varied. The following arguments, call somehow, into question

Lado’s view:

* Dictation can help develop all four language skills in
an integrative way.

® As students develop their aural comprehension of meaning
and also of the relationship among segments of language,
they are learning grammar.

e Dictation helps develop short-term memory. Students
practice retaining meaningful phrases or whole sentences
before writing them down.

¢ Practice in careful listening to dictation will be
useful later on in note-taking exercises.

e Dictation can serve as an excellent review exercise.
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e Correcting dictation can lead to oral communication.

e If the students do well, dictation is motivating.

e Dictation involves the whole class, no matter how large
it is.

e During and after the dictation, all the students are
active.

e Correction can be done by the students.

e Dictation can be prepared for mixed-ability classes.

e Dictation can be prepared for any level.

e The students, as well as the teacher, can get instant
feedback (if the exercise is corrected immediately) .

®* Research has shown the learning to write down what you
hear can encourage the development of literacy.

e Dictation can be a good indicator of overall language
ability.

e During and after dictation all students are active.

e Dictation gives practice in correct forms of speech.

(Adapted from various sources)

In sum, then, we can say that dictation, as a teaching
activity in general and a testing device in particular, has
here revealed much about the language proficiency of the
learners, and in a most economical way, as the dictation
usually takes a short time to administer and mark. All these
facts indicate the wvalue of dictation as a testing tool
through which students are encouraged to develop accuracy in

both listening and writing.

4.4.2. Administering Dictation

Dictation passages may be presented in a number of ways.
Of those ways, we have opted for Valette’s (1967) way for its
simplicity of use and pedagogical effectiveness. She
recommends one effective technique for administering

dictation:

First, the whole passage is read at normal speed. The
Students are told not to write, just to listen carefully.
Then the passage is read a phrase at a time, with pauses
during which the students write down what they have heard.
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At this time the teacher may read each phrase either once
or twice, as long as he is consistent. Finally, the entire
passage is read again at normal speed, and the students
are given a few minutes for final revision. It 1is
imperative that the teacher never repeat a particular
phrase at a student’s request (Valette 1967: 140).
In the same line of thought, it is worth remembering in this
very specific context that the student is not supposed to
know the spelling of proper names and proper adjectives. For
example, the spelling of names like Edinburgh and Leicester
and adjectives like Scottish and Briton is to be provided by
the teacher. The words are either written on the board or
individually spelt out. One can extend this to words in which
the sound-spelling correspondence is seriously noticed, for
example, lieutenant and colonel. In a formal test, the
instructions should made clear to all teachers concerning
this point. Yet, which texts are most suitable for use of

dictations purposes?

4.4.3. Text Selection for Dictation

The major emphasis in dictation is on listening
comprehension skills and on the active re-interpretation by
the learner of a text presented aurally. As the key to
success in using dictation as a testing technique depends
largely on a sensitive choice of the material, it 1is
essential that the texts be self-contained and cohesive. We
would also suggest that the topic should be potentially
interesting to the learner, and the text relatively short
(around 100 words for a BEM EFL test and around 190 words for
a BAC EFL test).

We should note here that pedagogically speaking and from

a testing perspective the shorter texts are sufficiently long

to demonstrate the learner's ability to reprocess the text,
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and to elicit a number of errors that will form the basis of
testing points. On the other hand, the longer the text, the

more time is spent on reading by the teacher.

4.4.4. Scoring Procedures

The scoring of the dictation test may be done in various
ways. In the old school days, the scoring of the dictation
was quite severe and simple in the sense that five mistakes
renders the dictation test nil. Another advantageous method
would be to fix the score to 20 and take off half a point for
each spelling error and one point for each other error. A
third method would be to give a certain number of points for

each word/phrase transcribed correctly.

Alternatively, two other scoring methods can be made use
of: error-counting method and correct words-in-sequence
method. The former, as its name Ssuggests, proceeds as
follows: the number of €rrors are counted and the sum is
subtracted from the total number of words in the text. The
latter is based on the number of correct words and are
assigned one mark each. The total is given out of the total

number of words in the original text.

4.4.5. Reflections and Testing Implications

Straight away, one can assert that dictation does not
work for everything or for everyone, but by looking again at
this traditional method, we can add to our classroom
techniques a touch of the familiar with a little innovation.
Dictation is a test of integrative skills and a most useful
tool in listening training. As a technique for both teaching
and testing languages, dictation has gone through significant
changes. In some periods it has undergone criticisms while,

for some times it has been considered positively effective.
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Anderson (1953) considers dictation as a very indirect
and inadequate test of auditory comprehension. According to
Lado (1961) dictation does not test word order or vocabulary
since they are given by the teacher and it tests very little
of language proficiency (see Notes to Chapter 5). Heaton
(1975) also thinks that dictation is not an effective means
of assessing any one skill because it measures too many
features. Davies (1977) also suggests that dictation is too

imprecise in diagnostic information.

However, Oller (1979) while admitting the limitations of
dictation, considers 1t to be a reliable device to test
language proficiency (see 1.3.2.), if it is administered and
scored properly. According to Oller (ibid), dictation meets
both the criteria of pragmatic tests®, if the sequences of
words or phrases to be dictated are from normal prose,

dialogue or some other natural form of discourse’.

We have suggested some possible uses of dictation in EFL
formal tests. Results obtained through interviews and
questionnaires with both teachers and students (besides
practical work with students inside classes) prove dictation
to be a useful learning/testing device suitable for a wide
range of levels and ages. Our EFL inspectors have both noted
that dictation offers a wealth of new techniques to extend
the traditional language-learning activity of dictation. Yet
a thought-provoking question as: Who selects the text? can be
left open to the test-developers. In gross, as a testing
method, dictation has been confirmed to be reliable and valid
(see 1.3.2. and 1.3.3.) by many researchers and should be

revisited and re-established as a means of testing.
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4.5. Test Anxiety

To do well on tests 1in general and EFL tests 1in
particular, our learners should try to develop an attitude of
relaxed confidence. This state of the mind, according to
psychologists, does not arise by itself. It grows within the
student as he takes specific and positive actions to prepare
himself in several interrelated ways: academically, mentally,
physically and psychologically. The student 1is the one in
charge of his attitude. He is to do whatever is needed to do
to help himself, Jjust as he would advise his best friend or
younger brother or sister. As a bright language learner he
should draw upon this asset to boost his self-confidence.
Similarly, as an average or dull language learner, he should
remind himself that at any time, his life can change for the
better, once he decides to make it so. This will hopefully
help our learners overcome, or at least, reduce the test

anxiety.

4.5.1. Test Anxiety Defined

Test anxiety is a feeling of nervousness and stress
before a test or an exam. It is a natural state to fell a
little tension or somehow a bit 1ill at ease. Most of our
informants experience it. However, too much nervousness can
be harmful and consequently can negatively affect the test-
taker performance. Actually, test anxiety is a part of a
wider phenomenon which psycholinguists term performance
anxiety. This feeling manifests itself when a person takes
part in any event where his performance 1is assessed and
evaluated by others. Once again to overcome, or at least, to
reduce the tension, the candidate must first understand the

nature of his anxiety, in terms of its type, causes, symptoms
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and effects. Then he can choose the mechanisms that best cope

with the situation.

4.5.2. Types of Test Anxiety

Four types of test anxiety have been identified:
rational, irrational, anticipatory and situational. To
effectively handle one’s anxiety, it is necessary to consider
if the stress is rational or irrational. For example, if the
candidate has not prepared adequately in the sense that he
has not reviewed and revised the material and has not worked
through any practice exercises, his fear may be rational.
However, if the candidate prepared well, did continuous
revision and practice tests and still feel extremely tense,
his anxiety may be irrational. There are obvious ways to
reduce such tension through the adoption of different
strategies to overcome the fear. On the other hand, some
students feel heavily stressed well before the test. In fack,
they may even feel nervous and agitated when preparing for
the test or just about thinking about the day of the test.
This is known as “anticipatory anxiety”. Other students feel
nervous and distressed during the test itself. This is called

“situational anxiety”.

4.5.3. Symptoms of Test Anxiety

The symptoms of test anxiety are numerous and can be
divided into three main categories: Physiological, cognitive
and emotional. The following table summarises the anxiety

symptoms experienced by our informants:
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Physiological

Cognitive

My stomach feels
like it has knots.
My  hands
and shake.
I feel breathless.
My heart pounds and
races.

I feel 1like throw-
ing up.

My mouth feels dry

I feel too cold and

perspire

I can’t concentrate
or focus.

My mind sometimes
“goes blank”.

& can’t remember
things I know.

I feel confused.

I forget what I'm
supposed to do.

I can’t organize my
ideas.

Emotional
I feel that every-
one else is fine,
except me.
I feel frustrated
easily.
I think I'm going

to fail the test.
I feel helpless.

I feel disappointed
in myself.

I feel angry.

too hot. e I can’t remember (e I feel depressed.
o My muscles feel key words. e I feel “I can’t do
tense. ¢ My mind drifts to this”.
* I have a headache. other thoughts. e I feel overwhelmed.
e I feel like I'm|e® I remember the e T feel like crying.
going to faint. words or answers
after the test is
over.

There are a number of strategies to reduce and minimize
test anxiety before taking a test in general and an EFL test

in particular. These Strategies could be divided into three

broad psycho-physiological areas: mental, physical and
emotional.
4.5.3.1. Mental Strategies

This part provides the learner with some mental

Sstrategies which aim at developing effective study habits. By
preparing adequately and well in advance, the learner will
build some confidence and reduce the amount of fear,

The

Stress

and tension. Strategies in question, prescriptively

addressing the learner, can be laid as follows:

®* Start preparing in advance, so you will have plenty of

time to make progress.

* Set up a study plan based on the time you have

available.

¢ Study in a clean, well-organized environment. The word

clean is to be considered in its inclusive sense.
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e Keep your study material in the same place so you can

find them easily.

e Form a study group and meet on a regular basis, say

¢ twice a week, to keep motivation high.
e Read, listen, speak and write as much English as
possible.
4.5.3.2. Physical Strategies
It is self evident that the brain can perform at its
best only if one has taken good care of one’s body. This
physical hygiene includes many different elements, as
& described below:
e Maintain a healthy lifestyle.
e Sleep adequately. Being exhausted will not help you in
any way.
e Take short, frequent breaks while studying.
e Exercise regularly to keep you body fit.
@
4.5.3.3. Emotional Strategies
As an individual person, never underestimate yourself.
You have many strengths and talents. The following ideas may
help you feel stronger:
e Be strong, positive and calm.
e Don’t think of all or nothing; remember “grasp all
lose all”.
® e Plan time for relaxation.
e Expect some anxiety. It’s normal.
4.6. BAffective Variables: Key to Success
One of the areas considered to make up the individual
differences between learners and which influence their degree
® of success in foreign language learning is the affective
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area, and motivation and attitude are generally regarded as
the two major affective wvariables. The influence of
attitudinal and motivational variables in learning a second
language was first examined in a study conducted by Gardner
and Lambert. Their study unveiled the issue of such variables
as factors determining both learner’s level of proficiency
and their rate of success in language learning. Brown (1994)
defined motivation as an inner drive, impulse, emotion or

desire that moves people to a particular action.

A number of studies conducted in the field of ESL/EFL
learning have shown that motivation is crucial to successful
ESL/EFL learning. ‘The integratively motivated student,’
wrote Masgoret and Gardner (2003:123) is one who is motivated
to learn the second language, has openness to identification
with the other language community and has favorable attitude
toward the language situation.’ This is another way of saying
that high achievement in EFL tests correlates with positive
attitudes combined with some motivational drive, be it

integrative or instrumental.

4.6.1. Enhancing Motivation: A Teacher’s Duty

In discussing the place of English in the school
curriculum with our informants, most of them, all too often,
have evoked that the only driving force that motivates them
to re-consider the English language as a subject-matter at
both levels, middle and secondary, is that it helps them gain
additional points which, in turn, increases their chance to
pass the BEM/BAC exam. This clear academic perspective
displays a tendency on behalf of our students to exhibit
negatively-oriented attitudes and a utilitarian motivational
outlook in their attempt to learn English. Actually, they are

to approach the language with a positively-oriented attitude
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and a sustained motivational drive; knowledge of the English

language in today’s world is a treasured possession.

This would lead us to open up a debate and allow some
leeway to our teachers to revisit their teaching
methodologies in search for an EFL teaching that would be
more responsive to the needs of our students. This would
hopefully root a seed of desire in our students’ attitudinal
stance and motivational path conducive to a better
apprehension of the role of English in the fields of science,
technology and world communications (see 4.6.2.). Arguably,
the ball is in part in the teacher’s court; more than they
have done so far, teachers need to devote much more time and
effort to the task of sensitizing their students to the
benefits that can accrue to those who ‘tend to be more

Anglophone’ in their studies.

4.6.2. Knowing English: An Academic/Scientific Must

No one would refute the fact that the English language
has become a de facto lingua franca of the academic and
scientific world. During the Middle Ages and 19th century,
Latin and French were respectively regarded as models of
exXcellence in European education. Today it is the turn of
English. As Crystal (1990:7) notes, ‘it is a development
which could be reversed by a massive change in the economic
fortunes of America, and in the overall balance of world
pbower.’ An illustrative example showing the hegemony of the
English language in international scientific meetings would
be to anticipate that there will come a day in which any
scientific paper that is not presented in English will have
little or no chance to be accepted. One can take this step

further so as to assert that there will be a day in which any
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article that is not written in English will have little or no
chance to be published.

Our EFL teachers are well aware of this future
perspective. They are to implement and to do all their best
to support Gardner’s famous axiomatic model that positive
attitudes towards learning English serve as a motivational
support which eventually leads to success in learning
English. As Krashen has rightly pointed out,

Learning a language can be exciting and productive or
painful or useless .. The difference often lies in how
one goes about learning the new language and how the
teacher goes about teaching it. To be successful, a
learner need not have a special inborn talent for
learning languages. Learners and teachers simply need
to “do it right”.
(Krashen 1982:3)

This quotation 1is, in effect, a convenient summary of the
role of the teacher in stimulating a constructive debate
about the importance of English in today’s world, not least
science and technology. While, on the other hand, it invites
teachers to provide a supportive classroom atmosphere and a
favourable EFL learning environment in which ‘seemingly
demotivated’ learners, so to speak, would hopefully 1look
forward to English lessons. This is obviously a challenging
task which needs careful consideration and some know-how.
However, EFL teachers know all too well that tests usually
provide learners with a sense of accomplishment that is
necessary to create positive attitudes towards the teacher,

the classroom, and the learning experience in general.

4.6.3. Better Washback Effect

Several recommendations have been stipulated in the
literature to help teachers achieve a positive washback
effects in the teaching/learning process. In our very

specific context, a context characterised virtually lack of
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testing and assessment COUrSeS in in-service training (see
4.6.) we recommend that EFL teachers undertake extensive
reading of the literature closely relating to testing in
general and EFL testing in particular (see 4.6.2.). Also,
teachers need to engage in scientific conferences, symposia,
study days and the 1ike that embrace other teachers and
colleagues to discuss issues relating to the assessment of
language knowledge. Finally, teachers should engage 1in
collaborative test development projects in which they share
the processes of developing test specifications, item
writing, trialling and piloting in a way that ensures the
consistency of the testing content and techniques with the
teaching practices adopted and therefore increases the
likelihood that the tests will have beneficial backwash on

teaching.

4.7. Lack of a Course on Testing

Still at present, there is not a course on “Testing and
Assessment” in our EFL Departments as part of a pre-service
teacher training programme. If it exists, the students are
given some information about test types, but they are not
instructed how to design, how to construct and how to
administer the tests when assessing language areas and
skills. Many teachers and especially novice EFL teachers do
not know what the characteristics of a good language test are
and how they are to evaluate language tests. They prefer to
use ready-made tests made by other testers/teachers or the

tests offered in the textbooks.

It is unfortunate to note that the disadvantage of using
others’ tests 1is that, as noted by Korsal (2006) , weﬂteach
but others test what we teach. Some teachers ha#é reported
indiscreetly the case of the same classroomn tests that have

{
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been used without any revision or editing. One can step
further by asserting that many teachers are not aware of the
nature of the exam and what is really being tested. They may
never have received or attended training sessions that would
explain the skills language learners need to succeed at

various test tasks.

4.7.1. Testing and Assessment: A Modular Course

Working on the assumption that testing constitutes an
integral part of a foreign language teaching, or rather a key
link in the foreign language teaching process, where there is
teaching, there should be testing. The objective here is to
make a proposal relating to the introduction of an academic
modular course, which would be entitled, “Testing and
Assessment”. The module in question would be part of the TEFL
module or ideally a modular course in its own right. In so
doing, the proposed modular course will add, in effect, an
important bonus and a valuable asset, so to speak, to the
general pedagogical formation and in-service training of our
EFL students or would-be-teachers. However, the aim pursued
is not to overweigh testing at the expense of teaching, but
to remedy the would-be-teachers’ almost lack of knowledge

about testing.

4.7.2. Suggested Detailed Course Outline

There is an urgent need for testing to be brought in
line with the current methods and approaches to language
teaching. However, the testing approaches have been either
overlooked, for example, testing based on the principles of
the grammar translation method (see 1.1.), or ignored in the
main mainstream approach, for example, communicative language

testing which does not faithfully mirror its counterpart
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communicative language teaching in the testing and assessment
of the student’s learning and performance (see 4.1.).

To this end, we should note that the proposed outline
relating to “Testing and Assessment” 1is actually a sheer
guideline, certainly of interest to teachers in general and
novice teachers, in particular, for whom ‘knowledge-about-
testing’ is no familiar ground. The overall aims of the

proposed course outline are manifold:

e To look at areas of difficulty in the relationship
between teaching and testing and how these

difficulties can be overcome.

e To provide students with a substantial knowledge
about the main test types that form part of the EFL

testing literature.

e To provide students with sound principled guidelines

for test preparation and test administration.

e To identify strengths and weaknesses 1in various

approaches to testing.

e To consider how knowledge of the language system,
mainly grammar and vocabulary, 1is best tested and
measured and what is the place of grammar/vocabulary

in a skill-based approach to teaching and testing.

These general principles can be translated in terms of a
general objective: to provide the students with ‘a conceptual
foundation for answering practical questions regarding the

development and use of language tests’ (Bachman 1990: 1). The
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proposal made concerning the course outline falls under six
main headings; 1t 1is also accompanied with a selected

bibliography:

Course Outline
1. Approaches to Testing
1.2. Testing Defined
1.3. The Pre-Scientific Period
1.3. The Psychometric-Structuralist Period
1.4. The Psycholinguistic-Sociolinguistic Period
1.5. Communicative Language Testing
2. Requirements of a Good Test
2.1. Reliability
2.2. Validity
2.3.1. Content Validity

2.3.2. Construct Validity

2.3.3. Criterion-related Validity
2.3.4. Norm-related Validity
2.3.5. Face Validity

2

.3.6. Empirical Validity
2.4. Practicality
2.5. Discrimination
2.6. Usefulness
3. Kinds of Tests
3.1. Proficiency
3.2. Achievement
Aptitude
Diagnostic

3
4

.5. Placement
6. Progress
-

Cloze

w w w w w w

.8. Discrete-Point/Integrative

4. Testing Formats
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Gap-Filling and Completion

4.1. Multiple-Choice Questions
4.2. True/False Statements
4.3. Yes/No Questions

4.4. Composition

4.5. Dictation

4.6.

4

.7. Matching
5. Testing the Language Skills
5.1. Testing Listening
5.2. Testing Speaking
5.3. Testing Reading
5.4. Testing Writing
6. Testing the Linguistic Components
6.1. Testing Grammar
6.2. Testing Vocabulary
6.3. Testing Pronunciation

6.4. Testing Functional Language

Selected Bibliography

Alderson, J.C. et al. (1995) Language Test Construction and
Evaluation. Cambridge: Cambridge University Press.

Bachman, L. (1990) Fundamental Considerations in Language
Testing. Oxford: Oxford University Press.

Bachman, L. and Palmer, S. (1996) Language Testing in
Practice: Designing and developing Useful language Tests.
Oxford: Oxford University Press.

Baker, D. (1989) Language Testing. London: Edward Arnold.

Brown, H.D. (1994) Principles of language Learning and
Teaching. 3™ Edition. New Jersey: Prentice-Hall Inc.

Carroll, B.J. (1980) Testing Communicative Performance.
Oxford: Pergamon.

Carroll, B.J. and Hall, P. (1985) Make Your Own Language
Tests. Oxford: Pergamon.

131



Chapter Four Language Testing: Strategies for Change

Davies, A. (1980) Principles of Language Testing. Oxford:
Blackwell.

Hammer, J. (2001) The Practice of Language Teaching. London:
Longman.

Harrison, A. (1983) A Language Testing Handbook. London:
MacMillan.

Heaton, J.B. (1975) Writing English Language Tests. London:
Longman.

Hughes, A. (1989) Testing for Language Teachers. Cambridge:
Cambridge University Press.

Lado, R. (1961) Language Testing: The Construction and Use of
Foreign Language Tests. London: Longman.

Spolsky, B. (1978) Approaches to Language Testing. Center for
Applied Linguistics.

Oller, J.W. (1979) Language Tests at Schools. London:
Longman.
Ur, P. (1996) A Course 1in language Teaching. Cambridge:

Cambridge University Press.

Weir, C. (1990) Communicative Language Testing. New York:
Prentice Hall.

Weir, C. (1993) Understanding and Developing Language Tests.
New York: Prentice Hall.

Worth noting here is that the bibliography has been selected
on the basis o0of language simplification and ease of
understanding and getting the message through, as well as on
the pedagogical nature underlying the courses offered by the

authors.

Our initiative represents a sheer attempt to provide our
EFL students and teachers with a detailed outline in EFL
testing, that would serve as a springboard for the

development of a substantial knowledge which, as far as we
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know, has not been fully covered on a sound methodological
basis in our EFL Departments and Sections throughout the
country. We believe that with the implementation of a testing
approach as part of the TEFL module or a modular course in
its own right, we are hopefully meeting a real need to bridge
the gap between teaching and testing. On the other hand, we
should regard tests as mirrors in which both teachers and
students can see their reflections clearly. The proposed
outlined, though seemingly detailed, is by no means

exhaustive.

4.8. Conclusion

Admittedly one cannot speak about communicative language
teaching without having a test component that does assess the
speaking skill and, to a lesser extent, the listening skill;
these Dbeing the hallmark of CLT. In this vein, the
introduction of an oral test (oral examination component)
will certainly have a very positive educational impact. Most
EFL teachers also feel that the test will successfully
promoted learning, particularly of oral skills. Most of our
informants believe that to add an oral component to the
examination will encourage the teaching and practice of oral
skills. This would lead teachers to exploit the test to
achieve positive and worthwhile educational goals. On the
other hand, to add an oral component to the BEM and BAC EFL
tests will lead to the publication of new textbooks with
accompanying audiotapes and videotapes directed towards the

improvement of the oral skills.

Although virtually all the EFL teachers we have
interviewed hold academic qualifications, either a ‘Licence’

from a national wuniversity or a Diploma from the former
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Technological Institutes of Education, (ITE) in Teaching
English as Foreign Language, they may not have been
necessarily prepared to be language teachers due to their
poor knowledge about language testing. Hence, language
testing was not a component of the course plan of their
preparation programme. Our proposal relating to the
introduction of modular course on testing would hopefully
remedy the situation. Surprisingly, the majority of the
respondents expressed their desire to train in modern
techniques in language testing. Not only does this finding
confirm the need of EFL teachers to keep on training in
language testing, but it also asserts their eagerness to keep
abreast of and be familiar with recent developments in the

field.
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Notes to Chapter Four

1. The concept of communicative competence has been developed
by Canale and Swain (1980). They identify four sub-components

within communicative competence: grammatical competence,
sociolinguistic competence, discourse competence and
strategic competence. Grammatical competence refers to

linguistic competence in the Chomskyan sense. Sociolinguistic
competence denotes an understanding of the social context in
which communication takes place, taking into account role
relationship the shared information of the participants and
the communicative purpose of their interaction. Discourse
competence refers to the interpretation of individual message
elements in terms of their interconnectedness and how meaning
is represented in relation to the entire discourse or text.
Finally strategic competence involves the knowledge of
communicative strategies that the language learner intends to
make use of in order to get meaning across to overcome his
imperfect command of the language. These strategies involve
paraphrasing, avoidance of difficulty, simplification and so
on.

2. Lambert and Gardner (1972) introduced the concept of
intregrative motivation and instrumental motivation. The
former refers to the desire to achieve proficiency in the new
language to participate in the life of the community that
speaks the language. It ‘'reflects a sincere and personal
interest in the people and culture represented by the other
group.’ While the latter refers to the desire to achieve
proficiency in a new language for utilitarian reasons, such
as getting a Jjob. It ‘reflects the practical value and
advantages of learning a new language.’ (Gardener and Lambert
19722132,

3. Rai is a popular music style that originated in Algeria in
the 1930s. It became popular among young people who sought to
modernize the traditional Islamic values and attitudes.
Regional, secular, and religious drum patterns, melodies, and
instruments were blended with Western electric
instrumentation. Rai music mixes with hip hop, reggae, funk,
blues and with North African beats and rhythms. After the
election of the new president Chadli Bendjedid in 1979, Rail
music had a chance to pick up because of his lessened moral
and economic restraints. Shortly after this Rail started to
form into Pop-Rai with the use of new instruments such as new
electrical synthesizers, guitars, and drum machines. The new
sound of this music attracted the Algerian youth more than
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ever, and then messages of the songs were very attractive to
the people as well. The new sound also challenged many
puritan views and more subjects like sex and alcohol started
to be mentioned by the singers.

4. Richards et al. (1985) define a criterion-referenced test
(CRT) as: a test which measures a student’s performance
according to a particular standard or criterion which has
been agreed upon. The student must reach this level of
performance to pass the test, and a student’s score 1is
therefore interpreted with reference to the criterion score,
rather to the scores of the students. That definition 1is very
different from their definition for a norm-referenced test
(NRT) which they say is: a test which is designed to measure
how the performance of a particular student or group of
students compares with the performance of another student or
group of students whose scores are given as the norm. a
student’s score 1s therefore interpreted with reference to
the scores of other students or group of students, rather
than to an agreed criterion score.

5. Lado (1961) noted that “Dictation .. on critical
inspection, appears to measure very little of language. Since
the word order 1is given ..it does not test word order. Since
the words are given ..it does not test vocabulary. It hardly
tests the aural perception of the examiner's pronunciation,
because the words can in many cases be identified by context.
The student is less likely to hear the sounds incorrectly 1in
the slow reading of the words which 1s necessary for
dictation.” (Lado 1961:34).

6. Oller (1979) proposed what came to be known as the Unitary
Competence Hypothesis, that is, that performance of a whole
range of tests (which he termed pragmatic tests) depended on
the same underlying capacity of the learner - the ability to
integrate grammatical, lexical, contextual, and pragmatic
knowledge in test performance. In this very specific context,
Oller notes that "“It is possible to be somewhat more precise
in saying what a pragmatic test 1is: 1t 1s any procedure or
task that causes the learner to process sequences of elements
in a language that <conform to the normal contextual
constraints of all language and which require the learner to
relate sequences of linguistic elements via pragmatic mapping
to extra-linguistic context.. Moreover, the constraints must
be of the type that are found in normal use of the language
not merely in some classroom setting..” (Oller 1979: 38-39).

7. As for dictation Oller (1979) noted that "“.. a simple
traditional dictation meets the naturalness requirements for
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pragmatic language tests. First, such a task requires the
processing of temporally constrained sequences of material in
the language and second, the task of dividing up the stream
of speech and writing down what is heard requires
understanding the meaning of the material- i.e. relating the
linguistic context (which in a sense i1s given) to the extra-
linguistic context (which must be informed) .” (Oller
1979:39) .
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GENERAL CONCLUSION

This dissertation has presented a detailed analysis and
description of the current situation and status of the
preparation of the EFL teachers in Algeria in the field of
language testing. Several important conclusions can be drawn
from this work. Most importantly, however, is the fact that
there is still much to be done to prepare our EFL teachers
and qualify them to be good test developers able to generate
positive test washback and bring about meaningful language

learning experiences in their classrooms.

However, this research work is in no way a ‘nuts and
bolts’ dissertation on how to write language tests. Beyond
the descriptive and analytical aspects of testing it has
dealt with, the dissertation has touched on fundamental
issues in language testing in general and English language
testing 1in particular as part of both the BEM and
Baccalaureate examinations. In sum, the rationale underlying
this work has been the researcher’s attempt to provide,
hopefully, a conceptual Dbasis for answering practical
questions closely related to the use and development of EFL
tests as part of in-class use in general and as part of the

formal public examinations in particular.

Considering the growth of international relations of
Algeria with other nations as a major outcome of the on-going
globalization process, and the extended interest towards
today’s growing technology, science and commerce throughout
the world, learning English as a global language has found a
greater importance compared to previous years. A knowledge of

the English language permits one to open the linguistic gate
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to international business, science and technology. This new
state of affairs would lead all those involved in the field
of ELT to think about, work out and accordingly develop EFL
tests with new formats that best fit the requirements of the

linguistic integration imposed by globalization.

Needless to say teachers have stressed the need to
promote assessment of the listening and speaking skills and
bring them closer to the centre of attention in the language
classroom focussing on their share in testing activities.
However, in an attempt to remedy this serious lack relating
to testing communicative skills, a dictation should be added
to the EFL as a way of assessing the student’s ability to
perform listening tasks. Put differently, though many of our
students can easily demonstrate reasonable command of reading
and writing skills, they often fail to express themselves
orally and face serious comprehension problems of oral
messages. The analysis of questionnaire and interview data
from EFL teachers and inspectors has revealed the lack of
emphasis on the testing of spoken English. This 1lack of
emphasis 1in testing speaking seems to be due to a greater
extent the over-crowded classes which in some cases, the

number of students are fifty per class.

Most of our informants among EFL teachers in this study
have shown a high degree of awareness in assessing the needs
and determining the language testing priorities and the ways
they ought to implement them. On the other hand, they have
stressed their desire to be well informed about the most
effective language learning assessment and evaluation
techniques and practices which should be presented to them in
the most practical and meaningful contexts. The numerous and

responsible opinions stated by EFL teachers in this study
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should be highly regarded by ELT methodologists and other
concerned authorities in the country as they reflect true
concerns and authentic needs that should be considered as
precise, genuine, and meaningful guidelines for any well
structured and rightly targeted preparation or training
effort of pre-service or in-service EFL teachers in the most

important aspect of language testing.

The implications of the benefits of moving away from
traditional testing should encourage educators to create more
practical language exams that concentrate more on speaking
and understanding the target language in real situations than
memorizing its rules and regulations. Yet, it is found that
the BEM and BAC EFL tests put too much emphasis on vocabulary
and grammar. Dialogue-completion activities, an overused test
format, cannot be regarded as part of communicative language
testing; language is what one actually expresses orally his
feelings, emotions and desires in a very natural and
spontaneous way. A communicative language test would clearly
show a student’s competence level 1in wusing the target
language in real-1life situations, a goal that has never been

realized in any EFL test.

Students are to be required to produce speech in
response to various questions and interactive conversations
in addition to the traditional reading, writing and listening
portions of the exam, Creating a truly communicative language
test. Integrating speaking skills also aids in transitioning
from the former belief of a valid test as one that tests what
it is intended to test to validity based on the results of
the test. How well a student scores on in an EFL test denotes
to a larger extent how he might be expected to respond

outside the boundaries of the testing environment. This is
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obviously another way of saying that in designing an EFL
test, we need to consider the characteristic of the language

use situation and tasks.

In very down-to-earth terms, we have come up to one
underlying pattern is that the BEM and BAC EFL tests, in
their various forms, have fixed contents; the changes are so
to speak, cosmetic. The contents have been taught to the
candidates, in the sense that they 4™ AM and 3" AS students,
respectively at this level and purposefully, have always been
taught to the test. It 1is worth noting that the school
administration, the Board of Education and to a certain
extent, the pupils’ parents use pass rates as a reference of
teacher success. Most importantly, the teacher’s self-esteem
and pride, 1inside and outside school, correlate with the
passing rates of his/her pupils in the formal public

examinations- the Baccalaureate and BEM.
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Questionnaire for Teachers
(PEM & PES)

Dear colleague,

You are kindly requested to answer the following questions by
putting a circle round the answer that best reflects your
opinion, and making comments whenever vyou feel it is
necessary; sometimes more than one answer can be given:

1. Is there a module entitled “Testing and Assessment” in EFL
Department as part of the pre-service programme?

Yes No

Comments:

2. Do you support the idea of introducing a modular course on
“Testing and Assessment”?

Yes No

Comments:

3. Do you construct your own tests?
Yes No
Comments:

4. Do you use ready-made tests?
Yes No
Comments:

5. How do you assess your knowledge about testing?
Good Fair Poor very poor
Comments:

6. Are you in favour of reintroducing ‘dictation’ as a
testing item?

Yes No

Comments:

7. Are you 1in favour of introducing an oral examination
component in the BEM/BAC EFL Examinations to assess students’
ability to perform listening and speaking tasks?

Yes No

Comments:

8. Do you do something to reduce test anxiety in vyour
students?

Yes No

Comments:
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9. Notwithstanding the coefficient, what is your opinion of
the students’ attitude towards BEM/BAC EFL tests in the pass
procedure?

A. Very important

B. Important

C. Less important

D. Unimportant

Comments:

10. Does the School Administration make use of pass rates to
evaluate teachers’ academic and professional competence?

Yes No

Comments:

11. Does the School Administration consider English as
important as the other subject-matters?

Yes No

Comments:

12. Do you think that the BEM/BAC EFL tests need improvement?

Yes No
Comments:
13, Do you think that there is a gap between teaching
objectives and testing items?
Yes No
Comments:

14. Do you teach to the test?
Yes No
Comments:

15. The following statements specify the pedagogical purposes
of ELT testing. Please put them in your order of importance.
...... To motivate students to study.

...... To review material taught.

...... To diagnose students’ strengths and weaknesses.

...... To assess students progress.

...... To evaluate the effectiveness of different ELT approaches.
...... To give a mark to the student and school administration.

Thank you very much for your collaboration
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Questionnaire for Students
(4™ aM & 3¢ As)
Dear student,

You are kindly requested to answer the following questions by
putting a circle round the answer that best reflects your
opinion, and preferences.

1. Ages .

2. Sex: ...

3. Class level: ...

4. Stream: ...

6. Number of years in English learning: ...

1. Do you feel good at learning English?
Yes No

2. According to you is mastery of English an important
academic benefit in today’s world?
Yes No

3. According to you is mastery of English an important social
benefit in today’s world?
Yes No

4. According to you is mastery of English an important
professional benefit in today’s world?
Yes No

5. Do you give as much importance to English as to the other
subject-matters?
Yes No

6. Are you' eager to attend extra English courses if
opportunity is offered to you?

Yes No

7. Do you revise your English lessons on a regular basis?
Yes No

8. Do you do your English homework alone?
Yes No

9. Do you rely on someone else’s help in doing your English
homework?
Yes No

10. Are you taught to the test?
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Yes No

11. Do you think that there 1is a gap between teaching
objectives and testing items?
Yes No

12. Do you feel somewhat anxious on the eve of the EFL
BEM/BAC test?
Yes No

13. Do you feel relaxed and confident before the start of the
EFL BEM/BAC test?

Yes No

14. Are you 1in favour of introducing an oral examination
component in the BEM/BAC EFL test to assess your ability to
perform listening and speaking tasks?

Yes No

15. Are you in favour of introducing a standard dictation in
the BEM/BAC EFL test to assess your listening abilities?
Yes No

Thank you for your collaboration
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PREAMBLE

The analvsis of the B E F. English papers hias shown some incoherence, stch as:
A lack of correspondance between the teaching objectives and testing items.
-Ammgumei in the wordmo of the instructions. which to a certain extent, invalidate this

paper as an oo1ecme aasesbmo to0l.

The instructions that follow aim at providing a working framework on the form of a st
of theoretical principles and practical recomm mendations together with a sample of a test

based on these principles.

VERY IMPORTANT:

'The newlv added aciivities are meant for the B.E.F 2002
‘The teachers are required to integrate them from pow on, in
'both their teaching and testing inputs for the 8A.F. classes.

THE EXAMINER'S CUIDE FOR THE B.E.F PAPER

MAIN CONCERN:

Provide teachers with a tool to devise and evaluate the B.EF paper and a sample on which all formal

CRIGC Lalvaas Vi

papers should be based.
A - THE OFFICIAL INSTRUCTIONS:
Examination in English: The sccond forcign language.
Coefficient : 1 Duration: 1Hour

e 1 S . TN PR 1 o e e
1pe exam should consist of a text of aboui 10 nes. tonowed DY 4 s€1 0l dCUNaties.

SECTION ONE:
Reading Comprehension (3 pts) Thice aciivities:{ questions, plus one out of the four plus lexis)
1-Aciivities related to comprehension (6 pts)
1.1-Three questions.{3 pis)The thice questions are compulsory.
1.2- One activity. (3 pts) Only one out of the four.
1.3- True or false. {three items: 01 point cach)
or-M-C-Q (three items: O1pt 7 cach)
or-Fill in the table ({three items: 01pt " each)
or-Fill in the form (threz items: 01 pt/ each)
2-Activities related to lexis (2pis)
2.1 - Two synonyms. (1 pt: 0.3 each) ( only two items)
- And two opposites. (1 pt: 0.5 each) (only two items)
2.2 - Two defimtions. (1 pi: cach)

SECTION TWO
Masterv of language. (6 pis) (Thiee activities: give one of cach)
1- Mechanics: one activity. (2 pts) only four iterns per activity: 0.3 pt ¢ach)
NI

e
caci)

2- VLOTphulOU\ one ﬁCu\-'lu ("pn \u’h'\ four items per activ ‘1"' 0.5
3- Syntax: one activity (2 pts) (onlv four items per activity:0.5 each)

SECTION THREE:
Written expression (opfs
Give one activity out of the four. The candidate will have to answer onlviene,
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B - ADEQUATION BETWEEN SET OBJECTIVES AND B.E.F PAPERS
I-What is set but not tested.

- Oral skills

- Group and pair work

- Studv skills

- psvcho~-motor and affective skills.
{I- What 1s not tested but should be,

-Study skill : Use of a dictionary

M- What is tested but should not he.

-Vocabulary that has never been faught.
- Topics that are onlv remotely related to the syllabus.

C - WHAT TO WATCH FOR WHEN SETTING PAPERS.
[-Congruency with
- Official syllabus regarding both content and cognitive objectives.
- Official instructions (number of activitics, timing, cocfficicnt
- Wording of instructions.
- Teaching methodology (spoonfeeding versus autonomous efforts)
II- Other points
- Secrecy: the paper should not be given in any form to the pupils.
- Originality: The paper should not have been given previously in any form.
- Correctness: It should be mistake free.
- Accepiance by all: ihe fext shouid not deliberatery hurt or insult anyone.
- Meaning: In spite of its size, the fext should still be meaningful, without any ambiguiiv,

D - RECOVMNMENDATIONS
I- All papers should be accomparnded with:
- model answers {including the written section)
- sconing scale.
- parts of the official svllabus covered regarding discourse type. functions, grammar and anv other
mnput.
- cognitive skili(s) tested for each type of question.
- author. sources and photocopy of the original text together with the writer’s name and the

complete source,
[I-Publish a sample on which all formal papers be based.
II- The iexical register of 8AF and 9AF shouid be published and aii tests shouid comply with it.
TV- The instructions to the pupils must be worded as stated in the present document.

F - OBJECTIVES OF THE EXAMITION PAPER
The English examination paper aims to evaluate the candidates:
I- Abilitv to understand a sample reading passage . either adapted or in its original version . based on a
topic sclected from the svllabus, through their answers to qucstions on the reading passage.
I-Mastery of the language and ability to manipulate its ground work in the fields of lexis. mechanics.
morphoelogy, syntax and discourse.
II-Abilitv to express themselves reasonably correctly through the writing of a guided composition.
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ORG. \\IS\U‘)\ ()! THE OEN. \\.H\ VTTON P \PER

A - The examination is made up of the three following sections

. Section one:

1- Reading Comprehension:
I'lug secnon focuses on the slobal ot detaled o Akm.xmlmu of a reading passage through reference

[3

Setificanen anad one af the 'hﬁw\.wwu agvitics

and mforenes Guest Jors with or withouat -
What is an open-ended gqueshon 7
\n open- ndcd gueation i' 3 quc-.z:un that seguires aohual praduction of fanguags for its answer

G URENOES

s \." Qrm!.. and old p:n:r;"
-Is Mrs Smueh a nuse” Jushiy
-Cive 2 (itle (o the ot
-Last the words that show than NI Smuth s happs,
What is a reference mw«ring_)“
A refersove guestion's auswer s gnven sypdivniy o e foxi aithes w exantiy il summe words ur
'-voxd.s :\prcxsmg lm s dCa OF SVROBMSS O CpResies

. -\ xhow msﬁﬁ‘.adm l)o d(‘?lphms attachk peepls”
-\With justfication. Asre delphins dlover craatires”  Justidy vour ansvier

Io Adtvites selatad o Jexas. e vocabulary

2 0
Section two
Mastens ol langnage-
Tis section deals with grammar. doough womites relared 1o the wpie

Section three
Written expression

This secton deaks sy the Knoselodge antd e of e lananaee throngiy 3 2uided compo

) B - Tvpes of activities

Section one:
Readmg comprebension
&,

5 .
Fead the text il n:n aind o Die &

feActivities refated to \empsdxmm;n i

CUESHTNS

Trpical inSiructions: Ansver whe tdoning previrny
2-The reachers chanse ane sctivily out of the ioflawing
a-Muitipie choice questions

Txpical instruction: ¢ fomse e soreci &
beTroe or false

T\'Q!C-'Ji INSiruc i&{_n_s AR e Or Naisd, T Greect the Wenny shate mani.

Pupils are asked to -TL!: true or false o at the end of 2 limited oumber of corrset and wrong

statements and comrect the wrong ones. -

. C-Fili in the focm - Till i1 the table

!W'ME msinetion-

il

fext nd 7 s
L"P_lg have 1o 0 mu[
af wdormanan drawn {rom e e

acabic, a dizgram o 1 plan with mweces
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Loy oot feslile wli Tode Pl DG el

N free edd whd |

Nane g Occupation Natienality . Language

ﬁ.s'\

SerhoE i

s

N -~ 4 L ‘an a boey b v ooonas wnd sew aie
Read the a3 oo 1ol aay 1he ey il

e oy

Aagd i

3. Activities refated to lexis
This part will test the pupils” control of vocabulany w ddlveent wan s,
amonyms. opposties, defiranons or tems o be found in the

—
P

vail deal excluanviiy math

= - Svnonyms: (IWe Hems)
Lvpical instruchion:
Finad i the tox: words. phirascs, of SXprossions Mal are st mmeamng the tedlowing.
Uhe puptls are oven 3 tew words and they ase asked 1© bnd ther svnonvms i the eal Bediiee ik
supenyis hardhy exist they are ashed to them in meaning
F.mmub:
g = large. clesy : net oo guick

b Oggusiw :

“aq°

Tooncal :'Mrw.m"x
Pird mothe 10K words, phaasss. or expressions thal are opposite 1 meamng @ the Wollewng
apan the pupik are oven fow werds or phrases and they ars asked o find thow op

axampis’

- Mt - lony - ooty - uaeless - vegutar = wyogtlar - ngdt e © pleagd
< - Dedinitions:
Trypical instrusuon

Matzh =ach word st cach detrenon, sumple delimnoens are oven 16 (e Lancdares and thay flave
mateh thers with the wonsls,
Exampic:

% person whee cepairs Jars = 2 machanis

Sectivn iwo
Mastery of language
Uive tree aclivilies DUL of SO points 2ach.
~This sectom deals with mechanics, morphelugy and »ynias,

1-\Mechaiica. Give vue activity . 2 janais
1ol- Canmahisanae and purciiabies
.- ~
1 @Ciil NSIFUCHON . i 22t (1w PUnCRuRON Wl C3 15ty WS MO,

1-2- ulnhabetcal seder

SISITUCHQORN * Recnder e oloviaven s wioliafoieadd

Lape
1-1- The

Ivpseal s '!ls‘.ruc]inn < the werds g weae S ar goner repe e 4 Bisis)

cdd items,

Pode Coenpivic e
!

veieal netri n.m
paca .
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2 - Marphology. (live ane activity. 2 pane
2-£-sm5,u!.:r plura noums
Typical instruction : { empicte the fubic

. % Est ol § u.urd:. ® gnen 0 Uu pumla to change from suuler Lo clural and vice versa,

supp!ﬂng the past tense and /or the past participie
\gical mslruction : <ompiere the tabie.
2-3-supply comparative and / or superiative
Fvpreal mstruction < ¢ ampiare the rahle wid the corree CERRPOPEIYE G0 o sumeriilng

2.2
I

>

3-Svntax Gie onty one acUvity = poins

2 p-Transformation:
Tvprcal mstruction i mite the foliou: W SCRICTCES i1 11 GOLVE OF the passive

a-Pupils arc asked to change sentences from actrve 1o passive vice or  arad vive versa,
Exmpic.
Algeria expents ol Ol s evpored

. b-‘iinmﬁa- plurai forms
m)' mc 'vlrz’-_;i.- oF 518 v_;‘“-r
Examplc.
~The pupil is plaving
- The pupils e plaving,
¢-Negative form

Y Sk = . -
b HbhG Reuilive.

3.2 - Sentence lm’m.atmn
Tepical instruction  <osis
e Because, so o (v oader 100
Exampie. It was ratmng. Bty wis covhi
. Retiv was cooking while it was romine

3- 1 Fill the gaps using the following wards:
thinkers. sequencers. vocabulany  yramimar dems
Examplk

The pupds jomned the class
The teachsr came in.
He was happy.

3-4- Asking questions
Lvpical INSUUCHON w ik wiesrions on ihe woneeimmed words

- [enses
Tvpical instruction * e the o
The pupils are given a paragraph with: ihc verhs i

diendiniive it work not w work They are

. askad to put the verbs between hrackets in the Jomelt tense
..,A\.lmptc
Betty is on her way back to Zendon alier o stay wairts Kalik in Alders She o fIvits :".ui~
tous hours ago. but she inl o amive fome v N this momens, she (o crossi e £ haanc!

e Dover ona fermy-boat. She oo arive s a " ondon i the everury

New has nnt arroved is trossing - will arrive)
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(flew - hasnotarrived - iscrossing - will arrive)

- Section three:

Written Expression
This section deals mainly with compositions. The pupils are given only ONE activity out of the
foliowing ones.

Tvpical instruction

Write a composition of about four (4) to six (6) lines using the following notes

The pupils are given noies relaied io ihe iopic. They are ashed o expand them io produce a
paragraph.

T 5 wadac ol arild T 7 #a s Fmoan o f Ll
1hie notes should be in the form of parascs.

2-A dialogue to complete (four to six exchanges)

Tvpical instruction

This is a conversation between A and B . Complete what B says.

The pupils are given a conversation with the moves of one speaker.
They arc asked to guess from context the moves of the second speaker.

- Sentences to re-order
vpical instruction :
rder the following seatences and wiite a coherent paragraph.

LE¥]

73—
a

~

4=
T
A Y

ical instruction : Fill in the gaps 50 that the toxt makes sonsc:
A paragraph is presented to the pupils with some gaps. They are asked to put the right words
+!

Gap filling activity:
§e

{either function words or content ones ) in the right gaps. The words are not provided .
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_SAMPLE FOR B.E.F 2002. |

More Machines, Fewer People.

Some vears ago, the office was a place where there were more people. Today, offices are full
of machines: photocopv machines. fax machines, computers.

A manager in a big computer company thinks that machines work better than people.” In
offices, many of the secretaries and receptionists were very lazy ” | he said. They took long
breaks and left work eariv. But machines are hardworking, Thev don't take breaks and they
never go home.

His company makes robots:machines that look like people. These machines do all the work
in the office. The manager teils the machines what to do, and they do it. It's fantastic! But
machines are still very expensive Many companies cannot buy them. For this reason, people
will not fose their jobs in the near future.

SECTION ONE:
READING COMPREHENSION .

A- Read the text and answer the following questions.
What do we find in offices today?

¢ Who thinks that machines work better than people?

s Will people lose their jobs in the near furure?

B- 1.Write true or false. Correct the wrong staterment.
 Many secretaries and receptionists were verv lazv.
¢ Machines do aii the work.

s Computers are very cheap.

< - people
a - a scerctary b - a boss ¢ - a hcadmastor
3. Bll in the table according to the text.
i Machines People

; A—

i

C- Aciivities related to lexis

e Find in the text words that are closest in meaning to the following.

s¢veral = produces =
e Find in the text words that are opposite in meaning to the following.
WOrse = cheap =

@ Match each word with its definition,

The machine that stores informaiion:
- A person who makes car:

~¥
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SFECTION TWO
MASTERY OF LANGUAGE
- A 1- MECHANICS: GIVE ONLY ONE ACTIVITY

Write the punciuation and the capitals where necessan

faiiha aiwavs propares breanduat deans the roams &

st o and couks lunch

earder the following aiphabencaih
praple - apnle - fantasoe - company

+ Find the odd words and ¢0y

! Mgena STROTA mother it
i \Moroco bananas arother sreen
French SAITYts wackes g

i Favot peans stster ruler

e ld g vwond o te followme lisse
. S B S *
2 butkler 2 bank a bus telephere
. | 1 mechane a post oiiice aear fan !
| 2 teacher 2 Hbrar a by e |

2- MORPHOLOGY : GIVE ONLY ONE ACTIVITY

o Singular plural nouns. Complete the wble:

Sitgulac vlural

Men

s Pasiaunple  past parhuipie. Compleie thie wbte.

mBmtne oastsmple ) D381 Bamcph

F-8YNTAN: GIVE ONLY ONE ACTIVITY
» Wate the follawing sentences m the passive:

- Aoena exports ol -They make mice carpets m Urhardiaa
S| - N

o Combine the hwo stitements mio @ new Cne using;

beause - whilz - singe -~
. Al wvas reading. His sister was cocking,

€ sl guostions on the underlined words

- Last suminier. Ali went to § ondon.
- M I

Wb waorks iy oan offes
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f
¢ Fill in thy paragraph ssing wards celared to the collowing bst o inkers e voacsahlary
LOARENAT Herns L)
factory - the - were - was
The boss arned o fis . . .. ol vesterday
' Al oworkers . L there . Hle L happy

o Cennplete the table correetly -

j adjectives N__ '/xmn‘p,‘lr»q:_u‘c . supetlatoe
good  beror than
P _..__‘an -

far

» Tum info gegative -

- He will ravel o Canadn
- He has won 2 prize.

‘ 1- Wnite the correet form of the verbs @ brackets:
Bermyv1s on er wav back 1o London alter a sty wieh Rafik i sigiers. She (o Oy te Panis tour hours
ago. but she {not 1o arrive) home vet A0 this momer she (e cress i e Chanme! 1o Daver op a forry-
boat. She (io amive) in London in ke cvemng

Z-Putin : since for. ago.
- My father has been a form driver L 10 vean
- My grandparents went o Mecca a vear .
- She hasn'tseen her foond | she lell Vigena
- e saw that documentany e wecks |

SECTI0N THREE:
® WRITTEN EXPRESSICN

Crive only ane activity ont of the fonr

I- Fillin she gaps with ane waid »0 ifdi tie pan

Medern achicvement in siecrenics are making dfe casicr
Prople use computers . home o offfoes fFacroniey. . .oare also found in
dietsities. sehoels awd Boranes They fune become L o hosoitads and wianiv public services
Computers ... ........... verv helpful. bevause the siore afot ot . oo L

2- Complete the following conversition
o Nichael: Do vou have a compurer”

o NIREY! i el Ean
¢ Muchaei: Ind veu buv ir!
o Man .o
& MNhhael: .. . . . 4
. o Manv: My father offered it i mic an ey Binhdan
¢ Michael: How offen do vou use it
¢ Man: P
s Michael How lucky vou are!
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PREAMBLE

This B.E.M. guide is meant to provide a framework and hints to all users to help
them devise exams in accordance with the competency-based approach.lt also
reflects the contents and the format of the official exam.

The ultimate objective is to see how well we want our learners to demonstrate
the competencies according to set criteria (e.g. :accuracy, fluency, lexical
command,range).

We focused on the objectives related to the competencies that can be feasib y
assessed (the interpretive and the productive ones) in the available format
(written ones only).

The interactive competence not being assessed,the part devoted to pronunciation
is limited to sound recognition and rhymes.

Looking at the exit level profiles we determined the text types and the tasks that

would be needed to demonstrate all aspects of the competencies to measure what
we want our learners to be able to do and what they need to do it.
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FORMAT OF THE ENGLISH PAPER IN THE BEM EXAM

Part One (14 points)

A.Reading Comprehension : (7 points)

-2 activities related to the comprehension of the text (5 points)

-1 activity related to lexis( 2 points)

B.Mastery of Language : (7 points)

- 2 activities related to syntax (5 points)
- lactivity concerning pronunciation (2 points)
Part Two : (6 points)

Written Expression :  Situation of Integration

Types of Texts

- Letter ( formal and informal) .

- Dialogue .

- 2 short texts .

- Advertisement (one or two) .

- Magazine/newspaper cut-outs.

- Recipes .

- Tables .

- Notices .

- Instructions/directions .

- Diaries .

- Transport schedules .

- Text (descriptive/narrative/argumentative/expository ) .
- Reports .

- Straightforward text (doesn’t contain idiomatic expressions) .
- E-mails .

- Fairy tales .
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THE COMPETENCIES AND OBJECTIVES

. INTERPRETIVE COMPETENCE |

v

EXITPROFILE |

>

The student can :

- understand the main points and some important details of longer texts (two
to four paragraphs) on familiar topics ( ¢.g. school, interests. health,
experiences and well-known events or issues that are straightforward and
clearly written .

- can understand the gist ot clearly written simple arguments or opinions .
- understand the main points of descriptions of personal events. feclings and
wishes found in letters .

- - - : -
‘ Types of texts across the competency !
!
!

Sh(m.imxif_fhl.ibrwurd,ilzcuml':cxls.slmn reports,instructions, directions.
famihiar news articles.stories, Tairy tales description of trips and events.new s
and magazine stories or reports,straightforward
comics,advertisements,personal diaries.diaries entries.c-mails,recipes .
Objectives related to the ‘.
Interpretive competency |

The student will be able to : v

- Find necessay information in everyday material .

- Recognize essential information in straightforward news articles on
familiar subjects .

- Make connections between the sentences in the paragraph by taking
account of relationship markers,chronology.ete ... ...

- Usc linguistic signals(title. sub-heading, paragraphsjand typographical
signulstlay out.bold type.punctuation) graphic and refationship markers to
make predictions and grasp global meaning.

&
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PRODUCTIVE COMPETENCY ;

!
EXIT PROFILE |

|
The student can :
- Produce a paragraph of connected ideas using basic connectors on familiar
topics of personal interests .
- Write simple, coherent instructions and directions,e.g.recipes,travel ...

Objectives related to the |
productive competency j

|
The student will be able to :

- carry on personal correspondence using appropriate routine language and
form.

- Write short descriptions and comparisons in simple,routine letter, factual
information(description,comparison)conventional format

- Produce a coherent paragraph comprised of topic sentence and in which all
sentences are linked by topic .

- Use appropriate connectors .

- Produce a straightforward narrative or description as a linear sequence of
points .

- Describe possibilities or predictions for the future .

- Describe plans giving reasons for choices and stating the advantages and
disadvantages of various options .

- Write short notes of instructions and directions with or without an
accompanying visual .

- Write a letter of apology ,with explanation .

Situation of integration

This phase is meant to the reinvestment of the resources in terms of the
« knows » and the « know how to do ».

The activities suggested in the previous phases should be built up towards the
final output and help the pupils to be ready to produce a piece of writing in
accordance with the situation of communication
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CRITERIA FOR THE INTEGRATION

T»E:m:mo documents| T set of instructions “ formulation rather
than a question

significant
anﬁ&:m

Illustrations

realistic practice
takes into account
the local means.

adapted to the level
of the pupil in accordance within the
| pedagogical objectives

i
~ the context of work

| in accordance with __

}

/ conveys positive values

Readable formulation

should be within reach

-y In accordance with

the target competence

/ should be within a situation

of communication

_ integrates the knows and the

_ know how to do.
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Examples of situations of integration:

1 .More and more people are getting fat and suffer from obesity. You have
decided to do a research on this phenomenon and the best remedy is changing our
eating habits.

The health department of your town has organized a contest about an ideal
menu/recipe.
Write a menu/recipe.

2 . A friend of yours is coming to visit you. He doesn’t have any information
about your town/country. He is interested in many aspects of life related to your
town/country.

Write a letter to her/ him . Tell her/ him about:

- The location of your town / country.

- The weather.

- The dressing habits, the cooking habits.

3. You are surely fascinated by a hero dead or alive, known for her/his good
deeds towards her/his people and country her/his struggle for peace, the advance
in medicine.......
You want your friend to learn more about him/ her.
Write an article for your school magazine in which you inform your

schoolmates about her/ his:

-place of birth/nationality.

-famous works/what s/he did /accomplished/invented

“her/his contribution to the well-being of people.

-prize s/he won.

4.You went on a trip with your schoolmates to visit the ruins of
Djemila/Timgad/Tipaza.You saw many monuments and statues. A guide gave
you a lot of information and details about the history of the site ,the people who
lived there and how life was organized.

Write a report/article to inform the other students about your visit.
5.You don’t agree with your school regulations. They are very forceful and you
think that there are too many restrictions.
You intend to convince your headmaster to change the regulations. Suggest a
new school chart in which you state your rights and duties.
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GRID FOR EVALUATING THE SITUATION OF
INTEGRATION

Criteria for evaluating the productive competency.

Situation
Your friend suffers from obesity and wants to lose weight. S/He asked you for
help. Give him/her pieces of advice. Write some recommendations to convince
him / her to :
- change her/his eating habits( eat less fat or junk food)
- have a medical check up
- practise sports.

Criteria Indicators i
1. Relevance -The student writes pieces of |
The criterion is reached advice |
when the learner produces a piece | -The student accomplishes the :
of writing in accordance with the | task using imperatives, should, 02 |
situation of communication by must... . pts
formulating -The student uses the vocabulary :
advice and recommendations. related to eating habits, fat food,
health
2. Syntactic coherence and There is a syntactic order within
correct use of linguistic elements | the sentences produced
-There is a correct use of tenses 02
related to the situation of pts
communication
3. Semantic coherence
The sentences produced have
a meaning 02
There is a logical link between pts
the sentences
4. Excellence
Good presentation of the paper 01 pt
The paper is not scribbled over

Do not penalise students for spelling mistakes

A©
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Parts Task Type Instructions |
Part one : Matching - Match each title/heading/idea with the }
corresponding paragraph. |

- Match the questions in column A with the E

Reading appropriate answers in column B. 1
Comprehension - Match the dates with the corresponding events. '

- Maich people and their corresponding
activities.

Information transter

-Complete the table/diagram/plan/chart/form
with information from the text.

-Complete the table with the events that
correspond to the dates.

-Complete the table with the dates that
correspond to the events.

-Complete the table with appropriate information
about the following (places ,animals, people).

|
|
|

MCQ

- Choose a, b, c ord to complete the following
sentences.

- Choose the correct answer to complete these
sentences.

- Complete the following sentences according to
the text. Choose a,b,c, or d.

- Which sentence best summarizes each
paragraph. (provide three sentenccs).

- Which sentence best summarizes the text
(provide three sentences).

- Choose the most appropriate title (provide four

titles).
d -The text is about :
a)....... /by - N— /d)

Auxiliary Questions

Answer the following questions.

Listing

- Find in the text four similarities/ differences
between...... (people, places, animals...).
- Find in the text two similarities and two
differences between. ...
- Find in the text what happened to X and Y.
- Find in the text what happened in the following
dates/places/etc. ....
-Find in the text four -places X visited/went to
-objects X bought
-ingredients X used in the
recipe.

True/False/Not
mentioned

-Read the following statements and put a cross in
the right box. (provide a table).

-Read the following statements and write

« true », »false », or not mentioned.

A4
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[B.M astery
Oof
Language

MCQ

- Choose a, b, ¢ or d to complete the following
sentences. ( tenses, prepositions, conjunctions).
‘Note: even if the sentences are isolated they
should be related to one another and to the topic
of the text.

Matching

- Match the questions in column A with the
answers in column B.

- Match the short answers in column B with the
corresponding questions in column A.

- Match A and B to form correct sentences.
(provide complex sentences).

Note: even if the sentences are isolated they
should be related to one another and to the topic
of the text.

Word sequencing
(=]

- Reorder the following words to get coherent

sentences/questions.

Tense concord

7 - Write the correct form of the verbs in brackets.

- Rewrite the following sentences (or passage)
with the correct verb forms. (Give three verb
forms).

Transformation

- Rewrite the following passage or sentences
using the imperative/ the third person singular/
the future/ the past simple or continuous, etc. ..

|~ Change the following sentences/ passage 1o
~| negative/ passive/ active/ plural/ singular.

- Make one noun/ verb/ adjective/ adverb from
each of the following words.
- Choose the correct prefix to form the opposites

i of these words.

LEditing :

- Spot the mistakes and write the corrected
sentences ( or passage) on your answer sheel.
(Any type of mistakes).

Note: even if the sentences are isolated they
should be related to one another and to the topic
of the text.

i - Supply the punctuation and the capital letters

where necessary.

Completion

- Fill in the gaps with the suitable words( only
structural words. They can either be provided or
not).

- Complete the following questions with the
correct question word.(provide the answers)

- Find the questions to complete the following
dialogue.

- Complete the following sentences with the
correct relative pronoun (provide more relatives
than gaps).

Combining

- Combine the following phrases (or sentences)
using: (connectors, linking words. ..).
Note: provide more connectors that needed.

42
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Rccognition/ )
Identification

- Find in the text four ve

tbs describing past

actions. Complete the table.

_._T_Regular verbs

| Irregular verbs

1=
2-

| 1-
B

- Find in the text four ve
future....actions.

- Find in the text four ve
continuous actions.

rbs describing present/

rbs describing

- Pick out from the text four words that have
prefixes and or suffixes.

Pronunciation

Sound recognition

™~

following sounds.

- Find in the text four words that have the

/et / (take)

Jar/ (five) |

A 1-
2t

1-
2-

sound.

- In each list, pick out the word with a different
vowel sound.( four words in each list).
Example: face — take — fat — mate

Note: Give 4 words containing the same vowel
letter among which one has a different vowel

- Write the following words in the right box
according 1o their consonant sound.

/ 5/ (safe)

/51 sure)

1-
2-

1=
2-

- Copy down these word
letter(s).

final —ed.

s and circle the silent

- Pick out from the text four verbs and complete
the table according to the pronunciation of their

It/ 7dl

/1d/

2 1- 1-
2

1~

vary from one to two bul

final —s.

Note: the number of verbs in each column can

t the pupils should

complete the table with four verbs only.
- Pick out from the text four words and complete
the table according to the pronunciation of their

/s/ 12

iz f

?
- I-
l

1-
9

Note : same as above.

n

A3
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Identicanonn Wha do e underhned words 1o the text reter
W

i o L. in which p, aragrap phisit _mentioned ihat o
. E Lexis ,\-(azatﬁi;:;j - - Maeh rﬂ.l word with is appropriat -

| i detmitormeanme (words should br: taken from
i ! F e Xt {
! Co Azl the wards in coluimn A wath the '

o o sjuivaents ‘oppesites i column B.

3 MCOQ ' - Chease the correst m m"m.dchﬁ on tor these
i | werrds from the text (prm wde 4 detinitions for i

zach wund).
- What do these words mean’i provide <
meaningssvienyms for cach word)

P AWord attack L= Find e text words (ar have the follow T);
(Inferring meacing (rom definjiens/meanngs.
| context) i - Find e the teat words that are closest 1 i
i - mezning @ e following. !
! _ Fuud t the text words that arc onpaesiic i
. e [mcaning tothe following ]
! (_omg‘zermn T Viilin tac caps with the .mprumt ale werds from i
i tpap-lilling; e Lst below o4 gaps, but 6 wpical/canter? ‘

wird al

- Fodln the gaps wath the appropriate words o
i o HL text. (ne gap in the first sentence}

! § Ward assocition T Find in the tox 4 words that can be assocised

! with happiress feelingsfJoverhealth ..
- Find inthe text 4 words related 1o (reter o
_ P ugge s5Tons 2hove)
i ; i u"*u i the text 1 wonds related 1o generosity
I 2 woris relsted o seitishness,

A4
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Rhyme

- Read the text and find one word that thymes
with each of the following (four words
provided).

Example: bin (in the text: pin) / hall ( in the text:
tall) / sight( in the text night) .

- Match the words that have the same rhyme.
One word in column B has no rhyming word in
column A.

1-pair a-me ]
2-cake b-care 1
3-laugh c-tour |
4-sea d-mate '
h e-rough I

- Read the text and add a word to each of the
following lists according to their vowel sounds.

lar IN /D2 Jel /el lea [
car Ttalk make mayer
far call fame -~ Aair
park fall vl’a‘stg,' “| pear
................. I ol
/{\
Pl N ,
e N
p S
A5
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i Weleome to I'] Woroud Restaurant

The Menu

i
¢ Fhe starter
Tomato salad

| Waiter: Are you ready o order, sir?
Diohr Yes. I'd like some lomato salad tor the stanter,
" please,
Waiter: Ok What about the maincourse, si’’
Vlelin o d ke o steak with French fnies, piensse.
P Wadter: How wouid you ake you steak” Rare, maedivm
Cor well dene
~John . Medium, pleasc.

Waiter: What wauld vou like for dessert!

Johe - Some dates. And 1'd like 2 cup of cofter.
please

Watter. What zhout you, madam”

Kate - 1I'd Like 2 fish soup, some spaghette witr fried
" chicxen ad some orange juice, pleass

Waiter: With wee?

Kate . Yes, pleasc

L Some tme later )

fohn : Can we have the hill, please?

Waiter Yes, sure

Part One 14 pcunis

A Readimg Comprehension { 7 points)

Fish soun
Fap-mayonnaise

The fmin coursy

Cheese omeietze
Faed chicker
Steak with French tries
Delma

b Dessery
Oranges
Appies

; Dates

CDunes
Coltes

Crange nvce

Read the text carefully and do the following activilies.

Acivity One (3 points)

Choose a, b, ¢, or d (o complete the following sentenves

i The customers are.... ..
4/ in a restaurant

2/ The watter is
A upset 5 polite

3¢ Kate's meal i
a’ 710 DA

¢ mared
b/ 615 DA

Acuvity_Two (2 points)

b in £l Wearoad restavoant

oSio DA

< acalé 4 a pub
4 rude

& 610 DA

Complete the table with information from the text ubout John's meal,

| Starter

| Mamcomse
? e e m——————— T.A.A.
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Activity Three (2 points)
Match each word with its appropriate meaning.

i 1/ The waiter | &/ meat grilled for a long time !
| 2/ The starter | b/the amount of money to be paid I
| 3/ Well done ¢/ a person who serves people i
4/ The bill { d/ a dish that people have at the beginning of a l

i meal

B/ Mastery of Language (7 poinis)

Rewrite the following passage with the correct verb forms:
My brother is twenty-five. He (eat - eats - is eating) too much. Last week, the doctor
(said - has said — will say ) to him :“If you go on a diet, you (would — have to - will ) feel
better.

Activity Two ( 2 points)
Rewrite the following passage using the imperative:
The doctor told him: “Kamel, you mustn’t eat fat and sugar and you should do some
exercise.”

Activity Three (2 points)
Find in the text four words that have the following vowel sounds:

/al/ (rice) | fi:/ (meat) /et (grapes) |/e/ (bread) —l
1- 1- 1- 1- i

Part Two . Written Expression (6 points)

Your pen friend is fat.S/he has sent you a letter to ask for help. Write a menu with
recommendations and advice to help him losc weight. These clues can help you:

- what he should eat

- what he shouldn’t eat

- exercise

A9
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Key to the exercises
PART ONE (14pts)

A/ Reading Comprehension (7pts)
Activity One (3pts)

I-b (Ipt) /2-b (lpt) /3-d (1pt)
Activity Two (2pts)
| Starter Main course Dessert Drink B
Tomato soup Steak with French fries | Dates (0.5pt) | (a) cup of coffeej
(0.5p1) (0.5pY) (0.5p0
Activity Three ( 2pts)
1-¢ (0.5pt) 2-d (0.5pt) 3-a (0.5py)

4-b (0.5pt)
B/ Mastery of Language ( 7pts)

Activity One (3pts)
My brother is twenty-five. He eats (1pt) too much . Last week, the doctor said (1pt) to him:
“If you go on a diet, you will feel (1pt) better.

Activity Two (2pts)

The doctor told him : “ Kamel, don’t eat (Ipt) fat and sugar and do_(1pt) some exercise.
Activity Three (2pts)

ai / rice /1:/ meat [ /er/ grapes / e/ head »_T—?
| Like (0.5pt) Please (0.5pt) | Dates (0.5pt) Ready (0.5pt) —1
| Or fries/ ice Or medium Or steak Or French/well/yes |

PART TWO : Written Expression (6pts)

Refer to the grid for evaluating this part

2.0
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