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Abstract

(...) The classroom is the crucible—the place where teachers and learners
come together and language learning, we hope, happens.
It happens, when it happens, as a result of the reactions among the
elements that go into the crucible—the teachers and the learners”.

Gaies (1980) in Allwright and Bailey (1991:18)

In Practice, this may denote that an essential pyramid process exists
within the teaching-learning process; namely between the teacher, the
learner and the classroom. None of these elements go into the classroom
with ‘empty-handed’, but rather every one brings into the classroom a
number of influencing factors. The learner, on the one hand, will recall in
the classroom his own learning experience, his life, his style, his emotions
and his personal differences. The teacher, on the other hand, will bring
into the classroom his learning/teaching experience, his personal
character, and his course entailing all its connected variables. Various
interactions take place between the teacher and the learner within the
classroom setting. Chemistry of variables may come to light in the
classroom setting, even the best laid-out lesson plans are subject to far

reaching modifications as a result of the manifold existing challenges.

All these issues call attention to the urgent need to accomplish
research regarding the different aspects of teaching and learning
languages in a classroom setting, with the intention of gaining deeper
understanding into these challenging processes and formulating new but
practicable ways of enhancing their effectiveness and thus, their success.

Thus, a classroom-oriented research is central for a better understanding
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of the pyramid process. The present research concentrates, then, on three
variables that may influence learners’ achievement; notably pronunciation

training, self-confidence and speaking competence.

Considering speaking as one of the most anxiety provoking skill
which may be caused from learners’ lack of self-confidence, this work is
based on a “cause and effect” dimension. It attempts at looking on how
may pronunciation practice enhances learners’ self-confidence and
therefore, develop their speaking competence. In view of this, the broad
aims of this research work are to investigate and analyse relationships
between self-confidence and pronunciation practice and the effects of this
on EFL learners’ general speaking competence; to examine the factors
which may influence self-confidence, pronunciation and general speaking
ability; to investigate learners’ and teachers’ perceptions of the factors
involved; and to explore the learning processes associated with

pronunciation and general speaking competence.

To achieve the settled objectives, four research instruments were
used for collecting data, including questionnaires, diaries, a semi-

structured interview and a speaking test.
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1.1. RATIONALE

The growing importance of English as a world language and the
advance of technology and education reform are believed to be key-
determinants for new developments in English language teaching/
learning profession. Studying English as a foreign language is a
challenging effort for students whose goal is effective communication.
However, among the most crucial areas of difficulty learners may face is
the sound system of English. Fortunately, there is now a move for an
intensive change in the area of English pronunciation teaching (Richards

et.al, 2002; Brown, 2010).

For a long time, it seems that pronunciation teachers in many EFL
perspectives have been adopting what some would characterize as a
conventional methodology for teaching English pronunciation based on
drilling and automatic exercises. The result of this reveals that many
learners display significant phonological difficulties which prove highly

detrimental to successful communication in English.

In this demanding age, and perhaps owing to the effects of the
globalization process as a widespread phenomenon, a sound attention has
been drawn towards the importance of pronunciation teaching
(Hismanoglu, 2006). Nonetheless, some teachers may claim that
pronunciation teaching seems to be discouraging since not all learners
achieve native-like pronunciation, and successful communication may
take place even without good pronunciation. This is clearly revealed by
Kenworthy (1987: 3) who states that: ‘for the majority of learners a far
more reasonable goal is to be comfortably intelligible’. However, the present

research work puts a special emphasis on pronunciation practice as an
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enhancer and motivator to raise learners’ self-confidence to speak

competently.

Research has thrown considerable attention on the nature of spoken
discourse at a large extent. Speaking is described as being an interactive
process involving the production and perception of information within
different contexts. It requires from learners not only to know how to
produce what they want to say, but also when, why, where to produce
language. This may involve other dimensions such as the psychological

side of learners.

Self-confidence appears to be among the variables which may affect
the progress of learners’ speaking competence. Thus, the dynamic
correlation between self-confidence, pronunciation and speaking
achievements has been placed at the heart of research for the present
dissertation. Such a puzzling debate is one motive towards conducting the
present research work. It strives, then, to raise these problems and
resolve some aspects of the current debate for a valuable contribution to

the English language teaching profession.

1.2.EARLY STUDIES

In language learning and teaching, many educational psychologists
place a heavy emphasis on some personality traits that may influence
learning a foreign language. It is often assumed that learning a foreign
language may be a distressing experience for individuals. For instance,
Stengal (1939), discussed in Arnold and Brown (1999:21), used the term
“language shock” to describe apprehension experienced by individuals

learning a foreign language. Attention was then drawn to psychological
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variables such as anxiety, motivation, apprehension, self-confidence and
self-esteem within the classroom setting. Self-confidence generally
appears to be one of the vital variants that may promote either failure or
success in language learning. Thus, teachers need to be aware of their

learners’ self-confidence when dealing with a task.

The affective dimension of learning is probably one of the most
significant variables which may influence language learning success or
failure (Oxford, 1996). Successful language learners often appear to be
those who know how to control their emotions and attitudes about
learning (Naiman, Frohlich, and Todesco, 1975; Wenden, 1987). Negative
feelings can stunt learning process and thus, its progress. Conversely,
positive emotions and attitudes may facilitate language learning and make

it more effective and enjoyable.

Another idea revolves around the “vicious circle” of learning problems
where self-confidence and anxiety seem to be at the heart of the issue.
Cheng et al. (1999:437) for instance, attempt to unveil the different
elements of anxiety in speaking and writing. They estimate that learners
with low level of self-confidence are likely to feel little assurance about
their abilities to learn another language; they concluded the study by
stating that in order to enhance learners’ self-confidence, non-threatening

and supportive classroom atmosphere is compulsory.

Nonetheless, it is often reported that EFL learners may feel much
anxiety and lack self-confidence in the process of language learning. What
seems to be noticeable from a number of studies is that speaking and
listening seem to be the greatest source of anxiety among students. This

point is made particularly strong by Horwitz (1986).
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Therefore, quite a number of researchers and language teachers
seem to be aware of the urgent need to boost EFL students’ self-
confidence, both in terms of their general linguistic abilities and also their
oral achievement. It is worth pointing out that self-esteem is one of the
primary affective elements (Oxford 1996). It is a self-judgment of worth or
value, based on a feeling of efficacy and a sense of interacting effectively
with one’s own environment. Learners with high self-esteem maintain
positive evaluations of themselves (Tesser & Campbell, 1982). Amber (in
Tyacke & Mendelsohn, 1986) found that unsuccessful language learners

had lower self-esteem than successful language learners.

Similarly, in the search for psychological variables that might
characterize “good language learners”, a significant number of researchers
in the 1980s and early 1990s focused on one facet of the primary
personality trait “extraversion” (Beebe, 1983; Ely 1986, 1988) which could
be most relevant to foreign language learning, namely risk-taking. The
interest in that particular variable at the time was probably not just a
coincidence. A few years earlier, Naiman et al. (1978) failed to confirm
their hypothesis that good language learners (as defined by their test
scores) would be more extraverted. This disappointing finding
reverberated through the world of applied linguistics (Dewaele and
Furnham, 1999) and reduced the initial enthusiasm about the predictive
power of this personality dimension on success in foreign language

learning (FLL).

From another intricate level, within the hierarchy of personality
traits, a further facet which may have an influence on learners’ success in

FLL is the degree of risk-taking. There is a prima facie evidence that the
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extraverts are more inclined to take risks in using the FL in class (Ely,
1986: 3). Besides, extraverts tend to be more optimistic and hence more

confident in the pay-off of their risk-taking.

The conclusion drawn from these studies is that whenever learners
are called on to perform a task, a number of psychological manifestations
come into view. In speaking tasks for example, learners take the risk every
time they open their mouths to speak a foreign language. In this context,

it is worth quoting Beebe (1983) (in Seliger and Long 1983: 126)

They (learners) fear looking ridiculous; they fear frustration
coming from a listener’s blank look, showing that they have
failed to communicate; they fear the danger of not being able
to communicate and thereby get close to other human beings.
Perhaps worst of all, they fear a loss of identity. Given these
realities, we must conclude that all second and foreign

language learning involves taking risks.

Beebe’s (ibid) point of view links at a large extent language learning
and achievement with risk taking. Hence, producing speech in a FL is a
gamble and not all learners are equally inclined to face the potential social
embarrassment of getting something wrong. As Brown (2001:166) points
out: “Interaction requires the risk of failing to produce intended meaning, of
failing to interpret intended meaning, of being laughed at, of being shunned

or rejected. The rewards, of course, are great and worth the risks”.

The third studied variable is pronunciation practice. A number of
studies demonstrate the effect of classroom pronunciation teaching on

learners’ language learning progress (Yule & Power, 1994; Elliot, 1995;
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Derwing, Munro & Wiebe, 1997, 1998; Derwing & Rossiter, 2003). Some
reach the conclusion that pronunciation practice may have positive effects
on learners’ speaking improvement (Jamieson & Morosan, 1986),
Derwing, Munro, & Wiebe, 1997) illustrate that the long-term ESL
individuals’ pronunciation training and practice may significantly direct

learner to achieve intelligibility, accentedness and comprehensibility.

Conversely, some studies attain a more negative effect of
pronunciation instruction than positive. Under certain conditions, Suter
(1976) conduct a study on non-native speakers of English on
pronunciation aspects for the sake of reaching significant relationships
between pronunciation accuracy and speaking. Unexpectedly, Suter found
a negative correlation when analyzing the pronunciation scores, he
concludes his study by stating that the more formal training on
pronunciation a speaker had had, the less accurate the pronunciation

tended to be.

As a result, the present study is, then, a classroom-oriented
experiment, which is based on the assumption that there is a high
correlation between pronunciation practice, self-confidence and learners’
speaking performance. It attempts to reach the conclusion about whether
learners’ capabilities are being set in stone or changeable through hard

work, classroom involvement and strategic approaches.

1.3.STATEMENT OF THE PROBLEM

We are living in an educational world where speaking competence is

seen as a necessary positive personal characteristic (Daly, 1991: 7).

Global expansion of English has increased this demand to acquire good
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communication skills. However, it is often assumed that learners of
English frequently express a feeling of stress, nervousness or anxiety
while learning to speak English and claim to have a ‘mental block’ when

speaking (Glenda & Anstey, 1990; Brockner, 1988; Bandura, 1982).

This research is, then, based on Arnold’s (2000:3) analysis of what

learners face in speaking. He posits:

The speaking skill is so central to our thinking about language
learning that when we refer to speaking a language we often
mean knowing a language.... Many researchers have pointed
out that the skill producing most anxiety is speaking (Maclntyre
and Gardner 1991).... This anxiety comes in part from a lack of
confidence in our general linguistic knowledge but if only this
factor were involved, all skills would be affected equally. What
distinguishes speaking is the public nature of the skill, the
embarrassment suffered from exposing our language

imperfections in front of others.

According to him, among the hurdles to speaking is anxiety which is
correlated to the lack of self-confidence in the learners’ linguistic aptitude.
Acknowledged by a great number of researchers (Tesser & Campbell,
1982; Beebe (1983) in Seliger and Long, 1983; Arnold, 2000), the fear of
speaking in public is related to a large extent to the learners’ beliefs about
themselves, i.e., the more confident learners feel about their competences,
the more likely they are to take risks in the learning process and succeed.
Thus, students’ language learning progress and their self-confidence will
gradually increase if teachers reflect on their own teaching and endeavor

to support students to attain their goals.
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Thus, self-confidence is the variable that attracted the researcher’s
attention in the present work, and motivated her to link it to EFL learners’
speaking achievements and to pronunciation practice. Moreover, another
drive towards conducting this study is the remark made by Morley

(1991:500) about the changing goal of pronunciation:

The goal of pronunciation has changed from attainment of
‘perfect’ pronunciation to the more realistic goals of developing
functional intelligibility, communicability, increased self-
confidence, the development of speech monitoring abilities and

modification strategies for use beyond the classroom.

In the same line of thought, Kenworthy (1987) believes that
students’ personal attitudes and self-confidence are main features in
improving English pronunciation. He believes that it is not merely
exposure that matters, but also how the students react to the

opportunities of listening to English spoken by a native speaker.

Therefore, this research work is an attempt to investigate how
learners’ self-confidence enhancement through pronunciation practice

may influence their speaking achievements.

1.4. THEORETICAL AND PRACTICAL APPROACH

Considerable attention has grown within research in second and
foreign language learning and teaching during this changing and
challenging age of globalisation. This has led to an increasing professional
activity and development which is highly reflected in the growing number

of books, journals and conferences devoted to issues of research. Our

s
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experiment is based on a classroom-oriented research approach, which
combines different approaches. For instance, a classroom experiment may
be accompanied by rich descriptions of the different instructional
interventions or by analysis of classroom discourse twinned with
qualitative and quantitative analysis of students’ achievements.
Combination of these approaches may afford comprehensive results and
effective conclusions. As believed by Allwright and Bailey (1991:68):
“increasingly it appears, second language classroom researchers are calling
for judicious selection and combined approaches rather than rigid

adherence to one approach over another”.

Hence, within a classroom-oriented setting, a number of researchers
point out the necessity of a particular methodology that needs to be
adopted when conducting this kind of research. In this respect, Johnson
(1993) addresses six different approaches, which she claims are not
mutually exclusive, but interact with one another in experimentation.
These six typologies are: correlational approaches, case studies, survey
research, ethnographic research, discourse analysis, and experimental
research. This study relies for the most part on an experimental
methodology, while integrating statistical, correlational and survey

techniques as well.

1.5. RESEARCH OBJECTIVES

The main objective in writing this thesis has been to demonstrate
that individual differences in the affective dimensions of learning are
related to some of the core issues in applied linguistics and that they can
be significantly coupled with the most important processes underlying

foreign language research. Strangely enough, very little is said about the
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learners’ self and the actual processes and mechanisms that are
responsible for causing the differences amongst learners (Maclntyre et al.

(2001), as cited in Brown, 2007).

In view of this, the aims of this research work are to investigate and
analyse relationships between self-confidence and pronunciation practice
and the effects of this on general speaking competence; to investigate the
factors which may influence self-confidence, pronunciation and general
speaking ability; to investigate learners’ and teachers’ perceptions of the
factors involved; and to investigate the learning processes associated with
pronunciation and general speaking competence. In a clearer picture, the

objectives of this research are:

¢ To measure correlation between learners’ pronunciation, self-
confidence and speaking competence.

% To highlight factors influencing learners’ speaking performance
based on learners’ and teachers’ perception.

% To compare some high- and low-confidence learner groups in terms
of their learning goals and the quality of their learning experiences
in order to find out if it might be possible to enhance students’
speaking competence by modifying certain parameters of our
instructional contexts which, perhaps, may trigger our learners’ self-

confidence.

1.6. RESEARCH QUESTIONS & HYPOTHESES

Therefore, within the context of higher education, the objective of
this research is to answer the following general question: What

relationships are there between pronunciation practice, EFL learners’ self-
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confidence and speaking competence? On the basis of this research

question, four sub-research questions were formulated as follows:

What might be the relationship between self-confidence and EFL
learners’ speaking competence?

What factors (in the perceptions of the learners) influence their
speaking ability and their speaking scores?

What factors (in the perceptions of the teachers) influence learners’
speaking ability and speaking scores?

What relationships might exist between pronunciation achievement

and EFL learners’ self-confidence?

To investigate these questions, the researcher puts forward the

following hypotheses:

1.7.

High level of self- confidence may lead to improved speaking
abilities, and vice-versa (they are inversely proportional).
Psychological problems such as anxiety, lack of self-confidence,
worth and negative feedback together with lack of vocabulary may
create barriers towards learners’ confidence to speak.

Negative evaluation, demotivation, afraid from making mistakes may
affect the learners’ speaking abilities.

Improved pronunciation practice may lead to higher self-confidence

and this in turn may lead to improved general speaking competence.

INITIAL LIMITATIONS AND DELIMITATIONS OF THE

STUDY

The major limitations in the present research might be summarised

in the following points:
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e The study involves a small sample which restricts the

generalisability of the findings to larger populations.

e Besides, the results achieved are related to a limited time-span, and
may have been different if the study has been conducted earlier or

later.

To put it in a nutshell, this research work has advantages and
disadvantages like any other experimental research, i.e., greater depth
and understanding, then, is needed to further clarify the issue in
question. Possible studies based on large samples and statistical testing

may help reach the generalisation of the findings.

1.8. ORGANIZATION OF THE THESIS

To test the above hypotheses, six chapters are devoted to this
research work: this first chapter has, in fact, been dedicated to setting the
groundwork for the present thesis; it attempts to describe the rationale for
this study, its objectives, its research questions and hypotheses; and also
it brings into play the limitations and the delimitations of the present

thesis.

Being the literature review of this research work, the second chapter
discusses some key-concepts used in this work, including pronunciation
learning, speaking skills and self-confidence as a psychological variable
which may be either a speaking enhancer or a handicap towards learners’

academic achievements.

The methodology chapter presents basis for an empirical study in

the English Department at Tlemcen University. The researcher selects a
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descriptive approach in this chapter which aims primarily at providing
knowledge (i.e. descriptions and explanations) about the target setting
and population. It also portrays the research design and methodology
including the instruments used for collecting data including
questionnaires, diaries, a semi-structured interview and a test of

achievement in speaking.

Based on the description presented in chapter three, chapter four
strives to analyse both quantitatively and qualitatively the data obtained,
attempting as much as possible to answer the questions set out at the
onset of this investigation. The researcher also relies on statistical
methods to increase the practicality and reliability of the results.

The fifth chapter suggests a set of techniques used to better learners’
pronunciation in EFL classrooms proposing a state-of-the-art
methodology related to designing a speaking-lab based course to EFL
learners, which gathers pronunciation knowledge, learners’ ‘self’ and oral
capacities. It also endeavours to provide the teacher with innovative ways
of assessing the speaking skill in a more relaxing, motivating and non-

threatening atmosphere for learning.

The concluding chapter summarises the important findings and
discusses the implications, in addition to proposing a number of

recommendations and suggestions for further research.
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A Critical Review of Relevant Literature

2.1. INTRODUCTION
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2.1. INTRODUCTION

When looking at the history of foreign language teaching, one could
suppose that teachers have been much concerned with the various range
of approaches and methods rather than with their content within a
context. However, an important issue worth raising in this work, is
related to possible relationship between pronunciation, self-confidence

and the EFL learners’ speaking competence.

It is widely advocated that a high level of proficiency requires from
non-native speakers, at least, an intelligible pronunciation from both
teachers and learners. Apparently, pronunciation teaching, or what some
researchers tend to name ‘the forgotten skill’ (Kelly, 1968), may provide a
certain amount of confidence which would help learners communicate

more freely and effectively and thus, develop their speaking skills.

The purpose of this chapter is manifold: First, to critically select the
relevant literature from the non-relevant literature; and second, to search
similar previous studies to compare the findings of this study with the
findings already achieved by other researchers. In other terms, this
chapter presents a critical analysis of the relevant body of literature by
shedding light on the key-terms used in this work, such as aspects related
to pronunciation teaching and practice, the relationship between
pronunciation and the other language skills, emphasising on speaking
and its characteristics. Third, it introduces the concept of self-confidence
as a psychological variable which may either inhibit the learners’ practice
and progress, or at other times facilitate the learners’ integration and

interaction in classroom, i.e., the learners’ confidence when speaking.
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2.2. A CRITICAL REVIEW OF RELATED LITERATURE

As language teachers, sometimes a feeling comes to our minds that
our lesson did not really succeed notwithstanding the careful planning,
good preparation and knowledge of the subject. Teachers often ask
themselves questions like: “where is the problem?” is it related to the
teaching performance? Or is it because of the learners’ interests and
motivation? Or because of other influencing factors? Answers to these
questions might be crucial for a better teaching experience. Hence, a great
number of studies strive to find out reasons behind learner’s failure since
learning a foreign language is believed to be a complex process (Young,
1999) influenced by cognitive and affective factors which result in

individual differences (Tallon, 2009).

Recently, factors involving the individuals’ self are in vogue in
research on applied linguistics and language pedagogy. A number of
studies (Gonzalez-Pienda, Nunez, Gonzalez-Pumariega, 2000; Kong, and
Hau, 2001; Huitt, 2004 & Khodadad, 2003; El- Anzi's, 2005; Romero,
2006; Hayati and Ostadian, 2008) have shown that a possible correlation
may result from connecting learners’ self with achievements. To put it
differently, affective factors may be considered as one of the vital issues
which may determine success in academic performance in general, and

learning a language in particular.

Early studies within the same area of research may be displayed in

the following table:

-39-



Gardner and Lambert,1972
Nogueras & Rosa, 1996; He,1996)

Motivation,
important factors
language learning

Self-esteem as
in successful

Naiman, Frohlich, and Todesco, Emotions and attitudes about
1975 learning
Tesser & Campbell, 1982 Self-esteem and Positive

evaluation

Beebe, 1983; Ely 1986, 1988

Risk taking and speaking

Wenden 1986b

Successful language learners

Horwitz (1986 Anxiety and self-confidence in
speaking

Hoppe, 1995; Caruso,1997; Positive relation between self-

Shan,1999; Reasoner,2004b) esteem and academic
achievement

Clement, Dornyei and Noels 1994

Self-confidence as a motivational
sub-system in FLL

Cheng et. al. (1999)

anxiety in speaking and writing

Heyde,1979; Hassan,1992; self-esteem is strongly
Truitt,1995; associated with oral
Shumin,1997; Timothy et al., communicative proficiency

2001)

Gardner, 1972; Hutchison,1972; Reading proficiency and self-
Swartz,1972). esteem

Sledd (1993), Koulourianos & Self-confidence and Writing
Marienau (2001) Pajares, competence

Johnson, (1993).

Bailey (1993) Competition and anxiety
Frankburger,1991; Self-esteem and writing
Grodnick,1996; Cronwell & achievement

Mackay,1999; Hassan, 2001

Arnold’s (2000)

Speaking and self-confidence

Miyagawa, L. (2010).

Self-confidence Vs Self-Esteem

Hayati and Ostadian (2008

Correlation  between listening
comprehension and learners’ self-
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esteem

Molberg, H. (2010). eysook & Correlation between Motivation,
lee,2003; Gregersen& Horwitz Linguistic Self-Confidence and
2002; Cheng,1999). oral performance

Molberg, 2010; Al-Sibai,2005; Confidence and Readiness for
Gregersen& Horwitz 2002; participation in class
Brown, 1994).

(Elrafei,2008; Pullmann & Allikk, Modest or low relation between
2008; Nagar et al., 2008), self-confidence and academic
achievement

Table 2.1. Selected Early Studies

Throughout the aforementioned studies, one may conclude that
these studies focused mainly on possible relationship between learners’
psychological status such as motivation, self-esteem or self-confidence
and language skills, namely reading, writing, listening and speaking.
Thus, the present study is meant to reinforce the findings of the earlier
studies who found that oral tasks may be considered as the most anxiety-
provoking and confidence lowering activities in the class. Based on their
conclusions, the present research work will attempt to search possible
relationship between self-confidence, pronunciation practice and speaking
competence, i.e., it problematises how learners’ pronunciation abilities
may help learners develop confidence to speak competently in front of the
whole class or in public with less anxiety. But before setting such a
correlation, it sounds wiser to speak about some of the discrepancies in

language achievements.
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2.3. INDIVIDUAL DIFFERENCES IN LANGUAGE ACHIEVEMENTS

Individual learner differences appear to likely affect various aspects
of language learning in general, and may help determine what practical
activities may be optimal for learners’ achievements. Individual differences
have been researched extensively; making this arena one of the most
systematically studied psychological aspects in language research
(Dérnyei 2008). The most important result from these investigations was
the conclusion that there exist factors which help learners excel within
the learning process through the application of individualised learning

techniques. In this line of thought, Segalowitz (1997:85) wonders:

Why do individuals differ so much in second language
attainment success? After all, every healthy human being in an
intact social environment masters a first language to a degree
of fluency that, in other skill domains, would be recognized as

elite or near elite levels...

Thus, researchers emphasize individual differences from a person to
another, merely to the extent that those individualizing traits display
permanence over time (De Raad, 2000). With the shift towards more
education-friendly and classroom-based approaches to language study,
research has taken a new orientation since the 1990s and turned its
attention towards more cognitive theories of learners’ self. Therefore,
bringing language learner identity and personality research more into the
line with the cognitive revolution in the field of psychology has created the
philosophy that shapes learners’ psychological engagement while learning.
These patterns of thinking may encompass for example, self-perceptions,
self-efficacy beliefs, self-esteem, self-worth, and self-confidence (Pintrich

and Schunk, 2002).
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In view of this, the experimental and theoretical work conducted by
Clément (2001) and his colleagues was designed to scrutinize the
interrelationship between social contextual variables (including
ethnolinguistic vitality, attitudinal/motivational factors, self-confidence,
language identity, and L2 acquisition/ acculturation processes (Clément &
Gardner, 2001; Doérnyei, 1999, 2001). From this angle, one would
recognise that Clément and his associates’ attention was turned more
towards self-confidence as a variable which may be a key-component in

language achievements and success.

2.4. SELF-CONFIDENCE IN PSYCHOLOGY

Over the past few years, the approach to the research, theory, and
practice of self-confidence seems to have generated some interest among
psychologists and researchers. Self-confidence from a psychological point
of view appears to represent one of the few dimensions of human
behaviour which broadens across the whole range of human existence. It
has created ample interest for such a long time, much like the topics of

personality or identity.

The maintenance and enhancement of self-confidence has always
been identified as an essential human impulse. Psychologists have long
emphasized the crucial role played by the learners’ self-image, motivation,
affect, and social interactions. Therefore, self-confidence is widely
regarded as a valuable individual variable. For instance, if one takes a
bird eye view and dates back to William James work (in Gerald, 2001); one
may notice an important strand in psychology which has activated
“believing in oneself” as a key to personal success. At present, on the other

hand, attention is rather drawn towards “self help”, which purports to

s
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help learners improve and enhance their self-confidence and thus, be

more optimistic.

Feelings of self-confidence and self-efficacy are believed to grow from
mastery experiences (Bandura, 1986, 1997; Chowdhury et al., 2002).
People who feel effective are likely to keep on in the face of failure and
achieve greater success because of their unstoppable efforts (Bandura,
1997). Having the sense of confidence about the attainability of goals may
generalize a sense of optimism when confronting a challenge. For
instance, optimists tend to take a posture of confidence and persistence
(even if progress is difficult or slow). Pessimists, on the other side of the
coin, seem to be doubtful, hesitant and unconfident. This divergence may

even be amplified under conditions of serious adversity.

From another psychological angle, people who have strong
confidence in their abilities to perform and manage potentially difficult
situations will approach those situations calmly and will not be
excessively disrupted by difficulties. Alternatively, people who lack
confidence in their own abilities will approach such situations with
uneasiness, anxiety and stress in so doing, they reduce the possibility

that they will perform efficiently.

2.4.1. The Concept of Self-Confidence

Self-confidence is one of the most important factors studied by
psychological researchers (Clément, et.al., 1975) to express “a powerful
mediating process in multi-ethnic settings that affects a person’s motivation
to learn and use the language of the other speech community” Doérnyei,

(2008: 73). A straightforward definition of self-confidence is the amount of
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reliance one has about himself, i.e., one’s knowledge and one’s abilities.
Self-confidence seems to be among the first steps to progress,
development, achievement and success. Additionally, self-confidence refers
to the belief that a person has the ability to produce results, achieve goals
or complete tasks proficiently (Dérnyei, 2008). Accordingly, it is also a
building block for success throughout one’s career and a key-competency

in the self-awareness cluster.

Furthe