POPULAR AND DEMOCRATIC REPUBLIC OF ALGERIA
MINISTRY OF HIGHER EDUCATION AND SCIENTIFIC RESEARE

UNIVERSITY OF TLEMCEN
FACULTY OF LETTERS AND LANGUAGES
DEPARTMENT OF FOREIGN LANGUAGES

SECTION OF ENGLISH

Teaching Specialized Business Vocabulary through
the Communicative Approach

The Case Study of the Tlemcen “Gulf Bank” Employees

DissertationSubmitted to the Department of Fordignguages as a Partial
Fulfillment for the Requirement of theMagister Degjn “ESP”.

Presented by: Supervised by:
Mrs. BENAMAR-KHERROUSSarah . BENMOUSSAT Smail

Jury Members:

Pr.HAMZAOUIHafida (MC *A’) President (University of Tlemcen)
Pr.BENMOUSSATSmaill (Professor) Supervisor (University of Tlemcen)
Dr.BAICH Al (MC ‘A’) Internal Examiner  (University of Tlemcen)
Dr.MELLOUK Mohammed (MC ‘A’) External Examiner (University of S. Belabbes)
Dr. MERBOUH Zouaoui (MC ‘A’) External Examiner (University of S. Belabbes)

Academic Year: 2013 — 2014




To the memory of my dear father;
To my mother;
To my husband;
To my dears YahiaYacouband Selma Serine;

and to all my relatives.



Acknowledgements

First and foremost, my utmost gratitude goes to AHLfor his help, guidance
and bless. | am also indebted to my country whiab jprovided us with the possible

conditions that help us in our studies.

| would like to extend an acknowledgement of mycene appreciation and
gratitude to my supervisor, Pr BENMOUSSAT Smail fus expertise, time and

patience while working with me.

| would also like to offer my thanks to the exantioa committee members: Dr
HAMZAOUI Hafida,Dr. BAICHE Ali, Dr. MELLOUK Mohamed and Dr.

MERBOUH Zouaoui who accepted to read, examine aatlate my work.

Many thanks go to my colleagues and my teachenaglthe theoretical year,as
| also thank Miss BENMOSTEFA Nawel, Miss. BENABDARH Aouicha, Miss.
YAHIAOUI Nadjiaand Mrs. BENABDELKADER Farah for tlrehelp and support.

My gratitude extends further to the “Algeria Gulaik” staff in “Tlemcen” who
accepted to contribute to my research. | am alsohnguateful to the ESP teachers in

the CCI “Tafna” and the head of the department whe very kind and helpful.

Special thanks go to my husband who did not stopufport me both morally
and financially, without his motivation and guidanicwould not have been shined in

the same way.

Last but not least, | wish to thank a much chedsperson for being supporting
of me throughout my schooling, for his pieces o¥ieg, wisdom and everything he

provided for me in my life, thank you my father.



Abstract

Business professionals in nowadays’ economy nbedEnglish language in
order todo their business operations and transectitt is worthy to know that
multilingual workers are more competitive thanrmjual ones. Algerian professionals
working in business need to learn English in otdezomplete their job tasks such as:
dealing with administrative documents written ingksh, answering e-mails, and
speaking with foreigner partners. Employees shdd@daware that they do not only
need to know English, butalso requiredevelopingraye of communicative language

competencies to cope with the demands of intemmdlexternal markets.

Thus, the present work is a case study of the “ddg&ulf Bank” employees in
Tlemcen. It aims to show the situation of Englistihe bank on the one hand, and the
importance to acquire special business vocabularthe other hand. To do so, three
data instruments have been used in orderto anskeerqtiestions and test the
hypotheses, they are as follow: analysis of AGB iatstrative documents,a semi-
structured interview addressed tothe AGB employeesESP teachers’ questionnaire.
Both quantitative and qualitative methods have besed to analyse the data. The
research is divided into four chapters. Chapter isngevoted to a literature review
about teaching English for occupational purposes &aching Business English.
Chapter two deals with the research design anceduoes. Chapter three is concerned
with data collection and analysis. Based on thelte@sbtained, chapter four is dealt to

give some suggestions and recommendations.

Results show thatthe employees lack knowledge ofbss vocabulary. This
lack may cause a handicap for them when commungati the target language. Thus,
suggestions have been made accordingly. It is rewrded to apply the
Communicative Language Teaching as a method ofimgcspecialized business
vocabulary; this idea is followed by the designactample communicative syllabus.
The syllabus focuses on developing communicativepaiencies through developing
the productive skills without neglecting the receptones. Acquisition of specialized

vocabulary is highly emphasised.
il
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General Introduction

General Introduction

Language as a means of communication plays an tangaiole among people at
national and international level. English is coesatl to become the language most
accessible pass to the international communitg, linguage has become widely used

in many fields such as science, technology, psli@nd international business affairs.

In Algeria, English is one of the compulsory subgetaught in the educational
programme.The Arabic language is the first natidamadjuage then Tamazight. Arabic
is the official language used in administration a@asda medium of instruction from
primary school to university. French is recognizsdhe second language included in
most Algerian educational sectors and adminisinatiovhereas, English is taught as a

foreign language.

Recently, Algeria has witnessed an expansion ine@snomy seeing this by
international relationships and transactions widgmgnforeign countries like USA, the
European Union, Iran, Mali, China, Turkey,etc. Alga professionalsworking in
either public or private companies should be awafrghe fact that multilingual
workers may be more attractive than bilingual onks; only one reason, that
multilingual workers may have more chance to beeptsadin the workforce of both

national and multinational companies.

Algeria, like the other developing countries, hashink how best prepare for the
demands of the global society. This interest haslted to take more responsibility of
business training programmes offered to the workiogulation. These programmes
aim at providing more learning opportunities whmhy help the business learners and
business professionals cope with the demands dbubkmess world and international

negotiations.

Teaching Business English in the case of EOP sHmikbmehow different from
teaching EAP; for instance, differences lies on ¢htegory of learners who receive
these courses in addition to the type of vocabulagsented to them. In a post-

1



General Introduction

experienced level, teaching English is directetb&mners who have knowledge of the
subject content, on the one hand, and a job experien the other hand. Thus, courses

at this point should be designed according toehenlers’ job needs and requirements.

Teachers in this case should be aware ofthe cleaustats that are related to EOP
teaching,as they have also to take into accouréhel of their students and their
English language background. The role of teachehiscaseis very important since
he/she has to be able to set students’ needs areltd; in addition, he/she has to seek
for the appropriate methods and teaching matettiat motivate them when learning

English.

In this study the researcher tries to explain hbis important to emphasize on
specialized business vocabulary when teaching bssi&nglish. The aim of such an
interest is to avoiddifficulty in communication due the lack of finding suitable
words. Thus, studying language cannot be sepafabed studying its vocabulary
which is very essential in improving the four skilBy learning vocabulary the learner
will be able to communicate in English and avoiddkdowns and misunderstanding

iIn communication.

There are several methods used in teachingEngligitdfessionals. Communicative
language Teaching can be one of the suitable mettihad may help learners achieve
the aim of communicating efficiently in a businessitext. By using CLT in teaching
Business English, it is hoped that teachers willaide to facilitate the teaching/
learning process, by providing appropriate commaitiie activities that could include
similar situations as their working tasks. Thigdaimay also help teachersreach a high
degree of motivation, and enable them manipulate dlassroom successfully with
business adult learners whose main aim is toactoemmunication purposes in

business.

This topic has been chosen for the reason thaitegacBusiness English
becomesvery demanded in recent years. Teachindyfhesof English is not an easy
task to do, since itrequires more creativity angdegience in work. Teaching English

to Business professionals in Algeriais newly emptit is taking new dimensions in
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recent years seeing this through the employment addm offered by

Algeriancompanies which require workers withmorantlone foreign language.

Teaching Business English is full of activities ahd is taught interestingly it
will motivate the learners to learn.Vocabulary iem@re also essential to improve
language learning.So, it is important to findoutrengtimulating situations to make
learners interested in improving their vocabulgogréoire. Communicative activities
developed by CLT may help Business English traprengde as much as possible of

communicative business situations according tethployees’ needs.

Business English learnershave a problem in masgtdsusiness vocabulary in both
general and specialized field. In order to getshaly objectives, systematically the

following questions have been raised:

v Why do employees in the “Algeria Gulf bank” in Tleem need to learn
English?
v’ Do they face problems in communication due to theklof business
vocabulary?
And if they need to learn business vocabulary:
v' What might be the adequate method to teach spemiahusiness vocabulary in

this case?
From the above questions the following hypothese® been stated:

v' AGB Employees may need to learn English becausedate confronted by the
use of English written documents in their occupatio

v' Professionals may lack business vocabulary knowleddpich may be a
handicap when communicating in the target languddwis, they need to
learnbusiness vocabulary in order to avoid problent®@mmunication.

v' To achieve communication goals, using the commuinEaapproachmightbe

an adequate method to teach business vocabuldrinwiisiness contexts.

Consequently,the research comprises four chap(hapter one provides a

theoretical overview about what EOP s, its origaml its development. Following

3



General Introduction

this, a full explanation has been givento the ak#eaching English for Business
Purposes in relation to ESP.In addition to that,ttteory of teachingvocabulary within

ESP contexthas been also emphasized.

The second chapter provides a description of tethods and procedures used
in this investigation. To do so; three sourceswid@nce are used. In the first step,the
researcherhas optedfor a documentary analysismstru This latter has been used to
analyse the AGB official administrative documentstten in English.The aim of this
instrument isto show the situation of English in B\@dministration.After that, AGB
professionalsare requiredtoanswer a semi-structuredview, give their opinions
about the importance of this language for them, thedusefulness of learning special
vocabularyto succeed in their occupation. Finatlyprder to get an educational point
of view, a questionnaire has been administered38 Eeachers in the Chamber of
Commerce and Industry in Tlemcen. The questionraims at providing the research
with more ideas about the situation of teaching ESRIgeria, in addition to the
teachers’ view about applying the communicative hodtin teaching specialized

business vocabulary.

Accordingly, the third chapter is devoted to a reathalysiswhere both
gualitative and quantitative methods are used tlyae the data collected.Besides,
brief definitions about the researchsettingshavenlgesented in the beginning of the
chapter, in addition to a description of the impade of English for Algerian
professionals. Therefore, on the basis of the t&shiained, the fourth chapter
provides some related suggestions and recommendatibhey are concerned
developing the four skills focusing on the produetiones and business teaching
materials. Finally, the chapter has includedtheigiedé a sample syllabus using
Communicative Language Teachingas a method of ie@cépecialized business

vocabulary.
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Chapter One LiteraiReview

1.1 Introduction

Business professionals become well aware of thetfat knowing more than one
foreign language is a key for them to findor sudceetheir jobs. However, mastering
the English language becomes an important factotlifem to cope with business
environment of their occupations at the national ariernational scale. In addition,
the unfamiliarity with business vocabulary may prgsa handicap for them to succeed
in their careers, since it may cause problems vdo@mmunicating with other partners

in their professions.

Thus, the present chapter is devoted ve gn overview of what EOP is, its
origins, development and difference between EAP B@®P. Then, the researcher
tackles one of its prominent categories namely liBmgor Business Purposes (EBP).
First, the investigator defines this category, &p®a about its major division,
characteristics and finally the EBP teaching leagnprocess within ESP operation.
Secondly, the researcher moves on to define voaapwkaching in ESPtaking the
category of business vocabulary as one of the premiinterests of business learners

that should be developed in order to communicatesstully in a business context.

1.2 Definition of EOP

It is beyond dispute that the use of the Englislylege has probably become the most
accessible pass to the international communityis ithe most efficient mode of
communication among international professionals u{fdaux, 2002). In other
words,English is now the world’s means of interoiaél communication in all
domains such as science and technology, politmsanics, industry and workforce
interactions. Besides, the importance of this lagguhas risen to become as a
necessary tool to obtain a job, get promoted amtbpe effectively in the world of
work. This demand has generated the spread of dingwstic branch in the field of
ESP, namely, English for Occupational Purposes,RlHOominguez &Rokowski,
2005).
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For the reason to meet the requirements and dentditlds actual society’s services at
an international scale, professionals and futudegsionals should be able to use
English adequately in the labour world such as lhstaff, military, business
operations, law and administration. From this pahwview, the teaching of English
has taken a new dimension from simply being taaglademically to professionally-
oriented teaching, or “occupation-oriented” (Beisgl 2009). This new area of
English teaching is mainly concerned with job dituas where the main aim of
learners is to learn how to better practise Englistheir professional environments
under the umbrella term “EOP”.In this vein, DudEyans &St John (1998:07) state
that:

The term EOP refers to English that is not for acaid

purposes; it includes professional purposes in

administration, medicine, law, and business, and

vocational purposes for non-professionals in work o

pre-work situations.
Besides, vocational English for non-professionay nmelude language of training for
specific trades or occupations, and pre-work siimabn one hand, may be concerned
with finding a job and interview skills,on the othieand. English for Occupational
Purposes is usually known as English for Vocatidhajposes in the United States due
to the distinction made between courses for masagerd those for specific

occupations (Crandall, 1984) (cited in Dudley Evé&rnSt John, 1996).

Moreover, the language needed in EOP is restritded particular environment of
profession in which all language forms and fundiare taught accordingly. For
example, in a work system, air-traffic controllenay use the language with a specific
vocabulary which has to be understood and folloaecbrding to the work situation;
tourist guides also face the need to understandspleeific vocabulary as well as

language interactions in the field of tourist indlysetc (Harmer, 1983).

For instance, EOP learners who are newlyleyed personnel, have already been
taught general English from previous studies aversity or other similar educational

institutions, but they still have the lack of commmuation skills in using English
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appropriately in job related situations. In suctuaions, workers are required to
express their ideas verbally in English, or givesgntations and write reports in
English speak fluently and have a good commandhigligh grammar and specialized

vocabulary.

In this respect, Gatehouse (2001) spea&satahese requirements aseOP values

in three points in which the learner will have Himlity:

* To successfully communicate in the workplace usaegupationally specific
jargon/terminology.
e To communicate through writing correspondence, ootidg research or
responding to emails/memos.
* To use the informal English/slang of the everydaykplace.
Finally, EOP is the type of languagewhere learnaey use it to meet specific
occupational needs at their workplace andfor theiture careers. For more
clarifications about EOP, the next title will gitke situation of EOP within ESP

branch, thus the following question rises: wheyedEOP stand?
1.2.1 Situating EOP

Many classifications have been made in fieédd of English for Specific
Purposes. According to ESP researchers (Carte;H88hinson and Waters, 1987;
Dudley Evans & St John, 1998) there are two orelmajor divisions of ESP in which
EOP is sometimes considered as a branch of ESBthadtimes as a sub-branch of it.
Carter (1983) gives a division of ESP in which E@Pincluded under the same
category within EAP. Carter (1983) divides ESPssalows:

a English as Restricted Language (ER&n example of this kind is the language used

in international aviation.

b:English for Academic and Occupational Purposes@PX it includes English for

Science and Technology (EST), English for Businesd Economics (EBE), and
English for Social Studies (ESS).
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c: English with Specific Topicsthe emphasis here changes from purpose to tibgsc,

only concerned with future English needs, for exienfipr scientists who need English

for postgraduate reading studies, attending contex® etc.

Carter(1983)classifies EOP under the same categitinin EAP for the reasonthat the
end purpose of both EAP and EOP is the same, emglioty Furthermore, Hutchinson
and Waters (1987) have developed the “Tree of EbWhich EAP and EOP derived
from three major ESP areas: English for ScienceTaahnology (EST), English for

Business and Economics (EBE), and English for $&maences (ESS), an example of

EAP in the branch of EBE is “English for Economiasid of EOP is“English for

Secretaries”. This can be well illustrated in tbikofwing diagram:

English for Medical English for Englist for Economic English for Secretaries English forPsycholog English for Teaching
Studie: Technicial

—/

Figure 1.1: From the “Tree of ELT” by Hutchinsomdawaters (1987).

The diagram below presents another taxonomy givgnDodley Evans &St
John(1998) sets EOP and EAP as direct brancheSBfd€cording to the disciplines
and professional area they belong to. In this respedley Evans &St John (1998:5)
say: “ESP has traditionally been divided into twaimareas: English for Academic
Purposes (EAP) and English for Occupational Puip{SeP)”.

a:English for Academic Purposesith courses in study programs mainly for theaare

of science and technology, law, medicine, and lassin
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b: English for Occupational Purposegth courses for professionals, vocational, and

pre-work purposes.

English for Specific Purposes

/ Englifh forfcademic Purposes English for Occupational Purposes

v e ~_

English forEnglish for English for  Englisbrf English for English for

(Academic) (Academic) (Academic)  Managemen professional Purposes Vocational Purposes
Science and  Medical Legal Finance and / \ / \
Technology.Purposes.Purposes.Economics. English fo English for Pre-  Vocational

Medical Purposes business catfonal English

PurposesEnglish

Figure 1.2:ESP Classification by Professidwaa (Adapted from Dudley Evans
& St John, 1998:6)

Many researches have been done at the ¢ &$P taxonomies seeking to better
give the precise place of EOP, knowing that thisi@donot be achieved without

seeking its origins and, and this is what will beriGied in the next title.
1.2.2 Development of EOP

The teaching of English for Specific Puisg® has been rapidly developed in
recent years; the reason after this developmehieisising importance of the English
language as an international language for the wockfHistorically, ESP has been
dominated by the teaching of English for Academigp®ses under the field of
English for Science and Technology (EST)(Swales88)9 This dominance is,
therefore, due to the fact that most published nadseat that time were carried out in
the area of EAP (Jordan, 1977). In this respecstiir (1995) gives the example of
some published materials in this field such as: iE&kattore’s “Course in Basic
Scientific English” (1969), Bates& Dudley Evans “Neus Series” (1976) based on

scientific notions or concepts, and a course cali€de Interface” designed by

11
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Hutchinson & Waters(1984) for a group of technilsdrners preparing to study in

Britain.

Moreover, in the 1990s the academic stsiuifted little to focus more on the
teaching of business, accounting, banking, and gemant. As a result, Business
English began to assume greater importance in E#peaally with Master and
Business Administration (MBA) courses (Dudley Ev&nSt John, 1996). The
expansion of business and industry has increassiddss interactions between people
throughout the world who need to communicate inr fwdfessional world through the
medium of the English Language. As a result, thewgrg value of occupational
English has expedited the growth of a new apprdaackSP namely EOP which
concentrates more on the preparation of the leawéh the language requirements
for their actual or future occupations. In thisneKirsten (1995:619) states: “EAP
began as the dominant branch but with the increedeckest of business English, EOP

has become increasingly important.”

Consequently, the English language has rhecamportant not only at the
academic level but also at the professional oneswutite umbrella term, EOP, and
under this rubric by the teaching of Business EmglBE) or English for Business
Purposes (EBP). This later has also witnessed dication of a good number of
English business volumes which have emerged fromehiag situations to meet
interests in professional English. This may incluene books such as: Business
Reports in English (Comfort et al, 1984); Writingr BBusiness (1987);In at the Deep
End (Holett, 1989); Business English (Wilberg& Lewil990); Build Your Business
Vocabulary (Flower, 1990); English for Internatibrizanking (Corbett, 1990); The
Complete Business English Course Generator (Nel€29y).

Finally, from that time EOP becomesof pavant importance in the field of ESP
and differentiates from EAP in the learners andr tteasons for learning the language
beit academic or professional. So, it has becommghwdo make a distinction between
EAP and EOP.

12
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2.3 EOP Vs EAP

A major distinction is often drawn betwe@fE, it mainly concentrates on the
teaching of English for work related needs and gssibnal purposes (see 1.1.) and
EAP, English for Academic Purposes, which in tummglves learning English for
academic study purposes. However, English for AeecePurposes according to
Brown (2007:142): “...is related to advanced levelachdemic program and is very
broadly applied to any course, module of workshopvhich students are taught to
deal with”, i.e. it contributes to English needadeducational contexts in universities,
schools or similar academic institutions. This miagiude some disciplines such as
engineering, biology, medicine, economics, physarsl so on. Hutchinson & Waters
(1987:16) state that there is not a clear-cutmisibn between EAP and EOP arguing
that:

people can work and study simultaneously it is also

likely that in many cases the language learnt for

immediate use in study environment will be usedrlat

when the students take up, or return to, a job.
This view may bring to the final idea that the pse of both EAP and EOP is the
same “employment” even though the ways leadinght® purpose are different. In
contrast, Cummins (1979) views that these two dsare broadly different in terms
of “focus”, since the first is concerned with acawe and educational needs whereas
the later is designed for workforce interactions astrictly job-related situations.
Dudley Evans & St John (1998) consider these diBtins as very important since

they affect the degree to which extent the cowsspecific.

As far as the learner is concerned, both EAPand HERers are interested in
learning English in order to establish a successbuhmunication not necessarily as
native speakers do but to be more communicativéhair field of specialism be it

academic or professional (Dominguez &Rokovski, 2005

However, it is possible to distinguish between ecoits students, for example,
who may need English to read articles, texts, bookge essays, and short reports,

these are EAP need. Whereas, business executivesamhalready in the domain of

13
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work may have different needs such as reading alcarticles, prepare papers and
slide presentations for meetings, answering emarising business letters, and talking
to foreigner colleagues, these are EOP needs. Ifetiteone may say that EAP is

concerned with education whereas EOP is trainiognams (Ellis & Johnson 1994).

Furthermore, Anthony (1997:56) states: “EOP prografocus on developing
communicative competence in a specific field sugla@ation, business or tourism”,
this means thatEOP programs aims at preparingetreér to achieve a certain level in
English in order to communicate effectively witlan occupational framework and in
an occupational setting. One of the main charatiesi of EOP programs is that
teaching is either in a one to one situation anrall groups. Dudley Evans & St John
(1998) give the example of the case of EnglishSpecificBusiness Purposes (ESBP)
where the courses are geared for job-experiencedesa These courses focus only on
one or two language skills and specified businessnsunicative events. The groups
are small from six to eight as maximum, and thesg/ e a one to one tuition for
senior staff. The duration of the courses is lichite. intensive courses. On the other

side, Jordan (1997) describes EAP courses undecdtegories:

- Pre-sessional courses: held before an academisestarts and usually full-
time.
- In-sessional courses: held during an academic tarsemester, and usually

part-time.

In the same vein, Jordan (1997) adds that EAP esursay be attended by the
students at the same time when studying their rs@@am subjects. The duration of
EAP courses may be “short” from 4-6 weeks, or “lbfigm 6-12 months or even

“longer”.

Through the above comparison, one may caiecthat in spite of the distinctions
made between EAP and EOP the end purpose stilecosihe ESP teaching/learning
process; whereas, the major difference lies on lhdndhe learner wants this language

for study purposes or for job-related ones. Bydhaeelopment of EOP, there was the
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appearance of a new and great area of researcHyn&ngdish for Business Purposes
(EBP).So, what is EBP?

1.3 English for Business Purposes (EBP) or BusineBsglish (BE)

English is now the language of international tratlés the international language of
business (Dudley Evans& St John, 1998). In otherdwat is the language the most
widely used between non-native speakers of Englishorder to effectively
communicate in a professional business environni&giness English has witnessed
a growing demand among learners who become cleart athat they need English

for. In this vein Harmer (1983:10) notes:

An enormous growth area in English language
teaching has been in the area of Business English
because many students perceive the need for tle kin
of language which will allow them operate in the
world of English medium commerce.

Business English (BE) or English for Biesia Purposes (EBP) is one of the most
current areas of growth in ESP (Ellis & Johnsor94)91t is an approach to teaching
English to those people whose main interest isnfmrove their language level in many
specific areas of business such as management, etimgk banking, finance,

manufacturing, and business services, etc.

Thus, Business English is concerned with spedingliage corpora and focuses
on more particular types of communication accordimghe specific areas of use it
deals with. In contrast to general English, in Bess English there is a specific
vocabulary and language events (presenting toagplies, the language of contracts,
etc.) which are vitally important for business &uts and so teachers find themselves
training classes in such procedures as the artegbtrating, the correct use of the

phones and e-mails or the reading of businesstep@armer (1983).

Similar to, Harmer (1983), Brieger (1997) (CitedNelson, 2000) recapitulates the

idea of Business English as consisting of two maspects: language knowledge
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(grammar, vocabulary, register, pronunciation...) anthmunication skills (meeting,
negotiation, telephoning...). On the other side,s&8liJonson (1994) refer to Business

English as consisting of three most important ottarsstics:

» Sense of purpose: every exchange in the area oidassmeetings, telephone
calls, and discussion is a “sense of purpose.”

» Social Aspects: company employees have a need ritactoother foreigner
partners with different languages and differentwels. So that there is a need
for an internationally accepted way of communiagtivith one another.

* Clear communication: Information has to be convewaith minimum risk of
miss understanding and the time of the processynigath the speaker and the

learner.

English for Business Purposes becomes an impaoataat of study in ESP worthy of
research and investigations due the demand of mampanies and organizations for
business courses for their staffs where the expectafrom these courses may differ
according to the learners’ different levels. Aseault, it is worthwhile to deal with
EBP branches that may affect the nature of thesesudesigned.

1.3.1 Subdivisions of EBP

Business English is broader than the other vasetif ESP as claimed by Ellis &
Johnson (1994). Therefore Dudley Evans & St Joh®9&)l propose a further
subdivision to EBP namely, English for General Bess Purposes (EGBP) and

English for Specific Business Purposes (ESBP).

 English for General Business Purposes (EGBP):. iscemed with pre-
experience learners or those at very early stageBeir careers. Learning is
similar to EFL and takes place in language schaitls groups formed on the
basis of language level rather than job.

* English for Specific Business Purposes (ESBP): amcerned with job-
experienced learners who are already in work, a&aining here is more

specific with small groups from the same companyerternal staff. The
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following table of Dudley Evans & St John (1998yeg an explanation of these

divisions:
EGBP ESBP
Participants Pre-experience learners Job-experienced learners
Focus -presentation throughdeep end approach.
listening/reading. -fluency activity.

-more practice on grammar ahebevelopment of one or two
vocabulary. language skills only.
-activities are core EFL focusingmaterials are selected from
more on the four skills. specific professional business
-materials base on busingssontext.

context.

Teacher -develops relationship over time -establishes instant relationships.
-becomes familiar with materials| -uses different materials each
-has regular patterns to lessons.| time.

-has no pattern to lesson.

Language | -needs regular intakes. -block weeks of time.

school -uses class sets of books. -needs wide range of resource

UJ

manager | -organizes the taking of public. | -needs more staff planning time.

1%

Tablel.1:Differences between EGBP and ESBP (Addpoed Dudley Evans & St
John, 1998)

The most important reason in differing between ¢hego branches is due to the
learners’ specified needs and expectations and preasely to the course geared for
each of them. So, when speaking about BusinesssBnghe might not deny the need
to speak about the Business English learner, tisnBsis English course as well as the

Business English teacher. And this will be expldimethe next title.
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1.3.2 Characteristics of Business English

Business English has imposed itself in the field EB5P and drawn its own
characteristics upon time which differ it from othsubfields. One of these

characteristics is the specificity of the busingésglish learner.
1.3.2.1 Business English Learner

The ESP learner is an individual who has recognthedneed to learn English with
different experiences, values and goals to be waetieln EBP, the purpose is not
focused on the learner as an individual but as elmee of the world transactions
community, where the main aim is to exchange gaods services between partners

from different countries in a more understandalde.w

Therefore, with the spread of international tralimrners become aware that the
English is notonly used to read, write, listen peak, but it is also required to
communicate more efficiently in a way that shou&drbcognized and appreciated by
their employers as well as foreigner partners. mBess English learner is a learner
working or preparing to work in a business areag whalways confronted with the
use of English ina professional context. Thesenkar differ from school language
learners since they are generally older, more éxpeed and more responsible for
their studies, and they are often busy as they habe responsibilities. These
distinctions are highlighted by Rubin (1975) in ldescription of “the good language
learner”, adult learners are generally high moadato succeed, good risk takers,
aware of the need to improve their language shkdlsobtain an occupation and
promotion and make all their best to show theirosmsiness to their teachers. In other
words, adult learners seem to have a definite ml®aut what they want to learn
according to the different contexts they are dealuith. Furthermore Ellis & Johnson

(1994) present three categories of EBP learners:

* Pre-experience learners: are undergraduate orgpagdtrate students learning
at business schools, they are generally open-mitidedthose who are already

in work. They are required to receive more genbtaliness learning and the
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learner is restricted in choice since it is consged by the syllabus, the course
and quality of support.

* Low-experience learnersare junior company members who are not fixed in
their occupations. Learning in this area is someBowilar to pre-experience
learners.

» Job-experienced learners: are employees who nesaess in order to achieve
precise objectives. For example, an employee irb#rk may deal with other
banks throughout the world, its foreigner exchadegalers, its personnel, and
its own managers as he/she may come into contatt paople speaking
English. This category of learners seems to neede nspecific Business
English, and the learner’s choice of institutioni depend on what funds are

available, and what is offered by the company.

To sum up, it is evident that pre-experience le@raad job-experienced learners
differ in terms of the category of special langudigey belong to, and this latter may

highly affect the kind of the courses which will designed accordingly.
1.3.2.2 Business English Course.

Designing business English course is one of thigcdit types of ESP courses,
whichare supposed to meet the specified needssidss learners who are interested
in improving their language level in different aseaf Business English such as
banking, finance, accounting,etc. Likewise EBPiisded into EGBP and ESBP (see
1.3.1) Business English courses are also divideal two categories. EGBP courses
are designed for pre-experience learners who atbeabeginning of their careers.
Therefore, this type of courses works on the fdiltssin addition to the development
of grammar and vocabulary by focusing on presemtathrough listening or/and
reading. English in this area is taught in a bussrmeontext and EGBP is different from
GE one but activities are core EFL,whereas ESBPrsesuare offered to job-
experienced learners who are in real business xioated who bring the business
knowledge to the learning context (Dudley Evanst&d&hn, 1998). According to Ellis
& Johnson (2002), business English courses focupreparing learners to use their

language skills in a business environment. It teadhusiness vocabulary, financial
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terms, and formal speaking and writing skills. Waligeneral English, Business

English puts more emphasis on specialized busweessbulary and necessary terms.

Moreover, business English courses are carefublyege and they mainly focus on one
or two language skills and specific communicatiusibess events such as socializing,
meetings, memos, e-mails. A deep-end approacHlesvied in these courses tackling

first fluency activities then moving to languagedamnvork based on fluency

development (Dudley Evans & St John, 1998). In tlaise the content is strictly taken
from the learners’ own business context.The follayitablesuggested by Dudley
Evans & St John (1998) explains the variables awtbfs that may influence business

English courses.

VariablesFactors to be considered

course duration Imtensive or extensive?

participants Ahey all from the same company or is it
an open registration course?

group size itlsne-to-one or a small group?

location it$n-house, in company or overseas;

residential or non-residential?

mode of learning Is &ig$ teaching, telephone teaching,
self study?
trainers reAhey company employees or outsiders?

Table 1.2 Key Variables in Business English Courses
(Adopted fromDudley Evans & St John, 1998: 57)

Business English courses are characterized byetwhing of the English language to
business workers who need it in their occupatioa minimum amount of time with a
maximum feedback. These courses are presented raugth language training
programmes which offer the opportunity to work dearn simultaneously with either

individual training (one-to-one tuition) or with group workshop (homogeneous
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business population). This homogeneity also entsarRE programmes since the
topics discussed are usually in business and neateca business discussion among
the trainees. Training programmes conduct a neeglysaas around a group of learners
or only one learners (senior staff) and try to digweourses according to those needs
taking into account each learner with his/her weakes and strengths.Training
programmes courses focus directly on developindehamers’ exact needs in which a
largervariety of learning objectives will be placeghon developing the needed

business tasks such as:

-Carrying outmeetings and focusing onpresentations;
-Social English conversations;

- Introducing and discussing business topics;
-Business presentation skills;

- Build up business negotiation skills;

- Dealing with business communication and busime#g

To sum up, the purpose of such trainimggpammes is to prepare specialists in
the field to cooperate effectively with other peigants and to also enable the learners
select the subject due to their interests and neéedbkis case it is the responsibility of
the teacher to provide appropriate learning enwremt, from this principle the

guestion about the business English teacher Ngbs.is the business English teacher?
1.3.2.3 Business English Teacher

The role of the teacher is to help students ldgriiransmitting knowledge to them
and by setting up a situation in which they camrea an efficient way. Swales (1985)
prefers the term “practitioner” rather than “teachie the ESP context, whereas in

BE, it is the term “trainer” which is likely to hesed.

BE trainers are language teachers who have traihethselves in the field of

business, they have to perform many functions sashorganizer, controller,

participants, prompter as well as knowledge resmuithe main interest of the
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Business English trainer is to understand the ffate” between the business
principles and language (John, 1996). However, igass English trainer is required to
do more responsibilities when teaching businesdigingn order to perform different

business tasks. Dudley-Evans and St John (1998) i@three criteria of the business

trainer: personality, knowledge and experience.

» Personality: personal contact is an important facto teaching Business
English because the teaching learning process happith either a one to one
situation or within a small group. However, “perabgontact is a key factor
and training need to be outgoing, tactful and geslyiinterested in business”
(Ellis and Johnson, 1994:27). It is preferable ddbusiness trainer to have an
outgoing personality to be interested in interatiovith people of a wide
variety be flexible and adaptable to any situation.

* Knowledge: Business English trainers need to begsrabout and interested
in all aspects of business in order to best worth the learners to raise their
motivation. They are required to have knowledgeualbmw companies work,
problem solving, financial planning and so on. o, they have to be aware
of their learners’ business goals.

» Experience: most ESP teachers have a languagerbackbbut do not have an
experience of the subject content. Unlike EAP teeshwvho have already
studied in an EAP environment, BE trainers areaxgierienced in the business
context since they cannot speak about budget gsttimeetings or sales

negotiations.

Like any ESP teacher, BE trainer should be capableentify the actual language

level of his/her trainees, select appropriate naeand design tasks and activities
suitable for their level as well as context. Thesmake a course more successful and
beneficial it is necessary to go through a serfestages that any ESP course should

follow
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1.4 EBP Teaching Learning Process in Relation to BES

The ESP teaching /learning process is not diffenerkind from any other form of
language teaching, in that it should be basedrsh ifistance on principles of effective
teaching (Hutchinson and waters, 2002). ESP tegct@arning process emphasizes
on the central importance of the learning. In thgpect (Hutchinson and waters,
1987:8) write:

Learners were seen to have different needs and

interestswhich would have an important influence on

theirmotivation to learn and therefore on the

effectiveness of their learning.
As a result, they argue that everything in the heag process should aim at helping
learners use their learning strategies in ordenéet their goals. In other words, the
learner is considered as more central to the legrprocess. Furthermore,in ESP,
learners are more involved in theteaching/learmipgration rather than the teacher;

this latter is known a'9earner-centered approach’

By making ESP learner-centered, learners are abfeetceive positive learning and
take more responsibility for their own learning.eféfore, they feel motivated and
participate more effectively in class. By the fattinvolving learners in the learning
process, much attention has to be paid to the nlegi§@SP courses that can best serve
learners’ interest and needs. Designing such asedaran obstacle for many teachers;
therefore, they have to identify certain variabléisat may influence the
teachingsituation. These variables have not tcakert in isolation;each phase has to

be considered according to the other (Candlin &9@b).

1.5 Variables in ESP Teaching Operation

Hutchinson and waters (1987) describe an ESP tegqabperations as consisting of

five essential and interrelated phases, namely:

* The identification of needs.
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» Syllabus design.
* The production of materials.
» Teaching.

» Evaluating/Testing.

These variables have a tremendous importance iigrdeg any ESP course.
Each phase is related to the other. Hence, planamdy designing an appropriate

course that suits target ESP groups is based opretvensive needs analysis.

1.5.1 Needs Analysis.

The first step in any ESP course design is the woiwmh of a Needs
Identification and Analysis which acts as a guidedésign any ESP course that suit
the learners needs and interests. If needs are, ¢healearning aim can be easily
expressed and the language course can become tmgiyMackey &Mountfourd
1978). In addition, Dudley Evans (2001) points thegeds analysis serves a
preliminary foundation for an ESP course in attengptocate the objectives of the

course and to prepare the appropriate teachingtagtiand materials.

Furthermore, needs analysis is considerechamportant component to establish
the specification and preparation of ESP, EBP, B8P courses as well. Briegger
(1997:88-83) (cited in Dudley-Evans & St John, 1958) states

Needs analysis for Business English courses will se

out to identify the range of general and specialist

language knowledge required together with general

and professional communication skills

For instance, needs analysis is considered to bel@ul device for business

course designers to identify the gap between tihgahtevel of the learners and the
requirement of their jobs. The former is identifieg a proficiency test, whereas, the
latter is identified by analysing the job situatidrhe first analysis is happened at the
level of job tasks needed by the learners (empkyeempany staff), and the second
analysis is about identifying linguistic skills agtd to each task, for example, develop

business writing to better deal with business respa@-mails and memos or enhance
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the speaking skill to communicate clearly with igreer partners. In the same vein,
Pilbeam (1979) (Cited in Dudley-Evans & St John98:958) suggests that needs

analysis should be established according to both:

» Target Situational Analysis (TSA): it includes tterget profile of language
skills which sets down the actual activities tHa¢ participants have to carry
out.

» Present Situational Analysis (PSA): it concernsgtdile of personal ability in

which the participants’ proficiency in these adias is evaluated.

Moreover, the analysis of the target situation taken more details in Munby’s
(1978) model of Communicative Needs Processor. Tifudel is first developed for
the sake of discovering the target situation,ibased on analyzing communication in
the target situation to provide communicative nepd¥ile for a special group of

learners.
1.5.1.1Mumby’s Communicative Needs Processor (CNP)

Mumby’s (1978) Communicative Needs Processor haa beveloped to present valid
and concrete results about the specific skills Anguistic forms required in the
specific target situation. Hutchinson & Waters (1.93l) say:

With the development of the CNP it seemed as if ESP
had come of age. The machinery for identifying the
needs of any group of learners had been provided: a
the course designers had to do was to operate it.

From the above clarification one may say that CISPnecessary for the
conduction of any ESP course since it is considexgeda guide for ESP course
designers. West (1997) adds that CNP establiskegsidlce of needs analysis as central
to ESP and as a necessary starting point in mbabere@urse design.
1.5.1.2 CNP parameters

According to Munby (1978) the Communicatileeds Processor consists of nine
important components and each component servasd@hswers about the use of the

target language in order to identify learners’ n@alld communicative requirements.
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These components are believed to be vital for Efffses as well as Business English
training programmes. The components are as follows:

* Purposive domain: this category establishes the P ESP, and then the
purpose in which the target language will be useatf the end of the course.

» Setting: the physical setting specifying the speara temporal aspects of the
situation where English will be used, and the psi@fical setting specifying
the different environment in which English will beed.

* Interaction: identifies the learner’'s interlocutoed predict relationship
between them.

» Instrumentality: specifies the medium, i.e. whettiner language to be used is in
the form of monologue or dialogue or any other, aodannel of
communication, i.e. whether it is face to facejoaw any other.

» Dialect: dialects learners will have to understandgroduce in terms of their
special, temporal or social aspect.

« Communicative event: states what the participanitshave to do productively
or receptively.

e Communicative key: the manner in which the par#aoig will have to do the
activities comprising an event, e.g. politely opislitely.

» Target level: level of linguistic proficiency atetlend of the ESP course which

might be different for different skills.

The rationale behind using CNP is to identify asinas possible the linguistic forms
that will fulfil the learners’ needs in the targeorking environment in other words,
what the learner needs to know in order to funcéffectively in the target situation.
(Hutchinson & Waters, 1987)

Like any other model of analysis Munby’s (1978) mbHdas been criticized in many
works (Hutchinson & Waters, 1987; West, 1994; Dydiwans & St John, 1998) for
some weaknesses like making the model more timesuwroimg, the data were
collected about the learners and not from the &ary neglecting their learning
needs, and the most important is his failure toviple® a syllabus according to the

learners profile.
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1.5.1.3 Setting Goals and Objectives

The fact of seeking for goals and objexgtivn any ESP course will set a clear
image of what the course is going to be about. &4%¥996) defines goals as general
statements or the final destination about the lével students are required to achieve.
Objectives stand for the ways of how to achieves¢hgoals. In other words, they

explain stepsthat teaching must go through to fimenessence of the course.

A good understanding of these two phem@makes a clear vision about the
type of teaching materials that the teacher sheelect and when and how they should
be taught. Nunan (1988) gives a description of fwme& should identify objectives

depending on what is desired. Objectives may Wellmsvs:

Students will learn that......
Students will be aware.......

Students will develop.........

To sum up, the analysis of the target needs amgitbsent proficiency, and setting
goals and objectives are considered to be of parammportance in establishing the
businesscourse; taking into account the suitableuaiof hours needed for language
tuition, in order to coveras much as possible &f titainees topics that may help to
promote their awareness about the field dealiny e required tasks to fulfill their

job requirements. As a next step the teacher see&mploy the results of analyzing

the needs to perform a syllabus.

1.5.2 Syllabus Design

Once the learners’ needs are identified amalysed, the next step is to apply the
results of this finding to perform a syllabus acbogly. Before dealing with further
details in the syllabus design, one should firsed definition of what a syllabus is?
Many definitions have been given to the term sylglsomeauthors call it a statement,
others call it a document or a plan. According ®el(1980:180) a syllabus is “a
statement of what should be taught”; for Breen {t93) it stands for “a plan of what
should be achieved through teaching and learniHgtchinson & Waters (1987:80)

define it as “a document which says what will (blest what should) be learnt”. As a

27



Chapter One LiteraiReview

result, the syllabus is a combination of differetements linked to one another in a
coherent way to form the content of what shouldldsnt in order to achieve the
course objectives. Therefore, the syllabus dessgooncerned with the selection of
items to be learnt and the grading of those iterts an appropriate sequence (Nunan,
1998).

As a matter of fact, grading through these itemeasan easy task to do; since the
syllabus is determined according to different cidt¢hat may differentiate between its
types. So, what are the principles that a syllatars be based on, and what are the

possible restrictions that can influence its effextess?
1.5.2.1 Criteria of Syllabus Design.

Like any other variable in the teaching learnopgration, the syllabus design has its
own and unique principles that should be followsdamy course designer. Harmer
(2001: 295) states that “any syllabus needs to éeeldped on the basis of some

criteria”. These criteria have been defined by tJ8det al (2006) as follows:

» Learnability: means that teaching begins with ea#irengs first, and then
increase the level of difficulty as students’ laage level rises.

» Frequency: would make sense at the beginning ldeeisclude items which
are more frequent in the language, than one tlabaly used occasionally by
native speakers.

» Coverage: means the scope for use, some wordstamduses have greater
coverage than others. Teachers may decide on #ig dloverage whether to
introduce a language structure before another oneto

» Usefulness: gives the reason why certain word$igidy recommended by the

learner in a situation and not another one.

Moreover, there are some other factors that cdnan€e the development of the
syllabus; these factors may differentiate from abatultural to political. Benyelles
(2009) cites the most important restrictions thet nfluence the syllabus design as

follows:

- The language setting which concerns the role ofahguage in the community;
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- The area of language use in society (how and whereised.);
- The role of the language in the political life tadiinto account the countries’
economy and technology (Ashworth,1985);
- The attitudes of groups and individuals towardlérguage. This is determined
by the degree of their awareness of the languaga (\¢ir,1995)
(Benyelles, 2009:85-59)

After determining the criteria and factors that ntaya certain level have a vital
importance in influencing the effectiveness of &lyi] it is time to provide the course
designer with an appropriate modal which contales ost important elements that
can a syllabus include; this model as developedunit, et al (2006:112) should
contain:

The general aims and specific objectives of thersmyin terms of
student learning);

The organization of the course;
a: the number of hours per week, the total numb&rssons.
b: interrelationship with other course components.
- The outline of content, the topic headings covevedkly;
- Methodology used (general indication of balance lexfture/ class
activity/ amount of students/ participation)
- Teaching materials
a: main course books followed.
b: supplementary readings.
c: worksheets, audio-visual material.

Students’ assessment.

a: requirements students are to meet.
b: assignments and test papers during the course.

c: end-of-the-course test or exam.
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1.5.2.2 Types of Syllabuses

As any field of research, syllabus design has wi&rd an obvious change shifting
from focusing on knowledge and the four basic laggu skills to functional
movements (Breen, 2001). This change gave birth otber approaches in
designingsyllabuses and this led for the appearafceew and different types of
syllabi. Judit,et al(2006: 113-115) mentions these types as follows:

* Grammar syllabus: It is considered as the commaiyest of syllabuses. It is
formed under a list of grammatical structure knagke leading to an
understanding of the grammatical system. This tyfpsyllabuses provides the
learners with a very good system of language sirastand a good basis of
cognitive skills but they lack the harmony betwelamguistic forms and
meanings and speech intentions (Harmer, 2003; Ku2@01il).

* The lexical syllabus: it is organized on the badivocabulary related topics,
word formation, word grammar triggers, compounddakitems, connecting
and linking words, semi fixed expressions, connotst and metaphors
(Harmer, 2003;Kurtan, 2001).

* The situational syllabus: it offers the possibilty selecting and sequencing
different real-life situations rather than diffetgrammatical items, vocabulary
topics or functions.Sections would be headed by ezarof situations or
locations, such as: in the street, at the supemharit the restaurant,
etc.(Harmer, 2003;Kurtan, 2001).

 The topic-based syllabus: another framework arowviuch to organise
language is that of different topics, such as tkatier, health, generation gaps,
clothes, etc. Topics provide an organising prireipl which students will be
interested in the headings indicated a fairly chetirof vocabulary items which
may be specified. Topics are most relevant to stisgleommunicative needs
though they may differ from what they want. (Harn003;Kurtan, 2001).

» The functional-notional syllabus: language funcsi@ne things you can do with
language, such as inviting, promising and offerig.functional-notional

syllabus might look like the following:
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Requesting
Offering
Inviting

Agreeing and disagreeing

a k& wDnhPRE

etc.

(Harmer, 2003;Kurtan, 2001).

The notional syllabus (Wilkins, 1976) - Notions @encepts that language can
express. General notions may include ‘number’, étim'place’, ‘colour’.
Specific notions look more like vocabulary itemsman’, ‘woman’,
‘afternoon’.(Harmer, 2003;Kurtan, 2001).

The task-based syllabus: this type is concerneld mibre purposeful activities
which learners might be expected in real-life ditwres. As Ellis (2003) points
out, this type of syllabus also puts emphasis oanimg and communication,
where students are primarily “users” rather thasafhers” of the language.
Skehan’s (1996:50) defines it as “an activity inieth meaning is primary;
there is some relationship to the real-world”. kkes the leaning experiential
in real life needs.

Activity-based syllabus: this type of syllabus dews the students’ language
competences according to certain language skilts, \eriting, formal letters
can be the focus of a special course organizedséamretaries (Harmer,
2003;Kurtan, 2001).

The mixed or multi strand syllabus: it is the conmsmlution to the competing
claims of the different syllabus types. Modern aylises are combining
different aspects in order to be maximally compnsinee and helpful to
teachers and learners. In such topics you maysimatification of topics, tasks,
functions and notion as well as grammar and voeaipyHarmer, 2003;Kurtan,
2001).

To summarize, the development in syllabus desiga hifted from distinctive

approaches to mixed and multi-dimensional apprcaehth the goal of best adapting

to particular learning/teaching situations and aif@seen, 2001). This change has
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affected the decision upon the type of syllabus toairse designers should base on.
The syllabus has to take into consideration leaineeds and requirements within a
specific group,this criteria is the fundamentatiesigning ESP courses.

1.5.2.3 ESP syllabus design

One of the main criteria of ESP is the iests with developing courses to specific
learners and with specific language context. Sykadbesign plays an important role in
ESP operation since it is the “core component” of BSP course as Feez&
Joyce(1998) call it. It does not concern only tpecsficity of the course, but it also
provides a framework of what the learning procdssukl follow. ESP syllabuses are
designed according to specific language themest@pds involved in the learners’
specialist area e.g. chemistry tourism, businegs;dture, nursing, etc.

At this level, most designers are language teachbs may face difficulties in
understanding the subject knowledge as well as gudecthnical vocabularies
appropriately. ESP is an approach based on dewgjoihie specific needs of the
learners in order to communicate effectively eitimean academic or an occupational
context. For instance, ESP syllabus is the prockssenverting the needs of a specific
group of learners into communicative competenced@lg 1997).

As far as, teaching Business English is concerBB®, as a sub branch of ESP can go
through the same methodology of ESP course delligwever, BE syllabus design is
not easy to perform as well as ESBP syllabus wiiabd always been a “complex
procedure” Breen (2001) in designing specializediress courses for business
training programmes where aims, content, methogolagd evaluation should be
covered.

1.5.3 Production of Materials

In this phase,ESP course designers shift attetdidook for the appropriate materials
that can best help to achieve the course aims bjedtoves. Graves (1996:27) defines
teaching materials as: “tools that can be figusdyicut up into component pieces and
then rearranged to suit the needs, abilities atetasts of the students in the course”.
Teaching materials differs in ESP according todieations where learning is taking
place i.e. materials can be geared for readingiapead texts, listening to dialogues,

writing specific reports or , reading special detsccabout specific disciplines .
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Developing ESP teaching materials is a huge urkiagathis is why the teacher is

highly aware that a good selection of teaching nete can to a certain extent

contribute in the effectiveness of the course aité versa. For instance, he/she is
considered as the responsible of providing as naggbossible appropriate materials to
familiarize the learners with the specific contéx¢y are dealing with. In this vein

Hutchinson & Waters (1987:107) claim that “matesiptovide a stimulus to learning,

good materials do not teach but they encouragaedesto learn”

In terms of materials presentation, using only om&erial in teaching is not
enough.So, the teacher has to vary in materialsiuswder to promote learners’
motivation towards the courses presented to themg®& Austin (2009) maintain that
technologies are facilitating teaching mainly byame of projectors, PowerPoint,
videos, internet and lectures. Furthermore, itl$® aecommended to select materials
which are available for both teachers and the &¥arnhemselves. For example,
teachers cannot design teaching business skillsutiness learners using internet
while this latter is not available at the leveltbE learning setting. Besides, Graves
(1996) proposes some key issues to be taken whextieg materials:

» Effectiveness in achieving the course purpose;

» Appropriateness of the materials, so that the siisdeill feel comfortable. This
means that the material will be relevant to theteiests and language level,

* Feasibility, so that the material will be in accande with the students

capabilities and the course will not prove tooidtft for them.

Consequently, what is appropriate teaching matedatl how to teach is undertaking
changes and subject to modification all time (Gngd Ward, 2002). Concerning the
selection of business materials, it is a cruciahponent in BE training programmes, it
has been rapidly developed from general publishatenals to more specific in each
business fields (finance, marketing, law, humaroueses). There are also DVDs,
CDs, business dictionaries, magazines and newspapieles in addition to some
business English teaching websites.Finally, thidtimedia use of materials can

motivate the learners and at the same time enhthrdeaching/learning process.

1.5.4 Teaching
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Traditionally, the aim of linguistic had beendescribe the rules of English language,;
however, the new studies shifted attention awagnfoefining the formal features of
language usage to discovering the ways in whiclguage is actually used in real
communication (Widdowson, 1978). This developmenteducational psychology
contributes to the rise of ESP; this latter hasteenatter of strong debate to whether
ESP methodology is different or typical to EFL Tieiag. In fact, Robinson (1991)
claims that ESP teaching methodologies will propatiffer from that of General
English teaching, since ESP methodology is charaeid with the use of tasks and
activities reflecting the students’ specialist ateAs far as the methods used is
concerned, Strevens (1980) mentions notional, fomal, and communicative
methods as being the most relevant to ESP. Howbeeaidds that ESP does not focus
on only one particular method, technique or maltdnafact, he views “the freedom to

innovate” as one of the major attractions of ESQRI(11980:120).

Another characteristic that makes ESP differenifrthe other areas in English
teaching is the “learner-centred” approach (Hutebin& Waters, 1987; Nunan, 1998;
Dudley Evans & St John, 1998). In this case, tlwi$as more on the learner than on
the teacher in “teacher centred model” in whichwdealge is transmitted from the
teacher to the learners. Whereas, in the formeroapp, learners are responsible of
their learning as they discuss some aspects otdhese design; so they are more
motivated since they are directly involvedin thkarning and often they seem to
participate more effectively in class. EBP has @ene through different methods in
business. In ESBP course design, the methods ukedlds suit the learners’
proficiency to adopt the learners with learningteah Therefore, many researches
have been done in this domain such as task-baggdagh (Zeng, 2003); content-
based approach (Brinton et al, 1989); case studliodelogy (Boyd, 1991; Esteban &
Perez Canado, 2004; Jackson, 2004), discourse antke ganalysis methodology
(LouhialaSolminen, 2002; Pinto dos Santos, 2002).

Besides, ESBP teaching must also provndddarners with “the opportunities to
role play, discuss business cases, and participate business situation”

(Schleppegrell& Royster, 1990:12).This means tha¢ tearner will have the
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opportunity to practise language in purely busin@ssctions such as meeting,

socializing, negotiating, telephoning, e-mails gt etc.

In addition to these functions, business learneay miso need more special
language related to their occupation. For exampkbe learner is working in a bank
he/she will need to know specific words related thos field, like the word
“outstanding” which means “excellent” in generalglish and in business English it
means “unpaid” and words like “credit card”, “wdttaw”, “loans”, “account”,
“cashier's check”, “overdraft”, “portfolio”, etc.hese words are unlikely to be found
of interest to other business people from otheinass areas,but for these students
they are importantsince they use them with thestamers. Therefore, it is useful to
select the important words and make them part ®B&8BP course. Teaching is also
characterized by focusing on one or two specifitlsslat least, in accordance to
specific work related tasks such as writing busnesports and speaking with

foreigner partners (focus is on speaking and vgigkills).

To sum up, Business English teaching like any ottedegory of ESPis primarily
concerned with teaching English; so that, the mamof both teacher and learner is to
reach good feedback in this language. Indeed, tihasstep of “evaluation” that can

determine whether this aim has been achieved or not
1.5.5 Evaluation/ Assessment.

The final stage in ESP course design is concernddtiae results about the previous
stages. It is necessary for both teachers anddesato determine whether their aims
and objectives were met or not. This stage is knagmevaluation/ assessment. This
latter also shows the learners’ progress and td exignt the course was effective. It
can determine the inadequacies that were not ssfatlgscovered in the learning
situation. Hutchinson & Waters (1987) propose twoels of evaluation mainly:

“learners’ assessment” and “course evaluation”.

1.5.5.1 Learners’ Assessment.
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It is claimed that learners’ assessment serves @asuare both the current
knowledge and feedback of the learners. Assessamqérs is used to examine the
degree to which learners have learned what have taeght. Dudley Evans & St John
(1998) consider that learners in ESP should besasdeon their performance when
using English in their target situation. Furthermahe results of this operation serve
to inform the teacher about the individual learhexshievement of the learners’
objectives as well as provide them with the effemiess and quality of the course
(Brown, 1996). To do so, tests seem to be a goadtlwaugh which the teacher will
be able to tackle new information and employ thegleage appropriately in target
situations. For this purpose, Graves (2001) ardhbas students can be requested to
reflect upon how well they use the target langutagéulfil tasks, and identify what

they are not able to do.
1.5.5.2 Course Evaluation

This situation is used to help the teacher set®itourse aims and objectives are met
or not, it is also used to show if the course wely suitable to the actual situation
that was designed for. However, course evaluatwolves every feature that has a
relation with it. According to Hutchinson & Wate($987:156): “course evaluation
aims to find out whether the objectives of the seuasre being fulfilled in accordance
with its design”. Therefore, this procedure is tadkfor the purposes bellow and what
remains just a matter of time for the teacher s®ss his/her learners since there is no

precise time, but things depend on the courseradididual situation.

1.6 Vocabulary in ESP

Teaching English for specific purposes has comé wie aspect of teachingEnglish
according to the learners’ special needs. Thus,rtbeeased specialism in ESP has
affected the language aspects taught which habe twpecialized too. The focus will
be on one or two aspects at least such as proniamciagrammar, vocabulary,
etc.Specific domains are also emphasized; coursesdesigned according to the

specific context. For example, in business there mwany fields like: banking,
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management, accounting, etc. So, each disciplire itsalearning characteristics,
required skills and specific vocabulary. Thesed#fees may to a certain extent be
different from the other ones.
As far as learning vocabulary is concerned, thieiddhas witnessed a great demand in
ESP studies among learners in different disciplife®m a general perspective,
vocabulary teaching seems to be important to conwewning in both receptive
(listening/reading) and productive (writing/speaRinskills. Harmer (1983: 153)
defines its importance saying that “if languageaictires make up the skeleton of
language, then it is vocabulary that provides tha&l wrgans and the flush”.Besides,
vocabulary is important in teaching since it helpsachieving the meaning to be
conveyed by using the convenient words accordindpeocontext it deals with. Baker
(1988:91) defines vocabulary in terms of two catesgo
a) Vocabulary that is used in general language butéhdsgher frequency of
occurrence in specific and technical descriptiod discussion (semi-technical
vocabulary).
b) Vocabulary that has specialized and restricted mgann certain disciplines

and which may vary in meaning across disciplineshhnical vocabulary)

This definition is not merely interested with geaderocabulary but rather specific one
which is a characteristic of ESP teaching. Thitetas divided into semi-technical and
technical vocabulary. Vocabulary is an importanttga ESP and EBP as well.
Learners need to develop their own vocabulary accease their knowledge of new
concepts and terms in a structured and systematyc Bntering the business world
make you face unfamiliar words since every job iteswn lexicon or specialized set
as well as its jargon. Gatehouse (2001) considersability to deal with a particular
jargon in particular realm as a successful waypfofessional accomplishment, it also
enables learners acquire new specialized vocabuldigh helps them understand
particular professional concepts described indbrgext.
Many concepts have been given to this tetrns, “terms” or “terminology” for

Becka(1972); “specialist vocabulary” for Kennedy analiBio (1984); technical terms

for Yang (1986); specialized lexis for Baker (1988&chnical words for Farrell
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(1990); and “specialized vocabulary” forDudley Esaand St John (1998). A more
precise definition has been given by Salager (#8f: a medical context says that
specialized vocabulary consists of “those highbgfrency, context-bound or topic-
dependent, terms particular to a given medical iafigt From this definition, one
may notice that specialized or technical terms thmse words which belong to a
particular category or field of study and thesedgamay appear with a high frequency
in one field as they may be absent or appear withftequency in other fields. Nation
(2001:198) argues that “specialized vocabularyeshmical words are recognizably
specific to a particular topic, field or disciplinet seems that both definitions agree
that specialized vocabulary is related to spedaifieas of academic or occupations
studies.

Indeed, when learning is goal-oriented within atipalar context, it is likely to be
characterized by a heavy load of specialized vdeapuhat corresponds to this
context; and knowledge of these words will preseantemarkable importance for
learning aptitude. Business learners may face ttoblgm of unfamiliarity with
business terms. This problem may induce the legragixiety as it may cause some
difficulties in practicing the language for professl information which may break
their ability to communicate when they need to dbusiness duties with foreigner
partners.

1.6.1 Teaching Vocabulary in ESP.

Teaching vocabulary in ESP is now widely accepfadales, 1983), one of the major
characteristics that increases demand on vocabuéaghing in ESP lies on the
different types of vocabulary needed for each awards with more than one
meaning may differ in use from one situation totheo and from one discipline to
another.

Teaching vocabulary in ESP does not differ from E@fey follow the same
principles as stated by Dudley Evans and St JoBA8)L They also see that when
teaching vocabulary one should notice for what psepthis vocabulary is needed in
terms of “comprehension” or “production”. On theeohand, vocabulary needed for
comprehension may follow some particular method$ |1 “deducing meaning” from

the context and the structure of the word (ibid®&8)9 On the other hand, if the purpose
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Is “production” in this case “storage” and “retrad¥ tend to be good methods for
learning (ibid:1998). Nattinger (1988) suggests thge of words association,
mnemonic-devices and leci which means using visud$ to remember words as
useful for vocabulary learning.

Teaching vocabulary has also known a atw@mand with the increasing of its
importance in various disciplines leading to furthesearch for its acquisition.
Metaphor is seen as a central issue in ESP voagtiglaching. It provides insight to
particular ways of thinking in relation to the demment of technical and semi
technical registers (Boers, 2000), using metaphoteaching vocabulary can help
learners bridge the gap between literal and figuwameaning. Henderson (1982)
shows the importance of metaphor use in his exarhpile horse” for describing
inflation in economics which can mean “out of colitr “run-away inflation” and
“galloping inflation” (cited in Dudley Evans and &hn, 1998: 84).

In addition to that, another issue helps to inazetie demand of vocabulary
teaching in ESP, it is corpora development. Thitelgorovides opportunity to draw
key important lexical items either in EAP or EORlatso in specific disciplines (Scot
and John, 1995). Vocabulary emphasizes also orudimg “lexical phrases” in
teaching vocabulary in ESP. Dudley Evans and St J898) believe that the idea of
( Peters, 1983; Nattinger& De-Carrio, 1992) tharhers do not store vocabulary as
individual words but as chunks of language whidh rfferred to as “lexical phrases”.
In ESP context these phrases may be as “the talggest”, “as shown in the
diagram”, “sells fell sharply”(Dudley Evans and &ihn, 1998). Accordingly, these
phrases can help learners employ them in theiiestwat occupations. They serve for a
good information, presentation and description likewriting academic essays, in
presenting business reports or in describing bssiaetivities.

1.6.2 Business Vocabulary

In a business context, vocabulary is taught withoae relation to the specific business
field of the learner. This latter is developed tigh performing different business

tasks such as: giving presentation, dealing witohation, participating in meetings,

understanding job related concepts, writing in bess, etc.
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While Business English has its own vocabulwhich is known as “core
business vocabulary’Dudley Evans and St John (B®93:specialized areas of
business have their own vocabulary as well. Sotyghe vocabulary used in marketing
will differ from that used in banking, while therfoer speaks about sales and products
the latter interests in loans, budgets, and momxehange. Thus vocabulary used in
this category is likely to be “technical” or “spatized”. According to Dudley Evans
and St John (1998) in ESBP, understanding techmgeabulary is crucial in this
situation and language teacher are required to kihei learners’ feedback whether
they have understood related terms or not.

In this case the use of technical dictionaries achs sources is highly
recommended and “in certain specific context it rhaythe duty of the ESP teacher to
check that learners have understood technical wbagbappearing as carrier content
for an exercise” (ibid: 81). Because of the heanig rof the ESP/BE trainer, it has
become clear that instead of teaching the langutsgéf a knowledge of special
subject is also introduced. Therefore, the ESPheram this case should be careful
when presenting new concepts in the field takirtg consideration that cooperation
with subject specialist is useful to better masterlanguage in its appropriate way.

To sum up, one should not deny that the vaorkvocabulary is worthy of efforts
and investigation in the field of ESP and EBP terusefulness to make the purpose
clearer and more definite in which the aim is notydooking for words definition or

presenting lists, but rather to look for these vgande in real and appropriate contexts.

1.7 Conclusion

In this chapter, the researcher has fyisen an overview about EOP, its
branches and development; in addition to a distnamade between EAP and EOP.
Secondly, the researcher moves on to define onehef prominent areas in
EOPnamely, EBP.This part includes the common diwisand characteristics of
Business English, in addition to the ESP teachipgration that may be as a useful
source for EBP course design.

Finally, brief definitionshave been given aboutcteag vocabulary in ESP, on

one hand, and business vocabulary on the other.hBBgocabulary is taught
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according to the learners’ needs whether, it cagdeeral or specific. This latter, is
the inquiry of the present research where the reBentries to show the importance of
teaching specialized vocabulary to business lealinaa job-experienced level.

Theory cannot be proved without practi€hus, it is turn to methodological
research to speak about itself. The next chaptéprasent a framework of how this
research has been undertaken, taking the“Algerih Bank” employees as sample

population of  learning business  vocabulary  for  jobpurposes.
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Chapter Two Research Methodology and Procedures

2.1 Introduction.

The present research aims to investigate the neédsB employees in Tlemcen to
learn business vocabulary in order to communicateessfully in their field of work.
Thus, to achieve these objectives, the presenteh@apbvides a fulldescription of the

research questions and hypotheses, research nattdte population involved.

In order to answer the questions and confirm theotheses, three data instruments
have been used: documentary analysis, a semiistedctinterview and a
guestionnaire. Finally, the combination of both Igave and quantitative analysis is

also justified for its choice.

2.2 Research Questions and Hypotheses.

As a developing country, Algeria has recognizeel argent need to cope with the
demand of global society which is manipulated btermational and multinational
companies where the medium of communication is iEngOnce Algeria opened its
doors for international businesses, trade hasifibad in comparison to the past years
and workforce transactions have also increasedlaties has created a mass of people

wanting to communicate to oneanother in order togete their work duties.

As a result, Algerian professionals should be vaware of the fact that a good
mastery of the English language can help them sacesad improve their status at
national and international scales. Mastering auagg is mastering its vocabulary as
well, the more the situation is specific the mdre words become specialized. Thus,
learners at this level are more concerned withgudlie correct English in specific

contexts.For this challenging situation the redearchas prepared the following

guestions taking the employees in the “Algeria @dhk” as a sample population of

her research:

» Why do employees in the “Algeria Gulf bank” in Tleem need to learn
English?
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» Do they face problems in communication due to thekl|of business
vocabulary?And if they need to learn business voleaip:
» What might be the adequate method to teach spssahusiness vocabulary in

this case?
From the above questions, the following hypothésa® been stated:

» Employees may need to learn English because tlegamfronted with the use
of English documents in their occupation.

» Professionals may lack business vocabulary knowdeddpich may be a
handicap when communicating in the target langu@pas, they need to learn
business vocabulary in order to avoid problemsommunication.

» To achieve communication goals, using the commuineEaapproachmightbe

an adequate method to teach business vocabuldrynwiisiness contexts.

The above hypotheses are the focus of this reseatibh will be studied

through the following research plan.

2.3 Research Design and Procedures.

The research design is a plan the researcher ®litovget resultsand answers to

the problems guiding the research. Burns & Gro@®{2223) state that

Designing a study helps researchers to plan and
implement the study in a way that will help thentaob the
intended results, thus increasing the chances a&irobg

information that could be associated with the s#alation.

For instance the present research is a needs enal\yan Algerian occupational
context. It is tackled to seek the vitality of ungtanding special business vocabularies
for professionals in order to best communicate lousiness context. When conducting
a needs analysis many methods are to be used. Tso,d&obinson (1991) lists

different methods; questionnaires, interviews, cstselies, tests, and authentic data
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collection. Moreover, Jordan (1997) adds to thes¢thods advanced documentation
e.g. (educational background, previously attendedrses, etc.), language tests at
home, self-assessment, class progress tests, duautoring, structured interviews,

learners dairies, previous research comparisonfdlwiv up investigation. Generally

speaking, needs analysis is a rich approach insterrthe methods used, but West
(1994) includes case studies interviews, and quasdires as the most widely used
methods in such an approach. Jordan (1997) stséshiere is no unique approach to
indicate in needs analysis since every researchtsasn and different circumstances
that influence the choice of the methods that cast Berve for achieving the study

goals,

To obtain good and clear results, the investigshbmuld think of a suitable method for
her research. Thus, in this study,she believes @hdéscriptive case studywould be
more adequate for the reason to sake the actuahanddiate state of the participants
in using English as part of their daily life occtipa. This method is also believed to

be helpful for identifying their needs to enhanueit English language level.

2.4 Case Study.

The case study is one of the common methods usedcial science research. This
type of research methods is used for in-depth eaptm and investigation of real —life
phenomena. The case study method becomes veryluséire one need to
understand some particular problems or situationgreat-depth and where one can
identify cases rich in information (Patton, 198Th define it, Yin (1984:23) posits

that:
Case study is an empirical inquiry that investigate
contemporary phenomenon within its real-life cofitex
when the boundaries between phenomenon and context

are not clearly evident and in which multiple sasof
evidence are used.

According to Yin's (1984) definition the case sgud more appropriate when the

investigation is concerned with complex real-lifeuations where many details are
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needed with limited conditions. Moreover, Bromley990:302) defines case studies
as:“a systematic inquiry into an event or a saketdted events which aims to describe
and explain the phenomenon of interest”.In otherdspcase studies are considered to
be best used when the researcher aims to revegl@trdya phenomenon in its real
context within a specific population. Moreover,ttesearcher has no control over this
study but just reports and explains things as teur by the participants involved.
For instance, one may say that both definitionsuarghat carrying this inquiry
enablesthe researcher studies a real-life phenamanad sees how it is influenced by
its context. Case study also allows for the expionaof new theories and concepts

that may lead for new and further studies.

To facilitate the way to the research, it is bettegive the main purposes behind using

case studies. Burns (2000) suggests the followimggses:

- Case studies are valuable as preliminaries to niayestigations since they are
so intensive and generate data they may bringgta Wariables, phenomena,
processes and relationships that deserve moresinégnmvestigation;

- Case studies may provide anecdotal evidence thatrdtes more general
findings;

- Case studies may refute a universal generalization;

- A case study is preferred when the relevant behasicannot be manipulated.

Accordingly, the aim of choosing the case studyhis research falls under the first
and last purposes. This means that the presentseages as a preliminary to a more
investigation within AGB employees where the reskar cannot manipulate their
behaviours but just describesdata in their reaéstdn addition, this research may be
as a preface for seeking the needs of Algeriaregsidnals to learn English. This may
be as a stimulus for Algerian ESP teachers andreisers to work on the elaboration

ofmore English training programmes.

Besides, the case study method may alsaséeé for exploratory, descriptive or

explanatory purposes. These categories are clegefityed by Yin (1994) as follows:
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» Exploratory case study: sets to explore any phenoman the data which
serves as a point of interest to the researcher.rébearcher may ask general
guestions that may open the door for further exatron of the phenomenon
observed.

» Descriptive case study: sets to describe the raplm@anomena which occur
within the data in question. For instance, the gofllthe researcher is to
describe the data as they occur.

» Explanatory case study: examines the data closaly &t a surface and deep
level in order to explain the phenomenon in thedaobr instance the researcher
may ask the reason as to why a student need to #especific skill in learning
a language and on the basis of these data thechseanay then form a theory
and set to test this theory.

However, the present study is a combination of hietbcriptive and explanatory
case study.First,the researcher tries to desdnbesituation where English is used in
the occupational settings in general. Then, shésdeigh the importance of learning
business vocabulary for AGB employees. As it haanb@mentioned before,the actual
case study has been chosen for the reason to etmgblesearcher understands the
complex real-life situations thatthe AGB employaeay face when dealing with
English. To reach this objective, the researcher nsg multiple sources of data which
will be discussed latter.According to Stenhouse88149) the case study method
involves “the collection and recording of data abdlle case or cases and the
preparation of the report or a presentation ofdhge”. For instance the present case
study is a single case study in which data areect@tl and reported concerning only

one group which is the group of AGB employees ianiten.

As any type of research case study has its ownnaalgas and disadvantages

which can be summarized in the following notes:
Advantages of the case study method:
* Provide context-dependent (practical) knowledge ogpposed to context-

independent (theoretical) knowledge which soci@rsmes have difficulty with.
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* Less restrictive than other methods (a degree @nhwgss or freedom of
movement in the beginning)

* Narrative easily retrained
Provides a “qualitative leap” in the learning presgsecond only to practical
experience)

* Emphasis on “learning” vs. “proof”.
Flyvbierg (2006)
Disadvantages of the case study method:

» Data is often unique to the study event or process.

» Difficult to establish validity or reliability (aftough a high degree of
conceptual validity is one of the strengths of cstselies)

» Case selection bias

» Conclusions are highly subjective.

» Generally not predictive.
George& Bennett (2004)

Hence,it is worthy to notice that no method is eetf each method has its own
strengths and weaknesses that could affect thangseAnother important element in
the case study research is the nature of the pigulander investigation and the
setting where the research takes place. These lamoeats will be dealt with in the

next title.

2.5 Participants and Setting.

Taking into consideration the fact that in a casesresearch the researcher has
to include the unit of analysis of his/her reseasttich means the sample population
from which the data are gathered from a particséditing, and then analysed to answer

the research questions.
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2.5.1. Participants

Sampling is the process of selecting the partidgpdhat will take part in the
research and who will present the whole categooweéVer, results obtained from the
study are not always generalized to the total pmn; they sometimes represent only
the category studied. According to Busha and Hafi®&80: 56) “the concept of
population to be surveyed is fundamental to reseancl refers to the group of persons
or objects from which the research plans to draferences”. The researcher is
responsible of selecting the population that cgoesls to his/her research inquiry. For
the main purpose of the current study which is tifigng the occupational needs for
acquiring specialized business vocabulary to bettermunicate in business contexts,
the selection of the participants has been purpdigefhosen based upon some criteria

that relate to the study’s goal and objectives.

Accordingly, in qualitative research the samplesisall and not chosen randomly,
rather than the choice of sample is purposefult¢Ratl996). To do so, a group of
Algerian business employees working in the “Algegialf Bank” in Tlemcen has been
taken as a source of information. The reason bethisdchoice is that the bank uses
Englishin its transactions either at the natiormainternational scale. Also, the AGB
employees need to learn English in order to imprdheir abilities when

communicating in the target language, since thd immterested in the satisfaction of

global markets.

Moreover, participants working in the domain arers® be as a very useful source of
information since they are experienced in this dom@onsequently,Long (2005: 157)
posits “if only one source is to be used in a N&main experts should be that source,
rather than students, scholars, company represesgabr applied linguists”.In
addition to that, domain experts are regarded @sribst reliable source of the target
domain by providing the insiders’ view (Gilbert, @8).This category of participants
has been purposefully selected,in quest of enmcthe research with an experienced
view that can be taken from the real world wheme ghbjects under study are facing
the need to use English intheir daily occupatidifiel AGB workers are involved in

the conversation to express their views and ops)ehich may help to a certain
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extent for the exploration of new ideas, feelingsl ahoughts about the phenomena

under study.

Their views are somehow helpful in speaking abiet importance of EOP
training for the Algerian workforce, especially whevorkers are aware of what they
really need English for. Furthermore, the sociabecof a domain can provide useful
information about the kind of tasks carried outhwitthe domain, as well as, about the
language needs they have, it was domain expertspndwaded the most accurate and
reliable information (Gilbert, 2005).

In addition to this, and to enrich the researcthvain educational view, a group of
ESP teachers working in the Chamber of Commercelrahastry (CCI) in Tlemcen
has also been addressed to fill in the questioandinese teachers are responsible of
teaching special Englishor what they call “techhigaglish” to professionals from the
Algerian companies either in the public or privagetor. They have some experiences
in EOP teaching and the most important one is iaitrg programme offered to the
group of air traffic control at‘MESSALI El HADJ Aport” in Tlemcen.

These informers are “outsiders or non-experts” ¢,&#005) who may have good
language knowledge but still lack the content krealge as opposed to domain experts
who are aware of the subject area they are woikinigut still have problems in using
English properlyandappropriately according to theiccupational requirements.
Questioning this category of teachers would hobefpkovide “useful insights”
(Chaudron et al, 2005) about the learners’ aptitiedase English in its appropriate
ways. For this reason, the researcher wants t@ sti#in them the idea of applying the
communicative approach as a suitable method fahteg specialized vocabulary to
AGB learners, in order to enable them overcomer tt@mmunication problems and

deficiencies.

2.5.2. Research Setting.
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The research setting refers to the place whereabearcher has collected data
for his/her research. Pope and Mays (1995) stait dhalitative researchers study
things in their natural settings in an effort tsadiver the meanings seen by those who
are being researched (subjects). As Johnson andoMdi981:6) point out “...By
looking at the situation in which our students wiant to use English...we shall be
able to decide which function and notion (and wHerhguage forms associated with
each) will be useful to teach”.In fact, when theise designer is aware of the setting
where the teaching/learning operation will takecplahe/she will be able to set
teaching materials according the conditions avhalab this setting. Accordingly, this
research involves two places, the “Algeria Gulf Baandthe “Chamber of Commerce

and Industry” both of them are situated in Tlemcen.

2.6 Instrumentation

According to Yin (1994), there are six possiblerses of evidence for case studies:
documents, archival records, interviews, directeobation, participant-observation,
and physical artifacts.Yin(1994: 80) gives full aiét about the strength and

weaknesses of each method in the following table:

Source of Strengths Weaknesses
Evidence

Documentation stable - repeated review retrievability - difficult

unobtrusive -exist prior tcbiased selectivity

case stud
y reporting bias - reflects author bia;

exact - names etc.
access - may be blocked

broad coverage -extendel
time span

Archival Records | Same as above Same as above

precise and quantitative  |privacy might inhibit access

Interviews targeted focuses on ca:bias due to poor questions

51



Chapter Two Research Methodology and Procedures

study topic response bias

insightful - provides incomplete recollection

perceived causal inferences . _ _
reflexivity - interviewee express

what interviewer wants to hear

Direct Observatiorreality - covers events in re time-consuming

time . _ _
selectivity - might miss facts

contextual - covers ever

context re_flexmty - Observer's presen
might cause change
cost - observers need time
Participant Same as above Same as above

Observation . _ _ _ _ _ :
insightful into interperson bias due to investigator's actions

behavior

Physical Artifacts | insightful  into  culturadelectivity

features R
availability

insightful  into  technice
operations

Table2.1 Strengths and Weaknesses of Case studyeSanf Evidence. (Adopted
from Yin, 1994:89)

In the present study, the investigator choose®tboenmon instruments.First, official
administrative documents of the “Algeria Gulf Bankiese documentsare analysedin
order to show the situation of English in the baakd then confirm the hypothesis
concerning the use of English in the Algerian adstiation. Second, a semi-
structured interview has been addressed to the Isapgpulation working in this
bank.Concerning this instrument, it has been chtsémvolve the AGB employees in
the research. Thus, they will be able to identigit needs,their language capability in
understandingEnglish business words related to file@d “banking”, and then give
their views and opinions concerning the methoceafning. Finally, a questionnaire is

submitted to ESP teachers in the chamber of comeneho are required to teach this

52



Chapter Two Research Methodology and Procedures

group of learners. This category of teachers wiiveer questions from a specialist and
educational point of view at the same time. Thi elp the researcher to depict the

real situation of ESP teaching in the Algerian eant
2.6.1 Documentary Research

Documentary research is one of the metlusésl in social research sciences. It
refers to the analysis of documents that contdwrmmation about the phenomenon we
wish to study (Bailey, 1994). The use of this metiofurther described by Payne and
Payne (2004) as the techniques used to categomsastigate, interpret and identify
the limitation of physical sources, most commonhtt@n documents in the private or
public domains. Scott (1990) is interested in ugiloguments in relation to specific

issues in social and historical research.

However, these documents may include governmenigations, newspapers articles,
administrative documents, etc. In the same tokergives more attention to the use of
administrative papers produced by the governmedt @ivate agencies which are
considered as “the single most important categdrdazumentary sources used in
social research” (ibid, 1990:59). For this reaso@,formulates some criteria when
dealing with documentary research which are: auitign credibility,

representativeness, and meaning, they are defmadiaws:

1. Authenticity: refers to whether the evidence is gea and from
impeccablesources, and of reliable and dependalgen.oPlatt (1981) puts forward
some circumstances that necessitate a close scruifin a document. Such
circumstances include the following points:

* When the document does not make sense or has sletiours;

* When there are internal inconsistencies in ternsydé content and so on;

* When there are different versions of the same deciim

* When the version available is derived from a dubjauspicious, or unreliable

secondary source; and

* When the document has been in the hands of a persparsons with vested

interest in a particular reading of text.
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2. Credibility: refers to whether the evidence is tghito its kind which means
free from errors and distortion. The question eddpility should concern the extent to
which an observer is sincere in the choice of atpof view and in the attempt to
record an accurate account from that chosen stamdpo

3. Representativeness: refers to whether the documemssulted are
representative of the totality of the relevant duoeuts.

4. Meaning: refers to whether the evidence is cleat eomprehensible. The
ultimate purpose of examining documents is to arrat an understanding of the
meaning and significance of what the document ¢osita

(Scott, 1990:1-2)

In this sense, one should bear in mivad ho social research method is limited
from other methods, and depends only on its owaltsesBut in fact to enhance the
reliability and validity of the research it is thele of the researcher to combine

between other different methods that can be swaitfvlhis/her research inquiry.
2.6.2 Semi-Structured Interview

The interview is recognized as a form of systemeadicversations in which the
interviewer is concerned with gathering data thddrass the research questions and
objectives by involving the interviewees in the wersation to speak about their views

and opinions. This latter can be well explaineKbgle (1996:14) who defines it as

“an interchange of views between two or more
people on a topic of mutual interest, sees theraktyt of
human interaction for knowledge production and

emphasizes the social situatedness of researcli data

The purpose of any research instrument is to olmowledge required for the
study from the individuals under investigation;stis why, the researcher has to select

the more adequate instruments that serve to the @fithe research questions.

There are three common types of interviews: sinect interviews, semi-structured

and unstructured interviews. To address the neédbeoresearch questions and to
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achieve the underlying goals and objectives theamher has opted for a semi-
structured interview as the an appropriate typehfarresearch, since it is feasible for
smaller groups and allows more consistency acesgsonses to be obtained (Richards,
2001).

Various definitions have been given to explain ttype;Corbetta (2003:270)
posits that:

The order in which the various topics are dealhveihd
the wording of the questions are left to the in@mer’'s
discretion. Within each topic, the interviewer red to
conduct the conversation as he thinks fit, to ds& t
guestions he deems appropriate in the words hedmss
best, to give explanation and ask for clarificatibrihe
answer is not clear, to prompt the respondentuoidte
further if necessary, and to establish his ownesiyl
conversation.

In addition to that, semi-structured interviews best used when the interviewer
has no more than one chance to interview the fjaats (Bernard, 1988). Indeed, it is
the same thing for the present research since rtiogees in the bank are always
busy and they do not have free hours to relax. ;Thaging more than one time to see

them seems somehowimpossible.

In semi-structured interviews, the researcher aghsstions froma listcalled the
interview guide; it should includeclearquestionmder to avoid ambiguity. In semi-
structured interviews, the researcher is able #ngh the order of the questions as
he/she may add or omit some questions when neeegending on the interview
direction. The researcher has chosen the semitsteacinterview as a tool to study
the target needs as well as the learning needgropdpulation in “the Algeria Gulf
Bank”.

To do so, she follows the model of needs analysisstions offered by
Hutchinson and Waters (1987:59) starting first viftb framework concerned with the

information gathered for the analysis of targetdsashich is as follows:

Why is the language needed?
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- for study;

- for work;

- for training;

- for a combination of these;

- for some other purpose, e.g. status, examinati@mqtion.
How will the language be used?

- medium: speaking, writing, reading etc.;
- channel: e.g. telephone, face to face;
- types of text or discourse: e.g. academic textguftes, informal conversations,

technical manuals, catalogues.
What will the content areas be?

- subjects: e.g. medicine, biology, architecturepgimg, commerce, engineering;

- level: e.g. technicians, craftsman, postgraduayrsdary school.
Who will the learner use the language with?

- native speakers or non-native;
- level of knowledge of receiver: e.g. expert, laymstndents;

- relationship: e.g. colleague, teacher, customgesor, subordinate.
Where will the language be used?

- physical setting: e.g. office, lecture theatre ghoworkshop, library;
- human context: e.g. alone, meetings, demonstratmngelephone;

- linguistic context: e.g. in own country, abroad.

Hutchinson and Waters (1987:62-63) give anothanénaork that concerns the

analysis of learning needs in which the conterthefquestions is as follow:
Why are the learners taking the course?

- compulsory or optional;

- apparent need or not;
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- Are status, money, promotion involved?

- What do learners think they will achieve?

- What is their attitude towards the ESP course?thi&y want to improve their
English or do they resent the time they have todmn it?

How do the learners learn?

- What is their learning background?
- What is their concept of teaching and learning?
- What methodology will appeal to them?

- What sort of techniques bore/alienate them?
What sources are available?

- number and professional competence of teachers;
- attitudes of teachers to ESP;

- teachers’ knowledge of and attitude to subjecteint
- materials;

- aids;

- opportunities for out-of-class activities.
Who are the learners?

- age/sex/nationality;

- What do they know already about English?

- What subject knowledge do they have?

- What are their interests?

- What is their socio-cultural background?

- What teaching styles are they used to?

- What is their attitude to English or to the culwref the English speaking

world?
Where will the ESP course take place?

- are the surroundings pleasant, dull, noisy, cai@ et
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When will the ESP course take place?

time of the day;

everyday/ once a week;

full-time/part-time;

concurrent with need or pre-need.

By conducting a needs analysis, the researcheblés ta identify the participants’
needs both in the present and the targetsituasomnedl as the leaning needs. Hence,
the researcher tends to usea series of questioabait eighteen questions for the
development of a semi- structured interview toAli&B employees in“Tlemcen”. The

guestions are emphasizing on the following iss(fése appendix 02)

Questions from 1 to 4:seeks to gather bio dataermireg the participants interviewed

(age, job experience, job position, and finally plaeticipants’ qualification)
Question 5: seeks to know whether theyhave stugingdish at university or not.
Questions from 6 to 9 are respectively about:

- The use of English at work;
- Its necessity for the participants’ occupation;
- Its usefulness for them to graduate in their work;

- And finally, their attempts to enhance their Englisnguage level.

Questions 10and 11: are about the participantsist@wvards training programmes

and the attendance to those programmes.

Question 12: the participants are asked to clag$i§r needs according to their

occupation, from 1 most to 6 least.
Questions 13: the participants are asked to cross the list their lacks in English.
Questions 14, 15 and 16: are respectively about

- The importance of business vocabulary;

- The frequency use of business vocabulary in thenkw
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- And finally their ability to understand these wards

Question 17: participants are given some suggestiorchoose the suitable way or

ways they prefer to learn business vocabulary.

Questions 18: the participants are asked if theyceenmunicative activities as good

device to learn vocabulary.

The interview has been conducted in the Frendietat ease with the participants in
order to avoid anxiety, and make sure that all ghdicipants have understood the

message.

Finally, the choice of this technique is not unicirece the researcher knows that
it cannot ensure the research objectives in itsglh reference to its strengths and
weaknesses. For this reason another technique deas dhosen in order to gain the

view of the English language teacher about the gimemon under study.
2.6.3 Questionnaire

The questionnaire is one of the common data cadleanstruments used in
social research sciences, it is a list of questmesented to the respondents to answer
them. Questionnaires are used to gather reliakdevahid data relatively in a short
time and efforts it is not only easy to adminidbet it is also useful especially when
the data collected could not be observed (intraspec data which reflect the
respondents’ insider view of the investigated peabl (Bartels: 2005). The
guestionnaire may contain three forms of questicissed-ended, open-ended, or a

combination of both.

Closed-ended gquestions: the respondent in this isadeected to choose among the
answers provided by the researcher such as trissay, various choices or questions

about scales.

Open-ended questions: the respondents is freeite what he/shelikes, but this type

takes more time to answer and answers are toottoagalyse.
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Questionnaires are the most widely used by researal they are easyto
administer, and the respondents are free to anheen at the research settings or at
home, as they also may be sent through e-mailsk&jaand Bosquet (1981) argue
that the questionnaires require less effort by rdmearcher since they are easy to
prepare and allow for open-ended questions to tleded. However, questionnaires
are not without their weaknesses, they may inclsoi®e misunderstood questions
where there is no chance to check the respondemgrehension of the questions
(Smith, 1990). In addition to that, not all the ptgiion may return the papers as they

may refuse to give their answers.

The present questionnaire is designed with theqaarf gaining further insight
into the situation of teaching business Englishdocupational reasons in an Algeria.
Three ESP teachers would be given the questiontaisnswer it, and then report
their answers. The questionnaire focuses on agptfi@ communicative approach as a
method for teaching specialized business vocabulargrder to achieve business
communicative goals. It hopes also to identify s@uggestions about the situation of

ESP teaching in Algeria.

Questions conducted in the questionnaires are 8ome previous works and
thesis in the field of ESP, in addition to the msber’'s attempts.Thecontent of the

guestionnaire isas follows:

Question 1 to 3: job data(the participants’ degstatus at university and then their

experience in teaching English.)
Questions 4 and 5: are about ESP trainingand tesiahgerience in EBP teaching.

Question 6: is about the difficulties that any E®Bcher may face when teaching
EOP.

Question 7: is about teachers’ attempts to impribvar knowledge of the subject

content.

Question 8: tries to discover the kinds of matsrieded in teaching.
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Question 9: asks forthe teachers’ view about th@omanceof teachingbusiness

vocabulary in order to reach business communicajaais.
Question 10: seeks to know whether ESP teacher€LiEen their teaching.

Question 11: seeks to know if communicative ad#sit willhelp learners to

successfully acquire business vocabulary.

Question 12: asks whether communicative activitWdbnotivate business learners or

not.

Question 13: teachers are asked to give their stiggs to make the ESP/EOP course

more efficient in Algeria.

2.7 Procedures.

The researcher began first by a visit lee“Algeria Gulf Bank” in order to gather
some information about the use of the English lagguin the bank administration.
The employees affirmed that they use English eapigan payment procedures by the
AGB and another foreigner bankseither for importesiport operations. Payment

proceduresarecompleted trougha document calletCiteeloc”.

In order to have an example of this document, #wearcher asked for the
permission of one of the AGB clients. After havitius permission, she could geta
copy. The client is trading with a Spanish comptagsactions and payment
procedures happen between the AGB and another sbphank where the medium of
communication is “English”. The researchernoticattthe document is written in
English; as a result, she could confirm that thekbases English in its commercial
transactions. Thus, the AGB employees may not @taled all the language they face,
they may need to learn more English that is releddteir specific field of workwhich
Is business. But, the question here is: Are thewravwof the necessity of learning

Business English in relation to their profession?
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After analysing the documents, the researameved to the next step which is
asking for the AGB’s director permission to condaantinterview with the personnel
working there. The interview in this case is a setnictured interview which aims to
gather some information about the AGB staff asdartheir awareness about the
importance of learning English for their occupatidio do so, and after many drafts
the researcher prepared the final copy of the stmctured interview, it is composed
of a series of both closed-ended and open-endestigns in order to have a detailed

description about the necessity of learning theligEndanguage in this context.

As it has already been said, the conteth®fquestions of the interview guide are
taken from Hutchinson and Waters’ (1987) analysasnework. The first rendez-vous
was taken with four employees, but for some workngotments the interview was
held only with three of them. One of them proposeg@ostpone it to another day and
make the appointment after 5 p.m. the reason fon sudecision is that the employees
have no pause at midday. The researcher was oliigedrrespond to theirworking
conditions. This operation has been repeated fwheefirst time happened with three

employees then the second time was with the diredtthe bank.

The interview has been conducted in the Frenchulageg in order to make the ideas
obvious for the interviewees. The researcher rembmformation through a recording
machine; these data would be later transcribed waods.AGB workers were very
helpful as they welcomed the idea of learning Estgfior occupational purposes and
the necessity of acquiring specific terms thatratated to their particular occupation.
Once the interview began the researcher hastrieexpdain every question when
necessary in order to ensure mutual understandingh® phenomenon under

investigation.

The second instrument used in this research igjtlestionnaire; it is addressed
to a group of teachers working in the Chamber ah@erce and Industry “Tafna” in
Tlemcen. The reason behindsuch a choice is thaA@# employees are required to
receive training programmes from the CCIl “TafnaheTresearcher went to the CCI
“Tafna” and met the head of the department; shdaemegd the research aims and

objectives to him and then asked for his permistastistribute the questionnaire.
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Teachers concerned are only three and about tlesptthey are in charge of
teaching general English courses. As a result, theye not concerned with the
research aims. The headof the department has takeharge the distribution and
collection of the questionnaires,since the teacher® not present all the times there

as they work generally in the evening.

2.8 Data Analysis

Like in any research design, after the data hawn m®llected the next step is the
analysis of the findings. To do so, there are twomon methods for data analysis,
namely qualitative analysis and quantitative anslgs a mixture between them, but
sometimes combining these two methods do not sedme & good choice since they
are contrasted and should not be combined in ednehtresearch according to Smith
and Heshusius’ (1986) view.There is a considerabieunt of works that have mixed
between these methods in many ways such as Bryl888; Datta, 1994; Green et al,
1989; Niglas, 1999. For instance, quantitative godlitative approaches are usually
seen as different ways of studying the same phenomand able to answer the same
research questions (Bryman 1988).Accordingly, Mui2004:10) states that
“qualitative and quantitative research can be udgeftombined in mixed methods
designs, which often produce a lot of informatiéi@llowing this statement, the
researcher believes that a combination of the @ik and the quantitative methods
would facilitate the interpretation of relationshipetween variablesand give more

generalizability to the findings.
2.8.1 Qualitative analysis

Qualitative research is concerned withthe analgéidata which is not numeric and
where there is no need to quantify or count thdifigs of the research. In this type,
the researcher has no control over variables biytreports what is happening during
the research, her main interest is to focusmoréherhuman behaviours (knowledge,
attitudes,thinking, fears, beliefs, experiencewggeetc.). The qualitative approach is

described as a mode of systematic inquiry concemigd understanding human
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beings and the nature of their transactions witeniselves and with their
understandings (Benoliel, 1985).The numerous adgast of the qualitative research
provide a deep understanding about the behaviotlireoémployees in the AGB, their
opinions toward the importance of the English laagg in their work, their
experiences with using this language, and findiBirtattitudes towards learning it in
addition to their work responsibilities. The anadysf the results helps the researcher
describe the situation in which English is usedmAlgerian context. The results of
the research help the researcher make a cleanwadiout what the situation is, and
what are the needs of the employees. This lattéiead the researcher to speak about
the necessary suggestions and recommendations d@moove the needs of the
employees.In the present research the AGB adnatigr documents and the
teachers’ questionnaires will beanalysed qualedyivwhereas the employees’

interviews will beanlysed both quantitatively andhjtatively.
2.8.2 Quantitative Analysis

The quantitative method is an objective, formalstegnatic process in which
numerical data are used to quantify or measure @hena and produce findings. It
describes tests and examines cause and effedonslaips (Burns and Grove, 1987).
Furthermore, this method is an inquiry which is @amed with the objective study of

a theory, quantified with numbers and analysedgustatistical techniques.

The researcher in a quantitative method asksdipgestions and the respondents
give their answers either with “yes” or “no”, tmsakes the method rigid as compared
to the qualitative one.The main purpose of the gtaive analysis is to determine
whether the findings of the investigated phenomeara be generalized or not. This
method is also helpful especially when there igrgd sample population; it facilitates
the analysis of the results with the help of corepussisted programmes that may
easily convert data into numerical indices. Thighmad brings more science, precision,
exactness and rigour to the social sciences.Thetitptave data of the present research

was coded and analysed manually and then presentaioles and graphs.
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To give a clear image about what have been prelyi@aasd the research design

will be illustrated in the following table:

THE RESEARCH DESIGN

INSTRUMENRTS DATA DATA ANALYSIS

-Administrative Documents| - “Credoc” document | Qualitative

-Employees’ Semit - The AGB Employeesf Qualitative & Quantitative.
structured Interview. Answers.
-ESP Teacher's- Teachers’ answers. | Qualitative.

Questionnaire.

Table2.2 Research Design.
2.8.3 Triangulation.

The researcher adopts a data triangulation techniquher research by using a
combination of three data sources they are: off@tministrative documents, semi-
structured interview and a questionnaire.Triangoiatefers to the use of more than
one research methodology to investigate the samegohenon under study; the use of
triangulation appeared first in social sciencesriginated from the work of (Campbell

& Fiske, 1959) through the idea of “multiple op&vatsm” towards validating the

research results. The combination oftwo or thréemint methods leads to overcome

the weaknesses and biases of the results. Welh(#966:03) suggest that:

Once a proposition has been confirmed by two oremor
independent measurement processes, the uncerbiisy
interpretation is greatly reduced. The most pergaas
evidence comes through a triangulation of measuneme
processes.

The main purpose of triangulation is to enhancectldibility and validity of the

research findings. The use of multiple methodsnigartant,since each method has its
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limitation and need to be completed by other methadorder to have a broader and
richer understanding about the phenomenon undey.stdoreover, triangulation is
used when the researcher seeks to use it to imgreveeliability and convergent
validity of measurement related to a variable (Addager, 2005). By combining
several methodologies the researcher can reachvélagnesses and problems that
come from using only one method in a research. i@pgaabout the types of

triangulation Denzin(1970) differentiates four tgpthey are as follows:

» Data triangulation: multiple data sources are usedhe research such as
different times, social situation and the use ffedent variety of people.

* Investigator triangulation: it means employing nplé observers for the same
study.

* Theory triangulation:means using different theolieghe same study for the
interpretation of data.

* Methodological triangulation: it refers to the usfemore than one method for
gathering the data. This type is the most commeoed us social research

sciences.

To increase credibility of this research, the itigegor has employed triangulation by
using three different methods of data sources wtaok official administrative
documents, a semi structured interview and a quasdire in order to improve
internal consistency and generalizability; in aideif when multiple data sources are
used the strengths and weaknesses of each metbhodoampensated by the other
ones.The researcher has employed both quantitainge qualitative methods to

analysethe data collected.

2.9 Conclusion

This chapter has described the detailsitaihe research design and methodology
used to accomplish the study objectives; it inctudBe information gathering
techniques by first presenting the research questmd hypotheses which have been

studied throughthe case study method. This laftealso identified for its useas a
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research strategy. Secondly, detailed descriptias bheen provided about the
population of the study, data collection instrunsemnt addition to the main procedures
the researcher has passed through. Finally, thptehavill end by presenting the

methods used for data analysis in this study andregulation technique.

As it is known, any ESP situation is concerned Wik developing courses that
suit the learners’ needs. As far as AGB employeesancerned, developing a sample
business syllabus is the main interest of the iya&®r. As a result, to achieve the
underlying objectivesa needs identification andlysiga of the target and learning

situation will be discussed in the next chapter.
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3.1 Introduction

In order to investigate the situation of tReéglish language for the AGB
workforce and the importance to learn special vataly to better communicate in a
business context, the present chapter will givedetails by presenting and analysing

the data gathered through the research instrurnsats

First of all, brief introductions have beeman about the places from where data
have been collected, after that the researchetrigalsto introduce the importance of
English for Algerian workforce. Secondly, the datallected before should be
analysed, AGB administrative documents will be gsadl qualitatively in order to
show the situation of English in the Algerian adistiration. Semi-structured
interview’s questions will be analysed both quéilely and quantitatively. This gives
the employees the opportunity to share their prableviews and expectations with the
researcher. Finally, and to enrich the research ait educational and specialist point
of view, the last analysis will be about the quemstiaire administered with ESP

teachers working in the CCI in Tlemcen.

Finally, the information obtained through thesetrmsients will be analysed and
discussed with the aim to develop a set of goats ajectives in order to reach the
design of anEBE syllabus that may suit the AGB aygés’ needs and expectations
as well as to decide on the methodology and tegchaterials suitable for such

courses.

3.2 The Algeria Gulf Bank

TheAlgeria Gulf Bank is an Algerian statutory commnial bank created on
December 18, 2003, through the contribution of three bankkl|eglders in their own
market belonging to the KIPCO group.

Ever since its creation AGB declared itission to contribute to the economic

and financial development of Algeria, by offeringngpanies and professionals
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diversified top quality services and products, dmgpconventional bank financing

with an offer of financial solutions in conformityith the ruling of Islam.

The AGB works for the enhancement, improgeimand development of
individuals and the outside world, for the greategisfaction of its clients. When we
speak about bank, we talk about money, when weabtut money; we talk about
currency to reward our efforts and a means to aehilee project of our lifetime. It is
because AGB wishes to make a lifelong commitmernh ws internal and external
clients that it chooses quality, security, and ifitglwith the promise of constancy and

permanence of its activities.

AGB is attentive to make the best tool $atisfaction, for both, its internal and
external clients, that is why each and every memb#ére bank is committed to being

attentive to the others and their environment areoto always offer the best response.

The president of the bank Mr.AbdelkrimAdkabariti declared to the clients that
their main aim is to make the bank “...stand out naré more as the “dynamic” bank
attentive to the needs of the market’. This clasndue to the advent of the
complementary Finance Law of July, 2009. That yeiinessed deep changes in the
economic and banking panorama. In effect, thebodught two major changes to the
banking activity: the ban of loans to private indivals (apart from housing loans) and
the obligation to use the letter of credit as tlecaitive means of payment at the

international level.

(Adapted from the Annual Report of AGB, 2009. hftpww.ag-bank.com)

3.3 The Chamber of Commerce and Industry ofTlemce(CCI)

The Chamber of Commerce and Industry known as the“Tafna” is a public
establishment with commercial and industrial feasurt links the company with the
local administration since it offers supports tompanies working in industry,
commerce and services by interfering in the legakial, taxes, commercial and

international domains.
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The CCI “Tafna” works in the domains of economitnaation and the promotion of
commercial exchanges, it is responsible of orgagizall economic manifestations
(fairs, seminars, exhibitions, etc.) as it seekdaweelop the industrial, commercial, and
services activities. In addition to that, the CThfna” is concerned with many other
missions; it aims at developing the elaboratiopaftnership conventions with Euro-
Mediterranean CCls in the domain of professionainftion with the aim to transfer
the “know-how”. At the educational level the CCI dfha” is working with
“AbouBekrBelkaid” University of Tlemcen in order wevelop the domains such as
biology, biotechnology, new materials of constroitiagriculture, renewable energy,

economics and tourism, etc.

So, AGB employees are seen to receive aimigaiprogramme in the English
language from this establishment, and this lattdr set up the conditions and

principles of the teaching learning operation.

3.4 The Importance of English for Algerian Professinals.

Algeria, as a developing country emerged with tieonm to open its markets for
international trade and emphasizes on the evoluifoits local economy and labour
force at the same time. Since entering office iB9 President AbedelazizBouteflika
has championed economic diversity by steering thumity away from an overreliance
on oil production and by attracting foreign traae anvestment (Omar Mohammedi,
2010). Therefore, the Algerian government made mafigrts to appeal foreign

investors and businesses.To do so, many instialti@iorms have been implemented
at this level so that to encourage more internatidrade and foreign investment in
other domains outside the hydrocarbons such asitgmgil industry, energy

exploration, water system, etc.)

As a result, the Algerian professionalsnidihemselves facing the need to be in
contact with other partners from other countrieshsas Italy, France, Turkey, Canada,
China, Germany, Belgium, and USA. Languages usdti@nAlgerian administration

are mainly Arabic and French. Arabic is the motteergue and French is the second
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language which has imposed itself due to histofi@elors. The accession of Algeria
in the World Trade Organization (WTO) gave Algeha ability to have access to the
global markets which are dominated by the multoral companies where the English
language is the primary medium of communicationr Fstance, many Algerian
companies such as (SONATRACH, Algerian banks, MafioCompany for Rall
Transport, Air Express Algeria,BioPharm, Smart Liommunication,etc) use

documents in the English language when transautitigother foreign companies.

In nowadays, using English in the Algerian admmaisbn is neither a choice nor a
pleasure but it becomes a necessity of use reghbyede global markets. This is why
Algerian professionals should be aware of the ingyae of this language in their
careers in order to cope with the demands of timinkting world which is the world

of the global system. Thus, the aim of this redeascto take the AGB employeesin
Tlemcen as a sample population to study this phemom and try to see whether
Algerian professionals are aware of this importancenot. This can be achieved

through the analysis of their needs.

3.5 Data Analysis

In order to obtain results to the research questithre researcher should analyse
the results of the data collected instruments uselde current research methodology.
In the first step she has dealt with the analybtb® three administrative documents of
the Algeria Gulf Bank, next a focus has been paidthe analysis of the semi-

structured interview and the questionnaire.

3.5.1 Documentary Analysis

In this phase,the analysis is about an adminiggatiocument called the “Credoc”.
Aletter of credit is a document that a financiadtitution or similar party issues to a
seller of goods or services which provides thatisseer will pay the seller for goods
or services the seller delivers to a third-partyydou The seller then seeks

reimbursement from the buyer or from the buyer'skbalhe document serves
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essentially as a guarantee to the seller thatllitoeipaid by the issuer of the letter of
credit regardless of whether the buyer ultimatalisfto pay.(Wikipedia, 2012).

This kindof letters of credit is used when trangas happen at an international
scale between partners from two different countaes in this case the bank is
responsible of payment procedures. In recent y&lgeria has opted for this strategy
for its international trade.

The present document is an example of one of thierdeof credit used in
Algerian companies; this document is used in otdezonfirm the use of the English
language in Algerian administration with a partazulook on the Algeria Gulf Bank

(AGB) in Tlemcen. The document will be analysedlga@vely in the following way:

3.5.1.1Analysis of Document Sheet One

This document sheet is a “DOCUMENTARY CREDIT”, & an opening to the letter
of credit; it is written in English and translat@dto Spanish because the bank is
working with a Spanish bank. The title is writtem English “DOCUMENTARY
CREDIT”. The document contains many other sentewegen in English taking
many forms such as explaining, informing, forbidginconfirming, requesting,
greeting, counting, giving instructions and remasks.

Sentence One.

“We enclose the following documents relating to tnedit under reference, by first
and/or second mail, as stated by us in the attagdpegtification” this sentence is a
form of “anopeningpointfor the other following information.

Sentence Two

We did not take up documents owing to the followlisgrepancies:
Invoice: 1)-Amount is not according to L/C terms
2)-Tolerance 10 PCT is not allowed
-Beneficiary certificate not issued as per L/C term
This is a negative sentence with the function efngj remarks and observation that

could be in the legal part that the partner has/tmd
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Sentence Three

“You may only avail yourselves of these documexitsy having authorized us to take
up documents at sight

This is an affirmativesentence;its purpose is fol@r an instruction to the client
in order to follow the order deposited by the compé&tructures of sentences used are
formal, the use of modals such as “may” and someadbwords such as “avail” and

phrasal verbs such as “take up”.

Sentence Four

“We do not assume any responsibility for the coness, validity or genuineness of
the documents received under this credit, nor er description, quality, quantity or
delivery of the goods purporting to be represertheteby”

In the present sentence one may notice the use ultipfa words such as
“correctness”, “responsibility“validity”, and “description”, etc. Employees may
understand their meanings since they are like enéilm and sometimes they are
obliged to check dictionaries for more explanatitmbe able to employ them in the
appropriate context. Moreover, the researcher edtialso the use of some words

7 13

(prepositions) such “or”, “nor”, “under”, “therebythat the employees may not be
familiar with either at the level of understanditig meaning (vocabulary) or at the
level of their correct use in a sentence (grammar).

The researcher has also noticed the use of numobspdak about amount of
money. The numbers are written in the following wdy.362, 240", “30, 0507,
“90,155", “55,851” in this way numbers arenot weittin English which means that
English in not used correctly. This may resulthieed to in clud number writing in the
courses designed.

Finally, the letter is finished by the word “youesthfully” one of the element in
writing letters; so, this may show the need to enpént writing letters and business

letters in particular as one of the subject tadghthis group of workers.
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REMITTANCE OF DOCUMENTS

WE Aresbank ENVIO DE DOCUMENTOS
azlisaay sl
Paseo de la Castellana, 257 - 28046 Madrid - (Spain)
TLX. 43358, FAX 34.91314.97.08, PHONE 34.91.314.95.95 SWIFT: AREBESMM
TO/A
CREDITO DOCUMENTARIO AIéGERlA GULF Bé?’NK
DOCUMENTARY CREDIT AGENCE TLEMC
c 05 BOULVARD MOHAMMED 05
: BAB EL KHEMIS
ORH R'f; ;SEQE;EEA REF; 13000 TLEMCEN, ALGERIA
MADRID, 02.04.2012 REF: 202CD120387738

We enclose the following documents relating to the credit under reference, by first and/or second mail, as stated
by us in the attached specification

Adjunto les remitimos los siguientes documentos relativos al crédito de referencia, por primer y/o segundo
correo, segun indicado en nuestra especificacién adjunta.

REMARKS / OBSERVACIONES:

WE DID NOT TAKE UP DOCUMENTS OWING TO THE FOLLOWING DISCREPANCIES:

-INVOICE : 1)-AMOUNT IS NOT ACCORDING TO L/C TERMS.
2 )- TOLERANCE 10 PCT IS NOT ALLOWED.
- BENEFICIARY CERTIFICATE NOT ISSUED AS PER L/C TERMS.

M. lnserpeio

SPECIAL INSTRUCTIONS / INSTRUCCIONES ESPECIALES: REIMBURSEMENT / REEMBOLSO. (SEE/VER “X”)

LIS

BY DEBITING YOUR ACCOUNT HELD WITH US.
ADEUDANDO SU CTA. CON NOSOTROS.

YOU MAY ONLY AVAIL YOURSELVES OF THESE e e S
: DOCUMENTS, AFTER HAVING AUTHORIZED US SOLICITANDO REEMBOLSO

TO TAKE UP DOCUMENTS AT SIGHT.
el FINANCING YOU AS AGREED.
z FINANCIANDO A VDS. SEGUN ACUERDO.

] AT MATURITY DATE.
AL VENCIMIENTO.
/ AMOUNT / IMPORTE UPON RECEIVING YOUR AUTHORIZATION.
UNA VEZ RECIBIDA SU AUTORIZACION.
IRVOICE LG H e T 13.362,240 |y pLEASE CREDITUS...../ POR FAVOR ABONENNOS
NOTIFICATION COMM. 30,05( VIA YOUR EURO CORRESPONDENT BANK.
CONFIRMATION COMM. 55.851
NEG/ACPT/PAYMT COMM. 66.81¢
AMENDMENT COMM. 90’1 5 TELEX/SWIFT CONFIRMATION.
OUR CHARGES 60,10: AS PER CREDIT TERMS.
X SEGUN TERMINOS DEL CREDITO.
TOTAL EUR 13.665.20.
eWe do not assume any responsibility for the cor , validity or genuineness of the
documents received under this credit, nor for the deseription, quality, quantity or delivery
of the goods purporting to be represented thereby. Yours faithfully / Atentamente
No asumimos responsabilidad alguna por la exactitud, validez o autenticidad de los ARESBAN 5

documentos adjuntos, ni por la descripcion, calidad, cantidad ni entregas de la mercancia
en cllos mencionada.

eThis credit is subject to the Uniform Customs and Practice for Documentary Credits B
(2007 Revision) ICC Publication 600.

Crédito sujeto a las “REGLAS Y USOS UNIFORMES RELATIVOS A LOS CREDITOS

DOCUMENTARIOS”, Revision 2007, Folleto 600-de la C.C.L

oPLEASE ACKNOWLEDGE RECEIPT.
«POR FAVOR ACUSEN RECIBO.

BAE-O1C
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3.5.1.Analysis of Document Sheet Two
The second document sheet is an“ORIGINAL BILL OFING”; this sheet is

concerned with sending the merchandise by shipss Tditer is also writtenin
English;it contains the steps of loading goods friforeigner port to a national one
which indicate that English is not only used atlthesl of the bank but also at the level
of Algerian ports too. This sheet contains manyc#mewords such as “place of
receipt”, “freight to be paid”, “bills of lading*port of loading”, “port of discharge”,
“place of delivery”, “container and seals”, “degtion of packages and goods”,
“shippers load™stow and count”, “brass fitting'hese words are all concerned with
money, payment and shipping goods which is onehefdharacteristics of special
language use in special contexts. Another remankiting the date e.g. 11 Mars 2012
which is not written in English, however, the rasbar can take this remark to include

it in the subjects to be taught for this group.

3) Analysis of Document Sheet Three

The third document is a “CERTIFICATE OF CONFORMITYiis latter is also
written in English and it is concerned with the fionation that goods are
manufactured according to the standard laws ofcdbmpany.This certificate is a
professional letter where one may notice the noomritingletters. This also may

give an idea to provide the designed syllabus suith a topic
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| vOvAGE NUMEER

JEHIFPER - . Tl e
ISOLTUBEX ESPANA SL ; | MES41E
AVDA. DEL CID, 4 46134 FOYQS ORIGINAL = =
(VALENCIA)SPAIN BILL OF LADING NUMBER
TEL/FAX:961493161/2761 ! BILL OF LADING i ES1364381 i
XS =S R P SRR SR
goMsiGNEE - LSRR | EXPORTREFERENCES e e

TO THE ORDER OF ALGERIA GULF BANK

CMA CGM
NOTIFY PARTY, Carrier not to be responsible for failure to notif |
EURL DIMEX"OU'E';S"]'"m"m'p" Sl i e CARRIER:CMA CGM - Société Anonyme au capital de 175 000 000 euros
01RUE FRERES SEDDIK Head Office: 4, quai d'Arenc - 13002 Marseille - France
I REMCHI | Tel: (33) 4 88 91 90 00 - Fax: (33) 4 88 91 90 95 -Telex: 401 667 F
TLEMCEN | B 562 024 422 R.C.S. Marseille
/3832501 !
PRE CARRIAGE BY* [ IGHT TO BE PAIVIE)AT | NUMBER OF ORIGINAL BILLS OF LADING
oo S A THREE(®) . . TS
.. OCEAN VESSEL wheieasize.. PORTOFDISCHARGE _FINAL PLACE OF DELIVERY" i
CMA CGM DALILA o P i EGHAZAOUET RORY - P Eaae sz atmiafie oA,
__ MARKSANDNOS ' NOANDKIND | DESCRIPTION OF PACKAGES AND GOODS AS STATED BY SHIPPER | GROSS WEIGHT | TARE | MEASUREMENT
CONTAINER AND SEALS ™' "~ OF PACKAGES | SHIPPERS LOAD STOW AND COUNT : CARGO i !
el £ b e R e L SRR R R e S e e L SV o 2o
KGS KGS CBM
CMAU1757164 1 x 20ST CNTR.S.T.C.: 3429.000 2190 26.140
SEAL A6757973 404 PACKAGE
TUYAUTERIE MULTICOUCHE
BRASS FITTINGS
TERMS OF CONTRACT:FOB VALENCE PORT
SHIPMENT FROM VALENCE PORT FOR TRANSPORTATION TO
GHAZAOUET PORT
IRREVOCABLE DOCUMENTARY CREDIT NO. 202CD120387738
FREIGHT PAYABLE AT DESTINATION (GHAZAOUET)
DISCHARGE PORT AGENT:
CMA CGM GHAZAOUET
IMMEUBLE ENTREPRISE PORTUAIRE
GHAZAOUET TEL :213 43 323122/31
FAX :213(0)43323117
GHAZAOUET
ALGERIA
TEL: 213(0)43323122/23 FAX: 213(0)43323117
Shipped on Board CMA CGM DALILA 11-MAR-2012 CMA CGM IBERICA
S.A.U. As agents for the Carrier
Weight in Kgs Total: 1 CONTAINER(S) Sheet 1 of 2 3429.000 2190 26140

~ ABOVE PARTICULARS DRB% 2D ?' K;SEBEG&E%ARRIER NOT RESPONSIBLE.
194. For the purpose of the present carriage, clause 14(2) shall exclude the application of
the York/Antwerp rules, 2004.

216. Mis-declaration of cargo weight endangers crew, port workers and vessels' safely.

1. Said to contain
2. Shippers stow, load and count

4. Cargo at port is at receiver risk, expenses and responsibilit - : b f 5 -
5 Fch s 2 : i . Your cargo may be weighed at any place and time of carriage and any mis-declaration will

: expose you to claims for all losses, expenses or damages whatsoever resulting thereof
77. THC at destination payable by consignees as per linefport tariff and be subject to freight surcharge.

84. Ground rent/storages costs at POD for Consignee's account according to port rates. 1225, The shipper acknowledges that the Carrier may carry the goods identified in this bill of
153. All expenses, including but not limited to overtime/drayage to stacking area if any,  1ading on the deck of any vessel and in taking remittance of this bill of lading the Merchant
from ship's hold up to reloading of empties in ship's hold/deck are for Recaiver's account. {(including the shipper, the consignee and.the holder of the bill of lading, as the case may

i : A " be) confirms his express acceptance of all the terms and conditions of this bill of lading and
180. C;mer draws Merchant s attention to the fac“l that as per Algerlan national GU§thr}s expressly confirms his unconditional and irrevocable consent to the possible carriage of the
regulation n 79-07 and 98-10, cargo shall be auctioned by customs without any notice if goods on the deck of any vessel
Merchant fails to take delivery within 4 months and 21 days from the date of discharge. 3 '

RECEIVED by the carrier from the shipper in apparent good order and condition (unless otherwise noted herein) the total number or quantity of Containers or other packages or units
indicated above stated by the shipper to comprise the cargo specified above for transportation subject to all the terms hereof (including the terms on page one) from the place of receipt or
the port of loading, whichever is applicable, to the port of discharge or the place of delivery, whichever is applicable. Delivery of the Goods will only be made on payment of all Freight and
charges. On presentation of this document (duly endorsed) to the Carrier, by ot on behalf of the holder, the rights and liabilities arising in accordance with the terms hereof shall (without
prejudice to any rule of common law or statutes rendering them binding upon the shipper, holder and carrier) become binding in all respects between the Carrier and Holder as though the
contract contained herein or evidenced hereby had been made between them.
All actions against Carrier under the contract of Carrlage evidenced by this Bill of Lading shall be brought before the "Tribunal de Commerce de MARSEILLE" and no other Court shall have jurisdiction with
regards to any such action. Actions against the Merchant under the contract of Carrlage evidenced by this Bill of Lading may be brought before the "Tribunal de Commerce de MARSEILLE" o, in Carrier's
sole discretion, in another court of competent jurisdiction.
In witness whereof three (3) original Bills of Lading, unless otherwise staled above, have been issued, one of which being accomplished, the others to be void.

(OTHER TERMS AND CONDITIONS OF THE CONTRACT ON PAGE ONE)

{SIGNED FOR THE CARRIER CMA CGM SA.

PLACE AND DATE OF ISSUE  BARCELONA TIMAR 2012 'BY CMA CGM IBERICA SAU.
SIGNED FOR THE SHIPPER ' as agents for the carrier CMA CGM S. A, MS/Z_
*APPLICABLE ONLY WHEN THIS DOCUMENT IS USED AS A COMBINED | i
TRANSPORT BILL OF LADING | L LARA GMA GG « prin by v el com - 12410
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ISOLTUBEX ESPANA, S.L.

Avda. del Cid, 4

46134 Foyos (Valencia)

Spain

Tel: +34 961493252

Fax: +34 961492761 DATE: 12th March 2012

L/C N2. 202CD120387738

CERTIFICATE OF CONFORMITY

Dear Sirs:

We, ISOLTUBEX ESPANA S.L., declare that the MULTILAYER PIPES FOR THE
CONVEYANCE OF HOT AND COLD WATER UNDER PRESSURE. PLASTIC
POLYMER/ALUMINIUM(AL)/POLYETHYLENE PIPES TEMPERATURE RESISTANCE(PE-RT)
are manufactured according the standard UNE 53960:2002 EX and they have the
AENOR PRODUCT CERTIFICATION we also declare that the BRASS FITTINGS are
manufactured according the standard EN1254-3.

Foyos 12" MARCH 2012

SIGNATURE

ORIGINAL
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3.5.1.4Interpretation of Results

The collected data from the present research tamhghe use of English in the
Algeria Gulf Bank. Thus, from this result one magddce to what extent the English
language is important for AGB employees in paracudnd Algerian professional in
general to complete their work responsibilities.eTéollecteddocuments have been
analysed at the level of the English language uvsen fwhere the researcher could
identify some language requirements for the stafid try to include them in
designingcourses in thesuggested syllabus. Theggreenents could be analysed by
focusing on teaching some language functions (It apologizing, giving formal
orders, informing, etc). Teaching specific vocabyl@nd its appropriate use according
to the specific context where it is used, teachgngmmar (related tenses, express
negation e.g. using neither...nor, dealing withppsition and phrasal verbs). In
addition, the researcher has noticed the utilityetmind them with English numbers
and their spelling rules, and finally the researcbaggested the importance to
emphasize on dealing with business letters writifger confirming the importance
and utility of the English language in Algerian adistrations the researcher now
moves to analyse the results obtained from the resdarch tool concerned with the

target population of this study.

3.5.2 Analysis of Employees’ Interview

The collected data from the employeeserviewenable the researcher to
determine the professional needs (target and legmeeds) to learn English in order
to find some remedies. The number of persons wasnsand all of them have

participated in the interview.

Questions from 1 to 4: are about bio data (the eygas’ age, their job experience,the
status in the bank and finally their qualificatiomhe answers will be illustrated in the

following table.
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Position in the bank Age Years of jop Qualification
experience
27 5 Licence in
Boss International
Commerce
Commercial 44 11 Licence in
customer advisor Commercial
Sciences
Particular customer 28 5 Licence in
advisor Management

and economics

JJ

Controller 29 1 Magister in
Marketing and
International

Commerce

Cashier 35 Secondary
third year

Cashier 30 8 Accounting
Technician

Conveyor 38 2 Secondary
level

Table3.1 Bio Data of AGB Employees
The answers from the table could be summarized! ks

Question 1: Employees’ Age

Employees’ age is more than twenty five years olictv means that these
learners are adults and mature who know what tle@ylyr need to learn for their
occupations. A characteristic of job-experience@rrers described by Rubin

(1975)see (1.3.2.1))
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Question 2: Job Experience

The working experience differs from one personriother, ranging from one to
eleven years. This means that there are newly graglon AGB buthave worked in

other companies.

Question 3: Employees’ Position in the Bank

As stated in the table above, the employees hdférdnt positions they are
respectively as follows: the director of the baakgcommercial customer advisor, a
particular customer advisor, one controller,twohtaxs and a conveyer. In addition

there are two vacancies.

Question 4: Employees’ Qualification

Different qualifications have been declared,licendegree in international
commerce, commercial sciences, and management @mbrics. One informant
states that she holds a magister degree in magkaetid international commerce. The
three others add that they do not hold any unitseggialification. For instance, one of
them holds a diploma of accounting and taxation #rebther one has a third year

secondary level; whereas, the last has stoppeximeggin the secondary (conveyor).

Question 5: Employees’ Background in English

This question seeks information about the empldygeevious English
studies.Their answersare as follow: four of theinfants say that the last courses they
have received were at university, two othersrepllytthey have only a background
from thesecondary school. The director of the bde&lares that he has done some

extra training in a private school in Oran.

He was interested to improve his level;this in faoelps him to be more
competent than the other employees in the bankiae more responsibility to deal
with the operation in English such as speak witlglish speaking partners, writing
business reports, answering e-mails. The othersa@réuent for the reason that they

have stopped learning English for a period of teiteer after university or after the
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secondary school which causes to them a lack incdremunicative competence.
Some of the employees state that the courses #nay rieceived from university were

not enough, since they do not respond to all wiey teally need.

Question 6: English Use at Work

About the use of English, different answers havenbsoted. The director claims
that he is always confronted with English in hisuation; he is responsible of
answering the phone, speaking with English speakiagners or managers from
international companies, directors of foreignerksatinat they work with. The director
Is also confronted with the use of English in martgrnational operations such as the
distribution of mails and bank swifts to the othservices, validation ofcredits
documentary “CREDOC?” letters of credits, validatiohpayment authorization (free
transfers, cons-handed documentary), validatioalloforrespondence and swift with
general directorate and the Algeria bank in additm answering e-mails and writing

business reports, etc.

However, the other employees such as the commexcshdbmer adviser and particular
customer adviser claim that they use English bistoime cases such as treatingcredits
documentary and bank swifts and other written demis) operate pre-financing of
export credits for international export, issuantenternational credit cards, the use of
this language still at the level of writing skilh@ they are rarely confronted with
speaking English; the two cashiers state that tekeyase English in their work but in
infrequent situations as they need it to spealomoesforeigner partners and clients; the
controller who is newly employed stated that sherat used English till now and it is
possible to use it in the future; only the convestates that he does not use English in

his work.

Question 7: Employees’ Views about the Necessityraflish.

This question is about English necessity in thesupation, the results obtained

from these answers can be assumed in this table:
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Answers

Absolute frequency

Relative frequenc

Yes

06

85.71%

No

01

14.28%

Table 3.2Necessity of English in the Workplace

14.28%

Figure 3.1 Necessit of English inthe Workplace

The majority of the employees see that Englis necessarfor them in their
daily life occupation. Only the conveystatesthat he does not usEnglish and he

does not really need it.

Question 8Employees’ Awareness of theecessity of Englistor their Professione

Carriers.

This question seekmformation about the importance of English in orde
graduate in their occupahs. The results claimthat the majority employees are
aware that they need this language in oto graduate in their occupatic and cope
with the global market. Aeyknowvery well that this languageecomes an importa
tool to communicate at the international l¢ since it is used in many domains suct

science, technology international tr, military, economics, etdOnly the conveyo
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stated the opposit@nce English for him is not really necessfor the reason théhis

occupation does not really necessitate the udaifanguagt

Answers

Absolute frequency

Relative frequenc

Yes

06

85.71%

No

01

14.28%

Table 3.3Necessity of learning English for the RespondentsCareer.

M Yes

H No

Figure 3.2 Necessityf Learning English for the RespondentsCareer.

Question 9: Employees’ttempt: to Enhance their Lanquage Level

In this question the researcher warto know if these employees are do

anything to improve their language level. The failog table will illustrate the resul

of these answers.

Answers

Absolute frequency

Relative frequenc

Yes

02

28.57%

No

05

71.42%

Table3.4 Employees’ Atempts to Enhance their Language level
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M Yes

m No

Figure3.3 EmployeesAttemptsto Enhance their Language level

The respondents answdifferently. Five of them(71.42%) sdlat they do not d
anything in order to enhance their language . They depend on their previo
knowledge. They add thatonfronting the same documents makes them reme
words and understanding becomes less difficult than ih& fime. Two of the
employees (28.39%) answer with yes ut their motivation in learning differs. F
instance, the director who is highmotivatedsays that he doéss best in order t
improve his level of English, he did some exEnglish trainingprogrammes in a
private school;in addition to the, he sometimes trie® learn English by readir
magazines, business articles, listen to Englishienueading boks, using interne!
The second one who is thgarticular customer advisor” is not really motigdias the
first one butsheloes some limited activities such as listening nglish songs, usin

internet and read idioms.

Question 10: Employees’ Viev about the Mcessity of theEnglish Training

Programme

Thisquestionisabout the employe’ opinions aboutreceiving English trainini
programmes in their workplace. The findings of thgsiestions are in the followir
table
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Answers Absolute frequency Relative frequenc
Necessary 4 57.14%
Useful 2 28.57%
Not necessary 1 14.28%

Table3.5 Necessity of English Training Pogrammes

B N° of employees (07)

W Percentage %

Necessary Useful Not Necessary

Figure 3.4Necessity of English Training Irogrammes.

The answers of this quesn are treated differentlyfour (57.14%) of the
personnel statthat such type of trainit programmess necessary for them since tr
can help them toditer enhance their level and be more motivatddaming after ¢
long period of break. Two other28.57%) are with the idea thilis programme coul
be just useful fothem as they may not bring great results espeadiey a long day c
work. Only one cas€14.28%)is not interested with this type of teaching and

training programmes still not necess for this person.

Question 11Attendance of English ourses

In this casethe employee are askedf attendance of this progamme s them
according to their working time to see if they walble to combine between learni

and their work conmitments. Most of them ansv that timing will surely be afte
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work and this will tired themTwo of the informants (28.57answered that they a
not prepared to attend such courses especially &fteshing their worl. Five
employees (71.42Xaid that it is not easy since they are busy allddwy, but because
is importantthey will support and try tdoenefitfrom it. The table will show the

answers:

Answers

Absolute frequency

Relative frequenc

Yes

05

71.42%

No

02

28.57%

Table3.6. EmployeesAttitude towards Attendanceof Training Programme

M Yes

m No

Figure 3.5 Employees’Attitude towards Attendance of Training Programmes.
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Question 12: The employees’ Needs to use Englifteml-Life Business Situations.

The aim of the present question is to know the A€iployees’ needs to learn
English for specific business purposes. Each mermnbére company has his/her own
needs according to his/her position in the bang; ftlllowing table tries to present

their appropriate choices in this view:

Employees Needs Absolute | Relative
frequency | frequency

Writing business reports

4 57.14%
Answering e-mails, faxes, outlooks...

6 85.71%
Attending international conferences

3 42.85%
Participating in meetings with foreigner partners

3 42.85%
Listening to business news in English

1 14.28%
Speaking to foreigner partners

6 85.71%

Table: 3.7 Employees’ Needs
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B N° of employees (07)

B Percentage %

Figure 3.6 Employees’ Needs

At this level, the researcher has identified that needs vary foam person t
another and this is due to the employees positiotheé ban and their occupatio
demands, each one has a specific aim to use thguagfor in different context:
using different skills. For instanc, the boss is faced tenore complicate:
situatiorsthan the other person, as it has been declared befbeeis always irfront
of foreigner partnerspeak with them give explanats. The other mentionthat their
main needs are summarizen speaking in English, writing enails, business repori
business letters, and also some of them mentiomelkd of attending meetings &

conferences.

Question 13Classification of Lacs

The aim of this questiowas to identify and classify themployees’ lacks win
using English for business purpc(from 1 most to 6 least)The findings sho' that
the majority (85.71%) lacks the fluency speaking English anithey classify it as th
most important lack.Theecond most importe lack is summaried under finding th
suitable business vocabul (specialized business vocabulaiy)act this lackcauses
usually breakdowns in communicatespecially in business situaticMoreover,

42.85% of the employees ment the lack of writing skills in busirss contexts in the
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third position of complexity and difficulty whictsiimportant to be developed. The
same percentage is put to the fourth category wikicloncerned with communicating
in a business context, and in the fifth positio8.58% of the employees lack
understanding general words meanings and otheksdkils of communicating in

business. Finally, the less complex lack is th& @Ednowing grammar rules and their
correct use. In spite of its classification as lgss difficult, it still means that they do
not only lack specific English but also general ameich has the priority to be

developed at first then move to more specific thing
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Classification of the employees’ lacks
1 2 3 4 5 6
N° of Percenta|] N° of Percenta] N° of Percenta| N° of | Percenta| N° of | Percentag| N° of | Percent
, informa ge informa ge informa | ge inform | ge inform | e infor | age
The employees’ needs nts nts nts ants ants mants
Lack of fluency when speaking 6 85.71% / / / 1| 14.28% / / /
Lack Of understand|ng words / / 1 14.28% 1 14.28% 1 14.28% 2 28.58% 2 28.58%
meanings
Lack of finding suitable business ' / 5 | 7426 1) 1428 / 1) 1a28% /
vocabulary
Lack Of ertlng Sk”ls |n bus|ness / / / / 3 42.85% 2 28.58% 1 14.28% 1 14.28%
contexts (letters, memos, Cvs...)
Lack of communicating in Business ! 14.28% / / ! 14.28% 3 4285% 2 28.58%
English
Lack Of grammar ruIeS and the / / 1 14.28% 1 14.28% / / 1 14.28% 4 57.14%
correct use of tenses.

Table 3.8 Classification of the employees’ lacks sing Business English
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Question 14:The Importance of Specialized Business Vocabula@ommunicate in

Business English

It is about the importance of acquiring businvocabulary that me¢ be useful for
communicating in Business Engl. Four (57.14%) othe respondents rej with a
positive profile,saying that acquiring this component will probahBip them avoic
many constraints in communicat. When the employees earfeced with critical
situation,finding the correct and appropriate meaning is irtggd and of crucial role
The three (42.85%pbpthers se negative and they said that such type is notyr
necessary for thenthese informants are the two cashiers ihe conveor. Thus, this
may be clear that their type of work does not yea#icessitate something specific
the domain of bankindput no one disagr with the importance osuch device in

communicating in Business Engl. The following table will pregd the results of thi

question.

Answers N° of employee | Percentage
Yes 4 57.14%

No 3 42.85%

Table3.9 Impatance of Specialized Businessocabulary.

W Yes

m No

Figure 3.7 Importance of Specialized Business&tabulary.
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Question 15The Frequency Use of Specialized Busineocabulay

It is about the frequency of business vocabulary appearin their workFour
(57.14%0) of the informants si that they are always faced wibisiness vocabulaiin
their daily job life. Two others (2.57%) say that they arsometimes faced
withthisvocabularywhile the last one answ that heis rarely facewith this type of
vocabulary. vinich means th the majority of the employeesacenfronted to specif

business words.

Frequenc N° of employees Percentage
Always 4 57.14%
Sometime 2 28.57%
Rarely 1 14.28%

Table 3.1C Frequency Use of Businessatabulary.

B N° of employees (07)

B Percentage %

Always Sometimes Rarely

Figure 3.8 Frequency Use of usiness \bcabulary.

Question 16:6mprehension cBusiness Vocabulary

When specific ternmeccur in work situation,six (85.71% of the respondents

answer that they dmot understand all the words they face but theee same
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familiarwords thatthey cal understand and otheseem to be difficul One of the
respondents (14.28%yho is the director of the baranswerthat he does not face

great difficulty insuch situatio.

Answers N° employee Percentage
Yes 1 14.28%
No 6 85.71%

Table 3.11Employees’ Comprehension of Business &tabulary

M Yes

m No

Figure 3.9 Employees’ Comprehension of Businessocabulary.

Question 17: EmployeksView about the Appropriate 'ay to learn busines

vocabulary.

In this questionthe informants re required to selectdm the available choic
of the appropriate wathey preferto learn business vocabulary. Differ views have
been suggeed by the informants about this phenomerThe mgority of them
(85.71%)noticehat practicini words in real-life ommunication seem to be helpful
remember words meaningince they will be able to kmothe different ways th

words cantake when they a employed indifferent sentences and in differe
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contexts. In addition tehis, both translatiorand words explanation through read
seemedo be also interesting for them to learn and renesrblisiness vocabule with
a percentage of (57.14%l.eaning word from dictionaries doesot take a great
importanceonly (28.57%)of them see it benefial during a training proamme

whereas the others prefer to be more a@nd morecommunicative

Ways of vocabulary learnil N° employees | Percentac

Learn it by heart from dictionari 2 28.57%
Read texts then explain difficult wor 4 57.14%
Practice it through communicative activiti 6 85.71%

such as dialogues and conversat

Translate the words then remember 4 57.14

explanation

Table 3.1 Employees Ways of Learning Business dcabulary.

B N° of employees (07)

B Percentage %

Learn it by heart Read texts then Practice it through ~ Translate the words
from dictionaries explain difficult communicative then remember
words. activities such as their explanations

dialogues and
conversations

Figure 3.10Employees Ways of Learning Business dcabulary.
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Question 18Usefulness of Communicativectivities

At this level,the attentioris on whether communicativetvities use i suitable
for the employees in learning business vocab. After giving some examples akt
the type of such activities, six (85.71%) the respondents sayat this type of
activities will be usefuln the present phenomer sincethey will help themrpractice
English in situations similar to their busin contexts. whereas en(14.28%) of th
informants hasegatively answered addi that he doesot feel himself comfortabl
especially when speaking in front of tothers. The following table will iustrate the

results of the findings.

Communicative activitie | Absolute frequency Relative frequenc

Suitable 6 85.71%
Not suitable 1 14.2¢%

Table3.1Z Usefulnesof communicative activities

B Suitable

B Not suitable

Figure 3.11 Usefulness of Communicative Ativities.
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3.5.2.1 Summary of the Results

Results obtained from the present research toolv ghat the majority of the
AGB employees in Tlemcenneed to learn English steoto use it properly in their
occupational context. AGBworkers who keep an imgoariposition in the bank claim
that the use of this language is important for th@ims claim has confirmed the
informants’ awareness of the importance of Endisttheir work in particular and the
Algerian professionals in general. In spite of thet that these managers are highly
aware of the importance of this language, a smattlver of them are doing personal

efforts to improve their language level.

Furthermore, the quantitative data show that a idersble amount of the
respondents are motivated to receive English trgiprogrammes and are prepared to
attend thesecoursesin addition to their work commewits. The results obtained
demonstrate different occupational needs of therinénts that could be summarized
as follow: the fluency of speaking in English, wrg e-mails, business reports,
business letters, participate in meetings, orgasimndy days, attend conferences and
share business ideas and views with others.

However, achieving these needs is not an easysiask AGB staff still faces
some lacks that couldbe somehow related to thesgsn® high percentage is directed
to the lack of speaking ability, then the lack aher understanding or producing
specialized business vocabulary, andwriting andnoanicating in a business context.
Finally, the lack of grammar knowledge is placedhe final position. This means that
either the employees may still have grammar knogéefiom previous studies or they
do not give much importance to this item to be tlgved as opposed to the other
items. By the way, the researcher takes it intosictration some grammar rules in

order to be included in the course design.

It is worth mentioning that specialized vocabulkgrning takes an important place in
the informants’ learning objectives, they are vesllare of its importance. They have
also mentioned some learning needs from whichebkalts show that the majority of

the informants prefer to be involved in activitigsat couldhelp them to be
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communicatively competent and also they put emghasiusing translation activities

as well.
3.5.3 Analysis of ESP Teachers’ Questionnaire

As it has already been mentioned in the previougptEr,the aim of this
questionnaire is to seek information about thecificy of using the communicative
method in teaching specialized business vocabuléwy achieve business

communication. (See appendix 03)

Question 1 and 2: Teachers’ Qualification and StatuJniversity

Teachers involved in this situation are three; tdhem hold aMagister Degree and
work as full-time teachers at the university,thedlone holds aLicence qualification
and works as a part-time teacher. The three teacherk at both university and the
Chamber of Commerce and Industry in Tlemcen.Thiusy tmay have experienced

teaching special English which will enable thenatswer the following questions.

Question 3: Teachers’ Experience in Teaching Ehglis

All teachers claim that they have both the expeeen teaching general English
and specific one. They are more experienced irhteggeneral English, but specific
experience is not too long. Two teachers claim thair important experience in this
domain is recent, they taught a group of air tcagiontrol learners at*“Messali ElI Had]
Airport”in Tlemcen, and the last oneclaims that shén charge of teaching English

for psychology at the University of Tlemcen

Question 4: Teachers Training in ESP

All teachers claim that they did not receive &®P training during their teaching
experience. They teachgeneral English easily bugrmih comes to specific teaching
they are not well equipped in this domain, in teroighe content and the type of

terminology used.

Question 5: Teachers’ Experience in Teaching Bgsifanglish
98




Chapter Three Need Identification and Analysis

Only one teacher answer with “yes”, he taught the for only one year, and

the two others answer with “no”.

Question 6: Teacher’s difficulties in explainingthpecial subject.

All the teachers reply positively, one of them s#lyat he finds difficulties in
teaching grammar and vocabulary. The second one thay the type of English she
knows is general.She can teach literature or Istgus without any difficulty but when
it comes to teaching special language, like in pelagy, things become somehow
difficult and this is due to the lack of training this domain. The third teacheradded
that it is difficult to teach English for specifrirposes, such as aeronautics, for many
reasons that could be summarized as follow: topiedimited, the teacher has a poor
knowledge in this field, there are specific terras éach discipline, in addition to the

learners’ level that could be low even in generadlish.

Question 7: Teachers’ Attempts’ to Improve theiromedge in the Subject Field.

The first teacher says that he does not do anythingrder to improve his
knowledge in the subject field,the two others amswih “yes”. The second teacher
says that she reads some pdf documents in the dielpsychology, makes more
researches that help herprovide the suitable tegahaterial, and asks her colleagues
for more information. The third one posits thataidition to internet researches, he

tries to provide the course with the activitiest imativate the learners.

Question 8: Kinds of Materials Used in TeachindPES

Teachers answer that there is no specific sourcenaterials in this kind of
teaching, and it is up to the teacher to seledhéisown materials such as: using
specialized readings, extract sources from theneteand provides activities related

to the learners’ field.

Question 9: Teachers’ Points of View about the Inmwme of Teaching Business

Vocabulary for Professionals.
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All the teachers claimthat teaching business voeapuis necessary for
professionals to succeed in their careers. Acquianarge set of vocabularies may

help them achieve business communication goals.

Question 10: CLT Use in ESPteaching.

All the teachers answer that they follow the comizative approach in teaching

ESP, sincethey always include activities which hiéngepurpose of communication.

Question 11: Teachers’ Point of View about the Msesdy of Communicative

Activities for Successful Business Vocabulary Acifion.

The first teacher says that it is necessary. Tlersk says that it is important
since it can help students to be more motivatede Trd teacher says that
communicative approach helps students interacthé dlassroom especially when

dealing with the appropriate activities in the mur

Question 12: Teachers’ Point of View about Using @ommunicative Activities in

Learning BE Vocabulary.

All the teachers answer with “yes”.The first teacblaims that most learners are
willing to have relations with other English speakipeople. The second says that it is
important especially when the activities are om-land the learners can be in touch
with other foreigner learners. Thus, they will toymake more efforts to understand
them and be understood at the same time which onglate motivation. The third
teacher says that communicative activities helplesits interact in the classroom as
they involve them to be in real-life situations wheealing with dialogues and

conversations.

Question 13: Teachers’ Suggestions to EnhanceERPhIr|y in Algeria

Different suggestions have been made in this Idviest, one of the informants
says that it is the responsibility of both teached learners to reach the course aims
and objectives. Thus, they should work in collaboraand make more efforts in this

domain. The second one says that the most impattarg is to teach them general
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English then move to specific one.Learners canngtge in a business conversation

while they have low levelgeneral English.

Moreover, learners should be able to update theowkedgeabout what is
happening in the global world. Create discussiom®ut business and make
comparison in different business situations eitherthe national or international
scale.Also, the government should supply the CE&lalgeria with more specialist
English teachers in the domain of Business Englidte third teacher says that BE
teaching is poor in our country which has to bestakito consideration by opening
more specialized centres for ESP teaching, helght¥a to do more training in ESP
and prepare them be able to elaborate the suitabterials as well as courses for

teaching in this domain.
3.5.3.1 Summaryof the Results

Questioning ESP teachers in the Chamber of Comnaerdeéndustry (CCI) aims
at analyzing the results from a specialist pointvegw.The number of teachers
involved in this questionnaire is three, all of thédave experienced teaching special
English but only one of them has dealt with Bussnéaglish. From the description of
the respondents’ questions, it has been noticedtltiey have received no training
before to help them deal with specific situatiotey depend only on their personal
efforts to solve their problems in ESP teachingeirms of materials selection, course
elaborationand the syllabusdesign. For instanceatteence of training experience
cause to them difficulties when explaining the seuin the target language and
especially in the subject content in additionhte tinfamiliarity with the special jargon

used for each discipline.

Moreover, as to the question concerned with theomamce of learning business
vocabulary, no teacher denied this need addingth®imain and crucial point that
differ the disciplines is the type vocabulary usedeach of them. As a method for
teaching business vocabulary, the investigator ggeg@ the communicative approach.
This idea has received a positive view from thenmpi of ESP teachers. They claimed

that they also use this kind of methods. The aimrzkusing such type of activities is
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to motivate learners and push them be more comrmatiméty competent as well as

create more language practice in various relatatezts.

Furthermore, the ESP teachers gave some suggestiansould be taken into
consideration, they first put emphasis on improvthg learners’ level in general
English then move to the specific one. Anotherrgdeis to form ESP teachers and
open more ESP centres that can work collaboratwély the university in designing
courses, providing suitable materials, and elaburatsyllabuses and training

programmes.

3.6 Interpretation and Discussion of the Main Resus.

The present research started with the hypotheatsAGB employees may need
to learn English in order to complete work docurserihdeed, the analysis of
theadministrative documents brought from the AGBptbthe use of this language in
the AGB administration; the port also receives doents written in English
concerned with.This means that English is usedanyrAlgerian companies either in

the private or public sectors.

This result showed that Algeria is now competinghi@ global world of business
trying to develop itself by bringing other tradesrh other foreigner countries in order
to flourish its economy. The analysis of these doents helped the researcher to have
an idea about what sort of requirements can thelagmes have when they are not
aware of them. In fact, she could identify sometlugse requirements and try to
emphasise on their importance to implement themnwtHesigning the training

programme courses.

After showing the situation of the English in th&lgeria Gulf Bank” the
researcher moved to the analysis of theother im&nts: the employees’ interviewand
the ESP teachers’ questionnairein the CCI in otdeconfirm or inform the other
hypotheses interested respectively with the ladiusiness vocabulary that may cause

problems in communication, and the last hypothesgigch is concerned with the use
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of the communicative approach as an adequate m#whedch business vocabulary to
AGB workers.

The semi-structured interview sought forexplorimgttarget as well as the
learning needs of the AGB employees when usingigimgin fact, the analysis of the
target language needs revealed that the majoritthefinformants, especially those
who hold an important position in the bank, aresooous about the importance of this

language claiming that the use of English is dssan their occupation.

After proving the importance of this language, tesearcher tried then to verify
the second hypothesis. This latter is about thélpmas of communication that the
employees could encounter due to the lack of basimecabulary. Many questions
have been planned for this purpose, the resulsirsdd confirmed the idea that the
employees need to know business vocabulary butththeg first to develop a range of
general English. Although, business vocabularyngadrtant AGB employees still lack
some knowledge background in the English langudges, the programme should
include some related items in general English. O&@B workers prefer to develop
other skills then developspecialized business vaeap. Moreover, the researcher has
to emphasize not only on developing specializecakatary. Shehas to find a way to
develop it through the tasks that fulfil the emmey’ needs in the domain of their

business.

Finally, the employees were asked about the apartepway or ways that can
suit them when learning this type of vocabularyirtgknto account some factors that
mayaffect their learning needs such as their dgar work commitments, and the
setting where the programme will take place. Tiseaecher wanted to know whether
communicative activities can suit them in theirrfeagor not. For this reason she
suggested some choices that could be availableiAlgeria. Results showed that the
majority of the informants preferred to be involvadactivities that can help them be

communicatively competent in addition to using slation activities as well.

Moreover, for the third hypothesis, the researdtas conducted a questionnaire

with the target language teachers at the ChambeCarhmerce and Industry in

103



Chapter Three Need Identification and Analysis

Tlemcen, in order to get results from a pedagogmaispective and gain more
information about materials used in this domairerésults obtained from this analysis
were negative at first. ESP teachers were ungatisivith their attitudes when
teaching special English and this is due to thi &HdESP training. This latter is very
important, sinceit could help them solve their peaols in teaching such as: knowledge
of the subject content, identifying learners’ neadd designing appropriatecourses as

well as selecting the suitable materials.

As it has been previously mentioned, ESP teachaphasisedon the necessity
of the communicative approach as well as commurgaactivities in teaching
specific business vocabulary arguing that the kE&naim behind leaning this
language is to communicate effectively in this laage with other English speaking
people. Furthermore, one of the ESP teachers emsplsasn the importance of
including technology to these activities by bringifearners to do communicative
activities on line in order to be in touch with ethpeople and createhigh motivation

through dialogues and conversations.

To sum up,the findings of needs analysis broughtrésearcher to denote some
significant remarks and observationsabout the needs expectations of the AGB
workforce in order to from an English training pragime that latter could be a
sample of business training programmes in AlgeMi& outcomes were summarized
under their need to develop specific English withdanying the need to develop
general Englishat first, they also need to learw b write business letters, business
reports, in addition to develop skills in doing riegs and conferences without
neglecting the importance to emphasize on spegs@abularies they may face in their
professional career. As to teaching materials, fibmus was put on the use of
technology to be up to date, using dictionariekatpfulin translation activities that
may enhance learners to be more motivated and theg can achieve their

expectations from learning English.

3.7 Conclusion
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In this chapter the investigator aimed at analysing interpreting the results
drawn from the present research tools which indudbe analysis of AGB
administrative documents, AGB employees’ intervieand the ESP teacher
questionnaire in the CCI “Tafna”. Important findsgvere identified in terms of
students’ needs, lacks, expectations, and objectase well teachers’ knowledge,
teaching difficulties andlack of materials. Thusiggestions and recommendations

would be fulfilled accordingly in the following cpter.

Both AGB employees and ESP teachers couldi@oy the utility and importance
of English for the Algerian workforce, to better mpaulate occupational needs and be
able to cope with the global markets. Now, comparanagers become well aware of
this fact; for this reason, Algeria has to makebist in order to help their employees
deal with these demands and necessities. The meiter is about making some
suggestionsand recommendations about this phenemanaddition to designing a

communicative syllabus that may suit the needs®BAearners.
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4.1 Introduction

Through the interpretation of the informants’ needssults show that AGB
employees, like any other company professionaéswaail aware of the importance of
the English language used in their workplace aedriportance to implement courses
that help them communicate effectively in the tasgiation.
To reach the underlinedobjectives, the currentptdra has dealt with some
suggestions and recommendations. Moreover,theresig sample syllabus has been
provided. It is interested in teaching specialibediness to AGB employees based on

communicative language teaching.

4.2 General Recommendations
The level of English proficiency has become withdigcussion an important factor in
the Algerian economy. Thus a good mastery of thigliage reveals a necessity by
Algerian professionals working in national, foreign multinational companies to be
competent and efficient when communicating in Esiglin order to submit to the
norms of the global markets. AGB employees like ather company executive, need
to acquire this language in order to fill in sore yequirements. Successfulteaching
may be better achieved when trainers are awareheir tearners’ needs and
preferences. In fact, employees are aware of tip@rtance of the English language
for their occupation and the researcher could pa@ome English language
requirements that could be summarized under thewolg points:

* Good mastery of the English language in general.

» Good mastery of the professional language knowléslgecialized vocabulary)

* Good mastery of business communication skills (@sfig productive skills).

* Practical awareness of the target culture.

For the above stated reasons, it is worthy to stime suggestions for the
improvement of EOP teaching in Algeria which idl sti its infancy. Unfortunately,
this approach is not rich in Algeria, trainers amuer difficulties when they come to
decide the important points to be included in tharse design, especially when they

are teaching job-experienced learners. Teachers natewell preparedto teach
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inspecific situations because of the lack of subkpowledge as well as the specific
jargon used in addition to the lack of suitable enmats. Thus, it is highly

recommended to open more spaces for ESP teachiegventhem more opportunities
to be trained in teaching ESP. It is also recomradntb open more special
laboratories for language research, enhance tha&boohtive work between language

teachers and subject specialists when designingcB&iRes

For the present study,the results show the nedd>@&f employees to learn English in
order to communicate effectively in job related:attons, by developing specialized
vocabulary needed in accordance to their profeaki@yuirements.Results also show
that they also need to develop the four skills witbre emphasis on the productive
ones. From the findings, the investigator suggdsts communicative syllabus as
model for achieving professional communicative psgs. The aim of the syllabus is
to help learnersdevelop language skills requiradbigsiness communication with a
link to the required grammar rules, specializedamdary is highly recommended to
be included in the content units. Besides, somehiag materials are recommended to
be used such as the use of technology through sjd&ids, DVDs, internet, the use of
authentic texts, and enjoyable activities. Tramstaactivities are also important for

developing communication.

4.3The Application of CLT in Teaching Specialized Bsiness Vocabulary

The communicativeapproachis one of the common rdstiho EFL teaching. It
has also been applied in some ESP situation. Ity fats title has dealt with its
characteristics and principles to help BE teacleeognize whether these principles

can be applicable in the situation of teaching tess vocabulary or not.
4.3.1 Communicative Approach

The communicative approach or Communicative Laggu&eaching (CLT) is the
umbrella term of approach which aims to help laggukearners practice Englishin a

communicative way. CLT has faced a remarkable sscoeteaching methodologies
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from 1970s (Habermas, 1970; Jackobovists, 1970, d4yrh971; Savignon, 1972). It
was first introduced in ESL contexts where it kreswvimportant expansion, and then it
has been implemented in EFL contexts to improvdesits’ abilities to communicate

fluently and appropriately in different real-lifemtexts. (Littlewoods, 2007)

Traditionally, previous teaching methodologies h&esn concerned more with the
knowledge of the English language, whereas, thenwamicative approach focuses
more on the actual use of this language for comoation purposes in a given
situation. Speaking about the nature of its impa¢gCandlin (1981:51) notes that:

The importance of the Communicative Language

Teaching and Learning derives in great part froe th

opportunity it offers of linking language learning

everyday life and interest of learners and theiuril

communicative needs.
However, the growing interest in international ibess, technology, tourism and
industry make students face the need to use Eniglistommunicative purposes. For
this, Widdowson (1990) says: “people learn to comicaie by communicating rather
than by learning about the language system.” Thisfies the importance of including
communication in teaching foreign languages in ganand English in particular
where the acquisition of communicative abilitiedl Wwe at the same time as linguistic
skills. Brown (2007:241) offers four major charawdec that can well define the

Communicative Approach:

- Classroom goals are focused on all of the compsnehtthe communicative
competence and not restricted to grammatical gulstic competence.

- Language techniques are designed to engage leanrthies pragmatic, authentic,
functional use of language for meaningful purposesganizational language
forms are not the central focus, but rather, aspetianguage that enable the
learner to accomplish those purposes.

- Fluency and accuracy are seen as complementarycigleés underlying

communicative techniques. At times fluency may hdwee take on more
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importance than accuracy in order to keep learmeeaningfully engaged in

language used.

In the communicative classrooms students, ultijatalve to use the language

productively in unrehearsed context.
4.3.1.1Communicative Competence

One of the main objectives of ESP is usually dguielg communicative competence
which enables the learners use the language apgielprto a given social context.By
the 1970s communicative competence has gained grayuhmong language learning
in the world. The term communicative competence Wt proposed by Hymes
(1972) who relates the use of language to the sacidd where it is used; he defines
it as what a speaker needs in order to communicate speech community. For
example, the speaker is not only expected to pmdmammatical sentences but also
should be able to pay attention to the situatiorrantext in which the statement is
taking place. It is also defined as knowledge dnllissnecessary for communication
and the ability to use the language according ® sbcio-cultural context and
effectively pass information to the partner inchglithe ability to use communication
strategies to solve the problems that have ariseéhe communication process (Canal
& Swain, 1980).

When the learners need to improve their langlexggd, they will try to do their best
in order to understand and be understood and hovpewgcipate enthusiastically. For
instance communicative competence involves the ogpate principles that enable
the learners use relevant strategies to cope witfaia language situations. To do so,
role-playing, simulations, and real-life interactsoshould be used to provide as much
as possible for students to develop communicativmpetence while practicing

linguistic competence (Zhenhul, 1999).
4.3.1.2Communicative Activities

As far as activities are concerned, CLT apph as its name refers is

characterized by the use of communicative actwitinich are designed according to
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the communicative purpose they will serve. A go@sdaliption of communicative
activities is given by Marrow in (Johnson and Maryd 981) taking three features as
the most common ones:

1) Information gap: happens when the sender (speakéet) of the information
(written/ oral) knows something that the receiVesténer/ reader) does not.

2) Choice: in a communicative situation the speaksrtha choice of what to say,
but if sentences and structures are prescribechéytdacher there is no free
choice and the receiver is supposed to react teithation.

3) Feedback: the reaction of the listener or reader fisedback of the pieces of
learning.

Furthermore, in a communicative teaching exntthe teacher is believed to be the
responsible of the teaching learning process ireggrand the ESP course design in
particular.He/she has to be able of designing comcative activitiesto enable his/her
learners be more communicative and therefore givagh feedback.Accordingly,

Harmer (1983:85) describes activities as follows:

Non-communicative activities Communicative activities
no communicative desire a desire to communicate
Nno communicative purpose a communicative purpose
form not content <:'> content not form
one language item only variety of language
teacher intervention no teacher intervention
materials control no material control

The communication continuum
From what have been said above, CLT resnatan approach that changes the

way of the previous approaches in teaching metloages for its own characteristics

and principles that make of it a unique and diif@proach.
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4.3.1.3 Characteristics and Principles of CLT
To attain the underlying goals and objectives @iréng the English language, the
communicative method is based upon some well-défufaracteristics and principles,
they can be a good guide for EFL teachers in géa@d ESP in particular, following
these principles will help the teacher achieve goal of communication. Nunan
(1991) views that Communicative Language Teaclsnzharacterized by:
1) An emphasis on learning to communicate throughracten in the target
language.
2) The introduction of authentic texts into the leagsituation.
3) The provision of opportunities for learners to fecanot only on language but
also on the Learning Management Process.
4) An enhancement of the learner's own personal egpeeis as important
contributing elements to classroom learning.
5) An attempt to link classroom language learning Watihguage activities outside

the classroom.

These features are essential to be known by EQMtmmaers as course designers
to show their interest with the needs and desiféleir learners to learn the language
and how they link between language taught in tresstbom and its use in real
situations outside the classroom. For instancenéxe title will deal with an important
need that the AGB employees have to develop duthmgr English training

programme.

4.4 Developing the Productive Skills.

WhenanalyzingtheAGB employees language needstseshidwed that there is a
need to integrate the four skills in the syllabesign with more emphasis on the

productive skills (speaking and writing).

4.4.1 Speaking skill
Through the practice of speaking skill, the learmdl deal with phonological

units like stress, accent, style, pause, degredebvery, turn taking, frequency of
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expressions. Learners should also be given adequed#ce to improve their speaking

skill. When dealing with the speaking skill the iears need to understand when to
take a pause, when to take a turn in speech, howhes convince the listener. There
are a variety of activities that could be includedeaching speaking skill; the teacher
should include more interactional activities.

The findings of NIA about the employees communaratneeds revealed that
they need to practice the following activities: kieg to foreigner partners, answering
the phone, chatting with English speakers, dealiiily conversations and small talks,
introducing one self, conducting meeting, groupcassions. Working in pairs and
groups may help the learners to realize themsedbesit their level of participation
and performance. Learners should also take papeaking activities such as greeting,
presenting on any topic of interest, engaging iformal chatting, participating in
interviews, presenting a business paper, thinkiogjchlly and critically about a
business issues, describing graphs, power poiseptations.

Consequently, developing the speaking skill in sitress context is fundamental
since it helps learners communicate more clearty @ncisely in the workplace, it
also helps for understanding the language and cwioveof the different types of the
speaking skKill.

4.4.2 Writing Skill.

Developing the writing skill will help learners comunicate more clearly in a
business context. Activities concerning the writsigll should introduce the learners
to gain an understanding of the different typebudiness writing styles and common
areas of miscommunication. This kind of skills sloalso be improved by providing
tasks that promote writing compositions, letterd agports, learners should have the
ability to practice writing activities, think andganize their ideas in a logical way,

how to use discourse markers, punctuation and wiittea good spelling.

Writing activities should also include making thestinction between formal and
informal letters, correspondence on any adminisgatetter, business mails and
reports writing. In addition, activities should inde ways of writing official letters,

memoranda, then learners should be given the apptyrtto adequate training on
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orders placing, complaining on any issue, asking diarifications, explanations,
instructions, giving suggestions, seeking for recwndations, writing letters of
applications, CVs, writing summaries about statédtioperations, interpret symbol
results about a business description into wordsgusimple as well as complicated

sentences.

4.5 Promote the Receptive Skills

Developing the receptive skills is essential toncsi no single skill can be

developed independently from the others.

4.5.1 Listening and Reading skills.

Within listening activities, the trainer may usessettes CDs, DVDs from which
the learners could listen then check what they hangerstood. For more explanation
the teacher can repeat what has been said froimstaeing task by reading aloud or
telling the listened text to give learners the iblinderstand it better, thus they can
successfully complete the task and be motivatednam@ confident with the listening
skill.

In this step, the trainer may include the introductof some specific terms such as
introductory words for the content topics, studearts asked to complete the missing
information, give more chance to write answersdjpeca the writing skill)

As far as reading is concerned, develoghngskill is not an easy task. Designing
activities that promote this skill should includen®e points that are related to specific
business readings such as providing authentic saxdsarticles from magazines and
newspapers or internet if not available in ordemetke learnersexperience reading for
information purposes rather than comprehension .ofiésough the use of this
technique the learner will work on grasping theegahmeaning instead of spending
time on reading the whole article and depicting ieaning of each word and idea in
isolation. In addition, the trainer may also userénspecial figures, graphs and other
statistical symbols that characterize the busiteeds and it is the role of the teacher to

simplify these tasks for the learners.
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Finally, by integrating more specific reagk from the learners’ real world, their
knowledge will be updated with the ongoing busingssld activities and; thus, they
will be able to develop a great deal of generakels as specialized vocabulary to feel

more confident enough to practice these wordseir tieal contexts.

4.6 SuggestingBusiness Teaching Materials.

In an ESP situation, selecting materials is comsill@s an important step in course
design and when it comes to more specific situatinaterial selection at this stage
should reflect the job-related common situationgmehthe learners aim to effectively
communicate in their work-place using special jargés a result the selecting
business material should be according the commiivécaskills needed by the
employees. Ellis and Johnson (1994:117) suggesiirieg for Business English
material:

- What business skills are taught by which thecliea comes to target specific
language skills to learn?

- Which content is taught: it is the sphere in afthlie all language and target-field
skills.

Selecting authentic and relevant materials is afciat importance to gain
learners motivation and develop positive attituttegards the presented courses. The
use of authentic materials is considered as orleeokey elements to business English
communication teaching. Thus, it is highly recomdenh to adapt the authentic
materials based on the learners language needbertic materials are defined as
“any material which has not been specifically prostl for the purpose of language
teaching” (Nunan, 1989:54). These materials havmettaken from the real world with
no attention of creating them for the purpose afjlaage teaching (Ellis & Johnson,
2002) in order to provide the business teachingnleg process with more authentic
activities available to the learners’ needs.

Moreover, St John (1996) discusses many types sinbss English teaching
materials, some are verbal like textbooks, andretlage non-verbal: case studies,
simulations, diagrams including charts for compnsien tasks, word building charts,

publications providing models for written documeassletters and reports. Besides of
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these, the BE trainer could also include some athpplementary materials sources
such as the integration of technological tools sash software applications,CDs,
DVDs, videos and Internet which allow easy accesartual job situations.

Besides, teachers may also use other authenticrialatdikeadvertisement
illustration, financial product brochures, bankeestivity sheets, commercial
documents, and diagrams in order to demonstratendass concepts, articles and
experts from newspapers, magazines, and businggstEjournals such as: Business
Today, the Times, the Economists...etc. The purpose get the learners dealing with
all the terms related to their professional aaeeitin their workplace. Business
teaching will be successfully practiced when classe equipped with technological
tools such as LCD projectors, PCs and laptops Vi connection to make access to
internet easierby consulting websites like Busireess, Longman Business English
and Onestopenglish.com.

By implementing Information Communication Technotd§@T) into the
teaching of business communication learners wilekposed to other different types

of materials as they can bring the outside wortd the classroom.

4.7 Suggesting a Syllabus through CLT.

After analyzing the target needs and the learnimgds of the AGB employees,
many results have been identified and prioritizectoading to their relative
importance. From this point of view the researdlets the idea of putting a syllabus
that fit the employees’ communicative needs inrtiw@rkplace. The learners’ primary
need is to communicate effectively in the targaglaage by developing the productive

skills as a fundamental basis for their work connmeitt.

For this reason, the researcher tries to provisidlabus that could achieve goals
of making the staff originally productive and conmuative in their professional
environment. This may be achieved through emphasgizin the acquisition of
specific-related vocabularies in the field of bantgkiAs a result the syllabus will focus
on activities that aim to develop the ability okaging and writing skills through real

performance of the employees where they will beegian important amount of
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activities that aim to improve their specific vooddry in addition to some grammar

related activities.

According to Munby (1984) syllabus design is segm anatter of specifying the
content that needs to be taught and then organizimgo teaching syllabus with
appropriate learning units. The present case wasged and needs were indentified
and prioritized in terms of the AGB employees tigl importance of using the
language which revealed a crucial awareness albeufact of learning English in
order to be more productive and communicative ertivork. As a matter of fact the
communicative approach can be a good servant ferpitesent case where the
language is more specific and time for learningamehow limited because of some
external factors that could be summarized under kwaommitments and

responsibilities,yet, the aim is more focused dnedtask is more difficult.

Consequently, following the communicative approactdesigning a syllabus is
a broad way to language teaching that focuses amumication as the organizing
principle for teaching rather than a focus on trestary of the grammatical system of
the language (Richards, 2001), in other words, uinothis approach learners are
supposed to be able to express their intentionshwimeans that they must learn only
the meanings that are important for them (Brown5)3hd this approach has gained
more interests with the coming of ESP where needdysis was the core of course

design.

Designing a syllabus through the communicative epghimposes the designer
to put emphasis on tasks and activities that en#idelearners use the language
communicatively. Learners may reach communicatioalgby participating actively
in pairs and groups; interact freely with each othghout any fear of making errors.
Learners should develop the required skills by ooy more on the meaning rather
than the form. CLT focuses also on learner-cen&ssglnin which the learner is the
centre of consideration with an active role in tieeision making process and in the

designing of course parameters.
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Consequently, Yalden (1987) emphasizes on includicgmmunication
requirements, personal needs, motivation and cterstics of learning, classroom
needs, learners’ desire and wants when designitguase in order to make the
learners able to know how to use the languagedomeunicative purposes. Language
learners are supposed to acquire language throogimanicative activities such as
practicing conversations and dialogues with paigaup work, through the practice
of these activities they will be able to use theglaage related to the parameters of

possibility, feasibility, appropriacy and perforneanBrumfit and Johnson, 1987).

Communicativeactivities help also understandingtdrget culture at the same
time, because language is a tool for communicatietween different people. BE
trainers are supposed to deliver themes and tdpatshave a close relation with the
course goals and objectives. They should also porate the required functions for
the learning process. Functions are the commume&giurposes for use of language
(Nunan, 1988); thus, providing BE courses with tieeessary functions will give a
sense to language topics and activities.Likewidee tommunicative syllabus
emphasizes more on functions rather than structgrammar is naturally and

implicitly supposed to be acquired by the studéiitashen, 1981).

In other words, the present syllabuses stressesieaning rather than on the
forms; while, the needed vocabulary is includedhe suggested topics.Learners in
this stage are supposed to learn new words andcddtair meanings of in their real
contexts. As far as tasks are concerned they adamsmld be motivating and
stimulating,Candlin (1987) (Cited in Nunan, 1988ygests that tasks should promote
the attention to meaning, purpose and negotiationaw objectives from

communicative needs.

Thus, it will be challenging for course designerptovide the course with appropriate
use of language by providing opportunities for flearners to practice problem
solving, share information and insure effectivenaglssseful communication in pairs
and groups. Tasks in this case may include evesinbss related interest of the AGB
employees such as describing graphs, diagramgyres;t providing discussions or

explanations on a given business situation, progidnissing parts in dialogues and
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conversations (specialized vocabulary use), proldelutions, finding the main ideas,
describing tables, discovering specific informateimout specific problems in work
transactions, role playing, judging business sibugtas true or false, discussing work
related issues, business writing, participate inetimgs, money transfer, account

system, making loans and advances,etc.

4.8 The Proposed Syllabus.

The AGB employees are required to havedmyaate knowledge of English to
prove a big challenge in their occupation. To aohithe underlined expectations, a
sample syllabus has been proposed trying to focushe most common business
situations the employees may face in their worku$mg on special business
vocabulary practice.

The present syllabus is a form of business sitnaficesented in the form of
units, these units are generally introduced thrdiggéning activities or discussions of
some business topics such as graphs, advertisenagickseading short articles. The
teacher can use these activities as an introdugibase to link what the learner
already knows to what will be taught about businegscs. Language patterns are
emphasized according to the learners needs. Tinetremphasizes on including much
more specialized vocabulary to be acquired throdiffierent skills presented in the
course.

Accordingly, grammar is related to the productikéls that any ESP learner is
supposed to use when communicating. Dudley Evaist 8ohn (1998) suggest when
teaching grammar to link between meaning and tinen,Bnd pay more attention to
instruct the different patterns within grammar apply them in specific tasks. For
instance, learners are required to practice graniomars related to their real practice
in professional situations. The employees’ grammeeds have been summarized
under some patterns such as: the use of numbenparative and superlatives, use of

appropriate tenses, preposition.
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Finally, pronunciation and some related businegsrdtic expressions and some
etiquettes are supposed to take part in the irsyHlabus as supportive tools for the
development of cultural awareness.
4.8.1Sample Syllabus
After conducting a needs analysis with AGB emplayeanalyzing their work
documents and analyzing ESP teachers’ questiomsndire results contributed to the
design of the following sample syllabus. The sylials written from the findings of
the communicative needs of the employees in thesimess workplace. The content is
a form of business lessons that focuses on devgjojhie essential communicative
skills more precisely through developing the spegland writing skills.

The sample syllabus is a form of eight units desiyfor the AGB employees in
particular and Business English learners in gendita¢ syllabus is described in the
following way:the first unit is called Ihtroducing Banking; it is planned as an
introductory phasein order to get the learners lfamwith banking concepts and
vocabularies. Lessons are first presented throaghimg a range of business related
texts; learners will practice reading to discovdormation rather than to comprehend
the whole texts or passages presented to themir{gedor information rather for
comprehension). They will also be faced to read esminthese passages to correct
their pronunciation mistakes and therefore enhémeie oral skill.

Secondly, units two and three are first designedBosiness Writing” this unit
focuses on writing in different business styleshsas business letters, memoranda,
short business reports and how to answer e-mailsfaxes. All these styles are
supposed to be dealt with through the emphasis ane specialized words that could
appear in such specific situations. In unit thréepics are about‘Business
Communication”in which the learners will deal with oral commuatize tasks such
as telephoning (calling, answering calls, answerangnachine), listening to oral
dialogues then participate in formal and informahwersations. Learners would to
able communicate fluently and confidently, using #ppropriate terms that could be
related to each specific situation.Cultural diffeszes have also been taken into

consideration.
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After training learners to write and spealaibusiness context, unit four which is
untitled “Describing Business Activitiess supposed to train learners use these
competencies in describing a business activity mblem. Learners at this level
should be aware of how to better use the apprepldiguage and wordspassing from
written to oral information when describing andg@eting in a given business context.

Unit five is about Outsourcing in Businesshis unit aims at making learners able
to speak about themselves, their company and assiagtivities. Learners should be
trained to use the appropriate language skills waeéwising clients, presenting a
product or a service. At the same time learner$ aldlo be trained touse previous
information to write business reports and summatigst six which is aboutiosting
in Business aims to enable learners communicate and discugsntfy and
spontaneously with business people dealing witturall attitudes. Topics may include
greeting, introducing, and discussing means ofihg$tusiness people.

The last two units are aboltBusiness Meetingsind “Business Negotiationsthey
aim to help learners practice language to partieip@ business meetings exercising
the appropriate functions in role plays and simoiet. Learners will be trained to
open a meeting, present the layout and exchangs ig&ng the convenient words and
tenses. In terms of negotiation, learners willfagned to negotiate in business such as
negotiating a product or a service using differamictions such as agreeing and
disagreeing, asking for clarification and givingggastions, accepting and refusing

things.
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Communicative Syllabus for BE Learners

Unit One:Introduction to Banking

Course Objectives

Get learners familiar with banking concepts.
Make students able to read for information ratlercbmprehension.

Read and understand a range of business relatiscaiek vocabularies.

Unit Component

Introduction to Banking

Develop information through reading texts (from Yumo to unknowr
information).
Dealing with pronunciation (correct learners errorgpronunciation throug
reading aloud).
Practice comprehension and topic discussions @fgraht banking systemd
describirg changes and discussing causes, describing ydurajm you
company.

Recognizing preposition use.

Writing summaries about a company.

Practicing vocabulary quizzesse of words translation through sentences
texts, fill in writtenactivities with the appropriate words, in pair wamlactice

these activities through dialogues and conversatioenhance the oral skill.
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Communicative Syllabus for BE Learners

Unit Two: Business Writing.

Course Objectives:

Improve business writing skills (letters, emailgmmos...)
Develop specialized vocabulary use.
Write effective business reports and summaries.

Use link words and pronunciation.

Unit Components:

Business Writing

Writing different business styles (memos, emadsgges, short reports, etc.)
Dealing with business letters (letters of applmaticomplaints, inquiry, CVs.
Logical link words between sentences and paragraphs

Using techniques in writing business reports aloountpanies’ activities.
Expressing functionsapologizing, asking for and giving information, l&lpi
obligation and absence of obligation).

Emphasize on specialized vocabulary in writtenvaas.

Emphasize on spelling rules and punctuation markers

Translate business articles and texts from Englgb French or Arabic

(Translation activities)
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Communicative Syllabus for BE Learners

Unit Three:Business Communication.

Course Objectives:

Do effective telephone skills.

Listen and comprehend excerpts of conversatiorspadches.
Use appropriate vocabularies in specific situations
Engage in formal and informal conversations.
Communicate fluently and confidently.

Introduce cultural awareness.

Course components:

Business Communication

Dealing with phrases of telephoning and telephorskiyjs e.g. answeng a
call, transferring calls, ending a call.

Using formal language (make a polite request, aamngement, an offe
expressing conditions, dealing with complaints).

Dealing with pronunciation: spelling names, addesesand the pronunciati
of final sounds: /s/ and, /z/, led/, /d/ and /t/.

Practice specialized vocabulary through dialogueseanversations.
Roleplay dialogues for practical telephoning e.g. legvea message on
answering machine.

Use of modals: could I, would you like to

Communicate in international context including retdtural understandings.
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Communicative Syllabus for BE Learners

Unit Four:Describing Business Activities

Course Objectives:

To make better presentations and use languagéie#igcand persuasively.
Use of specialized vocabulary in business desornipti

To be able to interpret information from non-vertmalzerbal information.
To be able to recognize grammar rules.

To have sufficient range of language ideas or swisgtto a problem.

Course components:

Describing Business Activities

Describing a business activity e.g. making delstking for loans, income.
Practice business simulations through conversaaonsdialogues e.g. how
open an account, how to use credit cards, takenotigages.

Do follow up activities to open conversations tagiice speaking skill.
Presenting graphs, charts and figures describtogtgns from nonerbal to
verbal information (transfer information into watt texts).

Use of passive voice to present actions.

Dealing with numbers in English (American and Bhtiform).
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Communicative Syllabus for BE Learners

Unit Five: Outsourcing in Business.

Course Objectives:

Make learners able to talk about their company.
Talk about business activities.
To be able to use the appropriate language skills.

Advising clients and explaining portfolios.

Course components:

Outsourcing in Business

Introducing oneself.
Representing a company.
Making comparisons between differestioices (contrast, express and det
an opinion about a product or a service).

Placing business orders

Discover grammar: comparative and superlative.
Special vocabulary practice through activities.
Case studies and discussions on analyaisgmpany'’s financial strengths ¢
weaknesses.
Use previous information to write business repodsmmaries about tf

studied situations.
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Communicative Syllabus for BE Learners

Unit Six: Hosting in Business

Course Objectives:

To be able to use principles of opening a discussith business people.
To be able interact with a degree of fluency andnggneity with Englis
speakers.

To be able to understand culture attitudes diffeesn

Socialize and network with greater confidence.

Course components:

Hosting in Business.

Phrases of greeting, introduction, parting.

Levels of formality.

Introducing and discussing business topics: aintsusiness visits.
Writing invitation cards.

Discussing means of hosting business people: arg@nreceptions, writing
the layout of the business visit.

Opening a topic of interest.

Dealing with business visitors (showing interestalk about hobbie$

Impressing important people)
Entertaining customers.

Dealing with tasks of cultural awareness.
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Communicative Syllabus for BE Learners

Unit SevenBusiness Meetings

Course Objectives:
- Speak more accurately and fluently.
- Manage effective meetings.
- Exchange ideas through using appropriate functions.
- Structure grammatically correct sentences and tiapropriate words.

- Be adapted with power point presentation and teloigyause.

Course components:
“Business Meetings”

- Carrying out meetings: opening, chairing, changidgas and closing
meeting.

- Vocabulary for carrying out meetings (minutes, sy, chair, etc)

- Dealing with functions: stating aims, agreeing adidagreeing, givin
opinions, dealing with interruption and asking ¢tarification.

- Using videos to show examples from British and Apser doing busines
meetings.

- Using power point presentations to explain the mgeioints.

- Give oral summaries about the meeting results.
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Communicative Syllabus for BE Learners

Unit eight: Business Negotiations

Course Objectives:

- Be able to become effective negotiators.

- Be able to handle business negotiations.

- Using different functions in order to negotiatefelient tasks.
- Be accustomed with special vocabulary use.

- Structure grammatically correct sentences

Course components:

Business Negotiations

- Build up real business negotiations (choose betwwerbank representatives
and work on negotiating a product or a service thisoover factors affecting
this negotiation).

- Language use in negotiation (opening and closinggotiation).

- Using different functions ( agreeing and disagrgegiving suggestions,
expressing opinions, asking for clarification, angng, making offers,
accepting and refusing)

- Grammar rules: use of conditional to express cardit

- Emphasize on special vocabulary use.
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4.9 Conclusion

It appears to be generally accepted that ESP andoBEses should be designed
and geared precisely in accordance to studentsisnaed preferences. This means that
any ESP course has to be adapted or rewrittenafdr specific group of learners in a
specific area of learning. According to the resulfsthe analysis, the teacher has
chosen the communicative approach as suitable mheéthteach business vocabulary

through different communicative tasks.

Finally, it is hoped that some other suggestion$ mé useful for BE teachers
when teaching business learners. Suggestions atg aking authentic materials and a
design of a sample syllabus that could be an exaifoplteaching English for business

purposes.
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General Conclusion

EOP learners face difficulties when learning Erylisspecially job-experienced
learners who may not be prepared to receive lareggagrses as they have stopped
learning for a period of time in addition to thgb responsibilities. As far as teaching
Business English is concerned, each field of bgsimequires specific skills to be
acquired (management, marketing, banking, accogintetc). Teaching business
requires the use of special language, special ognspecial structures and special
vocabulary use in order to deliver special funaiorquired for each discipline of
business. The aim of this research was to exanmdedamonstrate the importance of
the English language in the Algerian administrattaking the Algeria Gulf Bank

employees in Tlemcenas a sample population oftody.

The researcher started her investigation by rapprome related theoretical
backgrounds about EOP in a literature review infits¢ chapter. First, she dealt with
EOP definitions as well as its development and ¢divas. Secondly, she dealt with one
of its common branches namely EBE, including th® E&aching operation that could
any ESP/EBE course follow in order to design caars@nally, the researcher tried to

speak about vocabulary teaching in EBE.

In chapter two, the researcher gave a descriptlmyutatheresearch method,
participants, instruments, and procedures usebisnstudy.The research inquiries led
the researcher opt for a case study method siraéowed her describe, present and
represent the phenomenon and propose solutiome thrnidings of the study. In order
to answer these inquiries she selected some résestcuments to be used in order to
help her achieve the study intention. The instrusiemere documentary analysis,
semi-structured interview and a questionnaire whvele used in combination under
the triangulation process. The aim of triangulatilaga was to have large information

that could be undertaken from different anglesradeoto complement each other.

employees use the English language in their wodegdaTlhis was the inquiry of the

first hypothesis from which the answers were aralyghrough the use of
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“documentary analysis” instrument. In fact, the uits obtained from the data
collected through this instrument showed that AGBpkyees employ the English
language as a medium of communication with otheeifmer partners from other
banks (Arab or European banks), deal with diffelmrginess operations at the national
and international scale, perform some job task$ @& payment contracts, writing

business letters and opening credit documentagies,

The second instrument was addressed to the AGBosegs; the aim of this
latter was to identify the target as well as tharnéng needs of these employees
towards learning English. The qualitative and gitative results from this instrument
showed that AGB employees need to learn Englishonder to communicate
effectively.Language courses should be based omoncative tasks and activities
that may help them practise the language in réalbusiness situation.Accordingly,

acquiring specialized terms related to their fiedd also been emphasized.

Finally, to reach an educational and specialishipof view, a questionnaire was
administered to the ESP teacher in the Chamber whr@erce and Industry in
Tlemcen. This category of teachers was chosen tiwéhaim of giving their opinions
and views from the real situation in Algeria. Theesgtionnaire touched different
elements and the results obtained from this instnimevealed two important things:
first, the lack of ESP training offered to thesactgers that could help them deal with
special teaching and course design in additiorh&lack of suitable and adequate
teaching materials. Second, the importance of dwstuthe CLT approach in teaching
business English and business vocabulary in oalérster the learner proficiency in

the English language in a minimum of time with nmaxm results.

The data were collected and then analysed in ch#pteand on the basis of the
results obtained, chapter four was devoted to ptesmme suggestions and
recommendations for AGB employees according to ldmguage they need. The
learners’ needs were identified and the resultsvedothat they do not only need
specific English but they also lack general one.aA®sult,the investigator suggested
anappropriate syllabus which should link the teaghilanguage content and

developing related skills. The syllabus is compasedight units presented according
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to the special needs of the AGB employees, theytaignable them develop a great
amount of special terms. The syllabus is designeccording to the
communicativeapproach; it aims to develop this tgpspecialized vocabulary while

learning business communicative competencies.

The aim of implementing CLT in BE teaching was teate more interaction activities
that enhance communication between learners,asuld improve the quality of the
courses presented.Learners would be involved irddsggn of the course parameters
under the learner-centred approach, this latter emalearners partner of the
teaching/learning process by proposing their ideasws and opinions. These
characteristics encouraged the trainer to create mMotivating tasks about language
skills. It has been shown that the employees neel@velop first speaking and writing
followed by listening and reading which were useadirgroductory activities in the

courses presented.

Moreover, the underlined objectives could not keched only through the presented
syllabus, teaching business English requires abliexeacher that could manage the
learning atmospheres. In addition, when learnexsaaare of their objectives they will
positively be involved in the teaching/learningiaiion by raising their motivation and
learning outcomes.These ideas could be the inguioeopen the doors for other
further researches in the future in the domaireathing business English in Algeria.

Questions may be as follow:

» To what extent communicative activities help leasnevercome business
vocabulary weaknesses?

> Are the available teaching business materials igeAh helpful for effective
business Englishteaching?

> Are Algerian job-experienced learners motivated nlearning English?

» Do private Language centres in Algeria really oféelequate programmes in
Business English?

» Does the financial factor play a role in restrigtilenguage programmes
offeredin Algerian companies?

» What are the effective strategies for teachingriess writing?
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» Is cultural awareness important to be includednglih training programmes?

To sum up, the aim of this investigation was to destrate the idea of
implementing the communicative approach to teaetigpzed business vocabulary in
an occupational context. Action research is moitalsle to affirm this idea since it
will help the trainerrecognize the learners’ capato learn English through CLT. In

the present case it was not possible to do so beaanthing was confirmed with the

CCl to start the programme.
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REMITTANCE OF DOCUMENTS

ME Aresbank ENVIO DE DOCUMENTOS
~lismasy 51
Paseo de la Castellana, 257 - 28046 Madrid - (Spain)
TLX. 43358, FAX 3491314.97.08, PHONE 34.91.314.9595 SWIFT: AREBESMM
TO/A
CREDITO DOCUMENTARIO ALGERIA GULF BANK
DOCUMENTARY CREDIT AGENCE TLEMCEN
05 BOULVARD MOHAMMED 05
BAB EL KHEMIS
TRA :
ol Ri': ’!gElffgmﬁ AEF 13000 TLEMCEN, ALGERIA
MADRID, 02.04.2012 REF: 202CD120387738

We enclose the following documents relating to the credit under reference, by first and/or second mail, as stated
by us in the attached specification
Adjunto les remitimos los siguientes documentos relativos al crédito de referencia, por primer y/o segundo

correo, segin indicado en nuestra especificacién adjunta.
REMARKS / OBSERVACIONES:

WE DID NOT TAKE UP DOCUMENTS OWING TO THE FOLLOWING DISCREPANCIES:

-INVOICE : 1)-AMOUNT IS NOT ACCORDING TO L/C TERMS.
2 2 )- TOLERANCE 10 PCT IS NOT ALLOWED.
- BENEFICIARY CERTIFICATE NOT ISSUED AS PER L/C TERMS.

SPECIAL INSTRUCTIONS / INSTRUCCIONES ESPECIALES: REIMBURSEMENT / REEMBOLSO. (SEE/VER “X")

BY DEBITING YOUR ACCOUNT HELD WITH US.
ADEUDANDO SU CTA. CON NOSOTROS.

YOU MAY ONLY AVAIL YOURSELVES OF THESE e ey
DOCUMENTS, AFTER HAVING AUTHORIZED US SOLICITANDO REEMBOLSO

TO TAKE UP DOCUMENTS AT SIGHT.
FINANCING YOU AS AGREED.
= FINANCIANDO A VDS, SEGUN ACUERDO.

AT MATURITY DATE.
AL VENCIMIENTO.

AMOUNT / IMPORTE UPON RECEIVING YOUR AUTHORIZATION.
UNA VEZ RECIBIDA SU AUTORIZACION.

VOICE / FACTURA EUR
?OTOIFIC ATIER COMlEiU 13-3%,‘3‘;: X PLEASE CREDIT US...../ POR FAVOR ABONENNOS.....
3 s VIA YOUR EURO CORRESPONDENT BANK.
CONFIRMATION COMM. i i =
NEG/ACPT/PAYMT COMM. 66.81:
AMENDMENT COMM. 9 015 TELEX/SWIFT CONFIRMATION.
OUR CHARGES 60,10: AS PER CREDIT TERMS.
X SEGUN TERMINOS DEL CREDITO.
TOTAL EUR 13.665.20;

«We do not assume any responsibility for the correctness, validity or genuineness of the
documents received under this credit, nor for the description, quality, quantity or delivery

of the goods purporting to be represented thereby. Yours faithfully / Atentamente
No asumimos responsabilidad alguna por la exactitud, validez o autenticidad de los ARESBANK, S:A.
documentos adjuntos, ni por la descripcion, calidad, cantidad ni entregas de la mercancia ‘)_,/"f/"

en ellos mencionada. 5 A

oThis credit is subject to the Uniform Customs and Practice for Documentary Credits
(2007 Revision) ICC Publication 600.

Crédito sujeto alas “REGLAS Y USOS UNIFORMES RELATIVOS A LOS CREDITOS
DOCUMENTARIOS”, Revision 2007, Folleto 600 de la C.C.L

sPLEASE ACKNOWLEDGE RECEIPT.
«POR FAVOR ACUSEN RECIBO.

BAE-OIC
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T e

VOYAGE NUMBER

PEIPPER -1 | o ot e e e !
ISOLTUBEX ESPANA 3L ; I ME841 E
AVDA. DEL CID, 4 46134 FOYQS ORIGINAL e
(VALENCIA)SPAIN BILLOF LADING NUMBER
TEL/FAX:
ELUF ORI A 1B 2T ! BILL OF LADING i ES1364381 i
R o ik e
SOMSIGHEE | . P o el it ‘ EXPORTREFERENCES i o
T2 THE GRDER OFALGERINGIIFE BRRIGe-2 S srts o tnai To ) o h s S e e st o e i g e P s sy
CMA CGM
NOTIFY PARTY, Carrier nultuberes onmble{nrfallureto notif i /
P e CARRIER:CMA CGM - Société Anonyme au capital de 175 000 000 euros
EURL DIMEX OUEST Head Offica: & | d'A 13002 M ill
01RUE FRERES SEDDIKI REMCHI R S oy ea S
i Tel: (33) 4 88 81 90 00 - Fax: (33) 4 88 91 90 95 -Telex: 401 667 F
TLEMCEN i B 562 024 422 R.C.S. Marseille
13832501
PRE CARRIAGE BY* [ GHT TO BE_PA{L}AT | NUMBER OF ORIGINAL BILLS OF LADING
pET Lo BB e T
__OCEAN VESSEL o R FDISCHARGE | FINAL PLACE OF DELIVERY'
CMACGMDALILA _ VALENCEPOR e LB BORT o o e e d e
___MARKSANDNOS | NOANDKIND | DESCRIPTION OF PACKAGES AND Goons As STATED Bv SHIPPER GROSS WEIGHT | TARE | MEASUREMENT
CONTAINER AND SEALS | " OF PACKAGES SHIPPERS LOAD STOW AND COUNT i ARGO | :
KGS KGS CBM
CMAU1757164 1 x 2087 CMTR.S.T:C; 3429.000 2190 26.140
SEAL A6757973 404 PACKAGE
TUYAUTERIE MULTICOUCHE
BRASS FITTINGS
TERMS OF CONTRACT:FOB VALENCE PORT
SHIPMENT FROM VALENCE PORT FOR TRANSPORTATION TO
GHAZAOUET PORT
IRREVOCABLE DOCUMENTARY CREDIT NO. 202CD120387738
FREIGHT PAYABLE AT DESTINATION (GHAZAOUET)
DISCHARGE PORT AGENT:
CMA CGM GHAZAOUET
IMMEUBLE ENTREPRISE PORTUAIRE
GHAZAQUET TEL :213 43 323122/31
FAX :213(0)43323117
GHAZAOUET
ALGERIA S
TEL: 213(0)43323122/23 FAX: 213(0)43323117
Shipped on Board CMA CGM DALILA 11-MAR-2012 CMA CGM IBERICA
S.A.U. As agents for the Carrier
Welghtm Kgs Tolal 1CONTALNER(SJ Sheet 1 of 2 3429.000 2190 26.140
7 : o ABOVE PARTICULARS DEBWKLSELA’{I‘?&E%ARRIER NOT RESPONSIBLE;”JW . >
1. Said to contain 194, For the purpose of lhe present carriage, clause 14(2) shall exclude the apohcahon of

the York/Antwerp rules, 2004,

2. Shippers stow, load and count
216. Mis-declaration of cargo weight endangers crew, port workers and vessels' safety.

4. Cargo at port is at i isk, nd responsibilit

5 FCE’Q pofl ol mosiviliies Sapnniing gty Your cargo may be weighed at any place and time of carriage and any mis-declaration will
2 expose you to claims for all losses, expenses or damages whatsoever resulting thereof

77. THC at destination payable by consignees as per line/port tariff 'and be subject to freight surcharge.

84. Ground rent/storages costs at POD for Consignee's account according to port rates. 1225, The shipper acknowledges that the Carrier may carry the goods identified in this bill of

153. All expenses, including but not limited to overume/drayage to slacklng area if any, :Jamf\gapn the deck of any vessel and in taking remittance of this bill of lading the Merchant

from ship's hold up to reloading of empties in ship's e for account, g the shipper, the consignee and the hoider of the bill of lading, as the case may
be) confirms his express acceptance of all thé terms and conditions of this bill of Gadmg and

180. Carrier draws Merchant s attention to the fact that as perAlgenan national cUstoms o, pressly confirms his unconditional and irrevocable consent to the possible carriage of the

regulation n 79-07 and 98-10, cargo shall be auctioned by customs without any notice if goods on the deck of any vessel.

Merchant fails to take delivery within 4 months and 21 days from the date of discharge.

RECEIVED by the carrier from the shipper in apparent good order and condition (unless otherwise noted herein) the total number or quantity of Containers or other packages or units
indicated above stated by the shipper to comprise the cargo specified above for transportation subject to all the terms hereof (including the terms on page one) fram the place of receipt or
the port of loading, whichever is applicable, to the port of discharge or the place of delivery, whichever is applicable. Delivery of the Goods will only be made on payment of all Freight and
charges. On presentation of this document (duly endorsed) to the Carrier, by or on behalf of the holder, the rights and liabilities arising in accordance with the terms hereof shall (without
prejudice to any rule of common law or statutes rendering them binding upon the shipper, holder and carrier) become binding in all respects between the Carrier and Holder as though the
contract contained herein or evidenced hereby had been made between them.
All actions against Carrier under the contract of Carriage evidenced by this Bill of Lading shall be brought before the “Tribunal de Gommerce de MARSEILLE" and no other Court shall have jurisdiction with
regards to any such action. Actions against the Merchant under the contract of Carrlage evidenced by this Bill of Lading may be brought before the "Tribunal de Commerce de MARSEILLE" or, in Carrier's
sole discretion, in another court of competent jurisdiction.
In witness whereof three (3) original Bills of Lading, unless otherwise staled above, have been issued, one of which being accomplished, the others to be void.

(OTHER TERMS AND CONDITIONS OF THE CONTRACT ON PAGE ONE)

! SIGNED FOR THE CARRIER CMA CGM S.A.

PLACE AND DATE OF ISSUE  BARCELONA - MIMAR2012 'Ry ~11A CGM IBERICA SA.U.
AN ' as agents for the carrier CMA CGM S. A. MS/Z_
“APPLICABLE ONLY WHEN THIS DOCUMENT IS USED AS A COMBINED | S
TRANSPORT BILL OF LADING | BLLARA CMA CGM - printed by www.stic-france.com - 1240
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ISOLTUBEX ESPANA, S.L.

Avda. del Cid, 4

46134 Foyos (Valencia)

Spain

Tel: +34 961493252 :

Fax: +34 961492761 DATE: 12th March 2012

L/C N2. 202CD120387738

CERTIFICATE OF CONFORMITY

Dear Sirs:

We, ISOLTUBEX ESPANA S.L., declare that the MULTILAYER PIPES FOR THE
CONVEYANCE OF HOT AND COLD WATER UNDER PRESSURE. PLASTIC
POLYMER/ALUMINIUM(AL)/POLYETHYLENE PIPES TEMPERATURE RESISTANCE(PE-RT)
are manufactured according the standard UNE 53960:2002 EX and they have the
AENOR PRODUCT CERTIFICATION we also declare that the BRASS FITTINGS are
manufactured according the standard EN1254-3.

Foyos 12" MARCH 2012

SIGNATURE

ORIGINAL
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The semi structured interview to the ‘Algeria Gulf Bank’ employees.

Of Tlemcen

As it is declared by the responsible of bla@k you are going to receive special

English training programme which will take placeparallel as your working times.

The present interview will seek for your needs &velop business vocabulary to

succeed in your career. | would be highly appredaif you could answer my

guestions
1- Age ]
2- Your job experience()
3- What is your position in the bank?
4- What is your qualification?
5- Did you have English courses at university?
Yed ] No (]
6- Do you use English at work?
Yes( ) No ()
7- Is English necessary for your occupation?
Yes( ) No ()
8- Do you think that knowledge of English helps you doaduate in your
occupation?
Yes( ) NC
9- Are you doing anything in order to enhance yourlEhdevel?
Yes(] Nd_J

If yes, SpecCify please.........cooviiiiiii i

10-The bank is preparing to offer you courses in EfglDo you see this kind of

English training programme as?
Necessary ) Useful ] Not necessary( ]
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11-Are you prepared to attend these courses in addito your work
commitments?
Yes () No )
12-Classify these needs according to their presengeunreal life business work.
Writing business reports.
Answering e-mails, faxes, Outlook.
Attending international conferences.
Participating in meetings with foreigner partnessng English.
Listening to business news in English.
For speaking to foreigner partners
13- What are your lacks when using English in a bissremntext?
Lack of fluency when speaking
Lack of understanding words meanings.
Lack of finding suitable business vocabulary.
Lack of writing skills in business contexts (wrgietters, memos, Cvs...)

Lack of communicating in Business English.

Juduudu 0o oo U

Lack of grammar rules and correct use of tenses.

14- Do you consider business vocabulary as an itapbrlanguage ability to

communicate in business English?

Yes () No (]

15- How often do you face business vocabulary ur gkaily work?
Always (] sometimes(__] rarely ()

16- Do you understand every word you face?

Yes (] No (]
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17- What is the suitable way in your opinion torkethis type of vocabulary?

Learn it by heart from dictionaries. (]
Read texts then explain difficult words. ()
Practice it through communicative activities sucls dialogues and

conversations. ()
Translate the words then remember its explanation. [ ]

18- Do you see using communicative activitieketon business vocabulary as?

Suitabld__] téaitable ()

Thank you very much for your kinelp.
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L’interview des employés de la banque « AGB » de &incen.

Le responsable de la banque a déclarédase#é de poursuivre un programme
de la langue Anglaise pour les employés de la bampagu rapport a son importance
dans le domaine des affaires. La présente interesvadésignée pour une analyse des
besoins dont le but est de connaitre I'importanee développer le vocabulaire

spécifique pour réussir dans le domaine du business

1- Age )

2- Votre expérience dans ce domained__]

3- Votre position dans la banque?

5- Avez-vous étudié la langue Anglaise a l'université

OuiNon (] ]
6- Utilisez-vous I'Anglais dans votre profession?
OuiNon (] -l
7- Considérez-vous que la langueAnglaisesoit néaesdans votre occupation?
oui [ Jn )
8- Pensez-vous que la connaissance de I'Anglais amesa graduer dans votre
poste?
Oui (] Non ()
9- Suivez-vous des formations pour améliorer votreaivd’Anglais ?
Oui ) Non J

Si OUI, SPECITIEZ SVP. ittt e e e e e

10- Quelle est votre vision envers la formation d'Aaigl préparé par votre
banque?

Nécessaire [ ) Utile [ ) Inutile ()
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11-Etes-vous prét (e) d’assister a ces cours en @wos heures de travail?
OuiNon ) J
12-Classez ces besoins par rapport a vos activitésgprmes.

(Pourquoi vous avez besoin de cette langue)

- Ecrire les rapports de business en Anglais

- Répondre aux e-mails, faxes, Outlook.

- Assister aux conférences et aux colloques inteynatix.

- Participer aux réunions avec des partenairesgdraren utilisant I’Anglais

- Ecouter les informations des affaires et de I'écoigoen Anglais.

Jutduuu

- Pour parler avec des étrangers (partenaires, €lient
13- Quelles sont vos manques quand vous utilisez I#4is9
(Cochez les réponses qui vous conviennent par raeppmtre occupation)

- Le manque de parler couramment

0

- le manque de comprendre le sens des mots (vocabgtnérale).

- Le manque de trouver les mots spécifiques qui @meant. (vocabulaire

U

technique)
- le manque de savoir écrire dans le domaine de éssifflettre de business,
memos, CV...) (écriture technique)

- le manque de communiquer dans le contexte de lassine

JUU

- le manque de connaitre les regles grammaticalassage des temps.
14- Considérez-vous que la connaissance du vodebuspécifigue de business

comme un important élément pour communiquer datre Wimaine?

Oui (] Non ()
15-Combien de fois vous étes en face de ce typochbulaire dans vos activités?
Toujours () Des fois ([ JRarement )

16 comprenez-vous les termes de business qui pelwpmparaitre dans vos
activités quotidiennes?

oui () Non (]
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17- A votre avis quelle est la méthode appropriéarpapprendre ce type de
vocabulaire?
- Apprendre les mots par coeuf_]
- lire les textes et expliquer les mots difficile_]
- Pratiquer les mots a travers des activités commatimesex. dialogues,
conversationd__

- traduire les mots et se rappeler de leurs exphinati )

18 Comment vous considérez les activités commuwmesatpour apprendre le

vocabulaire des affaires en Anglais?

Appropriées () Non appropriées )

Merci d’avoir participer.
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ESP Teacher Questionnaire

| am conducting a research to investigagelthsiness English learners’ needs to
develop specialized business vocabulary in thenking contexts in order to succeed
in their careers using the communicative approach method of teaching. As an EFL

and ESP teacher your opinion is highly appreciatetis research.

1

What is your degree?

Licence ] Magis Doctorate ()

2- What is your status at the university?
Part-time teache ) Full-titracher (]
3- Your experience in teaching English (years) :
General English ] Specifiegksh ]
4- Did you have any ESP training before?
Yes ] No ]
5- Have you taught Business English to occupatioraahlers before:
Yes ] No ]
6- Do you find some difficulties when explainingethEnglish course in the
specialfield?
Yes ] No ]
[T y&S SPECITY WRY ...

7 -Are you doing anything to improve your krledge in the subject field?
Yes ] No ]

If yes identify them ... e

167



Appendices

8- What are the kind of materials do you usually wsgaur teaching?

9- As an ESP teacher, do you consider teachingnessivocabulary as

necessary to achieve business communication goals?

Yes L b ()

10-Do you follow the principles of the communicatiapproach in your
teaching?

Yes () No (]

11- To what extent do you see learning businessaludary through

communication will be successful?

12- Do you think communicative activities will magite business learners?

Yes () No ]

IFYES SAY WNY ..o

13- As an experienced teacher in this domain wbatali suggest to make BE

learning more efficient?

Thank you for your cooperation!
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Résumé

L'objectif de cette recherche est de refléter l'ortance de I'acquisition du vocabulaire
spécifiqgue des affaires en Anglais. Ce dernier pér®s employés de la Banque du Gulf
Algérie a Tlemcen d'éviter les problemes de commations rencontrées dans leurs
domaines de travail. D’apres I'identification earfalyse des besoins les résultats ont montrés
gue la majorité des employés ont besoins d’étddieglais des affaires pour améliorer leurs
répertoires de vocabulaire spécifiqgue. La préséhide propose quelques suggestions pour
ameliorer 'enseignement de cette branche en Adgdéin programme établi sur I'approche
communicative a été élaboré pour aider les emplayé&tudier I'Anglais et acquérir le
vocabulaire des affaires en I'employant dans des similaires en relation avec leurs

occupations.

Mots clés: Anglais a but occupationnel, Anglais aéfaires, identification et analyse des
besoins, vocabulaire spécifique, élaboration dogmmme, I'approche communicative.

Abstract

The aim of this research is to show the importasfcgpecialized business vocabulary for the
Algeria Gulf Banc employees in Tlemcen to avoid uniderstanding and breakdowns when
communicating in a business context. From the nebzigification and analysis, it has been
shown that the majority of the employees need aonlé=nglish as they also suffer from the
lack of specialized business vocabulary. Accordingbme suggestions have been proposed
in order to improve the teaching of Business Ehgirs Algeria. In addition, the design of a
sample syllabus based on the communicative apprhuasteen designed. Its aim is to enable
AGB employees learn English communicatively andu@regspecialized business vocabulary
by employing it in different situations similar tioeir occupations.

Key words: EOP, BE, needs identification and ansJyspecialized business vocabulary,
syllabus design, communicative approach.




