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                                                                                    Abstract  

 

The present study investigates the different psychological problems encountered by students 
when speaking a Foreign language in the department of English at Abou Bakr Belkaid University 
of Tlemcen. It aims to realize two main objectives. First, it aims to explain the causes that lead to 
students' foreign language psychological barriers and hinder their speaking performance. Second, 
it aims to investigate the effective strategies that teachers and learners can use in order to 
reduce these obstacles and enhance students' foreign language speaking performance. 
Additionally, the research depends on one research instrument to collect data; questionnaire that 
was addressed just to 15 first-year EFL students because of covid19. The research reveals that the 
majority of students experience the effects of ever psychological barriers. In addition, low self-
confidence is the most capable problem in hampering students' oral communication. Thus, the 
results illustrate different ways to tackle and minimize the psychological factors, hence, achieve 
better performance in oral production in particular and enhance the learning of English in 
general. 
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General Introduction  

Learning a foreign language requires knowledge of every little detail related to the grammatical, 

social, and cultural standards by which the learner can produce correct utterances in the target 

language. Since the practical function of any language is to communicate its oral aspect should be 

given more attention and consideration. It seems hat the fact of speaking a language fluently 

implies that all the other linguistic domains of that same language (phonetics, grammar, and 

semantics) have been mastered by the learner, and proves that he/she can use them adequately in 

real-life situations. 

Therefore, teaching how to communicate orally in FL which is the talking point of this study 

plays an important role in the classroom. It offers learners the chance to improve their oral 

proficiency through teachers effective strategies and different speaking activities, discussions, 

role-play, interview, conversation, that promote learners’ weaknesses. In this sense, EFL first- 

year learners at Tlemcen university are regarded as a core of research because they can hardly 

engage in the oral classes because of the negative influence of some psychological barriers to 

their desire to speak English. Besides speaking difficulties among EFL learners including 

fluency, pronunciation, and vocabulary, it thus appears to be a challenging task for them to 

become fluent and autonomous. 

The objective of the study  

   This study aims to identify these hampering and effective factors behind such a failure, try 

to propose solutions to the problem, and give suggestions that converge to meet one central 

point leading to fruitful results. Nevertheless, this research will be dealt with the psychological 

obstacles because the purpose is to highlight an attempt to show the extent to which these factors 

among many others, nay have a great impact on the process of learning foreign language 

general, and developing the learners' oral performance in general. 

      The thesis relies on two main questions which are: 

1) Do psychological barriers affect learners' speaking communication? 

2) What are the appropriate solutions to overcome these psychological barriers to help to 

improve learners' oral production?  

The research questions led to formulate two hypotheses:  

1) Yes, psychological barriers may affect learners' speaking communication. 

2) By using motivational strategies, the learners' fluency and autonomy may be improved
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      This study intends to investigate the impact of the psychological factors, namely anxiety, 

shyness, low self-esteem, and low self confidence, and how it plays a crucial role in developing 

the capacities of learners in terms of speaking skills. It also aims to sensitize the students about 

the importance of reducing these issues to achieve certain goals they want to reach and to raise 

teachers' awareness of the influence of psychological factors on the success of the students' 

speaking skills. 

     This case study relies on the descriptive method because one wants to describe the relationship 

between the speaking skill and some psychological problems that hinder learning English. The 

data is collected via one main research instrument: the students' questionnaire. This latter is 

directed to EFL first-year LMD students at Tlemcen University, to collect various points of view 

concerning the psychological obstacles and their impact on the language learning 

     This dissertation consists of three chapters. The first chapter is about speaking in language 

learning; this part is devoted to the speaking skill, including the definition of speaking skill with 

its components. Moreover, this part highlights the speaking activities. Also, it tackles the terms 

fluency and autonomy in speaking. In addition to the difference between communication, 

discussion, and interaction in speaking. Finally, the researcher cast light on some strategies and 

techniques for a successful speaking course to improve the learning process. 

       The second chapter deals with the main psychological problems that affect learners' oral 

communication. It tackles first the psychology of learning, then it discusses the effect of some 

psychological factors on learners' oral communication by mentioning their types. Besides the 

possible solutions to overcome these issues to reach and develop English language learning. 

     The third and last chapter is the practical side, it tackles tools to collect data, and it includes 

students' questionnaire. Also, it deals with the analysis of results gathered through the students' 

questionnaire, besides the population and sampling and it provides recommendations for both 

students and teachers. 
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Chapter One: Speaking in the Language Learning   

1-Introduction 

      The goal of teaching and learning English is to use it as a tool of communication and for 

further studies. Thus, the ability to speak English is one of the essential skills since it is the basis 

for communication and the most difficult for learners because it is used for interacting, thinking, 

and learning the language. Through speaking, students learn words, develop vocabulary, and 

acquire the structure of the English language as important components of learning. This chapter 

will be introduced the speaking definition, its components, and available classroom activities that 

are used to facilitate speaking English, finally, we will shed light on some strategies that are used 

for developing students’ abilities in speaking English fluently and autonomously. 

2-Defining Speaking  

 
       Reviewing previous research related to defining speaking, it was noticed that two main 

approaches are adopted to define speaking, the bottom-up and the top-down approach. Explaining 

the bottom-up view, Bygate (1978: 5) points out that traditionally the focus on speaking was from 

a motor perspective skills. Within this context, speaking is defined as the production of auditory 

signals designed to produce differential verbal responses in a listener. It is considered to combine 

sounds systematically, according to language-specific principles to form meaningful utterances. 

This approach is adopted by audio- lingualism. Eventually, in terms of teaching speaking, the 

bottom-up approach suggests that we should start with teaching. 

      The smallest unit-sounds and move through mastery of words and sentences to discourse 

(Cornbleet&Carter, 2001:18). 

    Altimatively. Bygate (1988:23) advocates adopting a definition of speaking based on 

international skills which involve making communication decisions. This is considered a top-

down view of speaking. 

       Adopting this view, Ecard& Kearny (1981), Florez (1999), and Howarth (2001) define 

speaking as a two-way process involving a true communication of ideas, information, or feelings. 

This top-down view considers the spoken texts the product of cooperation between two or more 

interactants in shared time, and a shared physical context. Thus, proponents of this view suggest 

that rather than teaching learners to make well-formed sentences and then putting these to use in 

discourse we should encourage learners to take part in spoken discourse from the beginning, and 

then they will acquire the smaller units ( Nunan : 1989). 
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    Attempting to elaborate more on the interactive nature of speaking, Burns& Joyce (1997) and 

Loua (2004 : 2) define speaking as an interactive process of constructing meaning that involved 

producing, receiving, and processing information. It’s form and meaning are dependent on the 

context    in which it ioccurs, including the participants themselves, the physical environment, and 

the purpose for speaking. It is often spontaneous, open-ended, and evolving. However, speech is 

not always unpredictable. Language functions that tend to recur in certain discourse situations can 

be identified. 

     This latter approach is adopted in the current study and speaking is defined as the learner’s 

ability to express him/ herself orally, coherently, fluently, and appropriately in a given meaningful 

context. 

  

3-Components of Speaking 

    To speak the language fluently and accurately, students should practice the language frequently 

as much as they can because « practice makes perfect». Every language is made up of different 

parts and components that people rely on to understand the language. The components are what 

aspects influence how well people speak the language. Speaking is a complex skill because it has 

five different and interrelated components: pronunciation, grammar, vocabulary, fluency, and 

comprehension 

★ Pronunciation  

 
    It is a way for students to produce clearer language when they speak. It deals with the 

phonological process that refers to the components of grammar made up of the elements and 

principles that determine how sounds vary and pattern in language. There are two features of 

pronunciation; phonemes and suprasegmental features. From this statement, we concluded that 

pronunciation is the knowledge of studying how the words in a particular language are produced 

clearly when people speak. In speaking, pronunciation plays a vital role to make the process of 

communication easy to understand. 

 

★Grammar 

 
    It is needed for students to arrange a correct sentence in conversation. It is in line with the 

explanation suggested by Heaton (1978: 5) that students' ability to manipulate the structure and 

distinguish appropriate grammatical forms is appropriate. The utility of grammar is also to learn the 

correct way to gain expertise in a language in oral and written form. 
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★ Fluency  

 

     Investigating, describing, and findings ways of improving fluency in learner language have  been 

 

the  subject of many linguistic and didactic studies, one of the reasons certainly being that  the 

 

great majority of the language learners aim at speaking a language fluently. In ELT contexts, fluency  
 
has been widely used in contrast to accuracy as a distinctive feature of overall language proficiency. 

Here, it refers to the “effectiveness of language use within the constraints of limited  llinguistic  

 

knowledge”( chambers 1997: 536). Language researchers have offered countless different  

 

aspects  that contribute to defining fluency as an overall oral proficiency in speech. However,  

 

previous research on fluency has also shown that describing the linguistic substance of fluency  

 

“with a degree of consensus is notoriously difficult” ( Hasselgren 2002: 147). This is because  

 

firstly, various definitions of the concept of fluency co-exist and, secondly, fluency is an  

 

epiphenomenon to which many individual factors contribute. 

 
    In addition, fluency is the ability to read, speak or write easily, and smoothly, in other words, the 

speaker can read, understand, and respond to a language clearly and concisely while relating 

meaning and context. Fluency progress with learners’ levels from beginning to advanced 

readers and writers. Teachers pay more attention to meaning and context and are less concerned 

with grammatical errors learners’ fluency appears through classroom activities, role play, 

speeches, communicative activities, and games. Learners should balance accuracy and fluency. 

★Vocabulary 

 
    It is the appropriate diction that is used in communication. Without having a sufficient 

vocabulary, one can not communicate effectively and express their ideas in both oral and written 

form. Having a limited vocabulary is also a barrier that precludes learners from learning a language. 

Without grammar, very little can be conveyed, without vocabulary nothing can be conveyed. So, 

based on this explanation, the researchers concluded that without mastering vocabulary 

sufficiently English learners will be not able to speak or write English properly. 

★Comprehension: 

 
      It is an important aspect of speaking to avoid misunderstanding happening between the speaker 

and the listener which causes communication breakdowns. According to Richards (2008 : 4) 

“Comprehension is viewed as a process of decoding”. Understanding what the others are saying 
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helps the listener interpret the meaning correctly and comprehension does not depend only on 

linguistic aspects but also on social and cultural aspects of the language plus the knowledge of the 

participant’s backgrounds. 

 
4-Speaking Activities  
   

     Creating interaction and communication between students is one of the goals of the oral class 

because it improves students speaking skills so that they can express themselves, using English 

appropriately based on social and cultural contexts. In addition, to achieve the student’s goal,  

teachers need to apply different teaching activities and techniques in the foreign language 

classroom discussion. The choice of these methods depends on the type of learner’s motivation and 

confidence in learning a new language, and their abilities to speak English appropriately. 

 

     ★Discussion 

 

    It is a popular and useful form of classroom interaction. Thus, the objective of this activity is 

to develop learners speaking abilities. The topic is controversial to open different students’ 

perceptions, attitudes, and interpretations. Learners participate in the choice of the topic to express 

their personal opinions and ideas. Since discussion is the common activity used in the oral skills 

class, the students are allowing expressing their opinions and share their knowledge about the topic 

of discussion. This type of activity helps learners to learn new words, and vocabulary and reduce 

their shyness and anxiety in speaking English. 

  To sum up, the discussion is important for foreign language learners to measure their speaking 

ability and to provide them with the opportunity to give different arguments and opinions about 

the topic. Students share their ideas, give responses, and exchange knowledge with their 

classmates as well as listen to others, ideas with logical and responsible arguments. Consequently, 

using this type of activity can help to develop the student’s level in speaking as well as paves the 

way for them to engage in oral expression freely without any fear. Consequently, using discussion 

in the classroom is hopeful for students’ achievement and progress. 

★Conversation 

 

     Conversational activities are based on a set of selected topics that are negotiated and shared 

with learners. Useful conversational routines (closing and opening formulas, interrupting, asking 

for clarification) and helpful communication strategies ( paraphrasing and reformulating, using 

vague language and hesitation fillers) should be taught and practiced to give students the 

appropriate devices for successful communication (Alksendrzak : 2011) 
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   The conversation is another sort of activity where students discuss different topics with their 

classmates in various forms. Therefore, conversation and discussion between students help them 

to ameliorate vocabulary and raise their motivation as well as acquire words, and sentences of the 

language. As a result, the conversation takes part in the foreign language classroom where 

students present and express their ideas. Thus, it is helpful for them to show their opinions without 

any fear since all of them are in the same medium of learning from their    mistakes. 

  ★ Interview 

 

    Students can interview on selected topics with their classmates. It is a purposeful idea that the 

teacher provides a rubric to students to know what kind of questions they can ask or what 

technique to follow. Thus, students should prepare for their interviews. Conducting interviews in 

the classroom gives students a chance to practice their speaking ability not only inside but outside 

also. (Friederike : 1985) 

    It seems that an interview is a sort of question prepared by students in form of recording or face 

to face. Moreover, the teacher gives his/ her students questions to discuss. Thus, an interview helps 

students practice their English ability to improve their level of speaking English. It allows them to 

become more socialized and attracted to other people. So, providing foreign language classrooms 

with this kind of activity is successful for learners to reduce their shyness and raise their motivation 

during the oral session. 

 ★Role Play  

 
     Another way of developing students' speaking is role play. The students pretend they are in 

various social roles and play activities. The teacher gives information to the learners such as who 

is and what they think or feel. Thus, he/ she can tell them «you are Ali, you go to the doctor, and 

tell him what happened last night». Moreover, role-play allows learners to practice English ( 

Harmer, 1984:12). 

      Summing up role play is an activity used in advanced levels where students play different  

roles in the session related to the choice of the topic. Providing learners with the instructions from 

their real-life situations such as acting play is significant because it raises their motivation and 

awareness to practice English in a social and educational context. 

 

5--Speaking Fluency 

 

     Christopher Hill (2020) mentioned a brave definition of fluency, “fluency in any language is 

the ability to be able to hold a conversation with confidence, to use the correct words and 

combinations accurately”. Many people who start to learn English either give up or fail to 
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become fluent. In this case, they can speak English and get by, but they find it difficult to hold 

conversations and often make mistakes or misunderstood words spoken to them. This makes 

learning English even more difficult and leads to frustration and upset. Fluency does not happen 

overnight, but it can happen, in this context, Christopher Hill said: “Most learners can 

ncontextieve fluency because they are not immersed in English and because learning how to 

converse in English naturally actually involves a serious amount of the 

practice and motivation ”. 

What a learner needs to do is banish the idea that fluency is impossible from his/her mind. It might 

seem like staring at the impossible in the face right now, effectively looking at climbing a 

mountain with little experience, but as you begin the learning process you are taking baby steps 

towards your final destination. Yes, fluency is difficult, and many learners don’t achieve it, but 

that is not because it is impossible. Their failure to become fluent is down to a lack of time and 

effort. 

“The best advice I can give is not to rush yourself, and to allow the natural learning process 

to take hold. If you are someone who learns slower and prefers to absorb as much information 

as possible and go with that. If you want to achieve faster results, put in the time and practice 

and you will achieve what you desire” 

6--Speaking Autonomy  

 
  One of the key themes in the field of foreign language learning for more than twenty years is 

learner autonomy which has already been an important term in the field of EFL; the term theory 

in language learning has been essentially concerned with the organization of formal education. It 

has a history of approximately four decades( Benson:2010).“It is true, of course, that we recognize 

autonomous learners by their behavior”.( little:1991) 

   Autonomy has a great amount of interest in individuals’ life, especially in learning. Since it  

permits students to control their learning by giving them several opportunities to express 

themselves and develop their skills in learning. 

   Learners who  have this capacity of being autonomous are motivated and well-formed students 

and have the desire to learn independently. 

   Autonomous learners are those learners who are involved in making the classroom decisions in 

addition to setting goals and then selecting materials that lead to great success in learning. Another 

important element that justified the importance of autonomy is the use of ICTs which are the basis 

of that concept; familiar students wi these technologies are automatically updated and active 

students. 
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    Learner autonomy is a very important idea whether at the level of theory or practice where both 

teachers and learners have the opportunities to be involved in the teaching-learning process 

7- Communication, Discussion, Interaction  

One of the goals for most EFL learners, especially for novice ones is to become fluent speaker or 

to acquire speaking skills. Therefore, foreign language teachers should encourage learners to 

communicate and interact with each other and discuss different topics inside and outside the 

classroom. Thus, it is important for teachers to do efforts in order to facilitate student development 

of English speaking ability. To do so, they need to give students communication tasks, soeaking 

activities and effective instructions. 

A-Communication 

It refers to the act of sharing information. This usually takes place     beetween two people or more. 

Language is usually considered one of the means through which we communicate with another, it 

allows is to convey a message effectively. However, communication is not confined to language 

alone. It can even be achieved through images 

, gestures, symbols, ..etc. This highlights that communication encapsulates a broad area.  

 

B- Interaction 

 
    Interaction refers to acting a such a manner to affect others. This is believed to be reciprocal. 

Interaction does not always have to be through language; it can be even through gestures. 

However, the viral feature is that there should be a clear response to the diction, for example, 

imagine a situation where you are waiting for a bus at a bus stop, and the person next to you smiles 

at you if you also respond with a smile, this becomes an interaction. 

C- Discussion: 

 
     A pedagogical approach is used to promote knowledge communities building in the form of 

dialectical conversations and through drawing on the multiple perspectives of the participants in the 

discussion and their unique experiences and knowledge contributions. 

   So, from this, it’s notable that communication is the act or fact of communicating anything; 

transmission. And, the discussion is a conversation or debate concerning a particular topic, while, 

interaction, is a broader term. However, communication is a part of the interaction. 

8- Successful Speaking Course: 

      Although students have difficulties in the oral English class, the educators and psychologists 

seek to provide classroom speaking courses with effective strategies that help learners to reduce 

some of these obstacles. In that respect, we should reflect on the teacher’s role and what they can 

do to be successful with their learners. He/she needs to realize the student’s needs, fruitful 
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solutions that aid them to develop their speaking abilities. In this direction, there are two 

appropriate questions that the teacher should think of what to teach and how to teach. 

  First, to improve students speaking skill or which features they need to develop, different 

instructions must take into account. Goodwin (2001:118) offers goals for pronunciation, 

communication, and interaction to increase the student's motivation. Learners should be able to 

speak English and listeners need to understand the intended message. They also need to be 

successful in a specific communicative situation to gain high confidence in their ability to speak. 

( Bétsabè:2011).  

   Lazaraton (2001) said that oral communication is based on four competencies, grammatical, 

sociolinguistics, discourse, and strategic competence. Therefore, learners should develop all these 

dimensions to acquire a high oral level of speaking English. Many researchers are analyzing the 

basic problems that foreign language learners face. As a consequence, the success of oral 

communication relies on using the four competencies in the oral course. Grammatical competence 

helps students acquire the structure of words and sentences as well as develop his/her vocabulary. 

Sociolinguistic and cultural aspects of language for making learners understand the intended 

message made by the other speakers. Thus, discourse and strategic competence for making the 

session comprehend and useful. Finally, providing the classroom with facial expressions and 

slangs is important in creating interaction among learners. 

   Second, teachers need to adopt a theoretical perspective based on a linguistic approach. 

According to Goodwin (2001)“ words in teaching pronunciation and classroom instruction are 

significant because it enables learners to understand and speak English, build their confidence in 

communication situations, and help them to monitor their speech ”. 

   Thus, pronunciation, exchange of knowledge in classroom discussion, and provide sessions with 

socio-cultural and interpersonal contests are helpful to developing students' abilities in speaking 

English. 

   Be included, in the traditional classes, the teacher's focuses on teaching traditional English on 

the production of the sound and the construction of organized sentences whereas within 

communicative approaches, the interaction and the emergence of technology tools as well as the 

role of teachers in creating friendly atmosphere help learners to develop their English level. 

Therefore, a successful classroom moves out from a traditional view to the modern one where the 

objective is also in using the four competence, communicative strategies, and effective tools. 
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1-9- Conclusion  

   Teaching speaking is an important area in the learning process because it helps learners to 

develop their abilities in speaking English. In this chapter, the researcher focus on speaking as a 

productive skill, and the effective instructions that teachers used in the oral course. Moreover, the 

researcher also pays special attention to the strategies and classroom speaking activities that help 

learners to be able to express themselves freely and confidently.  
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Second Chapter: Main Psychological Obstacles that Affect Learners’ Oral Classroom 

 
1-Introduction: 

 
   Since success or failure in second language learning or any foreign language learning(SLL/FLL) 

depends on learners’ variables, this chapter links EFL learners’ psychology and their participation 

in LC oral classroom activities. It discusses how much the psychological factors influence learners’ 

engagement in the OE classroom activities and therefore, their English oral proficiency. 

  First, this chapter reviews literature about how human beings learn in general and FLL in 

particular, second, some psychological factors that affect learners’ oral communication are 

mentioned and discussed. To come to the end, teaching effective learning strategies to help FL 

learners to overcome their psychological problems is very importantly included. 

 

2-Psychology of Learning: 

       Psychology in the 1969s was marked by an awareness of the need to relocate the individual 

to the center of their development to become the focus of the teaching and learning scene. This 

new perspective meant a shift in learning from acquiring patterns in linguistic behavior through 

drills, repetition, and reinforcement by the teacher to the construction of linguistic knowledge in 

a dynamic social context. The individual has become perceived as a contributing and a role player 

in this development. This awareness has been, in a larger context, influenced by the shift from 

positivism to constructivism. Positivism views knowledge as an accurate reflection of the objective 

reality that can be discovered and taught whereas knowledge from a constructivist perspective is 

a reorganization and restricting of experience. It means that it can not be taught because it is 

unique to every individual(Candy 1989), constructivism in learning implies that learners 

participate in their development as they construct their learning. Experiential learning emerged as 

a later development of the humanistic trend in psychology and learning. The behavior of the 

learners becomes less important than the experiences and insights. Kelly claims that: "it is not the 

events and texts themselves that are ingrained in his( the learner) memory but the object of his 

attention"(1955: 35). The belief is that development and growth happen through experience and 

it is the reflections of the learners on their experiences that enable them to develop. 

 
3-Psychological Factors that Affect Learners’ Oral Communication: 

 
   Psychological factors include cognitive processes that can produce meaningful and 

grammatically correct sentences from grammatical structures including processes that make 

expressions, words, and writings, Ellis (2003) stated that psycholinguistics is the study of mental 
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structure and process involved in the acquisition and use of language. In addition, 

psycholinguistics is a science that discusses the process of acquiring and using language. 

   In the process of acquiring and using an EFL, there are so many factors that affect learners that 

make it difficult for them to be successful in using English. Brown (2001) claimed that no 

successful cognitive or affective activities can be carried out without some degree of self- 

confidence, knowledge of yourself, and belief in your capabilities for that activity. 

    Psychological factors become important and influential elements which give a great impact on 

how the students acquire foreign languages, particularly in the speaking area. Harmer (2007: 

345) stated that the students are often reluctant to speak because they are shy and they are not 

predisposed to expressing themselves in front of other people, especially when they are being 

asked to give personal information or opinions. Frequently, too there is worry about speaking 

badly and therefore losing face in front of their classmates. 

 
★Anxiety: 

 
   It is a natural psychological aspect that contains feelings of fear that sometimes can not be 

controlled. Foreign Language Anxiety (FLA) seems to occur very often in the process of language 

learning. Students can not neglect the existence of being afraid and have great tension when they 

think of foreign languages. In addition, there is also a possibility of losing face and accepting 

ignorance from people who speak a foreign language if their speaking can not be understood or is 

not acceptable. 

   Horwitz et. al, (2001) stated that among other effective variables, anxiety stands out as one of 

the main blocking factors for effective language learning. In addition, paying attention to this 

factor of learning should also be taken into consideration. Anxiety about speaking a foreign 

language can affect students’ performance. It can influence also the quality of oral language 

production and make individuals appear less fluent than they are. The definition above suggested 

that the teacher should make attempts to create a learning atmosphere that gives students more 

comfortable situations in their learning activities. 

   Anxiety appears from the student’s inner feelings spontaneously when they are speaking 

English. For the instance, if the students believe that other students are smarter than their 

classmates, this phenomenon would be disturbed their psychology, and as a result, students’ 

willingness in speaking will be down. Attitude in speaking activities is very important, based on 

context have to choose the appropriate attitude to get a good speaking situation. This attitude 
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involves evaluation by which to attack well or bad quality of some topics, an organization, or a 

person. Attitude contains a way of expressing feelings. For example, the student gives information 

about bad news but the information without expressiveness is sad, in this case, the information is 

not convincing. Juhana et. al, (2012) stated that :“found three main causes of students’ anxiety are 

communication apprehension, test anxiety, and fear of negative evaluation. Communication 

apprehension refers to the student’s ability to communicate in the target language.” 

    Students’ low ability in this aspect may cause an anxious feeling among many students. The next 

cause is to test for anxiety and deal with students’ fear of being tested. The last cause has to do 

with other students’ evaluations. In this study, often happen that the other student’s evaluation 

causes anxiety among students themselves. Liu et. al, (2007) stated that “the fear of being 

evaluated by their teachers is also another factor affecting students’ anxiety.” 

★Types of Anxiety: 

 
   Research on foreign language anxiety has identified three main types of anxiety: trait anxiety, 

state anxiety, and situation-specific anxiety which is one of the most well-known types of 

anxiety. First, trait anxiety refers to the global or general anxiety, learners’ permanent feelings 

of anxiety whatever the situation is. Trait anxiety means that this anxiety becomes a constant 

personality variable and a part of learners’ personalities who are always anxious whenever they 

feel threatening about anything (Brown, 2000). Another type is state anxiety which refers to 

feelings of stress and fear in learners’ experience when they confront a threat. It is temporary 

anxiety is a response to a stimulus that causes anxiety for example before a test,“ state anxiety, is 

experienced about sone particular act or event”. In addition, Eysenck (1992 : 128) said, “state 

anxiety increases the level of avoidance motivation, largely because of worry and other self-

concerned thoughts”. Situation-specific anxiety, In this type of anxiety, learners are anxious in 

specific situations, it is a constant feeling of anxiety when confronting a particular situation 

when learners are asked to do things. For example, presenting, discussing, or taking an 

examination of those situations provoke anxiety. 

 
★Self-Esteem: 

 

  Self-esteem is a powerful human need. It is a basic human need that makes an essential 

contribution to the life process ; it is indispensable to normal and healthy development ; it has 

survival value. Rubio (2014) said that“ self-esteem is an abstract feeling and personal judgment 

of worthiness that a person has in their attitude. It is a feeling which can only be felt and can not 

be seen and it is a kind of feelings related to one’s self as to who one is. Personal opinions are the 
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spirit of self-esteem.” 

    Lathifah (2015) defines self-esteem as “an individual’s beliefs about themselves that keep on 

changing throughout their life as a result of experiences.” Similarly, the high and low self- esteem 

of students may affect their opinions and beliefs. Students with a low level of self- esteem are not 

able to analyze their performance, while students with a high level of self-esteem know about their 

weaknesses and strength (Braine, 2012). 

    Brown (2007) postulates that both intrinsic and extrinsic factors have their roles in the success 

of foreign language learning and self-esteem iI among intrinsic factors. Furthermore, Mruk (2006) 

points out that the lack of self-esteem is often the reason for many mental disorders, such as 

anxiety, difficulty in learning activities, lack of self-confidence, and depression. It has been 

observed that the success of many cognitive and effective activities depends on the degree of self-

esteem. Students with high global self-esteem are good learners of the language compared to 

students with low self-esteem (Lathifah, 2015). Furthermore, Dembo (2004) states that: support 

from one’s loved ones and teachers can be very helpful and raise the level of self-efficacy. 

★Types of Self-Esteem: 

 
   To understand the nature of self-esteem, researchers have identified three levels of self- esteem 

namely, global( general), situational, and task self-esteem. First, global self-esteem is a 

consideration of one's value across both time and various sutuatuobs. It represent the general 

assessment a person make about himself. Global self-esteem is an individual feeling of overall 

self-esteem which should be relatively stable over a while". Brown, Dutton, and Cook assert that 

" global self-esteem is most commonly used to refer to the way people characteristically feel about 

themselves ". 

   Brwn (2000 : 145) defines those two levels as follows, situational self-esteem is the kind of self-

esteem that concerns a specific situation or the subject matter, for example, in-home, work, and 

education…. According to Brown “…. It refers to one appraisal of a particular life situation…”. 

(2000 : 145). Task self-esteem refers to self-esteem that is related to a specific area of a situation, 

for example, in learning, some learners are confident in speaking the language while others are 

good at playing football or any other kind of task and skill in any aspect of life. 

 
★Self-Confidence: 

 
   It is one of the most significant factors studied by psychological researchers( Clèment, et. al, 

1975) to express " a powerful mediating process in multiethnic settings that affect a person's 
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motivation to learn and use the language of the other speech community" (Dornyeï, 2008). A 

straightforward definition of self-confidence is the amount of reliance one has on himself, I e., 

one's abilities. Self-confidence seems to be among the first steps to progress, development, 

achievement, and success. Additionally, self-confidence refers to the belief that a person can 

produce results, achieve goals, or complete tasks proficiently (Dornyeï, 2008). Accordingly, it  is 

also a building block for success throughout one's career and a key competency in the self- 

awareness cluster. 

    Furthermore, Nunan and Hyland (2003) suggest that there are three elements of confidence: 

 

★ Cognitive, I.e., the person’s knowledge of their abilities. 

 
★ Performance, I.e., the person’s ability to do something. 

 

★Emotional, I.e., the learner’s comfortable feeling about the former two aspects. 

 
   Having all this in mind, one may presume that a self-confident person is the one who would like 

to take further risks, placing himself in unfamiliar situations and examining his capacities in 

different contexts; in pIn particular, making mistakes does not prohibit him to increase his ability 

to learn. 

   One other significant dimension that is to consider when talking about self-confidence, is the 

symptoms interconnected with a lower level of confidence, there are two categories, emotional and 

physical symptoms. The emotional symptoms are as follows: apprehension, uneasiness, dread, 

feeling restless, a strong desire to escape, avoidance behavior, hypervigilance, irritability, 

confusion, impaired connection or selective attention, self-consciousness, insecurity, and 

behavioral problems. The physical symptoms are noticed through a racing heartbeat, chest pains, 

hot flashes, chills, cold and clammy hands, stomach upset, shortness of breath, sweating, 

dizziness, muscle tension or aches, headaches fatigue, and insomnia (Wiley 2003). 

   Learners with a certain amount of confidence are offered leadership and other responsibilities 

within groups. Ample opportunities automatically go to learners with a high level of self- 

confidence. In a word, success will be generally attributed to learners with high self- confidence. 

 
 ★Fear of Making Mistakes: 

 
     Fear of making mistakes becomes one of the main factors of students' reluctance to speak 

English in the classroom. Lastari et. al, (2008) stated that this fear is linked to the issue of 

correction and negative evaluation. In other words, this is also getting much influenced by the 
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student's fear of being laughed at by other students or being criticized by the teacher. As a result, 

students common stop participating in the speaking activity. That is important for teachers to 

convince their students that making mistakes is not a wrong or bad thing because the students can 

learn from their mistakes, In this case, the students feel afraid of the idea of making mistakes as they 

are worried that their friends will laugh at them and receive negative evaluations from their friends 

if they make mistakes in speaking English. Kurtus et. al, (2001) stated that the primary reason for 

fear is that students are afraid of looking foolish in front of the class and they are concerned about 

how other people will see them. The student who fears making mistakes in speaking English has 

been a common issue, especially in the English foreign language context. Middleton et. al, (2009) 

suggested that most EFL students are afraid to try o speak a foreign language they learn because 

they do not want to look foolish, and they are also worried about how they will sound and scared 

of talking silly and so on. 

★Shyness : 

 
    The majority of EFL students suffer from shyness at some point in the EFL class when they 

come across the need to speak in English. Tanveer (2007) states that speaking in public is the 

most common phobia that most people have and that it can be caused blankness, which is the 

reason why many students are unable to perform well in speaking English. When there is a time to 

give oral presentations in the class, shy students feel stressed and try to avoid presenting in front 

of their peers and teachers. It has been found that students’ shyness is embedded in their 

perception of their ability to speak the English language (Chinmory, 2007). To resolve this issue, 

Bashir, Azeem, and Dogar (2011) suggested that the teacher should guide students so that the 

feeling of shyness can be overcome and help them to understand that success or failure is a part 

of learning a foreign language. Therefore, this aspect of perception about the ability to speak in 

English needs to be focused on enhancing students’ speaking performance in EFL classrooms 

(Gebhard, 2000). Nakhalah (2016) reports that some learners are shy by nature and less confident 

because they are unable to speak English in front of or in the presence of their class fellows and 

teachers. Therefore, shyness plays a crucial role in and affects students’ oral performance in the 

English Language. 

★Lack of Vocabulary: 

 
     Vocabulary knowledge is one of the most important components of performance in a foreign 

language, especially in academic settings. Much research has been carried out on syntax and 

phonology whereas the word has been relatively neglected. However, teachers and learners 
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recognize the fact that to effectively use a language, knowledge of vocabulary is necessary. 

Around the 1980s, researchers started to claim the importance of vocabulary in foreign language 

learning. Studies confirm that learners feel the lexical deficit is the major problem during their 

learning and that they need to understand and explain their fascination with syntax. 

    Courtillon (1988: 147) said:“ the lexicon is the pivot of the acquisition from which syntax is 

organized and, later, the morphosyntax. That is easily explained by the fact that the lexicon, the 

important carrier of information contributes, with the intonation, to give learners quick access to 

communication”. 

   Moreover, Research on the strategies that learners use to acquire new words suggested that in 

any group of learners, a wide variety of strategies will be found. On the whole, however, better 

learners adopt a wide range of strategies for learning than less successful learners. Good language 

learners tend to take responsibility for improving their vocabulary, while less successful learners 

do not. Within this general framework, there are two main types of acquisition strategies: 

conscious learning and incidental learning. 

    A rather different approach to the acquisition of lexis is to study the way real language learners 

acquire the meaning of new words in context. The preferred method for studying this process is 

to use the «think aloud techniques» which learners usually do in pairs, discussing the possible 

meaning of unknown words that they have found in texts. These discussions are tape-recorded 

and transcribed, and then analyzed for evidence of conferencing. In general, the best work in this 

area shows that learners can infer the meaning of a sizeable proportion of the unknown words 

they meet in text. Good learners can use a wide range of contextual clues to work out what 

unknown words must mean. Less adept learners tend to stick with the surface phonological or 

orthographical clues and are less able to use clues provided by discourse structure, sentence 

structure and so in. Nation (1999: 32) has argued that “it is possible to teach learners good guessing 

strategies which can improve the number of words they can guess correctly”. 

 
4-Solutions to handle the Psychological Factors in Speaking English: 

 

    The problem of teaching English to learners, especially oral communication has not yet been 

solved. Many educators and researchers have proposed possible solutions to enhance speaking 

English to grant foreign language learners high confidence and motivation to reduce some of these 

obstacles and provide them with opportunities in the classroom to talk and express themselves. 

These mainly help them to decrease their fear, anxiety, and shyness, and then they will become 

more attracted to oral context. 
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   In teaching English, every teacher must choose a set of methods for enhancing students’ 

speaking. Actually, in the development period, the tutor seeks to provide their learners with 

modern technologies. The Internet communication tools must use in education, especially in 

speaking and teaching English. Speaking English through the web makes foreign learners willing to 

learn since it provides opportunities to create motivated learners, and an interactive, affordable, 

efficient, and flexible learning environment (khan, 2005,p. 104). Thus, according to him the 

development in technology and variation in the communication tools affect the educational 

domain. The use of video aids and visual tools influences positively students’ achievement. 

Therefore, the teacher muster use and very these tools in the oral session to help students to 

acquire vocabulary during the course. likewise, learners should explore technology by using 

communication instruments to improve their speaking by chatting with native speakers or creating a 

special group for discussion and exchanging their ideas in Englis. 

 
      Moreover, to help learners overcome their shyness and hesitation in speaking English, the teacher 

needed to allow them to talk about themselves freely. He/she encourages dialogue and discussion by 

asking questions, providing a debate in class, and making friendly relations with their students. 

Teachers must create an environment so that each student feels comfortable in expressing 

himself/herself. Besides, the teacher relationship is also important as he/ she helps them, correct their 

mistakes. He/she may be a suitable guide to developing their speaking level. 

    Then the teacher is interested in the entire students not only the prime ones but he/she also gives 

a chance to everybody to talk. 

   In addition, to improve learners speaking abilities. Morozova (2013,p. 5) sets possible tips that 

foreign language teachers and learners must take into account as the following: 

 The importance of reading books. 

 Give enough time to speak English and provide phonetic drills to students. 

 Use practical and effective strategies for students while speaking in English. 

 Develop confidence in the student to ask questions. 

 Arrange various classroom speaking. 

 Speaking English is developed through classroom interaction. 

 The emphasis on communicative competence may produce capable students for 

communicating in foreign languages. 

 Nevertheless, some authors assume that before helping students to develop their 

speaking ability, teachers should choose the materials that will interest students. 
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 Students can also practice English outside the class through language clubs and self- 

access centers provided by universities. 

 Teachers allow the students to talk about themselves to promote conversation. They 

minimize their shyness ad hesitation in speaking English. 

 Teachers must develop congenial and friendly relations with students. 

 
The researcher found that students can improve their English level by reading books at least 

one book  per month. Practice English with friends by using recording, chatting, and listening 

to the videos. Moreover, they can develop their pronunciation by listening to authentic texts, 

uttering words, and doing more practice in phonetic courses. Teachers should develop students’ 

self- esteem and self-confidence by creating a family atmosphere for discussion and providing 

them with learning strategies to raise the student’s autonomy. Besides, the association of clubs 

and group discussions are influential for exchanging ideas, and finally, opening debate and 

choosing interesting topics appropriately to be engaged to talk easily. Consequently, teachers 

need to plan lessons by asking their students some questions interrelated to the session for 

making them attractive and motivated in the course. Finally, changing the nature of the course 

based more on the interaction is important in reducing students’ difficulties in speaking English. 

 
 

2-5- Conclusion: 

 

     Speaking has been considered one of the four skills necessary for effective communication, 

especially in the classroom conversation where students interact in the classroom discussion. 

However, the problem of speaking is crucial due to the influence of the main psychological 

barriers such as anxiety, shyness, self-esteem, self-confidence, and lack of vocabulary that hinder 

students from speaking performance. Finally, possible solutions to reduce some of these obstacles 

were suggested to help foreign language learners to engage in classroom interaction.
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Chapter three: Methodology and Analysis of the Results 

1- Introduction  

     The third chapter deals with explaining and analyzing the data gathered during the research. The 

main data collection instrument employed was one questionnaire. In addition, it introduces the 

sample population and it provides the reader with some suggestions and recommendations for both 

teachers and learners. It proposes some roles that the the teachers should perform in EFL classrooms 

in order to help students reduce the psychological factors and furnish the students with the 

appropriate skills that he/she must use so as to have valid and reliable results. 

2-Methodology 

    This research used a descriptive method in order to realize our aim because psychological 

problems are hard to observe and can not be conducted by another. The descriptive method provides 

us with facts to identify the current situation of learning and teaching oral expression. The 

questionnaire is useful in gathering information, by asking different questions the researcher can 

collect many ideas. In order to collect the various points of view concerning our topic, one 

questionnaire was administrated for first-year EFL students in the English department of Tlemcen 

University. 

    The  representative population of this study is EFL first-year students at the English department 

of Abou Bakr Belkaid University, Tlemcen. Due to the pendamic of covid 19, the sample consists 

just of (15) students who are chosen randomly to be given this questionnaire.  
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3-Analysis of students' questionnaire: 
 
   The adopted questionnaire was administrated to (15) first-year EFL students at the department of 

foreign language at Abou Bakr Belkaid University of Tlemcen. It took over 15 minute to respond. 

 
Q1- What is your gender? 
 
   This question seeks to know the gender of the participants, either male or female. 
 

Gender N % 

Male 03 20 

Female 12 80 

Total 15 100 

Table3.1:Students' gender 
 

     -The table  shows that the majority of students (80 %) are girls, whereas (20 %) from the 

sample population represented boys, this means that girls are more interested in studying 

foreign languages.  

 Q2-What is your BAC stream? 

 

The objective of the second question is to know the BAC stream of every participant. 

 N % 

Literary 07 46,6 

Scientific 07 46,6 

Foreign lges 01 6,6 

Total 15 100 

   

Table 3.2:Types of students' BAC stream 

 

- The results show that (46.6%) go to literary and scientific for each one. And (6.6 %) for foreign lges. 

 
Q3- Why did you choose to study English? 

   

   This question aims to know the goal behind chosen studying English language. 

 

 N % 

For traveling 06 40 

For employment 06 40 

For interesting 01 20 

Total 15 100 

 

             Table 3.3:   Students' aim from studying English 
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  - The table  shows the participant’s major purpose to learn English. (40%) of them clarify that 

the main objective to learn English is to travel since it becomes an international language in 

many countries. Likewise, the proportion of (40%) indicates that the focus on learning English 

is for getting a job because the majority of them prefer to use it in teaching in middle or 

secondary schools. Finally, some participants (20%) like English for interest just to develop and 

improve their level of English language. 

 
Q4- How many hours do you need to study oral expression per-week? 

 

 The goal of this question is to know whether 3 hours per-week are 
enough to study oral expression.    

 

 N % 

3 to 5 hours 0 00 

More than 05 

hours 

15 100 

Total 15 100 

Table 3.4:Students' opinion about time allotment of OE module 

 
    The results revealed that all the sample population reported that three sessions were not 

enough to study oral expression. For that, they suggested more than 4 hours to practice the 

language well with classmates. That means that all learners have a desire to enhance their 

speaking ability. 

 

Q5- Do you listen/watch English programs outside the classroom? 

 

By this question, the researcher aims to see if EFL first-year students are watching/listening 
English programs outside the classroom. 

Table 3.5:Frequency of students if they are watching/listening to English programs outside the 

classroom. 
 

  -The results show  that all the learners (100%) listen/watch English programs outside the 

classroom by using different materials ( videos, a tape recorder to listen to songs and stories, 

and pictures ) to represent lessons. These materials are very effective tools to stimulate 

learners’ attention and interest. Flowerdew and Miller (2005,p. 172) said that “ video often 

promotes the motivation to listen, it provides a rich context for the authenticity of language 

use. 
Q6- How do you evaluate  your level in English? 

No 00 00 

Yes 15 100 
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In this question, students were asked to describe their  level in English language.  Thus, the aim of 
this question is to know that the students ‘ beliefs about their level . 
 
 

 N % 

Advanced 02 13,3 

Intermédiate 06 40 

Weak 07 46,6 

     Table 3.6:Students' level in English 

 

     The results reveal the participant’s evaluation of their level of speaking English. The majority 

of them assert that their level is weak. The proportion (46,6%) confirms that most of them are 

weak due to many reasons, we mention: increasing the psychological obstacles, shyness, and 

anxiety that hinder them to speak. Lack of  Language practicing as well as a low level of 

pronunciation and grammatical aspects. On the other hand, (40%) are intermediate because of 

their acceptable capacities to understand what the others say, thus they have the vocabulary 

that is appropriate to any topic of discussion. Finally, (13,3%) argue that they are advanced 

learners; it seems that they      have a considerable amount of vocabulary and knowledge as well 

as constructed ideas. 

 

Q7- According to you, what are psychological issues that affect oral communication? 

 

  This question aims to show the psychological issues that effect the oral performance in English. 

 
 N % 

Anxiety 01 6,6 

Low self-confidence 04 26,6 

All of them 08 53,3 

Self-esteem 02 13,3 

Total 15 100 

Table3. 7: Psychological factors that affect learners 
  

 

 

    The table reveals the difficulties faced by FL learners when speaking English. The majority of 

the participants(53,3%) suffer from psychological problems ( anxiety, self-esteem, self- 

confidence, shyness…). Those learners have serious problems on which they should work on 

themselves and ask for help from Their teachers to develop their level to be active participants 

in classes. Self-confidence is another issue that stops learners from participating(26,6%). (13,3%) 
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said that they are suffering from low self-esteem because they are afraid of the teachers’ and 

classmates’ comments which make them avoid classroom participation even when they can do 

so. As a consequence, (6,6%) said that they feel anxious when they perform and present in 

English. Anxiety hinders their performance even though they are excellent learners. 

 

Q8- What kind of difficulties do you face when speaking? 

 

 The purpose behind this question is to know what kind of difficulties the learners face when they 
are speaking. 

   
 N % 

Grammatical rules 04 26,6 

Pronunciation 2 13,3 

Master vocabulary 5 33,33 

Sentence structure 1 6,6 

 
All of them 

 
03 

 
20 

Total 15 100 

Table 3.8: Learners’ difficulties while spending 

 
    Going deeply into the investigation, this question is asked to know the order of these factors 

from the most effective to the less. The presentation shows that most of the students (33,3%) 

suffer from a lack of vocabulary as the most effective factor among the others. Then, 

grammatical rules rank the second with (26,6%) followed by pronunciation which have been 

chosen by (13,3%) of the students. Then, the last is sentence structure ranking in the fourth place. 

Q9-How often you are allowed to speak? 

  This question aims to know whether there are learners avoid participating speaking during oral 
classes. 

 N % 

Always 08 53,34 

Rarely 07 46,6 

Never 0 0 

Total 15 100 

Table 3.9: How often you are allowed to speak in class. 

 

   The results below show that (53,3%) of students claim that their teacher always praises them 

when answering correctly. While (46,6%) said that their teachers rarely praise them. Praise rises 
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learners’ motivation to speak or to participate in classroom activities. As a result, teachers should 

give more attention to this sample factor which has a great effect because when a learner answers 

correctly and so not receive praise from his/her teacher, his motivation and self-confidence are 

lowered. 

 

Q10- Do you prefer studying? 

 

      This question was asked in order to investigate the preferred way for students in studying. 

 
 N % 

Individually 09 60 

In groups 04 26,6 

In pairs 02 13,3 

Total 15 100 

   

   

   Table 3.10: Students' preferred way to study 

 

    Since each way has its advantages and disadvantages, this question seeks to investigate the 

favorable way of performing OE classroom activities for the students. Therefore, the results 

reveal that the majority (60%) prefer to work individually, which may be due to their learning 

styles. The second category presents (26,6%) of the sample choose to perform in groups. 

While (13,3%) find themselves at ease if they work with their peers because of some reason. 

 
Q11- Do you that the classroom environment influences your oral skills? 

   

The goal of this question is to investigate if students are learning in a positive healthy 
environment or no and to highlight later on the importance of the atmosphere in the learning 
process. 

 
 N % 

Yes 15 100 

No 0 0 

Table 3.11: whether the classroom environment influences the learners' oral skills. 
 

    In this question, all students said that the classroom environment influences their oral skills 

because when the classroom atmosphere is motivated by different activities and techniques 

teachers use in class, which raises their motivation. They maintain good relationships with their 

classmates and teachers learners consider the classroom environment relaxing. 

 

Q12-What do you advise students to do to overcome their psychological barriers and be able 
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to communicate? 

 

    The last question was about advice to overcome their psychological barriers and be able to 

communicate. 

      Most of participants  said to those who are less confident, to just go for it and practice the language 

with friends or often behind the mirror and try to write and read or consume a lot of English media, 

read books at least one book per month, and should ignore what others say and make conversations 

in different topics to built good communicative skills. 

 

4-Interpretation of the Data 

 

  To go over the main points, the findings from the students' questionnaire have given  deep 

insight into the two variables of this study. In general, the findings related to the first 

hypotheses indicate that the majority of EFL first-year students suffer from many different 

psychological problems which hamper participation in LC oral classroom activities and 

therefore, their level of oral proficiency is far from satisfactory. 

   In relation with second hypotheses, the significant role of the teacher plays to reveal their 

capacities and reinforce  their trust abilities to speak and share. 

   Regarding the student’s questionnaire, students have shown that they are aware that 

speaking skills are important and they are conscious of their role to reinforce oral 

performance. 

   The researcher noticed that the oral session module is a favorable module for students 

since they  want more time to practice and speak English without judging or noting and the 

most important thing is the way and place where we discover the student's ways of 

thinking. 

    In regard with the second hypotheses, the results revealed that the majority of the 

students have a weak level of English. Although they had different answers, they all agreed 

on one thing, which is the major role that the teacher plays in enhancing their abilities and 

motivating them. Thus, the positive healthy environment the teacher is creating makes the 

learning process more effective and helpful. 

5-Pedagogical Recommendations 

     Coming to the most important in this study, here some recommendations will be 

suggested for teachers to help students to control different barriers to increase their rate of 

participation and henceforth achieve a high level of English. 
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    First of all, teachers should accept students’ mistakes and encourage any idea used in the 

acts of speaking, congratulate any speaker for the least effort done to break their silence. 

Also, provide them with positive feedback, and encourage and advise them, by enhancing 

their linguistic skills and more speaking practice. The teacher should give everyone the 

chance to take part in oral class whatever the topic is. Moreover, all contributions or 

answers are welcome and even if sometimes it is already given by other classmates. 

     Teachers should advise students to be more self-confident. Teachers can discuss this 

openly with their students, and make them aware of this by giving them pieces of advice. Or, 

using techniques to make them speak and defeat this obstacle. Encouragement, praising, 

and motivation are key factors as well. By attracting their attention to the fact that as 

foreign language learners it is quite normal to make mistakes. 

  Besides, giving the students instructions and asking them to interact with others 

frequently. And give them the chance to speak without interruption. Further, having 

specific activities that target building self-confidence and self-esteem. We strongly 

recommend strategies to help them improve their speaking skill. 

   Finally, teachers should take into account integrating the psychological factors in their 

lesson plans to help students face these problems as a first step towards enhancing their 

speaking and revealing conversational skills. 

3-6- Conclusion 

     The last chapter provides a simple idea and detailed description about the objectives of 

this research and the research tool used to collect data. And strongly support the importance 

of reducing psychological factors to enhance learners speaking skill. Moreover, the current  

chapter implement some recommendations on how to raise and develop students' speaking 

ability. It also shed light on the significant role of the teacher in raising the awareness and 

encouraging students to feel more confident and secure so that they can share their ideas 

freely.
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General Conclusion  

 
   English has become the medium of communication between many countries all over the 

world. Therefore, more and more English courses are needed in different fields mainly 

education and technology. In this sense, EFL learners desire to master their speaking skills, 

they need to improve their abilities to better oral performance. 

   This research has investigated the effects of the main psychological factors namely: 

anxiety, low self-esteem, low self-confidence, shyness, and fear, on the first-year students 

at the Abou Bakr Belkaid University of Tlemcen to improve learners' oral performance. 

Besides, it was mainly interested in checking that learners of English, who are motivated to 

speak, who trust their abilities, and who are low anxious would be able to participate 

effectively in oral classroom tasks and perform better in spoken language. 

    One questionnaire is used as a research instrument to collect data from the participants; 

is directed to first-year EFL learners. The collected data were analyzed quantitatively and 

qualitatively and then discussed. 

    Through analyzing data about the influence of psychological barriers on oral skills and 

achievement. The findings reveal that affective factors have a great impact on learners' 

progress in oral performance because most learners' problems are due to their 

psychological state namely: anxiety, low self-esteem, low self-confidence, shyness, and 

fear of making mistakes. In addition, the results obtained strengthen our theoretical part and 

hypothesis. However, some learners are linguistically competent in the language but they 

lack motivation, are highly anxious, and doubt their abilities face many difficulties in 

engaging in speaking activities, and in some situations, they avoid participating at all 

through being absent from classes. On the other hand, learners with high self-esteem, who 

have the motivation to speak the English language, and who can get rid of anxiety can 

successfully achieve a high level in speaking that language. 

     As a result, teachers need to create a relaxed and enjoyable atmosphere in classes that 

help them overcome their psychological problems and motivated them to communicate and 

participate more in speaking tasks. Besides, teachers need to direct their attention to 

learners’ psychological problems particularly their self-esteem, and anxiety more than 

teaching linguistic knowledge to learners. Because everything happens inside the learner, 

we can not separate his feelings and attitudes from his cognitive abilities. As a result to 

increase learners' oral performance abilities more focus should be on the learners' anxiety, 
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self-esteem, and self-confidence during oral classes. 

   After the analysis of the learners' questionnaire, we accept the research hypothesis that 

psychological factors had a great impact on learners' oral performance. Learners who were 

motivated to speak and to participate in different speaking activities were able to express 

their thoughts and feelings more naturally. Besides, high self-esteem and self- confidence 

play a major role in increasing learners' ability to speak. Anxiety as well is one of the 

factors that prevent learners from speaking. Those factors influence learners' ability to 

speak so we should pay attention to their effects and deduce the solutions to minimize or 

stop these difficulties. At the end of the research, we suggest some recommendations 

to help both teachers and learners to develop their speaking skills in the oral classroom. 

Creating a relaxed and motivating atmosphere in oral classes through maintaining good 

relationships with learners. Friendly relationships with learners decrease their anxiety. 

Besides, differentiating speaking activities and implementing different tasks that create 

interest and curiosity in learners. The use of materials is a powerful tool in increasing 

learners' motivation and interest. In addition, teachers should communicate with learners 

who have difficulties and try to help them directly and indirectly, for example, ask them 

to perform different tasks or grave them the choice to perform what they like. Role-plays 

are fabulous support for students to speak. Furthermore, teachers should implement 

language games for speaking tasks because they make learners speak unconsciously and it 

creates challenges for them. Teachers should praise them more to encourage and raise their 

ability to speak. Finally, we suggest some recommendations for students to follow to 

develop their skills. Students need to control their anxiety through positive vibes, besides, 

making positive judgments about themselves and appreciating themselves. Moreover, 

reading books is very fundamental and essential to getting deeper into any language. And, 

when presenting imagine that you are alone in the classroom forget about all people just 

present what you want. Students should try to increase their self-esteem level
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                                                         Appendices 

 

 

                                            ★Students' Questionnaire ★ 

 

 

 

 

 

 

 
 

 
 
Part one. Students’ information. 
  

1- What is your gender: 
 
 

a- Male    

b-Female 

 
2- What type of baccalaureate do you hold? 

 
a-Literal 

 
b-Scientific 

 
c-Foreign languages 

 
 
Sectio two 

 
3- Why have you chosen to learn English? 

 
a-For traveling 

 
b-For ensuring better employment opportunities 

c-For Final diploma 

 
d--Because of interesting 

 
 
 

Introduction 
      Dear students, I am carrying on research on the psychological barriers that face students 

when they are communicating orally in foreign languages. I would like to take your 

opinions into account about this subject. Be sure that all your provided information in this 

questionnaire wi be treated with strict dignity. Thank you very much in advance for your 

help. 
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How many hours do you need to study the oral expression per week? 

 
a-3 to 5 hours a week 

 
b-More than 5 hours a week 

 
4- Do you listen/watch English programs outside the classroom? 

 
a-Yes 

b-No 

5- How do you evaluate your level in speaking English language? 

 
a-Intermediate 

b- Advanced 

c- Elementary 

 
d- Weak  

 
 

According to you, what are the psychological issues that affect oral communication? 

 
a -Anxiety   

 
b-Self- esteem 

 

c-Self -confidence 

d-All of them 

6- Do you think that the classroom environment influences oral skills? 

 
a-yes 

b-No 

7- How do you prefer studying? 

 
a-Individually   

b- in pairs 

c-In groups 
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8- What kind of difficulties do you have when speaking? 

 
 
a-pronunciation   

 
b-Master vocabulary 

c-sentence structure 

D-grammatical rules 

e- All of them 

9- How often you are allowed to speak in the classroom? 

 
a-Always 

b-Rarely 

c-Never 

10- What do you advise learners to do to overcome their psychological barriers and be able to 

communicate ?............................................................................................................................ ...... 

 

 

 

………………………………………………………………………………… 

 
***Thank you for your collaboration**
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